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FOR TEACHERS ONLY
The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

ENGLISH
Thursday, August 14, 2008— 8:30 to 11:30 a.m., only

SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the 
New York State Education Department’s web site during the rating period. Check this
web site http://www.emsc.nysed.gov/osa/ and select the link “Examination Scoring
Information” for any recently posted information regarding this examination. This site
should be checked before the rating process for this examination begins and several times
throughout the Regents examination period.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a check mark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a check mark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s 
SESSION ONE answer sheet.

Session Two
Correct Answers

Part A
(1)  2
(2)  1
(3)  3
(4)  1
(5)  4
(6)  2
(7)  1
(8)  3
(9)  3

(10)  4 
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Rating of Essays

(1) Follow your school’s procedures for training for rating.  This process should include:
Introduction to the task—
• Raters read the task and summarize its purpose, audience, and format
• Raters read passage(s) and plan own response to task
• Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
• Trainer reviews rubric with reference to the task
• Trainer reviews procedures for assigning scores
• Trainer leads review of each anchor paper and commentary

(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
• Raters score a set of five papers individually
• Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet.  Do not correct the student’s work by making insertions or changes of any
kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point.  The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the
Department’s web site should be used for determining the final examination score.
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Anchor Paper – Part A—Level 6 – A

Anchor Level 6 – A      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts, stating that certain 

significant places can stir up bittersweet emotions and that memories of such places evoke 

feelings of both pain and pleasure. The response makes insightful connections between the 

controlling idea and the ideas in Passage I (By the conclusion of the recollection, the reader 

recognizes both the pain … and the pleasure … these memories trigger for the narrator) and 

Passage II (For the narrator, the pleasure of Blithbury was the appreciation for beauty it 

instilled in him; the pain of Blithbury was its impermanence). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific 

evidence from Passage I (College afforded the narrator the daring opportunity to transition 

from family farm to city life and He realizes much has changed, but he is accepting of it) and 

from Passage II (the narrator shares his fond recollections and he returns us abruptly to the 

present, when he reveals that the house has been destroyed). The response uses irony in 

Passage I to show the narrator’s attitude toward change and flashback and sensory imagery in 

Passage II to show the details of the house which provided comfort to the narrator. 

Organization Maintains the focus established by the controlling idea on the emotional impact of childhood 

locations. The response exhibits a logical and coherent structure, moving from the initial 

emotional reaction of each narrator (initial feelings of discontent and Just a view of the house 

… gave him a feeling of security and well-being) to their later reactions (He seems eager to 

make his own changes and The last line of Passage II is sadly nostalgic). Appropriate devices 

and transitions are skillfully used (Usually, Moreover, Just when). 

Language Use Is stylistically sophisticated, using language that is precise and engaging (paint word pictures, 

shaped by the limitations, lured the reader), with a notable sense of voice and awareness of 

audience and purpose. The response varies structure and length of sentences to enhance 

meaning (Returning to a place of emotional significance and finding it gone is difficult). 

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated 

language. 

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities. 
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Anchor Paper – Part A—Level 6 – B

Anchor Level 6 – B      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals an in-depth analysis of both texts, stating that location 

plays a critical role in each writer’s recollection and interpretation of his childhood 

experience. The response makes insightful connections between the controlling idea and the 

ideas in Passage I (He travelled to the city for adventure but now, ironically, he finds excitement 

at home) and Passage II (the values he learned at Blithbury are with him wherever he goes). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific 

evidence from Passage I (As a youth, the writer assumed that the familiar farms and way of life 

were eternal and he decides to not just visit, but to remain on the farm) and Passage II 

(Blithbury, a large country estate in the English countryside, was the place where the writer felt 

he most belonged and He … brings the reader with him to admire the “enchanted landscape”). 

The response uses appropriate literary elements (theme, irony, and point-of-view) from Passage 

I and (point-of-view) from Passage II to further the analysis. 

Organization Maintains the focus established by the controlling idea that the narrators appreciate the impact 

of location on their lives. The response exhibits a logical and coherent structure, moving from 

location as a general idea to specific examples of its interaction with characters or events in 

Passage I (He feels himself not just going back to the land, but also going back to his old self) 

and in Passage II (But the impact of this location on the writer’s life is no less pervasive and 

important). Appropriate devices and transitions are skillfully used (However and It is not). 

Language Use Is stylistically sophisticated, using language that is precise and engaging (There are times when 

setting does not just provide a context for action and understanding, but when it is central to 

both), with a notable sense of voice and awareness of audience and purpose. The response 

varies structure and length of sentences to enhance meaning (What was once boring is now 

comforting. Instead of longing for action, he enjoys peace). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (forclosures 

and compells) and punctuation (adventure but and back but) only when using sophisticated 

language. 

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker 

in conventions. 



Anchor Paper – Part A—Level 5 – A
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Anchor Level 5 – A     

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts by stating that 

a sense of belonging … imparts comfort, security and happiness because a person is in a place 

that is familiar. The response makes clear and explicit connections between the controlling idea 

and ideas in each text (In both passages, the narrators feel this sense of belonging when they 

return to a particular location … the family farm or a favorite house from childhood). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence (in 

Passage I, the narrator … realized that he missed the countryside and his times at Blithbury 

were the happiest). The response builds a discussion of Passage I and Passage II around the 

literary devices of visual imagery (the honey-colored library decor, the garden full of lakes, 

bridges, elms), the ironic “constant of change”, adult point of view, and characterization (both 

were permanently shaped by their particular locations). 

Organization Maintains the focus established by the controlling idea that everyone longs for a place to fit-in, 

to be safe, to be happy. The response exhibits a logical sequence of ideas, introducing the 

universal feeling of belonging, expanding on the narrator of Passage I, whose feeling of 

emptyness in “the urban jungle” is relieved by his return home, and the narrator of Passage II, 

whose frequent visits to his aunt’s mansion … taught him what beauty meant. Appropriate 

transitions are used (For example, By the end, When his house, The other narrator). 

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose (new 

neighbors … gradually modernized agriculture, he can describe countless details, his 

childhood self reading in the library, now mourns its loss). The response varies structure and 

length of sentences to control rhythm and pacing (He is a loyal son, a helpful neighbor and a 

story-writing farmer). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (emptyness 

and fit-in) and agreement in verb tense (he comes … and realized). 

