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UNITED STATES HISTORY AND GOVERNMENT

Scoring the Part I Multiple-Choice Questions

On the detachable answer sheet, indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I.

Rating the Essay Questions

(1) Follow your school’s procedures for training raters. This process should
include:

Introduction to the task—

e Raters read the task

* Raters identify the answers to the task

* Raters discuss possible answers and summarize expectations for stu-
dent responses

Introduction to the rubric and anchor papers—

* Trainer leads review of specific rubric with reference to the task

 Trainer reviews procedures for assigning holistic scores, i.e., by
matching evidence from the response to the rubric

e Trainer leads review of each anchor paper and commentary

Practice scoring individually—

* Raters score a set of five papers independently without looking at the
scores and commentaries provided

e Trainer records scores and leads discussion until the raters feel confi-
dent enough to move on to actual rating

(2) When actual rating begins, each rater should record his or her individ-
ual rating for a student’s essay on the rating sheet provided, not directly
on the student’s essay or answer sheet. The rater should not correct the
student’s work by making insertions or changes of any kind.

(3) Each essay must be rated by at least two raters; a third rater will be nec-
essary to resolve scores that differ by more than one point.

Rating the Scaffold (open-ended) Questions

(1) Follow a similar procedure for training raters.

(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s
examination booklet.

The scoring coordinator will be responsible for organizing the movement
of papers, calculating a final score for each student’s essay, recording that
score on the student’s Part I answer sheet, and determining the student’s
final examination score. The chart located at the end of these scoring mate-
rials must be used for determining the final examination score.
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United States History and Government
Content-Specific Rubric
Thematic Essay—January 2006

Theme: Individuals, Groups, and Institutions — Controversial Issues

Many controversial domestic issues have divided the American people. The United States government has
taken actions to address these issues.

Task: Identify one controversial domestic issue that has divided the American people and

* Discuss the historical background of the controversy

» Explain the point of view of those who supported this issue

* Explain the point of view of those who opposed this issue

* Discuss one United States government action that was taken to address this issue

You may use any controversial domestic issue that has divided the American people. Some suggestions you
might wish to consider include placing Native American Indians on reservations, slavery, women’s suffrage,
Prohibition, the use of child labor, and the policy of unlimited immigration.

Scoring Notes:

1. The topic chosen for this essay must be a controversial domestic issue in which clearly delineated
positions have been taken to support and oppose the issue.

2. The issue can be any controversial domestic issue that has divided the American people from any period

in United States history. If an issue such as the Vietnam War is chosen and the focus is on the domestic

unrest caused by this war, it may be scored. However, it is not acceptable if the focus is on the Cold War.

The action taken to address the issue must be an action taken by the United States government.

4. The United States government action taken to address the issue can be an immediate action or a long-
term action.

5. This thematic essay has a minimum of four components (the historical background of the controversial
domestic issue, the point of view of those who supported the issue, the point of view of those who
opposed the issue, and one United States government action taken to address the issue).

98]

Score of 5:

* Thoroughly develops all aspects of the task evenly and in depth by discussing one controversial domestic
issue that has divided the American people, explaining the point of view of those who supported this issue,
explaining the point of view of those who opposed this issue, and discussing one United States government
action that was taken to address this issue

* [s more analytical than descriptive (analyzes, evaluates, and/or creates information), e.g., slavery: they
wanted slaves to provide the manpower to grow the crops on the plantations; slavery was crucial to the
Southern agricultural economy and indirectly supported the Northern industrial economy; sectional
differences between the North and the South intensified over the issue of slavery; the South felt threatened
by the North and felt the Northerners just wanted to destroy the Southerners’ way of life; the United States
government was torn between the interests of both regions; the Emancipation Proclamation was the first
step in bringing African Americans closer to the equality that they deserved; the 13th amendment did not
lead to full equality because Southern whites instituted Black Codes and Jim Crow laws

* Richly supports the theme with relevant facts, examples, and details, e.g., slavery: introduction of slavery
during the colonial period; more economic reasons for slavery in the South than in the North; three-fifths
compromise of the constitutional convention; Missouri Compromise; Compromise of 1850; Henry Clay as
the Great Compromiser; Fugitive Slave Laws; Uncle Tom’s Cabin; Dred Scott v. Sanford; Underground
Railroad; Bleeding Kansas; Civil War amendments

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme
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Score of 4:

Develops all aspects of the task by discussing one controversial domestic issue that has divided the
American people, explaining the point of view of those who supported this issue, explaining the point of
view of those who opposed this issue, and discussing one United States government action that was taken to
address this issue, but may do so somewhat unevenly by discussing one aspect of the task less thoroughly
than the other three aspects of the task

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates information), e.g., slavery: the
development of agriculture in the South led to a need for a large and cheap labor supply; because of
Manifest Destiny, slavery was becoming more than just a moral issue

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Note: At score levels 5 and 4, all four components of the task should be developed.

Holistic Scoring Reminder: This note aplies only to the evaluation of bullet 1.

Score of 3:

Develops all aspects of the task with little depth or develops at least three aspects of the task in some depth
Is more descriptive than analytical (applies, may analyze and/or evaluate information)

Includes some relevant facts, examples, and details; may include some minor inaccuracies, e.g, slavery:
Emancipation Proclamation freed all slaves; incorrect numbers for the Civil War amendments; women'’s
suffrage: no women voted before 1920; incorrect number for the amendment

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that may be a
restatement of the theme

Note: If at least two components have been thoroughly developed evenly and in depth, and the response meets

most of the other Level 5 criteria, the overall response may be a Level 3 paper.

Score of 2:

Minimally develops all aspects of the task or develops at least two aspects of the task in some depth or
develops one aspect of the task in depth and minimally develops fwo other aspects of the task

Is primarily descriptive; may include faulty, weak, or isolated application or analysis, e.g., slavery:
Southerners seceded from the Union and created the Confederacy based solely on the slavery issue;
women'’s suffrage: as the nation became wealthy, families did not need a woman to keep a job

Includes few relevant facts, examples, and details; may include some inaccuracies

Demonstrates a general plan of organization; may lack focus, may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 1:

Minimally develops some aspects of the task

Is descriptive; may lack understanding, application, or analysis

Includes few relevant facts, examples, or details; may include inaccuracies

May demonstrate a weakness in organization; may lack focus; may contain digressions, may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR is
illegible; OR is a blank paper
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Anchor Level 5-A

The response:

Thoroughly develops all aspects of the task evenly and in depth for the controversial domestic issue of
slavery

Is more analytical than descriptive (many internal differences have divided people religiously,
ethnically, or sectionally across the country; Britain and its colonists advocated the slave trade for
economic opportunity and steadiness in the fledgling society; as the United States developed as its
own separate nation, slavery played a larger role in political, social, and economic affairs; slavery had
died where it was not economically important, an aspect which set the stage for differences of opinion
between the North and the South; because of the rapid industrialization and lack of arable farmland,
people in the North opposed the practice of slavery across the country; the ethnocentric views of
Northerners was reflected in the rise of abolitionism in the United States; this compromise tried to
appease both the North and South beliefs about slavery; this action maintained the balance of free and
slave states across the country)

Richly supports the theme with relevant facts, examples, and details (antebellum period, 1800—1860s;
North turning into an industrial juggernaut; King Cotton; the North was against pro-slavery legislation
passed in Congress, such as the Fugitive Slave law; invention of the cotton gin; Compromise of
1820—the Missouri Compromise; Dred Scott v. Sanford); contains an unclear comment (“moreover,
it created all states south of 36° 30' to become slave states if enough votes advocating it were
obtained” might accurately refer to the need to have Congress vote to admit the state or might
inaccurately refer to the use of popular sovereignty)

Demonstrates a logical and clear plan of organization; includes an introduction that is beyond a
restatement of the theme and a conclusion that simply restates the theme

Conclusion: Overall, the response fits the criteria for Level 5. The response contains rich details that
support the many analytical statements. The chronology in this response is excellent and shows a clear
understanding of the controversy over slavery. The many positive qualities of this response outweigh the
weak conclusion and one unclear statement, making this a Level 5 paper.
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Anchor Level 5-B

The response:

Thoroughly develops all aspects of the task evenly and in depth for the controversial domestic issue of
slavery

Is more analytical than descriptive (crops like tobacco and cotton were vital to the young colonies, so
they needed the manpower to handle the workload; the North rapidly industrialized, continued to
develop technology; some people even questioned the government and referred back to the statement
“all men are created equal”; economically, the South depended on slavery since they had failed to
progress and industrialize as the North did; overall, the South felt threatened by the North and claimed
that they just wanted to destroy their way of life; in the midst of this debate, the United States
government was torn between the interests of both regions; the government’s attempt to solve the
problem was futile and war was inevitable)

Richly supports the theme with relevant facts, examples, and details (slaves replaced white indentured
servants; sectional differences began to arise; abolitionists; Harriet Tubman; Underground Railroad,
Stowe’s Uncle Tom'’s Cabin, threats of secession began; popular sovereignty; Bleeding Kansas; by
1861 the Civil War began)

Demonstrates a logical and clear plan of organization; includes a simple introduction and a conclusion
that demonstrates a thorough understanding of the issue and its continuing impact on today’s society

Conclusion: Overall, the response fits the criteria for Level 5. An excellent analysis is developed from the
abundant detailed information. The entire response focuses the social, economic, and political aspects of
the controversy over slavery.
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Anchor Level 4-A

The response:

* Develops all aspects of the task for the controversial domestic issue of slavery, but does so somewhat
unevenly

* Is both descriptive and analytical (eventually, compromise proved to not be enough, war broke out,
and slavery met its demise; the South’s agricultural needs led to the formation of large plantations,
and the requirement of a large, cheap labor supply; slavery began as the center of their economy, and,
as years passed, it became an ingrained part of their social structure; as western expansion began and
the delicate balance between slave states and free states was threatened, more people joined the
abolitionist cause; this compromise appeased the South, who wanted their population to be larger so
that they would have more power in the House of Representatives; the Three-fifths Compromise was
successful in temporarily appeasing both sides; slavery divided the American people, increasing
sectional tensions and controversy)

* Supports the theme with relevant facts, examples, and details (Barbados Slave Codes; many
Northerners were against the practice of slavery; Harriet Beecher Stowe’s Uncle Tom’s Cabin; Three-
fifths Compromise created at the Constitutional Convention)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Despite much analysis, the response tends
to state simple cause-and-effect relationships that are not supported with sufficient detail. The response
lacks the level of analysis and quantity of detailed information characteristic of a Level 5 response.

