SESSION TWO

FORTEACHERS ONLY

The University of the State of New York
REGENTS HIGH SCHOOL EXAMINATION

ENGLISH

E Friday, June 15, 2007—9:15 a.m. to 12:15 p.m., only
SCORING KEY AND RATING GUIDE

Mechanics of Rating

Updated information regarding the rating of this examination may be posted on the
New York State Education Department’s web site during the rating period. Check this
web site http:/www.emsc.nysed.gov/osa/ and select the link “Examination Scoring
Information” for any recently posted information regarding this examination. This site should
be checked before the rating process for this examination begins and several times
throughout the Regents examination period.

The following procedures are to be used for rating papers in the Comprehensive
Examination in English. More detailed directions for the organization of the rating
process and procedures for rating the examination are included in the Information
Booklet for Administering and Scoring the Comprehensive Examination in English.

Scoring of Multiple-Choice Questions

Indicate by means of a check mark each incorrect or omitted answer to multiple-
choice questions on the Session Two answer sheet; do not place a check mark beside
a correct answer. Use only red ink or red pencil. In the box provided under each
part, record the number of questions the student answered correctly for that part.
Transfer the number of correct answers for the Part A multiple-choice questions to
the appropriate spaces in the box in the upper right corner of each student’s

SESSION ONE answer sheet.

Session Two
Correct Answers

Part A

L K™D KA WH K FHDMN

(

The University of the State of New York e THE STATE EDUCATION DEPARTMENT e Albany, New York 12234




COMPREHENSIVE ENGLISH — SESSION TWO — continued

Rating of Essays

(1) Follow your school’s procedures for training for rating. This process should include:
Introduction to the task—
* Raters read the task and summarize its purpose, audience, and format
* Raters read passage(s) and plan own response to task
* Raters share response plans and summarize expectations for student responses

Introduction to the rubric and anchor papers—
¢ Trainer reviews rubric with reference to the task
e Trainer reviews procedures for assigning scores
e Trainer leads review of each anchor paper and commentary
(Note: Anchor papers are ordered from high to low within each score level.)

Practice scoring individually—
* Raters score a set of five papers individually

e Trainer records scores and leads discussion until raters feel confident enough to move

on to actual scoring

(2) When actual rating begins, each rater should record his or her individual rating for a
student’s essay on the rating sheet provided, not directly on the student’s essay or
answer sheet. Do not correct the student’s work by making insertions or changes of any

kind.

(3) Each essay must be rated by at least two raters; a third rater will be necessary to resolve
scores that differ by more than one point. The scoring coordinator will be responsible
for coordinating the movement of papers, calculating a final score for each student’s
essay, and recording that information on the student’s answer paper for Session One,
and determining the student’s final score for the examination. The chart located on the

Department’s web site should be used for determining the final examination score.
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Anchor Paper — Part A—Level 6 - A
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Anchor Paper — Part A—Level 6 — A
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Anchor Paper — Part A—Level 6 — A
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Anchor Level 6 — A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals an in-depth analysis of both texts (By teaching their
children truths that they have learned, parents can help their children become better people).
The response makes insightful connections between the controlling idea and the ideas in
Passage I (she was able to impart the knowledge she had gained from her own experience) and
in Passage II (the father teaches his daughter what he has learned about the value of hard
work).

Development

Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence from Passage I (Because the mother had learned that she was holding her son captive,
she was able to recognize this characteristic in her son) and Passage Il (as she spent time with
her father, she learned many practical things such as the “mystery of hammers” as well as
things about her heritage) to discuss parental lessons taught. Appropriate literary elements
(extended metaphor from Passage I and dialogue from Passage II) are used to further the
analysis.

Organization

Maintains the focus established by the controlling idea on lessons based on parents’ personal
experiences (In both passages the lessons are best taught by a parent who has experienced life
and can share those experiences with loving concern). The response exhibits a logical and
coherent structure, first discussing the mother’s realization of and reaction to holding her son
“captive” in Passage I and then Bay Ly’s parents’ hard work and her ancestors’ bravery in
Passage II. Transitional phrases (while in, By using the stone, However, Another time) add to
the overall coherence.

Language Use

Is stylistically sophisticated, using language that is precise and engaging (imparts the lesson,
confronted her son, pointlessness of clinging, awarness of his entrapment, the struggles this
heroine endured), with a notable sense of voice and awareness of audience (7he lessons we
learn can be positive and negative). The response varies structure and length of sentences to
enhance meaning (By trying to hold the stone captive, and only focusing his life on that, the son
was wasting his life).

Conventions

Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.




Anchor Paper — Part A—Level 6 - B

e Thawe ave Vwouy Lescons Waak=cau he learned brom
e two passages, but Ho st important of-all
__\_s_ma'agj%_ 2ol 1nalt m(wal S C”WCQ/D'(’ o Lreeclom. N
Evey hymai, bgu@ ks o be dree , Bu*ﬁuégm_& -
_achioved (or rot achioved) in odiflevent winy for overyore.
H‘OW@VW MLDJLL abouvl\apbmu/bl’y Preedom rings
bue Tor sl 4oy ot WMWWW‘I’WVIHWV‘
ind - Pl A-Qierall $reedom (s pevely o Wm‘w”
($or one. con be o slane and shHll he "Froo' (& Upalic what-

_QMAM@_%MMMM o Whad e LHroodom
_ (s Nvoures P posson Yo povgon, Passages A and 2

\M%MWW ot \%w dewicos
_______ ound gua:b% 1ques S LL_S_Q_@_M@MJ‘}'__
%M_fru@ly V\-ngeﬂ-auﬁ»