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities. 

Anchor Paper – Part A—Level 5 – A
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Anchor Level 5 – B     

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (People’s hearts 

can be connected to particular locations). The response makes clear and explicit connections 

between the controlling idea and the ideas in Passage I (When he finally returned he realized how 

much the country meant to him, it would always be his home) and Passage II (The mansion … was 

his home … it was his childhood as well). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from 

Passage I to explain the narrator’s attitude (He is proud to be part of this beautiful country life and 

defends it’s growth) and from Passage II to describe the effect of the well kept home and land 

surrounding the house and how it was capable of taking the narrator to an “enchanted landscape”. 

The response refers to appropriate literary elements from both texts, citing the countryside as a 

symbol of his childhood in Passage I, and identifying the imagery and the tone in Passage II. 

Organization Maintains the focus established by the controlling idea on the deep emotional connection between 

the narrator’s hearts and the land in which they grew up. The response exhibits a logical sequence 

of ideas, first addressing in Passage I the narrator’s desire to leave the country life and his 

realizations upon his return (He now holds dear the countryside) and then the emotional tie 

between the narrator of Passage II and Blithbury, and concluding that both locations greatly 

impacted the narrators. The response exhibits a logical sequence of ideas through use of 

appropriate devices and transitions (When he finally returned, Instead of, Both locations). 

Language Use Uses language that is fluent and original (memories provide sensations like pride and reverence, 

with a hint of resentment, his initial longing to escape the confinements of  “provincial” country 

life), with some lapses (He … remorses and ostracizing himself) and evident awareness of 

audience and purpose. The response varies structure and length of sentences to control rhythm and 

pacing (The location where the house used to stand now brings back sorrowful, wistful memories). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (melencoly and Blithberry), 

punctuation (home, passage; meant to him, it; it’s growth), and usage (resentment to and in which 

the grew up in) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker 

in conventions. 
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Anchor Level 5 – C      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (to express the 

… lasting effects a home can have on a person and that for both narrators these effects are a 

positive effect). The response makes clear and explicit connections between the controlling idea 

and Passage I (the rural scenery he loved and cherished from childhood) and Passage II 

(Explaining, thoroughly, the beautiful and unforgettable memories he had as a child, it is very 

apparent that his outlook on his childhood home is positive). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from 

Passage I to describe the country’s beauty (as he drives around the bend … gentle rolling 

mounds and familiar family farms) and from Passage II the effect of the environment on the 

narrator (These words paint a gorgeous picture of the harmony and peace that he would feel 

every time he was in Blithbury). The response uses appropriate literary elements from both 

texts, identifying descriptive imagery and the farmland’s “constant of change” which is so 

ironic in Passage I and sensory images and personification in Passage II. 

Organization Maintains a clear and appropriate focus on the feelings and passion shown by the narrators for 

their homes. The response exhibits a logical sequence of ideas, moving from a thoughtful 

introductory question to a thorough discussion of each passage, and to the conclusion that the 

impact of these two insightful descriptions is truly lasting. The discussion of the author 

symbolized as “a peach without a home” detracts from internal consistency. 

Language Use Uses language that is fluent and original (now been torn from him, perhaps dull to outsiders, he 

once lived dreams in), with evident awareness of audience and purpose. The response varies 

structure and length of sentences to control rhythm and pacing (Both authors share a common 

passion for these places). 

Conventions Demonstrates partial control of the conventions, exhibiting occasional errors in grammar (use 

… help and uses … would) only when using sophisticated language. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker 

in organization. 

Anchor Paper – Part A—Level 5 – C
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Anchor Level 4 – A     

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that where 

people live and grow up greatly affects their personalities and mental well being. The response 

makes implicit connections between the controlling idea and the ideas in Passage I (This shows 

that country life really is calming because it is more peaceful and relaxing) and in Passage II 

(The narrator seems to become happier and more excited when he discusses his aunt’s house). 

Development Develops some ideas more fully than others. The response refers to specific and relevant 

evidence to discuss the effect of location on one’s well being in Passage I, stating that when the 

narrator returns to the farm from college, he realizes he missed the familiarity of country life 

and in Passage II, stating that the narrator loved everything about his aunt’s house and this 

house made him feel safe and secure. The response makes reference to theme in Passage I (The 

theme of passage one is once the narrator got to the city he just wanted to go back home) and to 

characterization in Passage II, although characterization is not developed. 

Organization Maintains the focus established by the controlling idea on people who grow up some place they 

love being. The response exhibits a logical sequence of ideas, first addressing, in Passage I, the 

narrator’s move to an urban area and his reaction to city life (once the narrator got to the city he 

just wanted to go back home) and then discussing, in Passage II, the narrator’s appreciation of 

his time spent at Blithbury (He hated being away from it nomatter where he went), followed by 

a summary conclusion. Transitions are appropriate (In the first passage, In the second passage, 

In conclusion). 

Language Use Uses appropriate language, with some awareness of audience and purpose (The idea that a 

place affects a persons personality and well being is shown in the first passage with the literary 

element theme). The response occasionally makes effective use of sentence length (He is able to 

describe all of these details about the house). 

Conventions Demonstrates partial control, exhibiting frequent errors in punctuation (city they; to visit he 

realizes; his aunt’s house, the rooms; busy stressful area they; being they are happy) that do 

not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat 

stronger in organization. 
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Anchor Level 4 – B      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that in both 

of these passages, the narrators feel a sense of home within a certain location as well as a 

sense of belonging. The response makes implicit connections between the controlling idea and 

the ideas in the Passage I (The narrator longs for childhood, where his life was less 

complicated) and in Passage II (It was his home and gave him a sense of belonging). 

Development Develops some ideas more fully than others. The response refers to specific and relevant 

evidence from both texts to discuss the significance of a childhood home (Returning to his farm 

allows him to return to his youth and The boy saw the beauty in the world by living here, and 

learned to appreciate it). The response suggests characterization in the first passage (He is 

learning to become independent while at the same time, attempting to retain his boyish youth) 

but makes no reference to literary elements in Passage II. 