[16]



Anchor Paper — Thematic Essay—Level 4 — B

Manx@‘» LS W Ameaan ht‘.«or\é) o e ofbividiacl

dhe ocone i N fecat Grovps. Us.ally 4hese _{U‘nﬂ’\u‘Pj

V?Cwﬁ o Certin  uewnts on Q «PC(V"h o (Fe dhat %ej

a® e GSwonare aluxk. one s Tn Very COrhuerRro
ISSve S Oy Q10G MeiCon Amecas he FigLts

0t e woxk vad for Qo deserve. Some pecRe

he Leve d dod AECon Anaricos coe€  Mlevia e

whic  people ng Shod @ lhove \ess fredon,  Rople thak
S0poctcd  fhnlon eciCon frecdom oRre die SDQISig

CJYOJ‘PS of_Amei@ns. TO%eWe/ Lok, Groups @EFD POk
Gy dlent riofs as cdll o geadl @impaignt To S pa

’f\/\e'\r @ L.
After e  Ciul wor (oS ke ClonSriction
of he sath began. M Amentes el evegl Aeu

Leaddl {«'r\mu&\ Get Heir freedem . This By nod
Me (aSe Qoeks did pot gex  ome nghtl  Latdi
Te end of LR U T wpng chdes |orfr Bt
Tim Cad baud Sk el Y socth, (i'Clh mmegns
Wlaok gprd covfe feclities  woece SR peveriCol . Offewn
oo fociiney O¢Sigrared Gr el %< @&

Aot &S SpeCtabls o MO Lhie daclivien.  AlSp,

Midg otS Sonuwg op @ die c@al OC(SQr}m{wcuL&q)




Anchor Paper — Thematic Essay—Level 4 — B

WhiCh oered  ofden wa «he odi. These Aok wge
poded by e 4 Q-] dHen  erow o

YR witn mauu doadias. Ofker  eePle = iV M
pve_Hl Ve = hitel 4 Drotesy  peae C
Lath loctued Gndd Youea™R. Ble o “thele
a8 rrxan,\uQ oo Laches [ ole N NENIEe)
%AOA— PAOVUAA ﬁ%tﬁ&-

The  Ame, (Cons  fos

Scooxred Lreedom
BN .
for AN Gan Ane il s O\[‘}Cn tled o oo

Q\/éﬂ/("ﬂlfng %@u\ & Coud 1o SUOeut i cause
uhen  ouhiC ch\oo\s* UR e TP

\oemdeen Wy te blaws a %L T AR

W Ly discoecd e He Vcaton ey

5 ot
@QUW\ and_ay @€t wed Qe lareot (nldshaal -
feop . et svppsedt Mok freedom RGBT
contalbvied to e -{‘idémi acton & M Ale  Cedt
Brown vs. Bracd of E_uQakion, L de

he \o of (hikd (o gbﬁ(«cv‘eo( i feodom _cnd

e dode cmpporion of  phicon AMencen 4o et

do dght et oo Ceseved, fle governncent
@mcventy (Lk\w\\)

AQave t.Eim + e yz'cd e 17y VB xS Q|
O Fredoms.

B . cortiesd

[al f)ﬂ’l&h‘&{

YY\OW\/\\) OYeovr ‘Dﬁégl«;



Anchor Paper — Thematic Essay—Level 4 — B

@ opposed. v e (dea of qliq At
AYeiCor @y ey B freedom. Tihey believed e
Yewy wee @R He lnferiar tace gra @0I6-
chasened, ﬂOﬂti\je e Hlon Lkt e C'\.VEOAQ\J-:‘\\ noodl.
B o S/pporteol  Jhe  (dea ol mwﬂg‘
Q%*Qo%ecta {coi iR . S WO Aoy & ¢oh
howt 1t g€ vt them gnof thice S ol of
ot I €. o b tipeon AR 4o %mu@& Tre
o opposiny UewpdMS  pa iy iscee gre e Confieed
Sb i Cin C OO R -

One Unikd SHOKS gdnmest action Yo
LS B SR OD o feslt Lo He case
Boad of Thocotion V. Broum. In —oe Cao€
B WS e HK e Qase QIESSY v FerguScn
Wl inConShtrtinol T de OSSN CO&€/, hoo
Were @ allowed o be §Q%{%@m Lt egal
s WS rod Mo ase. M&»L«é\ nmey . HE
SCNoRIS W Dot emeale S Q el die  Praside b
Ocdered fof @D Schals to be dergreded Jo
€A limA Lund e Lo all pire Walic jto certts
anolled d a schpl Calted  fiptle  pap thqk Oltte-gn
ey wet MU iay  preprel, @ ffacan Arvecoy

[19]



Anchor Paper — Thematic Essay—Level 4 - B

WCE o€ SeQ CloSer o e {ycedton weyd CkiGed.
Bk giovps (atnhed 40 tlge Conbrovesy

evor  E@uliney and *eeOlon f  pAhLrCas

AnesemS. #[ttoush blaleks ofcht recceve

Al yights  will Cleatly 1 S a hege sk

Vil (R4 1"@@«3 o Aneica

Anchor Level 4-B

The response:

Develops all aspects of the task by discussing the controversial domestic issue of rights for African
Americans after the Civil War but does so somewhat unevenly

Is both descriptive and analytical (some people believed that African Americans were inferior to white
people and should have less freedom; together both groups provoked many violent riots as well as
peaceful campaigns to support their cause; often facilities designated for blacks were not as
respectable as the white facilities; due to these and many other factors, blacks gradually got many
rights; this way they didn’t have to share with them and things would not be equal between the two
groups; the two opposing viewpoints on this issue are what caused so much controversy; although
they were not warmly accepted, African Americans were one step closer to the freedom they
deserved; although blacks didn’t receive their rights until recently, it is a huge step in the history of
America)

Supports the theme with relevant facts, examples, and details (Jim Crow laws; blacks did not get some
rights until the end of World War II; lectures and boycotts; public schools were segregated between
the blacks and the whites; Brown v. Board of Education; Plessy v. Ferguson) contains some minor
inaccuracies (the government eventually gave them the right to vote as well as other freedoms; the
President ordered schools to be integrated; Little Rock High)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the group that opposed
the idea of giving African Americans their freedom and rights contains little analysis or detail. However,
much analysis and detailed information is provided for the other aspects of the task.
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Anchor Level 4-C

The response:

* Develops all aspects of the task for the controversial domestic issue of gay marriage but does so
somewhat unevenly by discussing government action less thoroughly than the other three aspects of
the task

* Is both descriptive and analytical (many different opinions and the right to express these opinions in
America causes much controversy; has become an explosive debate among citizens and politicians; in
recent years, gay men and women have been trying to gain the right of marriage so that they may
share the same benefits as heterosexual couples; much of this comes from religious doctrine that
people base a faith on)

* Supports the theme with relevant facts, examples, and details (homosexual men and women have
faced discrimination throughout history; gays are generally not allowed to serve in the military; many
gay and lesbian groups are trying to force the government to allow their right of matrimony to exist in
the entire United States; they see it as the basic right of pursuing that which makes one happy; many
people see it as unethical and unnatural to have same sex couples marry each other; President George
W. Bush has even proposed a constitutional amendment to define marriage in the eyes of the
government)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that
are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The response does not adequately develop
the government action aspect of the task, just mentioning that the issue will soon come before the
Supreme Court and that the issue has now moved into the government spectrum.
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Anchor Level 3-A

The response:

* Develops most aspects of the task in some depth for the controversial domestic issue of slavery but
does not explain the point of view of those who opposed slavery as fully as the other aspects of the
task

* Is both descriptive and analytical (the conflict over slavery and the resulting sectionalism led to the
Civil War; since the North had less good farmland, it became more industrial, and relied less on slave
labor; this led to sectionalism and tension between the North and the South; slavery became
synonymous with Southern political thought and States rights doctrine; this was the first step towards
a constitutional amendment prohibiting slavery)

* Includes some relevant facts, examples, and details (slave labor was a cheap and reliable labor source
for southern plantations; Civil War; Emancipation Proclamation)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that go
beyond a restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 3. The response contains some analysis
and some detailed information. However, the failure to develop all four aspects of the task in some depth
and the lack of sufficient amounts of detailed information make this a Level 3 response.
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Anchor Level 3-B

The response:

* Develops all aspects of the task with little depth for the controversial domestic issue of slavery

* Is more descriptive than analytical (but some “slaves” got close to their owners, and there weren’t
many problems; slavery is one of the most inhumane things ever)

* Includes some relevant facts, examples, and details (Harriet Tubman, Underground Railroad,;
President Abraham Lincoln; he knew the issue of slavery was tearing the nation apart, and he had to
do something; the Civil War broke out, first, to preserve the nation, and second, to abolish slavery;
Civil War amendments: these amendments abolished slavery, made African American citizens, and
gave African American males the right to vote); includes some minor inaccuracies (slavery was
introduced to America sometime after the colonies; President Lincoln was a Northern abolitionist;
Civil War amendments: 14, 15, 16)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 3. The response is more descriptive than
analytical and contains several overgeneralizations. While the introduction and conclusion are more than a
simple restatement of the theme, the content weaknesses and limited valid analysis make this a Level 3
response.

(28]



Anchor Paper — Thematic Essay—Level 3 — C

Caréu '~ A e can /’Mbﬁoru Children worked
ona»ﬁ:de their Parerts ot b&ck brmkmcr

\Olos Cor mer DenNnics., Childlren 512?3»7’1%@/
worlﬂrﬁ. G5 S500on o3 %\4 AN E Qé& Lo
Dick uf) their oewn f"@uf_s Mony  beliowd
trat_children Shouldnt be treafeol that
wa,y. LNl others r%amA% that z%mc;a
eechd to be %e coov t%mﬁ'j e W\ss
Llad o G’F@GJL C’OI‘*Y‘QWDF&/ Sub@cﬁ' Taea’P
United 6éa%t@ Ther the Qownmemt stepped
N ord "Fixed" the Df“cb(:amﬂ

Many Deople didnt- /ike e Coct Chot-
kids coorked 5o hord Gor so [i#le, 7P
fock that & Mg % wou ‘ /(z//@ on
the Job becauvse OF ¢he dengervse coork
jhw chel tearibied many @é ﬂwq
wcmfcd to get {wkgg #Dée Adﬁ- OC«Q"O\C
Fhere. But H\u»i had fee problems. The
Ciesk woas the Dcm)ée who %Mh{— that te
kids showld Loork a5 the did. T pther
wos whot B hosse '6"\%« dbo besides

Loor k.