__ Passage ovne vses WS%M dalogue. o Nustrate the gtory,

_ o aleuaLw i is vony short ound_cencice, (s i
0~Pw\e&mm Tffw,m/m lescon oo fyreedom M}"{/DQWS
(4 M@B@n UN. g AF % phE m‘isaws c»@auf‘%(w_g
oneve than  Loe ane o oHurs, WW fhmb&ssa%
Manles Hod ho g \,caa,mm &Wmhm& wﬁwp\ Mlg.)
\/\ﬂ is WD\V‘Q \’V\VWS&G: CADJHXN_ \ahan H/\LMW Don\J(‘s' “H/I
ﬁtnc\{” au{“,‘ HM o Mmzs.; but Llames nor ‘@r l’mﬁ’ (nali Hy
4o Qren \/\IVYLSPI‘C ”5‘65 SYes, T ona a:\crzud hoeaUse You haare.
W(ﬁvm{ me WLS‘D«Ld " This chews %a}«’%w(_ac/z,oﬁ-

) WWLU w e puenns  Life s pwﬁ@ i

_____Emm b_a_/u_a% W@Q\A OV {ouvROopaUS lf%} oind s

| ov\ww;fﬂm Wt %m Whﬁ Lroe. | e lolds himse (£
Dmsow Locavse he wmw"ﬁu/l Ce for e lactle ttu

cpmﬁptwae ol SJDDW*" -)n face W’Wie(?c %MW») ff'

[8]

Gy ra e 2,




Anchor Paper — Part A—Level 6 - B

he were abole te c/l/w/\%z tug  mindsed he porhaps .
would be ol o "Pregt hm <o (& puel W‘h {—a m;aq (fe..
T \sﬁhsmnarm#ussgw“% botere . ymo ron éw,
boly bree, e must Lzt _slep Nm—agam o brve selves.
Pa,ssa.ﬁx, L uses wony hieray dlenicess Vo_portrzy
&L LZSSOH mr/Lu&/wm Momwﬁzmh \rony |, o d
WW/DMF, The gl—em: \S rwff’%avz d\ﬁeﬁ/.:.{ for J' (s deccriboyf
05 \ouM "a(gLu?) " . ”Mn}ousl/\éd ! o and o g Cﬂ-P{'?W" .
m,lmo/h il \%tms only. o, living b ﬂ’“ y Hhing can_do,

‘ r__‘f.-‘ 15 € i p 2y, UM

A% ;,. o7 S The «;«Lerv; also U% {mnv;,,
{;ﬂﬁ “H/\LVW 1S m bﬂéﬂm/f‘@{” W Store, m%/% other
WO admding (S Yre man Hunles . the M%W
LR R o A /S S W:L&,hl/lﬂl’“ Q{):M:M %Mmﬁf
i thu, shor, wre other aind dnoghlect {5 Eurtlur portiy
e passage’s V'V‘WW\%
— POVSSM_Q/ 2 also_condans (/V\Ahu “’LngM%’ QSS‘?”S aJoav-{-'
ﬁ\mlpm and_uses lidesziny dovices o do co. W%«J B
L—g*émé W&wa had Jrvsr}“fuqa(e,% suryive (| L[cc
\}&q/hexlrﬂc@ W Viebnamese ﬁeqz__) \U/mu shll &m‘é’%@(
Wbe omd dred o mandee Hho pec o gud this,
%\e/m weine fnec s A the Laddior dells hlLMQMW
”3&‘%: BM L-U\, ‘ﬂ#v'qu-@- ino w&q__‘/u/\p/
WK Stz 28 This statesnont-
M\[\MMM MW WM‘}*workW%WM%
MW{ lceep oM opon mind , BMLMWWW
i M*L‘ o\fow Hﬂwwsz/(me/s +e lge/eom pmsam oF
qu.w_ﬂa&g ol low H/wmsalvles to

:WESLPV}.§MN ot Uumselares _or adnigone elf@,{;‘”"mf{wam)
mmemppu worlced Wufa/ ol | ww/ ﬁé%ﬂn%

ullost, Hhe st deFrnihon _&%\uo(om o exists.

9]




Anchor Paper — Part A—Level 6 - B

Thow, frecel Hacir mmijmﬁﬂ/ and _thos they wware free,
50%09*4/\1, L&emmj Ces _Used [n Pﬁ,,SSQ_%_ﬁ: 2 tncdude
mm R G@N/—& Mﬁ{sqmbehfm The SW

uses mong all [ustens te Vwmmwm |
Wm&am wnvbuolw ~Strences Jo Hnp Han and
Bay Lyds Mwavaq Ph_z%__‘[h Chinh, ’MS%M olgo

USes ch\gi-e% @WW&J@ &dMS ih A Fn and m#ﬂssﬁy

VTS W\ou\wmru o Mo Mg&%& M%
S H/u/ _:l—_mf\ﬂ r‘nc,p,caa <

.‘ r;‘/ww o L_u s r\e/(nﬂvmsf/up wwl“lxz hw@uﬁw T
passone also Lses sumboligiy o “s,gm Yo land Yo

SU\W\‘oo\su Preedonn  and gprohfiestron L houd wor“k
"CWS(, (lesry Aeiices WWP“’SQW, al] +Hne Wm@.f&cﬁm
oo elrenvable.
Tn conchusion. o tyeedom 1§ o concept Hadran only
_lop acvered lou \ouuww Hud— pou l/wdv@ achie ved (-
\/\/\5 lessomn 1¢ PGWWJ/tV\ (oO'Hi\J, pws(awfcg i an 23
Whieh vse yrony  Lebernry devices fo do S0, Passase
4 Ques ovin Q,XM\MpLe, a(:—m,ﬂDWV\ WW LJJ"))“F aoh«mwe’_q’
Sreedom o omd passane 2 gizves an exemple o pogple
o W




Anchor Level 6 — B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals an in-depth analysis of both texts, stating that while
there are many lessons to be learned from these two passages ... the most important lesson is
about freedom and observing that you can never be free without freeing your mind first. The
response makes insightful connections between the controlling idea and the ideas in Passage 1
(if he were able to change this mindset, he perhaps would be able to “free” himself) and in
Passage II (They freed their minds first, and thus, they were free).