Organization Maintains a clear and appropriate focus on the significance of a home and belonging. The 

response exhibits a logical sequence of ideas, first addressing in Passage I the narrator’s 

enjoyment of the stability of the valley, the familiarity of it and in Passage II the importance of 

his aunt’s mansion in the country. The response concludes that as people grow and mature and 

reflect upon their childhood, they realize how much beauty there is in the world. 

Language Use Uses appropriate language, with some awareness of audience and purpose (Both authors, by 

living in these location have a better understanding of not only themselves, but the world as 

well). The response occasionally makes effective use of sentence length (This is true 

everywhere). 

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (farm, leaves; while 

the; capsule, but; here, and) and usage (reflection on their background) that do not hinder 

comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 
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Anchor Level 4 – C      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that home 

is not just a place you reside, but a place that resides in you. The response makes implicit 

connections between the controlling idea and the ideas in Passage I (As he arrived home, he 

noticed some changes made around his home, but realized his home was still his home) and in 

Passage II (His memories of the times spent at the mansion were painfully clear … he 

remembered it all). 

Development Develops ideas briefly, using some evidence from Passage I (the speaker was excited to travel 

into the city and Though his experiences were wonderful for him, he still found himself having 

some of his best times driving home) and from Passage II (the speaker is recalling old 

childhood memories from his Aunt’s Mansion and Even though he spent little time there, he was 

quick to name it his home). The response makes no reference to literary elements or techniques. 

Organization Maintains a clear and appropriate focus on the idea of a home. The response exhibits a logical 

sequence of ideas, first addressing in Passage I the realization that the narrator’s home remains 

in his heart, then addressing in Passage II the idea that the narrator remembers every room in 

the house, and concluding that each passage illustrates two differences about the idea of a 

home, and each is right. Internal consistency is weakened through the use of an ineffective final 

transition (Although … it is proven in Passage II … Each passage) 

Language Use Uses appropriate language, with some awareness of audience and purpose (Whether it is a place 

in which you have lived your whole life, or a place that you spend little time at but love to be, 

each one may be called a home). The response occasionally makes effective use of sentence 

structure (He loved racing out of the urban jungle and taking comfort in the stability of the 

valley, for it was a place he knew). 

Conventions Demonstrates partial control, exhibiting occasional errors in semicolons (home; the place and 

home; whether), commas (home, but and clear, from), capitalization (Aunt’s Mansion), and 

grammar (each speaker is discussing their home) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat 

weaker in development. 
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Anchor Level 3 – A      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of the texts (Passage 1 and 

Passage 2 are about how a change in location can change one’s attitude). The response makes 

superficial connections between the controlling idea and the ideas in Passage I (The changing 

harvests and new technology were more than enough change for the author) and in Passage II 

(the author’s outlook changes when she goes to her summer house in Strattsfordshire). 

Development Develops ideas briefly, using some evidence from the texts (The author discusses desiring a 

change and seeking that change in an urban city and She says the weather is always sunny and 

the garden is like an oasis). The response makes no reference to literary elements or techniques. 

Organization Establishes an appropriate focus on how a different location can change a person’s outlook. The 

response exhibits a rudimentary four-paragraph structure, but includes some irrelevancies (As 

the saying goes, “you always want what you don’t have” and everyone is happy). 

Language Use Uses appropriate language (Location dictates how people live everyday), with some awareness 

of audience and purpose. The response occasionally makes effective use of sentence length (A 

change in location can alter the way one feels). 

Conventions Demonstrates partial control, exhibiting occasional errors in comma use (change, and seeking 

and trees hang perfectly and) and grammar (there was more change) that do not hinder 

comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat 

stronger in language use and conventions. 
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Anchor Level 3 – B      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of the texts (When people go on 

in life, what they have left behind may begin to change). The response makes superficial 

connections between the controlling idea and the ideas in Passage I (When he left home … he 

came back to next to nothing). The connection to Passage II is less clear (Passage II discusses 

how a young boy and his parents would go away every summer). 

Development Develops ideas briefly, using some evidence from the texts (He goes away to school and 

realizes how important home really is and He would describe every inch of the relaxing beauty) 

with an unjustified reference to the “FOR SALE” sign. The response makes no reference to literary 

elements or techniques. 

Organization Establishes, but fails to maintain, an appropriate focus on how a location can change with time. 

The response exhibits a rudimentary structure, first addressing, in Passage I, a location’s effect 

on the narrator (the way you grow up really has an impact on ones self-image), then discussing, 

in Passage II, the beauty of the location (They would go somewhere beautiful), and concluding 

that people move on in life not realizing what they are leaving behind. 

Language Use Relies on basic vocabulary (As time goes by people move on and your gonna go back), with 

some imprecision (This narrats how, quite for “quiet,” your for “you’re”), and little awareness 

of audience and purpose. The response exhibits some attempt to vary sentence structure and 

length for effect, but with uneven success (But where they made those memories may be gone). 

Conventions Demonstrates partial control, exhibiting occasional errors in punctuation (As time goes by 

people, ones, life not) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat 

stronger in conventions. 

Anchor Paper – Part A—Level 3 – B



[29]

Anchor Paper – Part A—Level 3 – C



[30]

Anchor Level 3 – C      

Quality Commentary 
The response: 

Meaning Establishes a controlling idea that shows a basic understanding of the texts (Location playes a 

large effect on the mind setting of a paticular individual). The response makes superficial 

connections between the controlling idea and the ideas in Passage I (In lines 6 to 11 the author 

tries to show why the location of his favorite place is so wonderfull to him). There is no 

discussion of Passage II. 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to Passage I are vague 

(Their true love was in the country where they grew up and nothing could change that and The 

author also uses imagery). There is no development of Passage II. While the response makes 

reference to literary elements (Passage 1 uses imagery and theme while passage 2 uses imagery 

and symbolism), they are undeveloped. 

Organization Establishes, but fails to maintain, an appropriate focus on the effect of location on a person’s 

state of mind. The response exhibits a rudimentary structure, first addressing the narrator’s 

discovery that city life wasnt what they really wanted, and then describing the country as a care 

free zone. There is no conclusion. 