Anchor Paper — Thematic Essay—Level 3 — C

Sorme. tHhouaht that Chilelren neecled
e @bﬁ m?@j@ trane Eoillips, 7he mmf’@;

Ner d%f)g ?’%ﬂam rraried  theve +he mottus gy
Qm‘%%%” -

?&;\33& iﬁ? M}f“%l‘ 3 ‘i’f“ée g Bﬁ 14@‘—5 36)’7%' %Q/
childeen o6 4o uaaf’“;( o /’w/u:: e o’ vy

{’*3 m\@ t’fﬂz, f& ‘a5 %@é’“ LMo F fﬁ%@ﬁi’“ L,

;.g; o,

Z_Q!Y) ;‘sf,ééi»f“” ”%Lf\g‘{‘
child ledoor  the e:?auerramm‘f‘ Stepped /n, /V)aw/

1N tre e‘}“@vwmmwﬁ* %uﬁ’*% e%; Kids

an ﬁ@‘sw AHion _More z"ff*zéﬁ A ;(;}@ halt cout
Lo
2N

ﬁ e ﬁ’;ﬁféﬁ; Do #&@w»f*

mw\;?éé, %’ ii@@wﬁw 5?35# ZrAs o &36‘3! e

Lol % &g g}f g i}é}g”‘i T jéx s %/’w.,uj
m@@éa a /&w 5@« yirg that kids /
o L b A 1‘%

mm:éé; Sor~e. Ffﬁégﬁ_i@

**"}g‘f‘é Y %f*\
?\%“NV‘\

4"?9
&i

W_

Ohild lobor coc

CenTroJey Sx &

ﬁf

“ﬁﬂ&tg @ﬁﬂéig f; &)&‘% {r wle. iﬁaj ¥ w %@:5 gf‘;g%raé
=~ tHhat b wes o rnuet, T

* f}aﬁéﬁ?&
/

(30]



Anchor Paper — Thematic Essay—Level 3 - C

the endl tho dojernment desicle A ot
children %u/d Work €pr and educetion

ﬂmd m’{‘ O £ @@ﬁn/fﬁfa Thus 50)@:#»?_
N T

Anchor Level 3-C

The response:

* Develops most aspects of the task in some depth for the controversial domestic issue of child labor but
does not develop the government action as fully as the other aspects of the task

* Is more descriptive than analytical (the fact that many would be killed on the job because of the
dangerous work they did terrified many people; the families needed more money than the mother and
father could bring in); contains some weak analysis (to have the kids get work experience and to give
them something to do; the government decided that children should work for an education, thus
solving the problem of child labor)

* Includes few relevant facts, examples, and details (so they sent the children off to work to help the
family; they made a law saying that kids have to go to school); includes some minor inaccuracies (so
the government made it illegal for kids to work under the age of sixteen)

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that go
beyond a restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 3. The response confuses federal and
state government actions and merely mentions these actions rather than discussing them. The other
aspects of the task are developed in some depth but lack specific detailed information and analysis.
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Anchor Level 2-A

The response:

* Minimally develops all aspects of the task for the controversial domestic issue of women’s suffrage
* Is primarily descriptive (women now had the knowledge and power to fight for a voice in elections;
amendment was a critical milestone for the future of United States women); includes faulty and
isolated application and analysis (as the nation became wealthy, families did not need a woman to

keep a job; this left more time for education)

* Includes few relevant facts, examples, and details (women fought for the right to vote; the role of
women in society was changing); includes some inaccuracies (before 1920, women were not allowed
to vote in the United States; the Constitution clearly states that “all men are created equal”; 18th
amendment secured a woman’s right to vote)

* Demonstrates a general plan of organization; includes an introduction that restates the theme and a
conclusion that assesses the government action

Conclusion: Overall, the response best fits the criteria for Level 2. The point of view of those opposed to
women’s suffrage is not clearly expressed. The errors in detail and analysis contribute to the Level 2
rating.
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Anchor Level 2-B

The response:

* Minimally develops all aspects of the task for the controversial domestic issue of slavery

* Is primarily descriptive (this led to many events and debates throughout the centuries; the government
had to step in a lot to prevent major conflicts from happening and to try and resolve the issue);
includes some weak analysis (Northerners agreed that having fought the Revolutionary War with “all
men are created equal” in mind, the United States was being hypocritical by not giving slaves equal
rights and opportunities)

* Includes few relevant facts, examples, and details (after the Revolutionary War; it became a sectional
dispute between the North who wanted the abolition of slavery, and the South who were pro-slavery;
slaves provided Southerners with laborers which in turn brought them more prosperity; Three-fifths
Compromise)

* Demonstrates a general plan of organization; includes an introduction that is a simple restatement of
the theme and lacks a conclusion

Conclusion: Overall, the response best fits the criteria for Level 2. The minimal development of the task,
the lack of substantial analysis, and the limited amount of detailed information are characteristic of a
Level 2 response.
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Anchor Level 2-C

The response:

e Minimally develops all aspects of the task for the controversial domestic issue of child labor

e Is primarily descriptive (during the Industrial Revolution, children worked in factories and got paid
very low wages); includes weak application and analysis (people in the factories were getting away
with paying low wages and they were in desperate need of workers; children had to work to support
their families)

* Includes few relevant facts, examples, and details (many of them were also injured; many child labor
laws was a result; a Supreme Court case dealt with this issue); includes some inaccuracies (this came
into play mainly when a war was taking place; children were forced to work at this time no matter
what their age was)

* Demonstrates a general plan of organization; does not clearly identify which aspect of the task is
being addressed (combines the discussion of the historical circumstances and the viewpoint of those
opposed to child labor); includes an introduction and a conclusion that are a restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 2. The response contains a few relevant
facts that merely make vague reference to child labor laws and a Supreme Court decision.
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Anchor Level 1-A

The response:

* Minimally develops some aspects of the task for the controversial domestic issue of child labor,
discussing the historical circumstances of child labor and mentioning the viewpoint of those opposing
the issue

e Is descriptive (during this time a lot of people were living in poor decrepit regions; factory workers
were paid miniscule wages and worked from morning to evening); lacks understanding and
application (focuses on wages and working hours of factory workers in general rather than on child
labor)

* Includes few relevant facts, examples, and details (cities were becoming more industrialized; people
began to see the amount of accidents children would get into); includes inaccuracies (many factories
hired children to do the work of adults because they were thought to be more skilled and took
direction well)

* Demonstrates a weakness in organization; contains digressions (factory workers going on strike for
higher wages, less working hours, more sleep, more time to take care of family); includes a brief
introductory sentence and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The point of view of the supporters of child
labor and a government action taken to address the issue of child labor are not mentioned. The entire last
part of the response focuses on improving the wages and working hours of factory workers.
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Anchor Level 1-B

The response:

Minimally develops some aspects of the task for the controversial domestic issue of slavery by
mentioning information dealing with the historical circumstances, touching on the viewpoints of the
two sides of this issue, and providing erroneous information about the three-fifths compromise as a
government action

Is descriptive (from the formation of United States, slavery divided America in two, most of the
Southern states wanted slavery because most Southerners are farmers; if government abolishes
slavery, there won’t be anyone to work on the farms, causing huge economical problems)

Includes few relevant facts, examples, and details (during the Constitutional Convention, slavery
played a big role; Southerners wanted to count slaves as citizens so they have more seats in Congress);
includes inaccuracies (most of the Northern states wanted to abolish slavery because they believed
that everyone should be equal; Southern states wanted to count slaves as citizens; in the end, they
came to compromise that every 5 slaves count as one vote, one-fifth compromise)

Demonstrates a general plan of organization; includes an introduction and a conclusion that restate the
theme

Conclusion: Overall, the response best fits the criteria for Level 1. The response does not adequately
develop any aspect of the task, providing very few historical details and much incorrect information.
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Practice Paper A—Score Level 3

The response:

Develops all aspects of the task with little depth for the controversial domestic issue of unlimited
immigration

Is more descriptive than analytical (immigrants took the jobs of American workers for less money;
this angered Americans who needed to support their families; at first the United States welcomed
immigrants but then quickly shut them out); contains several overgeneralizations (immigrants did very
dangerous, strenuous work for dirt cheap because they weren’t used to having money; Chinese
Exclusion Act permanently shut down the wave of immigration from China)

Includes some relevant facts, examples, and details (in the 1800s and 1900s, there were many waves
of immigration; came from Poland, Italy, China; they left their homeland for various reasons,
including famine, religious persecutions, and economic disability; factory owners favored
immigration; many immigrants piled into cities, and it became overpopulated and unsanitary;
Immigration Acts; quota laws)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that are a
restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Despite many relevant facts and details,
this response lacks analysis and uses broad statements to reach conclusions about the controversy over
unlimited immigration.
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Practice Paper B—Score Level 2

The response:

Develops the historical circumstances aspects of the task for slavery in some depth and minimally
develops the other aspects of the task

Is primarily descriptive (some of the issues were settled during war, or they were settled by
governmental actions; many of the controversies this country has faced had led citizens to take
extreme action to try and solve the grievances, Abraham Lincoln had one initial objective and that was
to preserve the Union); includes faulty and isolated application and analysis (not only did the
Northerners feel compassion toward the slaves but they felt there was absolutely no need for slavery);
contains overgeneralizations (the North was very industrial)

Includes some relevant facts, examples, and details (for more than 100 years, Negroes would work for
plantation owners without pay; atrocious shelter; minimal hours of sleep; the North won the war and
the United States prohibited slavery); includes some inaccuracies (female slaves would get raped for
the sole purpose of producing more slaves; the entire economy [of the South] was based on
agriculture)

Demonstrates a general plan of organization; includes an introduction and a conclusion that go beyond
a restatement of the theme

Conclusion: Overall, the response best fits the criteria for Level 2. Although organization is evident and
the response contains a thoughtful introduction and conclusion, it lacks a sufficient development of ideas.
However, this response contains enough information and aspects of the task for a Level 2 rating.

Practice Paper C—Score Level 3

The response:

Develops most aspects of the task in some depth for the controversial domestic issue of gay marriage
but does not develop the historical circumstances as fully as the other aspects of the task

Is more descriptive than analytical (the United States government has not dealt with this issue yet;
people for gay marriage see this as someone’s preference, which is no different from their own
preference; they are not affecting our lives in any way, let them do as they choose; many people view
gay marriage as unethical, people may even view it as immoral); contains overgeneralizations
(predominantly Christians or Catholics believe this is immoral)

Includes some relevant facts, examples, and details (religious reasons, as stated in the Bible; freedom
of speech, freedom of the press, freedom of religion and many more; gay lifestyles are portrayed as
immoral and unethical; states are taking it upon themselves to decide whether these same sex
marriages will take place or not; President Bush has proposed a change in the Constitution with the
addition of an amendment banning gay marriage)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. The response is much more descriptive
than analytical, but clearly presents the opposing points of view and notes that while some states have
taken action, the federal government has yet to act. Sufficient detailed information is included for a
Level 3 rating despite the isolated analysis.
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Practice Paper D—Score Level 1

The response:

* Minimally develops one aspect of the task for the controversial domestic issue of child labor by
discussing the historical circumstances of the issue

* Is descriptive (the wages were so low at these factories that the parent’s income wasn’t enough to live
on; the parents had no choice but to send their children off to work too; the children worked long
hours in dangerous conditions, they got paid close to nothing, they woke up early and got home late,
with hardly enough time to eat or sleep), contains weak analysis (the factory owners didn’t think they
could do much better; their parents complained that they grew up too fast)

* Includes some relevant facts, examples, and details (they were small enough to work in tight spaces,
and their hands were compact and agile; because they were only children, they didn’t have to be paid
as much as their parents did; the children worked long hours in dangerous conditions; they weren’t
given an education); includes several inaccuracies (links the 1930’s depression to the need for child
labor laws which came earlier; mentions government actions that were primarily state government
actions; claims government ended child labor)

* Demonstrates a general plan of organization; lacks an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response begins with a significant
chronological error and contains general details rather than specific historic facts. The development of the
historical circumstances of the issue is minimal.