Development

Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence from Passage I (The man in the passage thinks that he is keeping a stone captive,
when really, he is keeping himself captive) and Passage 11 (Even though Bay Ly and her father
had to struggle to survive ... they still enjoyed life and tried to make the most of it and thus,
they were free) to elaborate on the nature of freedom. The response discusses the use of
personification, irony, and metaphor in Passage I and allusion, anecdote, and symbolism in
Passage II to further the analysis.

Organization

Maintains the focus established by the controlling idea that freedom is achieved (or not
achieved) in a different way for everyone. The response exhibits a logical and coherent
structure, first discussing the concept that we are prisoners of ourselves more than we are of
others for Passage I, and then the concept that one must work hard to achieve freedom and
always keep an open mind for Passage II. Transitional phrases (This is an important lesson and
Passage 2 also contains many important lessons) add to the overall coherence.

Language Use

Is stylistically sophisticated, using language that is precise and engaging (After all, freedom is
merely a perception and we must first stop oppressing our true selves), with a notable sense of
voice and awareness of audience and purpose. The response varies structure and length of
sentences to enhance meaning (These literary devices make the passage all the more effective
and believable).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in punctuation (/ife, and
thus;, “asleep”, “ambushed”, and “held captive”; freedom, and).

Conclusion: Overall, the response best fits the criteria for Level 6, although it is somewhat
weaker 1n conventions.
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Anchor Level 5 - A

Quality Commentary

The response:

Meaning Establishes a controlling idea that reveals a thorough understanding of both texts (In both the
fable and the autobiographical excerpts, parents attempt to enlighten their children’s world
with their sage-like lessons). The response makes clear and explicit connections between the
controlling idea and the ideas in each text (She further explains to her son that while he is busy
guarding what cannot be owned, he is “getting old” and missing his own life and His Lessons
are not on marriage and cooking but on woodwork, love of her country, and its customs, and
the value of freedom).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from
both texts (In the first passage ... a mother grapples with the issues of love and control and In
the second passage ... Bay Ly recalls her close relationship with her enlightened father). The
response includes a reference to irony in Passage 1 (The irony here is this lesson should serve
the mother as well) and to dialogue in Passage Il (dialogue with her father).

Organization Maintains the focus established by the controlling idea on parents’ meaningful conversations
with their children, first discussing in Passage I how the son’s actions have made him the
prisoner and in Passage II how Bay Ly’s fathe’s lessons transend the typical gender-based
roles of Asian society. The response exhibits a logical sequence of ideas through use of
appropriate transitions (/n the first passage, In the second passage, She also).

Language Use Uses language that is fluent and original (impart wisdom, mother grapples, an obligation
devoid of joy), with evident awareness of audience and purpose. The response varies structure
and length of sentences to control rhythm and pacing (She questions his reasons for such
action, which elicits his childish justification “because it’s held captive”).

Conventions Demonstrates control of the conventions, exhibiting occasional errors in spelling (fightely and
transend) and punctuation (“caught it” and ‘it is [his] by conquest” and country, and its
customs).

Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.
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Anchor Level 5- B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts (Children
learn important lessons about life through the guidence given them by their parents). The
response makes clear and explicit connections between the controlling idea and the ideas in
each text (In Passage I, a mother wishes to teach her son that control and power are not always
good by pointing out to him the irony involved in his quest to maintain control over a stone and
In Passage 11, a father uses stories to teach his daughter life lessons).

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence from
both passages (According to the mother, the stone is not experiencing any ill effects, and its so-
called captivity means nothing to it and He also told his daughter, Bay Ly, of what a strong
woman her mother was). The response refers to irony, stating this is ironic because the son
thinks that he is the conqueror, but in reality he is the conquered, and characterization (7The
Jfather used stories to characterize Bay Ly’s mother).

Organization

Maintains the focus established by the controlling idea on parental lessons and exhibits a logical
sequence of ideas, first discussing in Passage I the mother’s attempt to show the son that he “is
getting old” and wasting his life performing a meaningless task and then the father’s efforts in
Passage II (This taught Bay Ly that even though she is a girl she can do anything she sets her
mind to). Appropriate transitions are used between and within paragraphs (Such parental

guidence, In Passage I, however).

Language Use

Uses language that is fluent and original ({¢ is he who is truly conquered because he isn’t doing
anything productive with his life), with some lapses (than for “then,” irregardless, effect for
“affect”), and with evident awareness of audience and purpose. The response varies structure of
sentences to control rhythm and pacing (/m Passage II, a father wants his daughter to
understand that she can accomplish anything regardless of her gender and guides her to this
conclusion by sharing with her stories of her family and country and He told stories of her
ancestors and mother).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (guidence and peasent)
and punctuation (is a girl she can and something buf) that do not hinder comprehension.

1n conventions.

Conclusion: Overall, the response best fits the criteria for Level 5, although it 1s somewhat weaker
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Anchor Level 5 - C

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that reveals a thorough understanding of both texts (Each author
makes use of certain literary elements to convey his or her conception of the strength and
uniqueness of lessons learned within the bonds of a family). The response makes clear and
explicit connections between the controlling idea and the ideas in each text (The dialogue
between the wise mother and the still-naive son illustrates the tremedous emotional power
inherent in the mother-son connection and the author strives to illustrate the intimate and deep
connection with Vietnam the daughter inherits through her father).

Development

Develops some ideas more fully than others, with reference to relevant and specific evidence
from both texts. The discussion of Passage I relies on generalizations about man’s desire for
control with little reference to the text, only mentioning the stone’s allure and the mother-son
connection. The discussion of Passage II is more developed, referring to tome, amnecdotal
references, and point of view to show a child deeply attached to her family.