Language Use Relies on basic vocabulary (The author has a great messege to get out) that is sometimes 

imprecise (their for “there,” his farm town country, your for “you’re”). The response exhibits 

some attempt to vary sentence structure and length for effect, but with uneven success (A place 

where you can feel like yourself in every way). 

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (oppurtunity, excitment, 

aquanted, becaue) and punctuation (get their you forget, authors view points, hes) that hinder 

comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker 

in development. 
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Anchor Level 2 – A      

Quality Commentary 
The response: 

Meaning Conveys a confused and incomplete understanding of the texts (The Main Character describes 

Many things that is seen at these Many places visitied). The response makes a few connections 

to Passage I (The main purpose for the Main Character To go off to College was to learn more 

and get a good experience, but When he returned home things weren’t the same) but fails to 

establish a controlling idea other than paraphrasing the task. 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague 

(The main Character went off to College, it gave him different experiences in culture and in life 

in general and In the second passage was speaking about going on summer vactions). The 

response makes no reference to literary elements or techniques. 

Organization Suggests a focus on how location can have Many different effects and suggests organization 

with an introductory statement and a discussion of Passage I in the first paragraph and of 

Passage II in the second paragraph. There is no conclusion. 

Language Use Relies on basic vocabulary (Every time a Summer holiday Came around The family went some 

were for vaction), with little awareness of audience and purpose. The response exhibits some 

attempt to vary sentence structure and length for effect, but with uneven success (Location can 

have Many different effects, it all depends on where you are at). 

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (some were, vaction, 

visitied), punctuation (effects, it; college it; home things), random capitalization, and grammar 

(In the second passage was speaking and many things … is seen) that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat 

stronger in language use and conventions. 
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Anchor Level 2 – B      

Quality Commentary 
The response: 

Meaning Conveys a confused and incomplete understanding of the texts (When you grow up in a certain 

area, and you have all your memories … you feel comfortable). The response makes a few 

connections but fails to establish a controlling idea (In these two passages they discuss how 

hard it is to leave home). 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the text are vague (a 

child wants to leave home) and unjustified (when you return to your home town and see that its 

been destroyed and know your only a visitor in this town). 

Organization Suggests a focus (when you are away from home for awhile … you miss it) and suggests 

organization, with an introduction and body paragraph. There is no conclusion. 

Language Use Relies on basic vocabulary that is sometimes imprecise (their for “there,” your for “you’re,” 

know for “now”), with little awareness of audience and purpose (when you get back its just like 

it used to be). The response exhibits some attempt to vary sentence structure and length for 

effect, but with uneven success (But when you are away from home … you think to yourself … 

your only a visitor in this town). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in punctuation (two passages they; its 

been; for awhile you; twice, when; changes, its never) and pronoun point of view (When you 

grow up and I ate a meal) that make comprehension difficult. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat 

stronger in language use. 
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Anchor Level 2 – C      

Quality Commentary 
The response: 

Meaning Conveys a confused and incomplete understanding of the texts (they learned and experienced 

new things outside what you would of called there world which wasn’t much). The response 

makes a few connections to Passage I but fails to establish a controlling idea, only noting that 

the passages were very simular. 

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the text are vague 

(When he came back home … everything was back to normal where he wasn’t all grown up and 

he was in the same type of situation where he learned knew things). 

Organization Lacks an appropriate focus but suggests some organization (Both passages, The first passage is 

about, The other story). 

Language Use Uses language that is imprecise for the audience and purpose (A guy … learning and feeling the 

experiences of the city life is like). The response reveals little awareness of how to use sentences 

to achieve an effect (Where he wasn’t the adult). 

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (college learning, 

home though where, farming everything), grammar (guy … learn and would of called), and a 

lack of paragraphing that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat 

stronger in conventions. 

Anchor Paper – Part A—Level 2 – C
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Anchor Level 1 – A      

Quality Commentary 
The response:  

Meaning Provides no evidence of textual understanding, only making reference to the task through the 

use of the word location. 

Development Is minimal, with no evidence of development beyond the general statements about the 

importance of location (location of where you are determines every thing about you). 

Organization Lacks an appropriate focus but suggests some organization, with an introductory paragraph and 

a paragraph focusing on the influnce of where you live. There is no conclusion. 

Language Use Relies on basic vocabulary that is at times repetitive (you), with little awareness of audience and 

purpose. The response exhibits some attempt to vary sentence structure and length for effect, 

but with uneven success (Where you live … what to where). 

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (every thing, influnce, 

snowbord, sruff), punctuation (about you where, you get you, live you might), and capitalization 

(location of, it also, depending on) that hinder comprehension. 

Conclusion: Although the response best fits the criteria for Levels 1, 2, and 3, it remains at  

Level 1 because the response makes no reference to either text. 
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Anchor Paper – Part A—Level 1 – B

Anchor Level 1 – B     30162 

Quality Commentary 
The response: 

Meaning Provides no evidence of textual understanding. The response makes no connections between the 

texts or among ideas in the texts. 

Development Is minimal, with no evidence of development. 

Organization Suggests a focus (Being in a certain area … can have huge effect on your life), but lacks 

organization. 

Language Use Is minimal. 

Conventions Is minimal, making assessment of conventions unreliable. 

Conclusion: Overall, the response best fits the criteria for Level 1, although it is somewhat 

stronger in organization. 
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Part A — Practice Paper – C
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Part A — Practice Paper – D
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Part A — Practice Paper – D



Part A — Practice Paper – E
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Part A — Practice Paper – E



Practice Paper A – Score Level 2    

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat 

stronger in conventions. 

 

 

Practice Paper B – Score Level 4    

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 

 

 

Practice Paper C – Score Level 3    

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat 

stronger in conventions. 

 

 

Practice Paper D – Score Level 5    

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker 

in organization. 
 

 

Practice Paper E – Score Level 4     

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 
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Anchor Paper – Part B—Level 6 – A

 
Anchor Level 6 – A      

Quality Commentary 
The response: 

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement 

and clearly establishes the criteria for analysis (true heroes are not those who intend to be 

heroes). The response uses the criteria to make an insightful analysis of The Scarlet Letter and 

Harry Potter and the Half-Blood Prince (Hester Prynne and Harry Potter are both characters 

never intended to become heroes, but who have heroism thrust upon them by unexpected 

circumstances). 