Practice Paper E—Score Level 1

The response:

* Minimally develops some aspects of the task for the controversial domestic issue of women’s suffrage
by discussing some information that deals with historical circumstances and the pro-suffrage
viewpoint

* Is descriptive (there were also many that didn’t think that they should have the right to vote); lacks
understanding and analysis

* Includes few relevant facts, examples, and details (women’s suffrage is giving the women in the
United States the right to vote; Susan B. Anthony would set up a group and would fight really hard to
get the right to vote); includes several inaccuracies (women suffrage began at the time of World War
I, Susan B. Anthony would set up strikes outside of the White House; she would go to jail and spend
some time in a mental institutions; she had a huge parade in Massachusetts when hundreds of
thousands of men and women would march)

* Demonstrates a weakness in organization; contains digressions (there were many other types of people
that thought they should have the right to vote also); does not clearly identify which aspect of the task
is being addressed; includes an introduction that restates the theme and a brief conclusion

Conclusion: Overall, the response fits the criteria for Level 1. The response provides no discussion of the
anti-suffrage viewpoint or a government action taken. Although the response defines women’s suffrage
and focuses on some of the actions of Susan B. Anthony, it confuses the efforts of Susan B. Anthony with
those of Alice Paul.
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United States History and Government
Part A Specific Rubric
Document-Based Question—January 2006

Document 1a

.. .The object of your mission is to explore the Missouri river; & such principal stream of it,
as by its course & communication with the waters of the Pacific ocean, may offer the most
direct & practicable water communication across this continent, for the purpose of
commerce. . . .

— President Thomas Jefferson, Instructions to Meriwether Lewis, June 20, 1803;
Library of Congress Exhibition on Thomas Jefferson

Document 1b

The Louisiana Purchase and Western Exploration
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Source: Joyce Appleby et al., The American Journey, Glencoe McGraw—Hill, 2003 (adapted)

1 Based on these documents, what was one goal of President Thomas Jefferson when he
instructed Meriwether Lewis to explore the Missouri River?

Score of 1:
» States one goal of President Thomas Jefferson when he instructed Meriwether Lewis to explore
the Missouri River
Examples: find the most direct route to the Pacific; to explore the streams that flow into the
Missouri River; to find the most direct water communication across the continent;

explore the Oregon River; find out what was included in the Purchase; to find out
what resources might be in the Louisiana Territory; to improve commerce

Score of 0:
* Incorrect response
Examples: to establish settlements in Oregon; to claim Spanish territory; so they could return
more quickly
* Vague response that does not answer the question
Examples: to travel; to find distances
* No response
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Document 2

... Besides the recovery of the country lost, or jeoparded [jeopardized] by our diplomacy of
1818, the settlers in Oregon will also recover and open for us the North American road to India!
This road lies through the South Pass, and the mouth of the Oregon [River]; and as soon as the
settlements are made, our portion of the North American continent will immediately commence
its Asiatic trade on this new and national route. This great question I explored some years ago,
and only refer to it now to give a glimpse of the brilliant destiny which awaits the population of
the Oregon valley.

Twenty-two years ago, President Monroe, in a message to the two Houses of Congress,
proclaimed the principle as fundamental in American policy, that no part of North America was
open to European colonization, domination, interference, or influence of any kind [Monroe
Doctrine]. That declaration had its reference to Great Britain and the Oregon [region], and it
found its response in the hearts of all Americans. Time has not weakened that response, but
confirmed it; and if any European power develops a design upon Texas, the response will apply
to it also. . ..

Source: Senator Thomas Hart Benton, Speech to the Senate on the Oregon Territory, June 3, 1844,
Congressional Globe, 28th Congress, 1st Session

2a According to this document, how would the United States benefit from control of Oregon?

Score of 1:
» States a way the United States would benefit from control of Oregon
Examples: Asiatic trade would increase; it would open the North American route to India;
Great Britain would no longer be an influence in Oregon

Score of 0:
* Incorrect response
Examples: it is close to Texas; it would violate the Monroe Doctrine; population of the Oregon
Valley would decline
* Vague response that does not answer the question
Examples: it is fundamental to American policy; Congress would proclaim a principle; it is
brilliant destiny; it would make things better
* No response

2b According to Senator Benton, what feature of the Monroe Doctrine can be used to protect the
United States national interest in the Oregon region?

Score of 1:
» States the feature of the Monroe Doctrine that Senator Benton stated could be used to protect
United States national interest in the Oregon region
Examples: North America was closed to European colonization; Europe could not intervene in
North America; Great Britain could not colonize Oregon; no part of North America
was open to Europeans

Score of 0:
* Incorrect response
Examples: Europe had already taken over Texas; it had been won fairly in a war; the diplomacy
of 1818
* Vague response that does not answer the question
Examples: time did not weaken the response; it is fundamental; no influence; it is in the hearts
of Americans
* No response
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Document 3a

“On Our Way to Rio Grande”

The Mexicans are on our soil

In war they wish us to embroil

They've tried their best and worst to vex [worry] us
By murdering our brave men in Texas

We're on our way to Rio Grande

On our way to Rio Grande

On our way to Rio Grande

And with arms [guns] they’ll find us handy. . . .

Source: George Washington Dixon, 1846 song about the
Mexican War; Erik Bruun and Jay Crosby, eds.
Our Nation’s Archive, Black Dog & Leventhal Publishers, 1999

Document 3b

Prior to the Mexican War, President Polk sent John Slidell, a United States negotiator, to Mexico to offer to
settle the disputes between the two nations.

... And yet again, in his [President Polks] message of December 7, 1847, that “the Mexican
Government refused even to hear the terms of adjustment which he (our minister of peace) was
authorized to propose, and finally, under wholly unjustifiable pretexts [reasons], involved the two
countries in war, by invading the territory of the State of Texas, striking the first blow, and
shedding the blood of our citizens on our own soil:”

And whereas this House [of Representatives] is desirous to obtain a full knowledge of all the facts
which go to establish whether the particular spot on which the blood of our citizens was so shed

Source: Abraham Lincoln, “Spot” Resolutions in the House of Representatives,
December 22, 1847; Congressional Globe, 30th Congress, 1st Session

3 According to these documents, what role did the Rio Grande play in the Mexican War?

Score of 1:
» States the role the Rio Grande played in the Mexican War
Examples: Mexicans crossed the Rio Grande and were supposedly on American soil; Mexicans
murdered brave men north of the Rio Grande; the Mexicans crossed the Rio Grande,
the southern boundary claimed by Texas, part of the dispute over the border
between Mexico and the United States; Mexicans invaded Texas by crossing the Rio
Grande

Score of 0:
* Incorrect response
Examples: a peace treaty was signed there; the river flooded; President Polk read his message
there; terms of adjustment
* Vague response that does not answer the question
Examples: blood was shed; they struck the first blow; Spot Resolutions
* No response



Document 4

I propose in this letter to present such considerations as seem to me pertinent [relevant] and
feasible, in favor of the speedy construction of a railroad, connecting at some point our eastern
network of railways with the waters of the Pacific ocean. . . .

6. We have already expended some scores of millions of dollars on fortifications, and are
urgently required to expend as many more. Especially on the Pacific is their construction
pressingly demanded. I do not decide how fast nor how far this demand may or should be
responded to; but I do say that a Pacific railroad, whereby the riflemen of the mountains could
be brought to the Pacific within three days, and those of the Missouri within ten, would afford
more security to San Francisco than ever so many gigantic and costly fortifications. . . .

But enough on this head [topic].

The social, moral, and intellectual blessings of a Pacific railroad can hardly be glanced at within
the limits of an article. Suffice it for the present that I merely suggest them.

1. Our mails are now carried to and from California by steamships, via Panama, in twenty to
thirty days, starting once a fortnight. The average time of transit from writers throughout the
Atlantic states to their correspondents on the Pacific exceeds thirty days. With a Pacific railroad,
this would be reduced to ten; for the letters written in Illinois or Michigan would reach their
destinations in the mining counties of California quicker than letters sent from New York or
Philadelphia would reach San Francisco. With a daily mail by railroad from each of our Atlantic
cities to and from California, it is hardly possible that the amount of both letters and printed
matter transmitted, and consequently of postage, should not be speedily quadrupled. . . .

Source: Horace Greeley, An Overland Journey from New York to San Francisco,
in The Summer of 1859, C. M. Saxton, Barker & Co., 1860

4 Based on this document, state fwo ways a railroad to the Pacific would help overcome the
geographic obstacle of distance.

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each different way a railroad to the Pacific
would help overcome the geographic obstacle of distance
Examples: riflemen can be brought to the Pacific in three days; the mail from the East will get
to the West sooner; mail will be faster; travel would be easier; eastern network of
railways will be connected with the waters of the Pacific Ocean; rail was a faster
method of travel

Score of 0:
* Incorrect response
Examples: Panama is a good route; steamships will be able to go to California; more
fortifications would be needed in San Francisco; postage and letters would
quadruple
* Vague response that does not answer the question
Examples: ten days; speedily quadrupled; demand must be responded to; printed matter could
be sent
* No response
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Document 5

... It has come to be understood also by Senators and others that the great territory [Alaska]
which Secretary Seward proposes to acquire has a far higher value, relative and intrinsic, than
was at first represented by the opponents of the acquisition. We do not place very much
importance upon the argument of a distinguished officer, that our national “virtue” would be
strengthened by acquiring Russian-America; and we cannot give any weight to many other points
that have been urged. But when it is made to appear that coal seams “strike the rugged fields of
Sitka,” and when Commodore Rodgers refers to the growth of timber which is particularly
valuable on a coast so bare as that of the Pacific, and when we are told by high authority about
the fisheries, whose wealth can scarcely be over-estimated, and which will probably become as
important to us in the next generation as those of Newfoundland now are; and when further we
are reminded by a Boston paper of the great whale fishery of the Northern Pacific and of
Behrings Straits, in which Massachusetts is so deeply interested, we have things brought to our
notice which are as easily appreciated here as upon the Pacific coast. And when in addition to
all these considerations, we are reminded that in the opening trade with China and Japan—
which we expect to see developed into such imposing proportions within a quarter of a century—
the Aleutian islands which, being included in the proposed cession, stand almost as a half-way
station—the route between the two Continents being carried far to the North by following the
great circle and by currents; and that moreover these islands are likely to furnish the most
commanding naval station in that part of the ocean—it must be admitted by all parties that the
question is at any rate one of continental relations. We cannot doubt that points like these have
been duly weighed by Senators during the past week, and will not be without power over their
votes when they make their decision upon the treaty. . . .

Source: “The Russian Treaty Before the Senate”, The New York Times, April 8, 1867 (adapted)

S Based on this document, state fwo geographic benefits of acquiring Alaska.

Score of 2 or 1:

* Award 1 credit (up to a maximum of 2 credits) for each different geographic benefit of acquiring

Alaska

Examples: natural resources are plentiful; the Aleutian Islands will be a halfway station to

Score of 0:

China and Japan; the islands will be a good place to have a naval station; location
may encourage new trading opportunities with China and Japan, coal and timber are
readily available; the wealthy fisheries will be important to the next generation; the
Northern Pacific has a great whale fishery; Alaska is closer to China and Japan

* Incorrect response
Examples: the national virtue will be strengthened; it is close to Boston, Newfoundland will

provide good fisheries; trade will be opened to China and Japan

* Vague response that does not answer the question
Examples: Massachusetts is interested; follow the Great Circle; the Pacific coast will be closer

* No response



Document 6

United States Expansion, 1857-1903
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Source: Briggs and Fish-Petersen, Brief Review in United States History and Government,
Prentice Hall, 2001 (adapted)

6 According to this map, how did the location of these possessions promote or protect United
States interests?

Score of 1:
» States how the location of these possessions promoted or protected United States interests
Examples: gave the United States influence in the Pacific; gave the United States easier access
to Asia; made it possible to connect the Atlantic and the Pacific; gave the United
States more trading opportunities; gave the United States protection on the west
coast; made trade with Asia easier

Score of 0:
* Incorrect response
Examples: Asian countries could not attack the United States; island residents were forced to
live in the United States; South America became part of the United States
* Vague response that does not answer the question
Examples: the islands helped us; expansion
* No response



Document 7

... There are many among us who in the past closed their eyes to events abroad—because they
believed in utter good faith what some of their fellow Americans told them—that what was
taking place in Europe was none of our business; that no matter what happened over there, the
United States could always pursue its peaceful and unique course in the world.