Organization

Maintains the focus established by the controlling idea of the strength of familial bonds. The
response exhibits a logical sequence of ideas, contrasting the fone of anguish in Passage I with
the bright tone of Passage II and concluding that in both passages I and II, the messages are
powerful and clear. Appropriate transitions are used (However, Despite their similarity, Had
the daughter).

Language Use

Uses language that is fluent and original (efficacious lessons, ubiquitous desire, emotional
tenacity), with evident awareness of audience (The point of view feels genuine and
unadulterated). The response varies length of sentences to control rhythm and pacing (This the
author makes clear).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in spelling (tradegy and
tremedous) and punctuation (readers emotions and mankinds profound desire).

in development.

Conclusion: Overall, the response best fits the criteria for Level 5, although 1t 1s somewhat weaker
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Anchor Level 4 —A
Quality Commentary

The response:

Meaning Establishes a controlling idea that shows a basic understanding of both texts, stating that
lessons, whether they are learned over time, or in a suddent epifany, have a significant effect on
those who learn them. The response makes implicit connections between the controlling idea
and the ideas in Passage 1 (Lessons in epifany form tend to happen when a person does an act,
and then realizes this act is the lesson they learn) and in Passage II (Other lessons take time to
learn and realize).

Development Develops some ideas more fully than others. The response refers to specific and relevant
evidence in Passage I to discuss the symbolic relationship between the man and the rock
(Through symbolism, the mother of the man is able to explain she never loved him because the
man is to her as the rock is to him). The discussion of Passage II is based more on plot details
with some inaccuracies and no reference to literary elements or techniques.

Organization Maintains a clear and appropriate focus on lessons and their effect (all lessons change the
feelings of a person about the idea). The response exhibits a logical sequence of ideas, first
addressing, for Passage 1, a lesson in epifany form and then, for Passage I, a lesson which
requires time to learn and realize. Transitions are appropriately used (Some ... others, whatever,
too, Other lessons).

Language Use Uses appropriate language, with some awareness of audience and purpose (Lessons can be
learned through accomplishment, struggle, and teachings). The response occasionally makes
effective use of sentence structure and length (When people learn these lessons, they grow as
human beings).

Conventions Demonstrates partial control, exhibiting occasional errors in spelling (epifany, inanatomate,
ansestors), punctuation (girls mother; daughters learning; accomplished, and), and agreement
(it ... lessons, person ... they, person ... their) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 1n all qualities.
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Anchor Level 4 -B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texts, stating that as time
goes on, people learn lessons from those around them and their own actions. The response
makes implicit connections between the controlling idea and the ideas in Passage I (The first
passage, a fable about a man who captured a stone and his mother, talks about lessons that
must be learned) and in Passage Il (The excerpt from the autobiography of a Vietnamese
woman also serves to teach a lesson to the audiance).

Development

Develops some ideas more fully than others, with reference to specific and relevant evidence
from both texts. The response uses two quotes from each passage to initiate discussion of the
lessons presented to the reader. The discussion of Passage I is based on the lessons presented
through metaphore and simile (the foolishness of taking a stone prisoner and the relationship
between the man and mother). While the discussion of Passage II is based on lessons presented
through irony and allusion, these lessons are less developed.

Organization

Maintains a clear and appropriate focus on lessons learned. The response exhibits a logical
sequence of ideas, identifying two literary devices for each passage, explaining the lesson
taught through each device, and supplying a quote to illustrate the device being discussed. The
response is weakened by dependence on the use of the word also.

Language Use

Uses appropriate language, with some awareness of audience and purpose (This shows the
reader that the mother has never treated the son well). The response occasionally makes
effective use of sentence structure and length (One lesson is first shown by the use of irony by
the author).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (enviroment, occured,
peices) and punctuation (irony and allusion; hand, they; girl is learning, warriors exploits) that
do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 — C

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of both texts (Lessons learned
are important to the intellectual growth and development). The response makes implicit
connections between the controlling idea and the ideas in each text (it feaches the son an
important lesson about freedom and the Vietnamese girl learns about her family history).

Development

Develops ideas briefly, using some evidence from Passage I (the son learns from his mother
that the captors are the true captives) and from Passage 11 (the daughter learns from her father
through conversations about the land, her mother and Vietnamese culture and ideology). The
response relies on generalizations about learning.

Organization

Maintains a clear and appropriate focus on lessons learned. The response exhibits a logical
sequence of ideas, presenting characterization and dialogue, the importance of these lessons,
and the value of the person teaching the lesson as organizing topics in paragraph 1, although
this order is not clearly followed in the essay. The response further lacks internal consistency by
introducing a new literary element in the last paragraph (theme of freedom).

Language Use

Uses appropriate language, with some awareness of audience and purpose (Lessons are usually
taught to a person by someone they love or have come to respect, like parents and adults). The
response occasionally makes effective use of sentence structure and length (7o feach is to
impact a life, and to be a parent is to be an ultimate teacher).

Conventions

Demonstrates partial control, exhibiting occasional errors in punctuation (direct way; through;
adulthood and; heritage, but) and agreement (The way ... influence and “student” ... their) that
do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
weaker in development.