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific 

evidence from the texts. The response relates Hester’s unexpected pregnancy to the Puritan 

values of its time to explain her situation and then positively characterizes her as determined to 

be a good mother to Pearl and live her life with pride and strength. The response explains that 

Harry Potter’s fate to be the only one able to destroy Lord Voldemort makes him frustrated that 

he cannot be like the other students, then discusses Harry’s epic journey, and positively 

characterizes him for his ability to muster bravery despite his desire to lead a normal life. 

Organization Maintains the focus established by the critical lens on characters who would have preferred to 

lead quieter lives but who conjure the strength and courage they need. The response exhibits a 

logical and coherent structure, introducing the controlling idea of accidental or reluctant heroes 

presenting information about each character’s situation and heroic coping techniques (a 

passionate woman … whose determination to survive and Harry must conquer many fears and 

muster courage), and ending with a conclusion that reiterates the controlling idea. The response 

makes skillful use of transitions (Despite, In a setting drastically different, Oftentimes). 

Language Use Uses language that is fluent and original, although occasionally imprecise (diversity for 

“adversity”), with evident awareness of audience and purpose (Both Hester Prynne and Harry 

Potter had no intentions of becoming heroes). The response varies structure and length of 

sentences to control rhythm and pacing (The locket is a symbol of Voldemort’s precarious 

immortality; it must be destroyed for Voldemort to be destroyed). 

Conventions Demonstrates control of the conventions with essentially no errors. 

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker 

in language use. 
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Anchor Level 6 – B      

Quality Commentary 
The response: 

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement 

and clearly establishes the criteria for analysis of Kaffir Boy and A Raisin in the Sun (a hero is a 

person who helps someone in the midst of a problem). The response uses the criteria to make 

insightful analysis of the chosen texts (Even in the face of adversity, Mathabane’s mother 

selflessly showed courage and loyalty to her children and Walter Younger puts his love for his 

family above all else). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence of 

each text’s setting (during the period of apartheid, she was married to a man … who abused 

her constantly, Chicago in the 1950s, a society laden with prejudice and discrimination) to 

discuss how the courage of Mathabane’s mother and the unselfishness of Walter Younger made 

them heroic characters (when their families were faced with adversity, they both showed a 

selfless valor that truly made them heroes). 

Organization Maintains the focus established by the critical lens (Both authors use the theme of family love to 

show what it means to be a true hero). The response exhibits a logical and coherent structure, 

moving from the mother’s self-sacrifice to better her children in Kaffir Boy, to the son’s 

sacrifice of future plans for his family in a Raisin in the Sun, ending with a conclusion that 

synthesizes the argument. Appropriate transitions are skillfully used (despite the hardship, Even 

in the face, Shortly before). 

Language Use Is stylistically sophisticated, using language that is precise and engaging (A hero is altruistic 

and benevolent, someone who does not look for any gain when helping others), with a notable 

sense of voice and awareness of audience and purpose (This is absolutely true; a hero … never 

stopping to consider what they have to gain from their deeds). The response varies structure and 

length of sentences to enhance meaning (Walter’s true heroic character shines through when he 

ultimately decides to delay his own dreams in order to fulfill his family’s). 

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated 

language. 

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat weaker 

in development. 
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Anchor Level 5 – A     

Quality Commentary 
The response: 

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for 

analysis (a real hero is someone who acts without thinking about what the heroic thing to do 

is). The response uses the criteria to make a clear and reasoned analysis of To Kill a 

Mockingbird (Atticus did not care about the other people because he knew that Tom was 

innocent) and Lord of the Flies (Ralph … heroically looks out for one of the boys who always 

got picked on). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from 

both texts to show how a true hero acts without thinking about how others see him. The 

response integrates references to the controlling idea with setting and characterization (his small 

town of Maycomb; during a time period when people were not treated equally; young boys, are 

stranded on an island during war time … Ralph is chosen to be the leader.). 

Organization Maintains the focus established by the critical lens (Without premeditation, the hero does the 

right thing and so, stands out to the rest of us). The response exhibits a logical sequence of 

ideas, beginning with an interpretation of the “real hero” who will think about what is right, 

moving into the characterization of Atticus, a kind and well-respected lawyer who avoids 

confrontations when possible. The response then characterizes Ralph, the “fair boy”, as 

someone who tried to preserve civilization with rules. Appropriate transitions are used (IN 

other words; Also, he had; However, Ralph). 

Language Use Uses language that is fluent and original (Atticus … adamantly did not like guns and white 

people in town chided him), with evident awareness of audience and purpose (William Golding 

also shows the truth of this quotation). The response varies structure and length of sentences to 

control rhythm and pacing (Tom was a kind and gentle man and He, and many other young 

boys … without any adults). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in pronoun agreement (a 

real hero … they think) and verb tense (Ralph is chosen … Ralph tried). 

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities. 
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Anchor Level 5 – B     

Quality   Commentary 
The response: 

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for 

analysis (someone who isn’t really supposed to be a hero always turns out to be one). The 

response uses the criteria to make a clear and reasoned analysis of Siddhartha (Siddhartha is 

searching for the meaning of his life) and Henry IV (Prince Hal had no intentions of becoming a 

hero; he simply wanted to be loved by his father). 

Development Develops some ideas more fully than others, with reference to specific and relevant evidence 

alluding to characterization in both works (By letting his son go and being at peace with it, 

Siddhartha became a real hero and Hal starts to take control of situations rather than running 

away) and conflict in Henry IV (hand-to-hand combat with Hotspur, who was portrayed as a 

better warrior). Siddhartha’s many previous stages of life, when he was seen as a hero to everyone 

around him, are less developed. 

Organization Maintains the focus established by the critical lens that both characters had no longing to become 

heroes, but at the end of their journey, that was exactly what they had become. The response 

exhibits a logical sequence of ideas, moving from an interpretation of the critical lens, to an 

analysis of each work, concluding that The quote … by Umberto Eco, exemplifies the ideas of the 

character Siddhartha … and Prince Hal. Appropriate transitions are used (The main, A second, 

One example). 