There are many among us who closed their eyes, from lack of interest or lack of knowledge;
honestly and sincerely thinking that the many hundreds of miles of salt water made the American
Hemisphere so remote that the people of North and Central and South America could go on
living in the midst of their vast resources without reference to, or danger from, other Continents
of the world.

There are some among us who were persuaded by minority groups that we could maintain our
physical safety by retiring within our continental boundaries—the Atlantic on the east, the
Pacific on the west, Canada on the north and Mexico on the south. Tillustrated the futility—the
impossibility—of that idea in my Message to the Congress last week. Obviously, a defense policy
based on that is merely to invite future attack. . . .

— President Franklin D. Roosevelt,
Radio Address “On National Defense”, May 26, 1940; FDR Library.

7 According to this document, why did some people believe that the United States was safe
from foreign threats?

Score of 1:
» States a reason some people believed that the United States was safe from foreign threats
Examples: hundreds of miles of ocean made the American hemisphere remote from other
continents; the Atlantic and Pacific oceans protected the United States, America was
isolated from European affairs by its location; we could retire within our continental
boundaries; we were safe and protected by our boundaries

Score of 0:
* Incorrect response
Examples: because it had vast resources; it was stated in a message to Congress; the United
States could always pursue a unique course
* Vague response that does not answer the question
Examples: oceans; vast resources; able to maintain our safety; because we were here
* No response



Document 8

Ranges of Offensive Missiles in Cuba
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Source: James H. Hansen, “Soviet Deception in the Cuban Missile Crisis,”
Studies in Intelligence: Journal of the American Intelligence Professional,
2002 (adapted)

8 According to this map, what was the role of geography in the Cuban missile crisis?

Score of 1:
* States the role of geography in the Cuban missile crisis
Examples: Cuba is close to the United States; missiles in Cuba could reach Washington, D.C.;
some offensive missiles could reach the most of the United States; the safety of
most of the United States was endangered by the nearness of missiles in Cuba

Score of 0:
* Incorrect response
Examples: Cuba is part of Florida; Cuba wanted to be annexed; medium-range missiles could
reach further than the intermediate-range missiles
* Vague response that does not answer the question
Examples: missiles; they have ranges; weather conditions; distance; they were close
* No response

[62]



Document 9

U.S. interests in the Persian Gulf are vital to the national security. These interests include
access to oil and the security and stability of key friendly states in the region. The United States
will defend its vital interests in the area, through the use of U.S. military force if necessary and
appropriate, against any power with interests inimical [unfriendly] to our own. The United
States also will support the individual and collective self-defense of friendly countries in the area
to enable them to play a more active role in their own defense. The United States will encourage
the effective expressions of support and the participation of our allies and other friendly states
to promote our mutual interests in the Persian Gulf region. . . .

Source: National Security Directive 45, “U.S. Policy in Response to the Iragi Invasion of Kuwait,”
08/20/1990, George H. W. Bush Library

9 Based on this document, state one way that United States national interests in the Persian
Gulf were affected by geography.

Score of 1:
» States a way that United States national interests in the Persian Gulf were affected by geography
Examples: access to oil had to be maintained; our friends in the area had to be kept secure,
individual and collective self-defense of friendly countries in the area would enable
them to play a more active role in their own defense; United States national security
depends on oil found in the Persian Gulf; stability of friendly states is vital to our
national interest; the Persian Gulf has important natural resources

Score of 0:
* Incorrect response
Examples: the Persian Gulf is located close to the United States; the United States military was
there; our allies feared us
* Vague response that does not answer the question
Examples: mutual interests; it is appropriate; participation of our allies; it helped us
* No response



United States History and Government
Content-Specific Rubric
Document-Based Question
January 2006

Historical Context: During the 19th and 20th centuries, geography influenced many of the actions taken

by the United States to expand its territory or to protect its national interests.

Task: e« Discuss the influence of geography on actions that supported the territorial expansion and/or the

protection of United States national interests during the 19th and 20th centuries

Scoring Notes appear on page 69.

Score of 5:

Thoroughly develops the task evenly and in depth by discussing the influence of geography on
actions that supported the territorial expansion and/or the protection of United States national
interests during the 19th and 20th centuries

Is more analytical than descriptive (analyzes, evaluates, and/or creates information) (ferritorial
expansion: linking the availability of land in the West to the eventual closing of the frontier and the
resulting interest in imperialism; protection of United States national interests: connecting the
decision of the Soviet government to place offensive missiles in Cuba to the proximity of Cuba to
the United States and the threat of the spread of communism to other Latin American countries)
Incorporates relevant information from at least five documents (see Key Ideas Chart)

Incorporates substantial relevant outside information related to the influence of geography on
actions that supported the territorial expansion and/or the protection of United States national
interests between 1800 and 2000 (see Outside Information Chart)

Richly supports the theme with many relevant facts, examples, and details (territorial expansion:
O’Sullivan, Manifest Destiny, land availability, Turner’s frontier thesis, Oklahoma territory, 1890
census, imperialism, protection of United States national interests: Spanish-American War, Treaty
of Paris 1899, Guantanamo, Bay of Pigs, United States quarantine, CIA, Eisenhower, Castro,
Khrushchev, United States embargo, Cuban immigration, spread of communism)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Score of 4:

Develops the task by discussing the influence of geography on actions that supported the territorial
expansion and/or the protection of United States national interests during the 19th and 20th
centuries but may do so somewhat unevenly by discussing some actions more thoroughly than
other actions

Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates information)
(territorial expansion: discussing the impact of the settlement of the Oklahoma Territory and the
closing of frontier; protection of United States national interests: discussing the influence of the
failure of the Bay of Pigs invasion to the Soviet decision to place offensive missiles in Cuba)
Incorporates relevant information from at least five documents

Incorporates relevant outside information

Supports the theme with relevant facts, examples, and details

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme




Score of 3:

* Develops the task with little depth by discussing the influence of geography on actions that
supported the territorial expansion and/or on the protection of United States national interests
during the 19th and 20th centuries

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

* Incorporates some relevant information from some of the documents

* Incorporates limited relevant outside information

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

* Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

Score of 2:

* Minimally develops the task by discussing the influence of geography on an action that supported
the territorial expansion and/or the protection of United States national interests during the 19th
and 20th centuries

* Is primarily descriptive; may include faulty, weak, or isolated application or analysis

* Incorporates limited relevant information from the documents or consists primarily of relevant
information copied from the documents

* Presents little or no relevant outside information

* Includes few relevant facts, examples, and details; may include some inaccuracies

* Demonstrates a general plan of organization; may lack focus; may contain digressions, may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 1:

*  Minimally develops the task

* Is descriptive; may lack understanding, application, or analysis

* Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents

* Presents no relevant outside information

* Includes few relevant facts, examples, or details; may include inaccuracies

* May demonstrate a weakness in organization; may lack focus; may contain digressions, may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the historical context and/or task as copied from the test
booklet; OR includes only entire documents copied from the test booklet; OR is illegible; OR is a blank

paper
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Anchor Level 5-A

The response:

Thoroughly develops the task evenly and in depth by discussing the influence of geography on
the actions that supported the territorial expansion and the protection of United States national
interests during the 19th and 20th centuries

Is more analytical than descriptive (purpose of Monroe Doctrine to prevent European
involvement in Western Hemisphere; Roosevelt Corollary gave United States and only the
United States the right to interfere in Latin American countries; United States did not want a
European stronghold in Western Hemisphere; United States has long believed itself and entire
Western Hemisphere to be protected from invasion or threats because of location; because
Soviet missiles could come over the Arctic Circle, United States somewhat protected by
NORAD; NORAD focused on threats coming toward Canada and American borders; Panama
Canal remains important to United States economic and strategic interests; Middle East plays
important role in formulation of American foreign policy; location and geography of oil and
petroleum in Kuwait made United States military action necessary)

Incorporates relevant information from documents 2, 6, 7, 8, and 9

Incorporates substantial relevant outside information (absence of European stronghold in
Americas protects United States from powerful foreign powers; President Theodore Roosevelt
added Roosevelt Corollary to Monroe Doctrine; Presidents, including Theodore Roosevelt and
Woodrow Wilson, sent United States Marines into Latin American countries to stop civil wars
and reform country’s finances; United States was afraid if a Latin American country owed a
European country money, the European country would take over the Latin American country;
Cuba, 90 miles off the coast; President Kennedy chose to quarantine Cuba to pressure Soviet
Union to dismantle missiles and United States promised not to invade Cuba; invasion of Cuba
had been an issue since the Bay of Pigs; Panama controlled by Colombia; Panama Canal would
eliminate necessity of two-ocean navy to protect new territorial acquisitions; some claim
Panamanian revolution was inspired by United States; control of Panama Canal turned over to
Panamanians; at the end of World War II, Middle East became important part of our
containment policy; Eisenhower Doctrine)

Richly supports the theme with many relevant facts, examples, and details (United States
protected from Europe by the Atlantic Ocean; United States is surrounded on two sides by the
Pacific and the Atlantic oceans; during Cold War, both United States and Soviet Union had
nuclear capabilities; Soviets began building missile bases in Cuba; any major city in United
States would be susceptible to Soviet attack; Central and South America’s location strategic to
defense of America; during 1890s, United States adopted foreign policy of imperialism; United
States negotiated for rights to build canal; before Panama Canal was built, ships traveling from
New York to San Francisco had to go around South America; completion of canal drastically
reduced time needed for a voyage; United States went to aid of Kuwait in 1990 Gulf War)
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Effective document integration and
outside information demonstrates a strong understanding of the task. The use of a Latin American
focus to organize much of the discussion strengthens the effectiveness of the response.
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Anchor Level 5-B

The response:

Thoroughly develops the task evenly and in depth by discussing the influence of geography on
the actions that supported the territorial expansion and the protection of United States national
interests during the 19th and 20th centuries

Is more analytical than descriptive (United States had many territories and national interests and
would have gone to any length to ensure they would be safe and remain in the hands of United
States; western territories must be explored to increase transportation and find a more efficient
way of water transportation; United States beginning to think they wanted to control all land to
Pacific and as a result would have to understand geography and peoples of West; exploration
demonstrated to many Americans the value and potential of Pacific Coast and Oregon; United
States achieved its territorial objectives in peace treaty; Cuban missile crisis enormous threat to
United States because communism was knocking at our door and we were capable of being
attacked by nuclear missiles)