Anchor Paper — Part A—Level 3 - A

W hen You are Groweny VP youl
«\)ocow‘g Always 0\\\1&2 vud  [gSgenn§  wm nfe . Byt
whe go ave ypeng Yoo Sor i/ pay pruc b atton trg
o 97’51(11/1/" Bt s /[/M /oaf%ﬁ/n/@r ’714‘?1/ ;JQ, A S wmafe
M(e_cen d auote S @
T JoIS 29 I o  Mman h=S Captured
4 stone andondends” N, keep 14 Tok WS
moduer (S 1nod  Svre why . He Arnks H4uad
qud Stone 13 7uUR pws‘:/Mof ard *va he
5 Aue vicdor, Bu/dhefe 1S _ywgre 4o 2/
ﬂ({ﬂ (V54— a s Ne hﬂ LS hm’(‘((wj /”’mS@)fﬁ’ol/)’l
\/“5 \AL{LQW\“U\C‘( LJ\OS’]r nee xul FHounR S o\o\us,
do M~ . W 'y getrvwa old Wy d vig
Sdene }SV)’%; %@ 4(//7/)0/ /SES //'7’16/'9/9
clementS 0 ronvey bis  , dga. HC USeS
Cheractenzatir o (¢Scvipe tagervock aud
At (15 pot it Ayad s §ersiry old
4
hut e motter awnd tue Sou ﬁ/’@ mo79e 7
sdy S tYars  She hevar Jore ) hre ! b caiSe
h@ S /@/@ e Samd ~//(4(W9 Mra Stonc
| S d@u/!:} FO e | |
14—(/1 d 40 ’OO‘L%SG!S)Q .z }/W@? é{?
s ba-iuc\ %odqh (esseuns \z oy Lis
%awLUQF’ U/LUC\/‘ {M Vet naua \ s vo A+
(QCQ,(((,( coor!  cagsocl e hes
motuer  leaues s ded fudtier
Jelits o hiw abeos Lbow Ul
aNCSHAS  haud /buq(/lJr AFUe Qi Se
em =o€, Bwd  ‘ue \[GJWC\ \oou Bavu Ly
(5 ,(asu/\o«}@,(\. TUY (, @uz//h&“/ 6/55 Vé(’j
[daray  elemeidS  go convly 2S5 @&

[29]



Anchor Paper — Part A—Level 3 - A

T

[dean

W e ehogacdarizoadion, (JMaln

We dQSC whes i WO XGUee  al

ATV Uavy oo d woe(King et 740

[dESo 2

u/Mu TYoy Imud/ altl/ Tul

[dAd o P

By Lc/ i & M’(/a/ awaz e d

d'ﬁ (/\/i’lCZﬂ[ 4/1(5 vvzov?’btgr A ccopP)iShed

Otmd he

(]/(70u5107,_,t Mﬁ/f/ ZEBN \?’czf‘}’(/l@f

MG S Hae weaG 44y one e u I 1¢

dou e,

UL o fes5 ages rec!ly

Shaw  Hue Jessens.  foewed Rarned

By by __19e 10 1%’;/5 And They shov/d

\0@ ﬁwu&

scuce they had 5uch a,oc)A pc«r@n%g

Anchor Level 3 - A

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of the texts, stating that when
you are growing up your parvents always give you lessons in life. The response makes few and
superficial connections between the controlling idea and the ideas in the texts (The two
passages really show the lessons learned by the two boys).

Development

Develops ideas briefly, using some evidence from Passage [ (/n passage I a man has captured a
stone and intends to keep it and He is getting old but the stone isn’t) and from Passage II (When
his mother leaves his father talks to him about how their ancestors have fought the Chinise
emperor) but incorrectly identifies the main character in Passage II as a boy named Bay Lu. The
response refers to characterization, but development is limited.

Organization

Establishes, but fails to maintain, an appropriate focus on lessons taught by parents, making no
reference to lessons in the discussion of Passage I and a cursory reference to lessons in the
discussion of Passage II (And in passage II a young boy is being though lessons by his father
which in Vietnam is not really casual). The response exhibits a rudimentary structure,
discussing each passage in a separate paragraph and ending with a conclusion.

Language Use

Uses appropriate language (Bay Lu is really amazed at what his mother accoplished), with
some awareness of audience and purpose. The response exhibits some attempt to vary sentence
structure and length for effect, but with uneven success (When he describes his mother as being
very hard working the reason why they have all the land).

Conventions

Demonstrates emerging control, exhibiting occasional errors in spelling (prisinor, hidding,
Chinise, fasinated, accoplished) and punctuation (growing up your, young you, stone he, its not)
that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in language use.
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Anchor Level 3 - B

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of the texts (Life lessons are
taught every day). The response makes few and superficial connections between the controlling
idea and the ideas in Passage I (The lesson that he learned was he is no different from a stone or
anything else) and in Passage Il (Her lesson that she learn was, rise up to the challenge).

Development

Develops ideas briefly, using some evidence from the texts (a young man captures a stone and
She wakes up and finds that her dad had already put a cookie under her pillow). The response
relies primarily on plot summary (Her father ... tells her about her ancester) with no reference
to literary elements or techniques.

Organization

Establishes an appropriate focus (Through out our lives were are taught lessons). The response
exhibits a rudimentary structure, discussing each passage in separate paragraphs and ending
with a conclusion.

Language Use

Relies on basic vocabulary (He is afraid to go out so this job that he puts on himself is an
excuse not to go outside), with little awareness of audience or purpose. The response exhibits
some attempt to vary sentence structure for effect, but with uneven success (This great ansester
gave birth on a battle field surrounded).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (incomen, pregant,
ansester) and punctuation (the stone he; crying, her father, She gave birth put the baby) that do
not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it 1s somewhat
stronger in conventions.
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Anchor Level 3 -C

Quality

Commentary
The response:

Meaning

Establishes a controlling idea that shows a basic understanding of the texts (Im the last 2
passages I have read there were many lessons that were learnd). The response makes
superficial connections between the controlling idea and the ideas in Passage I (I have learnded
to talk things out and not keep it all inside) and in Passage II (When the going gets tougf the

tougf gets going).

Development

Develops ideas briefly, using some evidence from Passage I (It said that “I am afraid, because
you have never loved me”) and from Passage II (the father and daughter had a good
relasonship they talked and had a good time). Much of the response is devoted to personal
observations about lessons learned (These are Some of the lessions that I have learnd in these
passages).