Language Use Uses language that is fluent and original, with evident awareness of audience and purpose (Prince 

Hal took the iniative, and he organized a plan to stop the opposition). The response varies 

structure and length of sentences to control rhythm and pacing (King Henry sees the honor in 

Hal’s actions and gives him praise for his bravery). 

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (devizes and 

iniative) only when using sophisticated language. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker 

in development. 
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Anchor Level 5 – C      

Quality Commentary 
The response: 

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for 

analysis (the true hero does not intend to be a hero at first). The response uses the criteria to 

make a clear and reasoned analysis of The Grapes of Wrath (Tom becomes the real hero at the 

end) and The Crucible (John Proctor … becomes a moral, honest man who stands up). 

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from 

both texts. The response uses specific details regarding setting (on the road from Oklahoma to 

California during the Great Depression and in Salem during the witch hunt) and 

characterization (he learns to be responsible and caring, stands up for a migrant worker, he 

will follow Jim’s path, Proctor does nothing, he learns, He risks his reputation, sacrifices his 

life to ensure) in discussing unintentional heroism in both works. 

Organization Maintains the focus established by the critical lens on the idea that characters come accross 

instances where they cannot prevent themselves from helping others and therefore becoming 

true heros. The response exhibits a logical sequence of ideas, first presenting information to 

describe Tom Joad’s character change (Tom Joad begins as a selfish young man and ends up as 

a hero who sacrifices his life for the good of others), then John Proctor’s character change 

(John Proctor starts out as a liar and adulterer, but becomes a hero … to admit the truth and 

defend Elizabeth and other innocent people), and concluding with an assessment of heros. 

Transitions are appropriate (Both writers, Therefore, In the beginning). 

Language Use Uses language that is fluent an original, with evident awareness of audience and purpose (In 

this act of selflessness, which directly contrasts from his former selfishness and preoccupation, 

Tom Joad becomes a true hero), but is occasionally inexact (Tom defends Jim Casy as a police 

officer shoots him by killing the cop). The response varies structure and length of sentences to 

control rhythm and pacing (In essence, heros would not be real heros if they set out to 

intentionally do an honorable, moral act). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (unitentionally, heros, 

accross) and punctuation (caught since and cave and when ) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker 

in conventions. 
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Anchor Level 4 – A     

Quality Commentary 
The response: 

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for 

analysis, stating a hero is never put in his heroic situation purposely, it is always by chance that 

a hero is put to his test. The response makes a clear and reasoned analysis of The Crucible 

(Proctor does not voluntarily put himself in a situation to cause himself to be seen as a hero, 

but it are the actions he takes in this situation which make him a hero) and Lord of the Flies 

(Ralph … crashes on the remote island by chance, and is not voluntarily put in a fight for his 

life). 

Development Develops some ideas more fully than others. The response identifies John Proctor as a middle 

aged man of Puritan Salem Massachusetts who becomes one of the few in Salem who do not 

admit to the practice to salvage their own life. The discussion of Lord of the Flies is less fully 

developed, identifying the conflict between Ralph, as protagonist, and Jack, as antagonist (when 

many of the boys side with the antagonist, Jack, Ralph becomes a hero as he stands up to the 

thurst for power and savagry). 

Organization Maintains a clear and appropriate focus on the idea that heroes are established by mistake. The 

response exhibits a logical sequence of ideas, first interpreting the lens, then providing 

information about John Proctor’s difficult situation in The Crucible, followed by Ralph’s 

opportunity for heroism in Lord of the Flies. The response concludes by reiterating the idea that 

John Proctor and Ralph become heroes by the actions they take during their difficult task that 

occurred by chance. The response lacks internal consistency through the presence of a 

repetitive conclusion. 

Language Use Uses appropriate language (heroic situation, supposed witchcraft, praiseworthy), with some 

awareness of audience and purpose (Another work that supports Umberto Eco’s statement is 

Lord of the Flies, by William Golding). The response occasionally makes effective use of 

sentence structure (This classic novel’s protagonist, Ralph, also comes to heroism by chance). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (thurst and savagry), 

punctuation (purposely, it; chance but; Salem Massachusetts), and grammar (it are, actions … 

makes, hero … themselves) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat 

stronger in meaning. 
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Anchor Level 4 – B     

Quality Commentary 
The response: 

Meaning Provides a reasonable interpretation of the critical lens by stating that a hero becomes a hero 

not intentionally, disagreeing with the lens, and suggesting that a hero earns their title and is 

not called a hero by mistake. The response makes implicit connections between the criteria and 

Beowulf (Beowulf intentionally batteled with Grendel to save the town and the people in it) and 

The Color Purple (She became a hero to herself not by mistake but to save her life). 

Development Develops some ideas more fully than others. The response uses specific and relevant evidence 

from Beowulf by briefly identifying the conflict (the protagonist character, Beowulf defeats 

Grendel, the antagonist character and Grendel was causing chaos in the town and was killing 

innocent people who lived in the town). The discussion of The Color Purple is more fully 

developed through the author’s characterization of Celie (the main character, Celie was faced 

with abuse, rape, and mistreatment) and use of plot (As the book progressed Celie began to 

learn how to stand up to herself). The discussion of Beowulf is less developed. 

Organization Maintains a clear and appropriate focus on the idea that heros are not heros by mistake. The 

response exhibits a logical sequence of ideas, first interpreting the lens, then disagreeing and 

offering an alternative definition of heroes. Ideas are supported through a presentation of the 

heroic actions taken in Beowulf, followed by The Color Purple. Internal consistency is 

weakened through a lack of external transitions. 

Language Use Uses appropriate language, that is sometimes inexact (not become hero and a lot), with some 

awareness of audience and purpose (Conflict is the problem that occurs between characters 

throught the novel). The response occasionally makes effective use of sentence structure (She 

eventually left her husband, moved, and opened her own business). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (heros, throught, batteled), 

punctuation (untrue, a hero; Beowulf defeats; Celie was), grammar (hero … their, stand up to 

herself, a hero to herself), and tense shifts (present and past) in paragraphs 2 and 3 that do not 

hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities. 
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Anchor Level 4 – C     

Quality Commentary 
The response: 

Meaning 

 

Provides a reasonable interpretation of the critical lens, suggesting that a hero is your average 

Joe who is in the right place at the right time. The response makes implicit connections 

between the criteria and The Crucible (That makes him a hero in a way) and The Adventures of 

Huckleberry Finn (Huck starts to realize the dangers of slavery). 