Incorporates relevant information from documents 1, 2, 3, 8, and 9

Incorporates substantial relevant outside information (although concerned about
constitutionality, Jefferson purchased Louisiana Territory from French, using loose
interpretation of Constitution; although other nations laid claim to Oregon, United States saw it
as logical extension of Louisiana Purchase; signed treaty with Great Britain dividing Oregon at
49th parallel; United States wanted to expand Texas border to Rio Grande instead of Nueces
River; when negotiations to buy California failed, Polk became concerned about not fulfilling
promises made in 1844 election; United States completed mission of Manifest Destiny; United
States tried to contain and prevent spread of communism throughout world; Cuba controlled by
communist dictator Fidel Castro, who overthrew puppet dictator Batista; U-2 spy plane captured
photographs of Cuban island; nuclear missile silos were being constructed; President Kennedy
proposed nuclear test ban treaty after failed Bay of Pigs; Operation Desert Storm successful in
freeing Kuwait, but Hussein continued to follow policies that the United States saw as a threat;
objective of Operation Iraqi Freedom to remove Hussein and create Middle Eastern
environment that would be safe for economic interests of America and her allies)

Richly supports the theme with many relevant facts, examples, and details (Lewis and Clark
explored western territories; Louisiana Territory beneficial for many reasons, including
economic interests, transportation, and future settlement of land; boundary dispute between
United States and Mexico over border; President Polk stated Mexico would not comply to new
Texas boundary; Texan citizens attacked in own territory and United States must go to war;
medium-range ballistic missile could still reach Washington, D.C.; intermediate-range missiles
could reach any North American territory; Iraqis invaded Kuwait and interfered with interests of
United States and her allies; United States became involved in Gulf War; United States will
fight to protect mutual interests in Persian Gulf)

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 5. Relevant outside information
enhances the interpretation of document information. The analytical discussion demonstrates a good
understanding of the impact of geography on actions that supported territorial expansion and
protection of national interests.
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Anchor Level 4-A

The response:

Develops the task by discussing the influence of geography on the actions that supported the
territorial expansion and the protection of United States national interests during the 19th and
20th centuries

Is both descriptive and analytical (as the United States slowly emerged from a fledgling nation,
testing its democratic experiment, to the world’s premier world power, geography has
significantly affected actions taken in foreign policy; geography at the forefront of the decisions
made; country motivated simply by desire for exploration; key to exploring this geography was
for knowledge’s sake but it was found that it wielded the key to where and how economic power
could be expanded, geography was an important corollary to extension of United States
economic power; geographic importance of Alaska significant enough to warrant its purchase;
naval station in Alaska would increase military power; understanding was reached because
missiles were taken out of Cuba; Middle East has warranted special attention since the end of
World War II)

Incorporates relevant information from documents 1, 2, 5, 8, and 9

Incorporates relevant outside information (Louisiana Territory encouraged many Americans to
go west; Oregon river region was a destination for those interested in farming; claims to Oregon
based on Lewis and Clark expedition, Oregon boundary settled at 49th parallel; Seward’s Folly;
Cuban missile crisis, standoff between Kennedy and Khrushchev; United States missiles in
Turkey could easily reach nearby Soviet Union; Saddam Hussein threatened United States
interests in Middle East; America’s attention to events in the Middle East have included
containment policies during the Cold War and military actions since the 1990s)

Supports the theme with relevant facts, examples, and details (Lewis and Clark sent by
President Jefferson to explore Louisiana Purchase to Pacific Ocean; Oregon region would open
North American trade route to India; proximity of Cuba to United States; with nuclear missiles,
Soviets could destroy almost every major American city; economic interests in Middle East)
Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. Despite the minor inaccuracy of the
purchase of Alaskan land for 3 cents per acre, the discussion of the Cuban missile crisis and the
Middle East are particularly strong in that they include current information to demonstrate the
continuing geographical impact of these regions on United States policy. Well-placed historical
facts and details as well as analytical statements enhance the discussion.
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The response:

Develops the task by discussing the influence of geography on the actions that supported the
territorial expansion and the protection of United States national interests during the 19th and
20th centuries

Is both descriptive and analytical (with the Louisiana Purchase, America began looking for
ways to push its boundaries toward the Pacific; United States protected itself from Mexican
aggression and reached its goal of Manifest Destiny; as America built new factories and needed
new places to sell our manufactured goods, we needed natural resources and new markets;
though far away from the rest of our states, Alaska proved to be a vital link to Asia and natural
resources; the terrain of the West allowed the United States to plow through with a railroad,
acquiring Texas, California, and the southwestern states gave the United States protection from
southern invaders)

Incorporates relevant information from documents 1, 3, 5, and 6

Incorporates relevant outside information (France owned Louisiana but Napoleon was looking
to sell it; Jefferson knew if Spanish got Louisiana they might also present a powerful threat to
the states; concept of Manifest Destiny made Americans believe they were destined to take the
Pacific Coast; Texas was its own independent nation for awhile; United States annexed Texas in
1845; United States gained control of parts of Utah and New Mexico as well as California as a
result of the Mexican-American War; United States gained the Philippines, Guam, and Puerto
Rico as a result of the Spanish-American War; controversy over whether the United States
should annex the Philippines and exercise imperialism, but in the end, annexation was a
strategic and economic decision; Philippines provided a naval base and a refueling stop for ships
and helped the United States take advantage of trading opportunities in the Far East; since
Alaska was close to the Soviet Union, military bases were eventually built there to protect the
United States from Soviet aggression)

Supports the theme with relevant facts, examples, and details (Louisiana Purchase would give
the United States access to trade along the Mississippi; Mexicans saw Texas as part of their own
territory; Mexicans crossed the Rio Grande and attacked United States soldiers on American
soil; geography of Alaska gave United States access to trade routes with Asia as well as oil
reserves and the fishing industry); contains a minor inaccuracy (1837 is stated as the date that
Texas gained independence from Mexico)

Demonstrates a logical and clear plan of organization; includes an introduction that is somewhat
beyond a restatement of the theme and a conclusion that introduces new information

Conclusion: Overall, the response fits the criteria for Level 4. The chronological knowledge of
United States history is a strength of the response. Although only four documents are cited in the
response, the integration of these documents and the outside information establish a well-organized
flow of ideas.
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Anchor Level 4-C

The response:

Develops the task by discussing the influence of geography on the actions that supported the
territorial expansion and the protection of United States national interests during the 19th and
20th centuries

Is both descriptive and analytical (geography is always an important factor in the survival of a
territory, state, or nation; United States is a very productive country because of its geographic
location and landscape; United States has been able to protect its citizens because of geography;
philosophy that the geographic boundaries of the United States would keep it safe seemed to be
thrown out with the Cuban missile crisis; United States allies in the Persian Gulf helped in
organizing a multi-national effort, which succeeded in getting Saddam Hussein out of Kuwait;
geography helps protect American citizens in the many United States naval bases around the
world; after winning the Spanish-American War, the United States was able to protect the
country in a more efficient way)

Incorporates relevant information from documents 5, 6, 7, 8, and 9

Incorporates relevant outside information (Japanese bombing of Pearl Harbor provoked the
United States into declaring war and joining the Allies in their fight against Fascist dictators;
Kuwait, a major oil exporter and vital to America and her allies and their national interests;
United States military presence continues in the Middle East because the world’s major oil
reserves are located there; in the late 1890s, Alfred Thayer Mahan and Theodore Roosevelt
discussed the need to enlarge the navy so that the United States could become more powerful;
having a large navy would mean that ships would need ports to refuel)

Supports the theme with relevant facts, examples, and details (United States felt safe in the
1940s because of its geographic location; geographically Cuba very close to the United States
and Mexico; Cuba had intermediate-range and medium-range ballistic missiles; missiles in Cuba
were able to reach important cities in the United States, Canada, and Mexico)

Demonstrates a logical and clear plan of organization; includes an introduction that states the
importance of geography to the United States and a conclusion that states that the Cuban missile
crisis and the gain of territories in the Pacific Ocean both helped and hindered the protection of
the United States

Conclusion: Overall, the response fits the criteria for Level 4. Although some direct quotations
from the documents are included, good outside historical references are used to interpret document
information. Instead of a chronological discussion, this response focuses on actions taken by the
United States to protect its national interests, mentioning actions taken to expand its territory as they
are linked to protection.

(90]
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Anchor Level 3-A

The response:

Develops the task with little depth by discussing the influence of geography on the actions that
supported the territorial expansion and the protection of United States national interests during
the 19th and 20th centuries

Is both descriptive and analytical (Jefferson recognized that by sending Meriwether Lewis to
explore the west, the United States would someday be able to begin trading through the Pacific
Ocean; economic interest in the west is a major reason the United States overcame the
geographical problem of distance; the transcontinental railroad allowed people to reach the
Pacific Coast in a matter of days and opened up trade for many more people; the railroad not
only allowed more trade but also opened up the west for settlement; many people satisfied with
remaining neutral before World War II)

Incorporates some relevant information from documents 1, 4, 6, 7, and 8

Incorporates limited relevant outside information (territories gained from winning the Spanish-
American War; as World War Il raged on and devastated Europe, some began to realize that the
United States might need to enter the war; became apparent that geography would not save the
United States from harm when the Japanese bombed Pearl Harbor on December 7, 1941; many
people feared nuclear war, but President Kennedy managed to resolve the problem peacefully)
Includes some relevant facts, examples, and details (during the 19th century, the United States
was able to expand its territory to the Pacific Ocean; construction of the transcontinental
railroad; Soviets had placed weapons aimed for the United States in Cuba)

Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
restate the theme

Conclusion: Overall, the response fits the criteria for Level 3. The organization effectively
demonstrates the actions taken by the United States to support expansion of its territory in the 19th
century and the actions taken by the United States to protect its national interests in the 20th
century. Some facts, details, and outside information are included without elaboration to support
document information.