Organization

Establishes an appropriate focus on lessons that were learnd. The response exhibits a
rudimentary structure, with an introduction and a paragraph for each passage. The two
concluding paragraphs and the direct appeal to the audience (Hopefily you can feed off of my
lessons) affect internal consistency.

Language Use

Relies on basic vocabulary that is sometimes imprecise (Passage [ it talks about, there for
“their,” there is a symbolism, and and), with little awareness of audience. The response exhibits
some attempt to vary sentence structure and length for effect, but with uneven success (7he
mother said that “Which is true, because you have always been to me as the stone is to you, she

said).

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (learnd, relasonships,
repuzents, layed, opend, lessions) and punctuation (rock, the rock; Let’s her; he felt he;
relasonship they, time the father; for her he had) that make comprehension difficult.

1n conventions.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
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Anchor Level 2 — A
Quality Commentary

The response:

Meaning Conveys a confused and incomplete understanding of the texts. While the response attempts to
establish a controlling idea (Many different lessons can be learned from struggle, hard times
and the determination of ones selve), few connections are made to the passages.

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague
(From the beginning of Passage I a sence of foreshadowing was there because of the Mother
and sons relationship and The father of Bay Ly take her and makes her into a daughter but like
a son for her own good) or unjustified (The father says in Lines 30 and 31 to follow in her
Jootsteps because of the hardworking ability Bay Ly Mother had).

Organization Establishes, but fails to maintain, an appropriate focus on lessons learned. The response exhibits
a rudimentary structure, with little attempt to connect struggle, hard times, and determination to
the passages. The conclusion alters the focus (Many lessons are learned from each and every
mistake you make).

Language Use Uses language that is imprecise or unsuitable for the audience or purpose (the mother remarkes
back, Which is thrue; This is so her life will be a hardworking, moving up the latter type of girl;
Throughout life your head should be up). The response reveals little awareness of how to use
sentences to achieve an effect (Wheather it be for your son’s heart, or for a very hardworking
mother).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (selve, Wheather,
remarkes), punctuation (hard times and; struggle. Wheather; daughter no matter), and
grammar (your child ... their own and The father ... take) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it 1s somewhat
stronger in organization and conventions.
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Anchor Level 2 — B
Quality Commentary

The response:

Meaning Conveys a confused and incomplete understanding of the texts (4 major contreversy through
out life is Control). The response makes few unclear connections to Passage I (the young boy
tries to convince his mother he controls the stone) and to Passage I (the Vietnamies father
seems to be controled by his daughter). The response makes no reference to lessons.
Development Is incomplete and largely undeveloped, hinting at ideas, but references to the text are repetitive
(he controls the stone, need for control, sense of control, father seems to be controled) and
unjustified (The father also appears to be dominated by women in general).

Organization Lacks an appropriate focus on “lessons learned” but suggests some organization with an
introduction and two brief paragraphs. There is no conclusion.
Language Use Relies on basic vocabulary, with little awareness of audience or purpose (people seem to have a

relapse with Control). The response exhibits some attempt to vary sentence structure and length
for effect, but with uneven success (Only describe the past of women warriors and his wife).
Conventions Demonstrates partial control, exhibiting occasional errors in spelling (contreversy, through out,
Wether), punctuation (object people Seem, Also Knowing, general Only), and capitalization
(with Control and rock Symbolizes) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat

stronger in language use and conventions.
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Anchor Level 2 —-C

Quality

Commentary
The response:

Meaning

Conveys a confused understanding of Passage I and an incomplete understanding of Passage II.
The response attempts to establish a controlling idea (/n life we learn alot of lessons), but only a
brief and unsupportable connection is made to Passage I (With these two people we learn that
Jjelousy is not good) and a brief connection is made to Passage II (This family shows us the
importance of hard work and to be thankful for everything).

Development

Is incomplete and largely undeveloped, hinting at ideas, but references to the text are vague (the
Jfather tells his daughter bout his femilies backrond and how she may have to fight in war) and
unjustified (The two people a prisioner and his mother and he geve a answer which made her
Jelous of him).

Organization

Suggests a focus on our learning alot of lessons and suggests some organization with separate
paragraphs for an introduction, body, and conclusion.

Language Use

Uses language that is imprecise or unsuitable for the audience or purpose (there for “they’re,” 2
passages, In the first passage it involved, your Kids). The response reveals little awareness of
how to use sentences to achieve an effect (Wethr there from your parents, teachers or any kind
of person that is an influence).

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (Wethr, prisioner, jelousy,
hering, out come), punctuation (lessons. Wethr; For example: when; story she), and grammar
(This proven when, a answer, very bad thing, After the little girl hering these story) that make
comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.
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Anchor Level 1 — A

Quality Commentary
The response:
Meaning Provides no evidence of textual understanding, only making reference to the task (Lesons
learned).
Development Is minimal, with no development based on evidence from the texts.
Organization Lacks an appropriate focus on lessons learned as revealed in the passages, but suggests some

organization, with an introductory paragraph and a paragraph focusing on experience that
comes with age. There is no conclusion.

Language Use Relies on basic vocabulary (The life lesons are just as importent if not more importent then
those you just stumble accross), with little awareness of audience and purpose. The response
exhibits some attempt to vary sentence structure and length for effect, but with uneven success
(In orde to get that experience and knoledage you would need to learn not only from mothers,
Jfathers, and teachers, but from yourself as well).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (Lesons, faceing,
obsticals) and punctuation (in school you learn, everyday and, knoledage you, importent if not
more importent then) that hinder comprehension.

Conclusion: Although the response fits the criteria for Levels 1, 2, and 3, it remains at Level 1
because it makes no reference to either text.
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Anchor Level 1 - B

Quality Commentary

The response:

Meaning Provides no evidence of textual understanding. The response makes no connections between
texts or among ideas in the texts.