Development Develops some ideas more fully than others. The response makes reference to specific and 

relevant evidence about setting for both works (takes place during the Salem witch-hunts in 

Salem, Massachusets during the late 1600’s and takes place during pre-Civil War times along 

the Mississippi River). The response alludes to characterization in both works (tried to do 

something noone else would try and Huck … does anything to keep Jim safe), but the discussion 

is less developed. 

Organization Maintains a clear and appropriate focus on the idea that heroes are characters doing something 

they were not expected to do. The response exhibits a logical sequence of ideas, first 

interpreting the lens, then presenting information about each character’s circumstances, and 

concluding with an assessment of heroism in literature and life. The response is weakened by a 

lack of external transitions. 

Language Use Relies on basic vocabulary (This quote is true and is shown in many books). The response 

exhibits some attempt to vary sentence structure and length, but with uneven success (The book 

is about a boy, named Huck Finn, and his slave friend, Jim, and their journey North for 

freedom). 

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (Massachusets and lieing), 

punctuation (Superman, its; For example a; heroic. He), and grammar (person that and child … 

their) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker 

in language use. 
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Anchor Level 3 – A      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens, stating that a person/character may do 

certain things and never think about what will become of the event afterwards. The response 

makes superficial connections between the criteria and The Old Man and the Sea (Santiago had 

become a hero to Manolin without even trying) and Jane Eyre (Bertha was a hero because she 

saved Rochester from having to stay with her). 

Development Develops ideas briefly, using some evidence from the texts (out at sea for a few days, going 

through and enduring much hardship and pain and Without knowing, and even though she died 

… she helped Jane). The response relies on plot summary. 

Organization Establishes, but fails to maintain, an appropriate focus on people who will end up being the hero 

when they don’t even mean to be. The response exhibits a rudimentary structure of introduction 

and a body paragraph for each text. There is no conclusion. References to Bertha as crazy and 

use of her setting the house on fire so that Jane would be able to marry the man she [Jane] loved 

as an example of heroism are inconsistent with the definition of a hero. 

Language Use Uses appropriate language, with some awareness of audience and purpose (There are many 

obstacles that he needed to overcome and Another novel that exemplifies Umberto Eco’s quote). 

The response exhibits some attempt to vary sentence structure (Jane then returned to Rochester 

and ended up marrying him). 

Conventions Demonstrates partial control, exhibiting occasional errors in comma usage (character Santiago 

is; Eventually when Santiago; And, Manolin; Further into the novel Jane) and grammar (he or 

she … them and good friends of Santiago) that do not hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat 

stronger in language use and conventions. 
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Anchor Level 3 – B     

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens (a person that saves the day never really 

means to do it they just do). The response makes superficial connections between the criteria 

and To Kill a Mockingbird (Atticus … was the hero by mistake) and Of Mice and Men (George 

… would have to be the hero by mistake). 

Development Develops ideas briefly, using some evidence from the text (Atticus was assigned … Mayella 

Ewell and when Lenny killed the dog … people were after him). The response refers to setting 

and uses the term “protagonist,” but relies primarily on plot summary. 

Organization Establishes, but fails to maintain, an appropriate focus. The interpretation of the critical lens is 

not supported by the second paragraph (Atticus … believed that he could still get Tom out and 

he did it for Lenny so that he wouldn’t be killed). The response returns more clearly to the focus 

in the conclusion (heros are never trying to be a hero it just happens that way). The response 

exhibits a rudimentary structure, but it includes irrelevancies (many people showed their 

appreciation to Atticus by bringing … food) and an inaccurate reference to Atticus and the Civil 

Rights Movement. 

Language Use Relies on basic vocabulary that is often imprecise (This was the case … Atticus said he had to 

do, he started a beginning, that ranch thing). The response exhibits some attempt to vary 

sentence structure, but with uneven success (the protagonist scout … in this novel). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (negroe, exexidently, 

heros), punctuation (by Harper Lee and and in the end Atticus), capitalization (this means, 

scout, Guilty), and grammar (a person that saves the day … they, the jury founded, By George 

killing Lenny) that make comprehension difficult. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker 

in conventions. 
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Anchor Level 3 – C      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis 

(when a person does not want to or dosen’t think they can they are). The response makes 

superficial connections to Romeo and Juliet (they were heroes by the chance of what they did) 

and any one of the Sherlock Holmes stories. 

Development Is incomplete and largely undeveloped. The response makes vague references to Romeo and 

Juliet (they carried on following their dreams and by the actions they took to overcome the 

troubles they had) and very general references to Sherlock Holmes (He likes helping people). 

Organization Establishes, but fails to maintain, an appropriate focus. The response exhibits a rudimentary 

structure but shifts from the focus in the third paragraph and in the conclusion. 

Language Use Relies on basic vocabulary that is sometimes imprecise (in their own way and could be one by 

want). The response exhibits some attempt to vary sentence structure and length for effect, but 

with uneven success (I agree with this statement because … they are and Romeo and Juliet … 

sense). 

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (dosen’t, declaired, 

desirs), punctuation (heroes but, want its, chance not), and grammar (a person … they, could be 

considered heroes … as can, I believes) that hinder comprehension. 

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker 

in development. 
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Anchor Level 2 – A      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens (hero’s in the stories didn’t know that they 

were hero’s and their actions in a speciffic situation made them hero’s), but does not use it to 

analyze The Great Santini. Lord of the Rings is mentioned, but not analyzed. 

Development Is incomplete and largely undeveloped. The response hints at ideas about Santini (a man who is 

a pilot who fly’s an F-4 phantom fighter jet for the US military), but references are vague 

(Inspite of him being a defender of freedom he does have some family problems and is an 

alcholic). The response offers no discussion of Lord of the Rings. 

Organization Suggests a focus on the critical lens in the opening paragraph but lacks organization, presenting 

a two-sentence description of Santini in the second paragraph. 