Anchor Paper — Document-Based Essay —Level 3 — B

R:N% e, e (\o.\x% DS’ RS\ AT 'W\QJ Unnted
Cﬂrﬁ\’@% \(WOA SN O\OA\ &' Qx{)oi\é mq &e moCXcC\ O\K\A
Pogsican ka&\m -\\wrm\rmef o\lhox o\oﬁ% 0 e \AGT\A

_\\\% 3\'&‘* Dj\l 'H\\S X Do.ﬂS\of\ e\ S (}H’ko w\& o$ %)m 300«\\3\%
p‘“\bﬂu)‘f\ WO m GS" w\m\mq% WAy We, aames ﬁ &QQ?
v o5 Nowsis W\\\D\ﬂ&ﬁ Cﬁ\gi\/\%\%%(@ %Iﬂ BY&U
Y Bre U3 Yo mom& ¥ éms*\m US Vudtrs kinows ohout
e, \oeoens, m(\ oREATAQNC. \aﬂ%cm)%% o> Heap \S\ois 20
i com \bﬂ?v\r O —‘\f\\% v %\\Q, 58 b&\A\\\\%‘N& %Wﬁaﬂa
CoCh NG OQ“%Q“ % \BQ \fﬁf\ \Y&\M@Mﬁ N ABOAV(‘:D\OV\
Bedoz.Ate, U3 otnred b exrnbdesedhond
o e Yo oxpund e, mw%m weshuesd hgovan e \BCM'J
o? W\(}ﬂ\&:‘b‘%’ &BBV\W\ %xo\ bSESS 6@0/\ \%w,\ﬁ \wm& % \»efs)f
C}Y N@Y)\\m ‘\MGX \Ca NANE)Y &?ﬂ \b OCN\ <OMR 2csT 01C km\l\&;&ﬁz &3
Yo Yo These oftes, w‘m}uﬂ )VO (Y\G%XV ee@Q\B rm\% \Tef\eﬂ %3
C@Aﬂ\f\/\ !&(\ Q)A(Y\O\?/ CB' Aémg%\\\c\ \]&C}BYMTA QXO\GY D}Y\G‘\ a3
e Yoals oF Levns and Closk Yo 1509 -1b, Under as
TWDM ?%A%&Y j@@&?’ﬁﬂ L@\m D.ﬂ& o;rll \w&g O IMSSIoM Oﬂa
T T —
R v é&)&ﬁm o5t o Mot @ma@ WL As seen
> Dot A0 Lo b Clock sherted 10 S lous ool Yl
o The 0&(‘)}\& oc(;u{\jéhm \ock *03* z@» X\% ot M
\X\MB X)&c\'\ mﬂ\é O&Y IV OB o Paes ‘;DA‘OY H@ M\g@?‘%“\




Anchor Paper — Document-Based Essay —Level 3 — B

or m@\@ o %6&9( %&63(%3%% 02t Ceo‘%g\m%

oo emmmneld ol o on ool 66) o ohle) Yodhe)

OR 000 :\%Ww\?e\'\)\ s, gruvd Ve pore, & do s he ek,
@;ﬁjv %\Q@%\w N QW\ \m\\@

Ir\ OY&? :av mpo\e/ % ﬂh\)j\‘ J\%tsc) wkronm
AVQW\\YGQ\%&B u\’iém%\m De.of) Q/ M Xr@ )3@ &\56 Yo rrot)f\
‘% A, OSRES M\J\\L\<€A &(‘& m&QJ SU ccm%“ _\W &m\o\%&
Nore U5 o bulh s %m@% Yooy e
Qﬂ%'\‘@ \/&Qr“‘b C‘oﬁ;m\éi\m §‘ m\\iwé% Ca @5\\6\[\66
RAC A \twéx :@T m\% aer;g m\‘\maﬁﬁ)rc&%\ \Take, \NH\
V&\\VOD&‘X \cszmc\ b\/\\\)( %\\S o}\m&& ‘\@&W\a w%ﬁ B’HQV PCS)YQ >
e, vohon %@\A\«\\Q\w N q\ﬁé eog )@AWA&W% ew\\j!\&“w m?nolﬁ
\1\\\\« Y&w\T 60:&3  DNOTR, (‘M\A/\“fb W»C&QJ w\&m DO D@WL)&S
CO\M \mMA %\J\M}ﬁ Such o8 CWRY b\ﬂ oMY xRy Rm\% QN\
\3@%&{&0@%& Q\’() m\&&r KU\?/ [\ﬁs‘rbw s(\Q@m WA’

W Vot 1o\ s \DPmos Yolked AR oed Yo Hhyrgs such ae
Meal Com \m \~mvw%‘oef\%§ Qw&\lﬁ £ on MNAL %v@%cw

AOH\C& (Y:A'@\M\\ uom’m\ S(Dem)&f& \f\\h ‘XS

CAuD oo H«w &\%0 uoﬂm AV@ %XODN %\Wm\rwfr WS
m&% og”&‘c on\ch The omwﬁ\@(\ o¥ @AQ ow&s Such 08
¥\&\w\\\ P\\\\\W\% ls\o«qaﬁ a«f\é Gus Oov@ I\Wﬂé\ Mot s (}ﬂm %eg
@(_@MYV\\CQ\\M o \ae C\&?@T ﬁa O/:A"Oﬂ"a M XI\M oam & %&Qﬁ/
\NAV\(\ A% %\N\ (‘WS" @”H»Q W&W)N o’Y““nt/ \6\&(\&5 e




Anchor Paper — Document-Based Essay —Level 3 — B

\D WC)\XY\Q ‘\% O&\D\)(ﬁ ‘X&M’ S \’ﬁ ’\‘\‘O.A(\(’) \)%\h f\é&\m
\\\W@\«w} \\%\m NSIR, &gy (Ko %ﬂ g s \;M G\Y\V\ 7\' IS
%m G\BNC ot \GON4 M W\@)V \ﬂm&\‘o:r}f %omn\%\\'m o3
’\\&Vm\c\\% Cmm\ 2N v\\\éh 3 é‘h w\‘Guﬂ 1A &xnﬂ?)(\)f %
e Vocome, Sorad alatd de 3 Yo \\R,m\\\ ot *\\mnq\\
\o&\g A Gﬁex Yo oo \% M\a{\\\r \f\\o‘\'\%yoa\\?\q o0 NN \RYBa,
Thp ore \W\m‘& Q'\t GM*& \m)\j%\ )Y\MQ G(S’ 3\\\0€ \M mﬂa\)\s
\b\‘ o.\\ WM Qfe nsqlmb :mm% N @Xm;tlmq \nY\a h&e
Nehens sathoe, Guas conld hesm i 3, b\mﬂa\ e o l\m
*\b V3 hgé \3(}?\. \c}r\m \)\ Qu\co C\»\\Da‘\'\m —\\n\“raxtﬁ\@& \*o
v WS et oo e S o5 meny v dotupent K.
e docahnoe oo \S oo, Gibo orpy cee Yo ol el
o o

[97]



Anchor Level 3-B

The response:

Develops the task with little depth by discussing the influence of geography on the actions that
supported the territorial expansion and the protection of United States national interests during
the 19th and 20th centuries

Is both descriptive and analytical (for the United States to expand its ideas, they had to know
about the locations and geographic landscapes of the islands gained in the Spanish-American
War; before the United States started to expand internationally, it tried to expand the country
westward, explorers traveled west to gain some sort of knowledge of the unknown area and how
it could benefit the country; Lewis and Clark’s mission was to explore the Missouri River and to
research facts about the area around it; information from Lewis and Clark served as a major
factor for the migration of people from the east coast to the west coast; Lewis and Clark’s
exploration led to the migration of people to the Oregon territory; railroads helped people reach
the west quicker and more successfully; railroads allowed trading with other parts of the nation
which led to trading with other nations; with railroads, money could be made quicker;
acquisition of islands gave America more economic opportunities to be closer to nations they
could trade with throughout Asia; Panama Canal allowed the United States to literally “cut”
through land)

Incorporates some relevant information from documents 1, 2, 4, 6, and 8

Incorporates limited relevant outside information (ever since the days of imperialism, the United
States had a main goal of expanding democracy and American trading to other places in the
world; start of this expansion came at the end of the Spanish-American War; belief of Manifest
Destiny; Oregon Trail; Panama Canal improved the overall travel time of ships by days; the
United States had bad relations with Cuba during the Cold War)

Includes some relevant facts, examples, and details (Lewis and Clark started their explorations
in St. Louis; railroads connected the east and west); includes some minor inaccuracies (Cuba
threatened to use its missiles against the United States)

Demonstrates a satisfactory plan of organization; includes an introduction that discusses the
geographic impact of the Spanish-American War and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 3. Introducing international expansion
but then discussing westward expansion, returning to international expansion, and ending with a
weak discussion of the Cuban missile crisis detracts from the overall effectiveness of the good
analytical statements. Few historical facts and details are included to substantiate the statements in
the response.
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Anchor Level 3-C

The response:

* Develops the task with little depth by discussing the influence of geography on the actions that
supported the territorial expansion and the protection of United States national interests during
the 19th and 20th centuries

* Is more descriptive than analytical (the United States has been trying to expand for a long time;
Lewis and Clark are probably the first explorers to travel the Missouri River; throughout their
journey, Lewis and Clark would make maps of everything they saw; Cuban missile crisis made
the United States vulnerable to Russian attack from Cuba)

* Incorporates some relevant information from documents 1, 4, 5, 6, and 7

* Incorporates some relevant outside information (Lewis and Clark found the Pacific Ocean with
help from Sacajawea; transcontinental railroad; the trains would make it through where horses
could not make it because bridges and tunnels have been built; negative effect of the railroad
was the slaughtering of the buffalo which the Plains Indians relied on; activists protest getting
oil in Alaska because it will destroy the environment; United States has colonies or islands
which are used for agriculture or for naval bases for protection of the West Coast)

* Includes some relevant facts, examples, and details (railroad would quicken the time that it took
for people and other things to get across the country; Alaska was purchased from Russia; Alaska
is rich with natural resources; Russians had missiles which could hit major cities in the United
States)

* Demonstrates a satisfactory plan of organization; includes an introduction that is beyond a
restatement of the theme and a conclusion that discusses the importance of United States
national interests in Iraq

Conclusion: Overall, the response fits the criteria for Level 3. Although the literal interpretation of
most document information is not very well integrated, good outside information strengthens the
response.
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The response:

* Minimally develops the task by discussing the influence of geography on the actions that
supported the territorial expansion and the protection of United States national interests during
the 19th and 20th centuries

* Is primarily descriptive; includes weak and isolated application and analysis (first expansion of
the United States primarily to expand the country; many expeditions led to help find an easier
way to help connect communication between the east and west; with time, technology increased
and railroads became the prime mode of transportation between the West and the East;
expansion of America led to the acquisition of new states that would prove to be both profitable
and necessary to the country; United States admitted Alaska as a state because it was both an
economic and military necessity; large naval base to be constructed in Alaska because it was
close to other countries who could pose a threat to the United States)

* Incorporates limited relevant information from documents 1, 4, 5, and 6

* Presents little relevant outside information (America paid to have the canal built so that boats
carrying goods and military supplies could be transported easier)

* Includes few relevant facts, examples, and details (first expedition led by Meriwether Lewis
who was ordered by President Jefferson to explore the Missouri River; construction of railroad
allowed both goods, mail, and people to be transferred easier); includes an inaccuracy (the
Panama Canal in Latin America was placed strategically between the eastern and western
borders of the United States)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that are
somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The strength of the response is the
connection between territorial expansion and the protection of United States national interests.
Overgeneralizations prevent this paper from receiving a Level 3 rating.
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Anchor Level 2-B

The response:

Minimally develops the task by discussing the influence of geography on the actions that
supported the territorial expansion of the United States during the 19th century

Is primarily descriptive; includes faulty and weak application and analysis (the influence of
geography on the actions that supported the territorial expansion has helped the United States be
who they are; rivers could be a direct and practical water communication for commerce; the
United States needs to find a way to conquer the Rio Grande; Oregon would provide a new and
national route for the Asiatic trade; Europeans cannot dominate us, colonize us, or interfere with
the decisions of our country)

Incorporates limited relevant information from documents 1, 2, 3, 4, and 6

Presents no relevant outside information

Includes few relevant facts, examples, and details (President Jefferson instructed Meriwether
Lewis to explore the Missouri River; Rio Grande belongs to Mexico; Mexicans killed a lot of
men in the country of Texas; Pacific railroad made it quicker to deliver mail and riflemen);
includes some inaccuracies (riflemen cross mountains in 3 days, the Missouri in ten days;
throughout the years, the United States has not expanded to the west; the people who live on the
Pacific islands gained by the United States are citizens)