Development Is minimal, with no development based on evidence from the texts.

Organization Shows no focus or organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response best fits the criteria for Level 1 1n all qualities.
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Practice Paper A—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper B—Score Level 2

| Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.

Practice Paper C—Score Level 5

| Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper D—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E-Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat weaker
in development.
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Anchor Paper — Part B —Level 6 — A

Novmawn ﬂ?af:lev ance made the obsewvalions " Fov what does ot

“‘Wean fo be 2 here? Tt ﬂfecbu‘l'\fes you to be pvepaved to deal with

forees \a-«ge»r thamn Sauwsel’f'. " _This statewent veveals Wla} lewrs (dea that

2 hexo can be defined as one whe Confrents some sovt of Problem ow
aAvws}T\l/ that he understands will be di £Falt 4o brecceme. This hero

Qghfs even {:L\dl-tﬂh tl’le,"f'e ‘S a P-robik‘c (LLL&,V\CC_ he o S he. Lu‘,l“ S ce B .fo a

Superior dorce . Such an chservalion is velevant to the hevoes im -many

pieces of [itevatuve, bud 1s not the dase with all. From andthev perspective,
I 7 I 4

2 heve can be secen dg the one who s c‘ompleTer un prepared. He dees

ot Xnow who or what the souvce of conflct is, mev does he have any ‘idea

of its strenqth; del he never Sives wp Qiih‘\’{nfg' He is the unprepated, but
dedicated pevsen whe does not 'pullj undecstand what he s doing | but

« YL . . e . , ) .
Mevewv Stops gtim‘hnc\g, Two snevels in pawtiedla Come to mind i ComTemplation

()'F “{"lq'ts L&npf&pa;f&i l’lﬁ“f()" (Be,orq‘e, O+ well's Aw}ma( Fa.V‘M ELV\A ‘:J/c')lfnf\

Stewnmbecks The Grapes of Wwath.

Anal Faem S l”j é‘eorqre, O-rwelly 1S an alleqory, with the o p level of

the nevel -Qa\\cw'\ﬂj +he lives of animals on 2 Faem and the bottom level

AtSP\a\[;nC\ (D“fu.)i,n‘S (:‘,;(‘l'—\rewle \/l‘ﬁvu'S '&iétnsf c,ommu»/\'tSW\, Ths ba‘H‘mw \CVC‘
;S‘ in ‘\:'V‘uﬂ'n A _pawe Aq 04 “‘he Bo\she viK Rc\/al'u“"wn ‘(jaa,f {:ooK p(aca in RuSS';a

in 1917, Threaghout the vevel, O+ well shews the veader 1n elear detail the

hovvw;blez tonse guences Hat vesult From Com MU S , T fuvthes miigmic

‘(f['l& .S;fuz"t{‘ov‘l O'F 'tl‘\t’, Sov;e,f L(mén) Owwell (ﬂh/L’/S each &ka-v"a_cfeur ‘n his

S{'av;{ 2 Counferpaft in the actual Gommunst Bevelution in Russia, For
example, Snowball is the chavacter of TretsKy and Napolean is the

Chavacter of Stalivi. The here wevealed v the stery, hcu)e\/e;'v; is tThe

,Dow‘&*fful) havdworking horse ¢al led Roxer. Boxew wepresents the Working
wan n [Quss'ca; the one who throws his life inte ensuving the success of

C'Dmmunism ('—m h[s Cou.anv-v(\ Dn[j ‘{'b [qa,vg, "1;5 ﬂ%’fs C’,'ncl i 2n lnS‘f.‘hd‘:on
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Anchor Paper — Part B—Level 6 — A
wovse fha-w an.‘{f ‘\e, [49_4( shy-r‘re.c[ OLL‘ttl':n, The. tvue a_pposinj &‘Y‘CC that Boxer

13 ‘If’r\/thg o overrcome is the oppression that is vepeatedly pushed on hiwm
and the jower animals, ﬂl‘h'afllj’, Such oppression 1S Seewn in the chavacter
of the human, M;r. Tones. hate; such oppression s taken over 5;1 the_
,{)1'65 cndes the leadexship of Napoieawn. Thvoughouwt the story, Boxevr
works hawdev thay allthe other Zl"VHWla(S‘) lf\p!o[nj Hot his efforks will
_Sevve 1o ensuve the efficency of the favm and the fveedom and
happu;ness cherished by the other animals, Yhs efforts howevey; are ‘Q,Chlle)
for he s wevking, unbe Knewn to |m‘m'.~ for the very forees that intend to
v ppress the test of the animals 1n the end, Boxew is thus the umovrelen‘h'ng
hewo, the charactey whé —@gln"l’s harder thanall, but who does mst Kunow

o+ _understand his true enemy
The é-fapes of w%"a‘th‘ by John Stein \oeck% (s aevel that —Q:Hm;s “the

*W\lggrato'w of a2 pe_apie;; s{oac;.-'-fa’c;allj "F;vrmeﬁrs‘} from the Dust Bowl aweas

of the 19205 and 19305 to the wrich an}/a%’cls and orchards of Caldfornia,

Steinbeck éPac:F.'cLall:qr-FZ:cuses on the proqress € the Toad paw{\li) 24 ﬁ«el
left therr Farm n OKlahewa and embavked on the Icwxgvruaci to (al fovnia,
The hewoes in Hhais s{"mrj tan be seew as the -members of the Joad ‘Gavn'ig)