Language Use Relies on basic vocabulary (The Great Santiny is about a man), with little awareness of 

audience and purpose. The response exhibits some attempt to vary sentence structure or length 

for effect, but with uneven success (Inspite of him being … he does). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (peaces, Santiny, hero’s, 

speciffic), punctuation (statement “The … mistake” can; hero’s, their; freedom he), random 

capitalization, and grammar (Two peaces of literature … is and him being) that make 

comprehension difficult. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat 

stronger in meaning and language use. 
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Anchor Level 2 – B      

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens, stating that people just don’t wake up one 

day and decide that there next job is going to be a hero, but rather heroes are made during a 

time of crises. The response makes superficial connections to Fallen Angels (a man named 

caree only helped people because he got scared) and The Things They Carried (a soldier who 

always runs aways from fights actaly helped someone). 

Development Is incomplete and largely undeveloped. The response hints at the actions of characters in Fallen 

Angels and The Things They Carried, but references to the texts are vague. The response relies 

heavily on a discussion of why people act heroically. 

Organization Suggests a focus on the critical lens but lacks organization. The response consists of one 

paragraph that begins with a restatement of the lens, followed by a reference to Fallen Angels, 

then a discussion of fear and bravery, followed by an interpretation of the lens, and ending with 

a reference to The Things They Carried. 

Language Use Uses language that is imprecise for the audience and purpose (his bravery made him help 

people, there for “their,” It is when during, the for “he”). The response reveals little awareness 

of how to use sentences to achieve an effect (Fear of someone going to hurt a loved one, or a 

person going to hurt you). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (Some times, couarge, 

over powers, actaly, turend), punctuation (book Fallen angels a, scared and, book the things 

they carried a), capitalization (angels, caree, the things they carried), and grammar (couarge … 

make) that make comprehension difficult. 

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat 

stronger in meaning. 
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Anchor Level 2 – C      

Quality Commentary 
The response: 

Meaning Provides an incomplete interpretation of the critical lens. The response alludes to the critical 

lens but does not use it to analyze “The Bet” or The Great Gatsby. 

Development Is incomplete and largely undeveloped. The response provides a synopsis of “The Bet” that is 

irrelevant to the criteria established by the lens. The discussion of The Great Gatsby is vague 

(Gasbty thew alot of party looking for this cold love) and unjustified (Tom was rich that why 

she left Gastby for Tom). 

Organization Lacks an appropriate focus but suggests some organization, beginning, in paragraph 1, with a 

restatement of and agreement with the lens and followed by some loosely related statements 

from “The Bet.” The response contains two additional paragraphs of loosely related ideas about 

The Great Gatsby, but lacks a conclusion. 

Language Use Uses language that is imprecise for the audience and purpose (two works of literary, layer for 

“lawyer,” for like 10 years, living for “leaving”). The response reveals little awareness of how 

to use sentences to achieve an effect (The Great Gasbty it go with). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (Gastby and thew), 

punctuation (Eco statement, The Great Gastby, that why), and grammar (Bet’ go, lock up, He 

end) that make comprehension difficult. 

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities. 

Anchor Paper – Part B—Level 2 – C
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Anchor Level 1 – A     

Quality Commentary 
The response: 

Meaning Provides a simple interpretation of the critical lens, stating a hero is a hero by mistake because 

he dont even know when is going to happens, and he is ready to save a person’s life at random. 

The response does not use the critical lens to analyze any texts. 

Development Is incomplete and largely undeveloped. The response refers to little things like an old lady 

crossing and you offer to help her as being a hero by mistake. The response is repetitive in its 

suggestion that it is the person’s heart that makes him/her heroic. There is no mention of any 

texts. 

Organization Suggests a focus on the critical lens by restating it, agreeing with it, and making personal 

statements about it. The response lacks organization. 

Language Use Uses language that is imprecise and unsuitable for the audience and purpose (I see it happen all 

the time, well of course the person and And then they end up being a hero by random by 

mistake). The response reveals little awareness of how to use sentences to achieve an effect 

(And most of the time when things happens its at random … so a hero is always ready and 

willing). 

Conventions Demonstrates a lack of control, exhibiting frequent errors in apostrophes (people lives, its at 

random, thats, dont), use of commas (statement, is; time, well; random, even; her thats), and 

grammar (person … are heroes, things happens, he dont) that make comprehension difficult. 

Conclusion: Although the response fits the criteria for Levels 2 and 3, it remains at Level 1 

because the response makes no reference to any texts. 

Anchor Paper – Part B—Level 1 – A
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Anchor Level 1 – B       

Quality Commentary 
The response: 

Meaning Provides a confused interpretation of the critical lens (most people that are heroes don’t plan 

out to be heroes and help people for the sake of lending an extra hand when its needed). The 

response does not use the critical lens to analyze any texts. 

Development Is minimal, with no evidence of development. 

Organization Suggests a focus on the critical lens, but is too brief to demonstrate organization. 

Language Use Is minimal. 

Conventions Is minimal, making assessment of conventions unreliable. 

Conclusion: Overall, the response fits the criteria for Level 1, although it is somewhat stronger in 

meaning and organization. 
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Practice Paper A – Score Level 4    

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker 

in development. 
 

 

Practice Paper B – Score Level 5    

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker 

in conventions. 
 

 

Practice Paper C – Score Level 2    

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities. 
 

 

Practice Paper D – Score Level 4    

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker 

in development. 
 

 

Practice Paper E – Score Level 3    

Conclusion: Overall, the response best fits the criteria for Level 3 in all qualities. 
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Map to Learning Standards

Key Ideas Part of Test
Listening and writing for
information and understanding

Session One – Part A

Reading and writing for
information and understanding

Session One – Part B

Reading and writing for literary
response

Session Two – Part A

Reading and writing for critical
analysis and evaluation

Session Two – Part B

Standards







The Chart for Determining the Final Examination Score for the August 2008 Regents
Examination in Comprehensive English will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ on Thursday, August 14, 2008. Conversion charts pro-
vided for previous administrations of the Regents Examination in Comprehensive
English must NOT be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department
Suggestions and feedback from teachers provide an important contribution to the test development

process. The Department provides an online evaluation form for State assessments. It contains spaces for
teachers to respond to several specific questions and to make suggestions. Instructions for completing the
evaluation form are as follows:

1. Go to www.emsc.nysed.gov/osa/exameval.
2. Select the test title.
3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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