Demonstrates a general plan of organization; includes an introduction and a conclusion that are
somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. Most of the response is a brief
summary of the documents that shows little understanding of how actions taken by the United
States to expand its territory have been influenced by geography. However, the response does
indicate that actions taken for territorial expansion have helped the country develop and helped its
economy.
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Anchor Level 2-C

The response:

Minimally develops the task by discussing the influence of geography on the actions that
supported the territorial expansion of the United States during the 19th century

Is primarily descriptive; includes weak and isolated application and analysis (Jefferson thought
the Missouri River could be a direct route across the country for the purpose of trade; Missouri
River meant a new line of transportation, Missouri River could be beneficial once the United
States knew where it went to)

Incorporates limited relevant information from documents 1, 4, and 5

Presents no relevant outside information

Includes few relevant facts, examples, and details (instructed by Jefferson, Lewis and Clark
explored the Missouri River; railroad meant people and mail could get to its destination in 10
days; Alaska rich in natural resources); includes some inaccuracies (mail took 20 to 30 days to
reach its destination because it had to travel through the Panama Canal; United States hoped to
open up trade with China and Japan; Alaska was a midway point between China and Japan)
Demonstrates a general plan of organization; includes an introduction that restates the theme
and states the actions to be included in the discussion, but lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 2. Although the response primarily
focuses on basic information from the documents, it does contain a few analytical statements. The
minimal discussion demonstrates a basic understanding of the task.
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Anchor Level 1-A

The response:

* Minimally develops the task by mentioning the influence of geography on the actions that
supported the territorial expansion and the protection of United States national interests during
the 19th and 20th centuries

* Isdescriptive; lacks analysis (expanding west and acquiring territory was a big part of United
States history which helped the United States in many ways; geography made trade easier
between other countries)

* Incorporates limited relevant information from documents 2, 5, and 6

* Presents little relevant outside information (overseas possessions like the Philippines and
Hawaii serve not only as more land but also as naval stations)

* Includes few relevant facts, examples, and details (Oregon territory and Alaska made trade with
Asia easier; Alaska had natural resources like coal, timber, fish, and whales)

* Demonstrates a general plan of organization; includes an introduction and a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. A few historical facts and details
summarize document information. The limited information demonstrates an understanding that the
acquisition of the Oregon region and the purchase of Alaska benefited trade.
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Anchor Level 1-B

The response:

Minimally develops the task by mentioning the influence of geography on the actions that
supported the territorial expansion of the United States during the 19th century

Is descriptive (“steal” was known as the Louisiana Purchase; railroad was much needed for
access out west; railroad helped the growth of the west)

Makes vague references to documents 1 and 4

Presents some relevant outside information (“from sea to shining sea,” the United States
Manifest Destiny led the country across the continent; despite Jefferson’s strict interpretation of
the constitution, he made the biggest deal of his term; France offered the United States land in
the Midwest for only $15 million; Louisiana Purchase doubled the size of the country; because
of the Homestead Act’s offer of land in the west, it became necessary for transportation)
Includes few relevant facts, examples, and details (first continental railroad)

Demonstrates a general plan of organization; includes an introduction that is somewhat beyond
a restatement of the theme and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. Document information from only two
documents is used with minimal outside information. The response focuses on a few facts without
adequately tying them to the theme.
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Practice Paper A—Score Level 3

The response:

* Develops the task with little depth by discussing the influence of geography on the actions that
supported the territorial expansion and the protection of United States national interests during
the 19th century

* Is both descriptive and analytical (Louisiana Purchase dramatically increased the size of the
United States; because the Purchase was so big, westward migration was encouraged as well as
the construction of a transcontinental railroad; Louisiana Purchase was a geographic defense;
acquiring the Oregon territory would open up the trade routes with Asia; by acquiring the
Oregon territory the United States would be upholding the Monroe Doctrine in that it would
prevent Europe from invading United States soil; the Oregon territory caused the United States
to pay particular interest because its geography would link the nation together; geography even
today continues to play a major role in the offensive and defensive strategies of the United
States)

* Incorporates some relevant information from documents 1, 2, 3, 4, and 5

* Incorporates limited relevant outside information (construction of a transcontinental railroad;
Rio Grande became the border between the United States and Mexican soil)

* Includes some relevant facts, examples, and details (increasing tensions between Mexico and
the United States caused lives to be lost on American soil; Alaska provided natural resources
such as coal and lumber; Aleutian Islands would serve as a half-way station in the trade routes
with China and Japan); includes a minor inaccuracy (Louisiana Purchase geography came into
play in that the Rio Grande became the border between the United States and Mexican soil)

* Demonstrates a satisfactory plan of organization; includes an introduction that is a restatement
of the theme and a conclusion that is beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 3. Although the interpretation of the
documents is basic and the development of the essay is organized without attention to chronological
development, some good insightful statements strengthen the response. The response contains
several overgeneralizations, but it does demonstrate an understanding of the importance of
geography as it relates to protection of United States national interests and territorial expansion.

Practice Paper B—Score Level 0

The response:
Refers to the theme in a general way but fails to develop the task

Conclusion: Overall, the response fits the criteria for Level 0. The introduction is a slight revision
of the historical context. Locations are copied from the map in document 6 and a sentence is
partially copied from document 9 in an attempt to address the task. Other information is inaccurate.
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Practice Paper C—Score Level 2

The response:

* Minimally develops the task by discussing the influence of geography on the actions that
supported the territorial expansion and the protection of United States national interests during
the 19th and 20th centuries

* Is primarily descriptive; includes isolated application and analysis (United States territorial
expansion often relied on the economic benefits of the area; territorial expansion and self-
interest was used as the determining factor for settlement; Louisiana Territory not only provided
a new area to settle but also a water route to the Pacific known as the Missouri River; during the
Cuban missile crisis, the safety of the United States was under a major threat due to Cuba’s
geographic location near the United States; United States needed to protect its oil source in the
Middle East)

* Incorporates limited relevant information from documents 1, 5, 6, 8, and 9

* Presents little relevant outside information (tendencies to settle near natural resources have been
prevalent since the beginning of human development; islands in the Pacific served primarily as
United States military bases to protect American safety)

* Includes few relevant facts, examples, and details (Alaska was an opportunity to gain natural
resource benefits such as timber and fisheries; Midway Island served as a midpoint between
Asia and the United States; Kuwait was invaded by Iraq)

* Demonstrates a general plan of organization; includes an introduction and a conclusion that are
a somewhat beyond a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 2. The response contains a limited
discussion on actions taken by the United States to expand its territory and to protect its national
interests. Summary statements that demonstrate a connection between geography and economic
benefits to the United States are interspersed with document information.

Practice Paper D—Score Level 1

The response:

* Minimally develops the task by mentioning the influence of geography on the actions that
supported the territorial expansion of the United States during the 19th century

» Is descriptive; lacks application and analysis (expansion of the railroad leading to the Pacific
would certainly decrease the time that mail and people got from the east to the west)

* Incorporates limited relevant information from documents 1 and 4

* Presents little relevant outside information (geography had a significant influence on territorial
expansion because of Manifest Destiny)

* Includes few relevant facts, examples, and details (Jefferson instructed Meriwether Lewis to
find the most direct and practicable water communication to the Pacific Ocean; with steamships,
it took 20-30 days to transport mail and people but with the railroad, the time was cut to 10
days)

* Demonstrates a general plan of organization; includes a brief introduction that restates the theme
and lacks a conclusion

Conclusion: Overall, the response fits the criteria for Level 1. Most of the response depends on a
literal interpretation of two documents. Although the information presented is satisfactory,
especially the statement on Manifest Destiny, few details are provided to explain the information.
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Practice Paper E—Score Level 4

The response:

* Develops the task by discussing the influence of geography on the actions that supported the
territorial expansion and the protection of United States national interests during the 19th and
20th centuries

* Is both descriptive and analytical (the Louisiana Territory would give the United States access
to trade in the west and control of the Mississippi River for farmers in Kentucky and Tennessee;
purchase of Oregon river region intimidates any European nation from attempting to control the
Oregon region and establishing colonies in that location; application of the Monroe Doctrine by
Polk to Oregon; people were encouraged to travel because the railroad was much faster than a
horse and buggy ride; Soviets returned to the Soviet Union with their missiles)

* Incorporates relevant information from documents 1, 2, 4, 5, and 8

* Incorporates relevant outside information (lands west of the Mississippi River were purchased
from France; geographic challenges were overcome by technological developments and man-
made tunnels crossing the Rocky Mountain range; the transcontinental lines and the Homestead
Act encouraged more settlers to go west, especially after the Civil War; oil reserves in Alaska
are needed due to gas shortages during Carter’s presidency and today; President Kennedy
quarantined Cuba to protect United States borders; 13-day standoff in the Cuban missile crisis)

* Supports the theme with relevant facts, examples, and details (Thomas Jefferson sent Lewis and
Clark on an expedition to explore lands west of the Mississippi River; purchase of Oregon
region would provide a shorter trade route to Asia; building the Pacific railroad served as a way
to connect the country from east to west; with the railroad, mail was able to be sent at a much
faster rate; the United States was concerned when the Soviet Union sent missiles to Cuba
because of the closeness of Cuba to the United States)

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are a restatement of the theme

Conclusion: Overall, the response fits the criteria for Level 4. The discussion of the connections
between the Louisiana Purchase and farmers in Kentucky and Tennessee and between the purchase
of the Oregon river region and the building of the Pacific railroad adds to the effectiveness of the
response. Chronological development and relevant transitions between different topics demonstrate
a good understanding of the role played by geographic factors in United States history. However,
the paper contains several overgeneralizations and fails to develop supporting details as found in a
Level 5 response.
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United States History and Government Specifications

January 2006
Part1
Multiple Choice Questions by Standard
Standard Question Numbers

: 2,6,7,10, 11,12, 13, 18, 20, 21, 22, 25,

1—US and NY History 27,30, 31, 34, 36, 37, 39, 40, 41, 46, 48,
49, 50

2—World History 32, 33, 43, 44
3—Geography 1,14, 28
4—Economics 15, 16, 17, 26, 29, 35, 47
5—~Civics, Citizenship, and Government | 3, 4, 5, 8, 9, 19, 23, 24, 38, 42, 45

Parts II and III by Theme and Standard

Theme Standards
Thematic Essay Individuals, Groups, and | Standards 1, 4, and 5: US and
Institutions NY History; Economics;
(Controversial Issues) Civics, Citizenship, and
Government
Document-based Essay | Places and Regions; Standards 1, 2, and 3: US and
Presidential Decisions NY History; World History,
and Actions; Foreign Geography
Policy
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The Chart for Determining the Final Examination Score for the January 2006
Regents Examination in United States History and Government will be posted
on the Department’s web site http://www.emsc.nysed.gov/osa/ on the day of the
examination. Conversion charts provided for the previous administrations of
the United States History and Government examination must NOT be used to
determine students’ final scores for this administration.
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