“Move Spec‘tél.rc_at(j Mva TJoad. Unlike Nla'sleﬂr_'s version of a Lle:rc} heweveq
the Toads do smot |n any way expect or ave prepared {ov the adverse
fovees Hheq encounter, ftlong the way o C:a,\f?omfa) there s much
ta\k of thewr hopes and cl:\re.amg —(@_\/e_p,k;(\f\’ their belef that € will be €asy

bo qel wovk and that their Lives wil be smuch impwoved once they
axre settled theve, Th the Course of their jowrney . the Family

discovers ‘more 2nd move the actual wealihies of o work, very
Little food and centempl Gvom local wesidonts they encounter 2€ stops

alanﬂ ‘t’he waj, ﬂ&T} *{’Lng Cow""\nut' ‘L‘m wO“‘TK \na_"Y‘A ‘+Z" Surviv<e 'a,v\cl even

to help other 51\%&33\\%13 Famlies ‘fhej meet, Twna bcader Sense, || the
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Anchor Paper — Part B—Level 6 — A
“Mli\}‘f&"tlﬂi\‘ Lo lies can be seen as the hewoes of the nevel, Th wmest

fasges, SHevn beck ;.n'T#ciuces +the (dea that {:Hej all have c(:f‘e,ams dond

expec,fa:hc:ns“ which asre qevierally all cvushed bj He wealtiés of Cal‘.%fm'a,
“m.,u;j “the he,vm t'n“tfa(s 5+c>‘1‘1 \5 mo‘t p‘fﬁpaﬁ"écl_ "(’:D Aea( wﬁﬁq ‘th& oppos.‘ nq chﬁ
2¢ he s unawave of how 5“?\%‘&13 Hiat o'pposfni'g)"rcd VC‘V‘:t?..L(j . DesfaTc
Hhis, the famliés (iow‘hv]ue}, —(-‘.':Linh'g} 4o suscvive even in the wost deplevable
tonditicns. Ma Tad becomes symbolic of this as she can pavticularly be
Seen as the pillar of the Fa.wn”j} qoing bvev and beyond the othewr membewrs
of the Familyfo provide gafety and food. hike Ma Toad) howevery fitile
their e fhovts awve  +these displaced “OKies " pever dease. Ggh‘hhc},

Thus, the araument dould be pres ented thatthese pieces of
i;’fcﬂ/a‘\"w\res v actualidy, de fall under the classificaticn of the heve
2s defined by Novrwman Waller. One could ?L’-f“:‘\'ue'Ur\aft —these hewroes,
though theq indially did el appear prepared, proved themselves ;»J:/l
the end o be prepaved to deal with the lacrqewr forees, My avgument
is that ‘thej wesre mol. At the end of PBnimal farnq , Boxer cetlapsed
after ovex- Working him self, He then was sevt fe the qlue factory
wheve he was Kifled and the farm became \-V\C‘reaSl‘&i\r!i wnegual
until the pigs wewve mdictingushable from the oppressive humans,
.................................... s of u}a.ra;\’h; Steinbeck ended tHhe Stovy in amea;rlj
hopeless state whewve the Joad pawf.lg was ‘F&anﬁ apariand had

583‘( o €nd 2 heme . T both Pieces of [ Te— a’t/:v::) the hevves felil
to the gty force ovexrpowewing them because they were
H’,wuusinlﬂ un prepared +o deal with them, ‘Bsth, howeven, wevrKed
extremely hawd (n thee altempls o successfully complete their goalk,
This {'j pe of hewro ic The one who 1S S0 dedicated Tzt he will ‘t—w1‘ 5
even when he does not understand (st he has 2 de 69 how [ong
he has 1 continuer This s the hewrso who throws himself (‘,omplefdi

o~
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_(n‘\’b “the \dea of 2 be,ﬁew wowld Lo him aud hs Com?anténf and

~Fa\\& Acw'n ‘-CLi\:\n“h \F\i\r bedause € the unexpected problems he encounters,

T his visian of what 2 herw sheuld \')ej Norman Mailer

ac kvewledqes the chavactew that we as 2 So arety ook wpte and

l‘AA \re, On the other 5‘&«164) it s often the un a.c_KV\Ow‘\éiﬂed pevson
whe ‘F’zuh\s % ’t‘—\f‘u‘j was the l’té"fcl and that (Lhaw\aa:fe:r ‘“\faf(ecﬁ”s

‘weve Bruth -Q;Hj the averade pevson 25 opposed 4o The

‘prepared” hewro,

Anchor Level 6 — A
Quality Commentary

The response:

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement,
disagreeing by declaring that from another perspective, a hero can be seen as the one who is
completely unprepared. He does not know who or what the source of conflict is, nor does he
have any idea of its strength; yet, he never gives up fighting. The response uses the criteria to
make an insightful analysis of Animal Farm and The Grapes of Wrath (Boxer is thus the
unrelenting hero, ... who does not know or understand his true enemy and The heroes in this
story ... more specifically Ma Joad).

Development Develops ideas clearly and fully, making effective use of a wide range of relevant and specific
evidence to support a discussion of heroic but futile actions in both Animal Farm (Boxer’s
efforts, however, are futile, for he is working, unbeknown to him, for the very forces that intend
to oppress the rest of the animals) and The Grapes of Wrath (the Joads do not in any way
expect or are prepared for the adverse forces they encounter). The literary elements of setting
(on a farm, parody ... Russia in 1917, Dust Bowl areas of the 1920s and 1930s to ... California),
allegory, and symbolism (Boxer represents the working man and Ma Joad becomes symbolic)
are incorporated into the discussion.

Organization Maintains the focus established by the critical lens on the umprepared and unacknowledged
person who fails as the hero. The response exhibits a logical and coherent structure through a
discussion of both texts, first introducing the historical context of each, then presenting the
characters’ unpreparedness based on hope versus reality (Boxer works harder ... hoping that his
efforts will serve to ensure the efficiency ... and the freedom and happiness and the family
discovers ... the actual realities), and concluding that in both pieces of literature, the heroes fell
to the mighty force ... they were thoroughly unprepared to deal with. Coherence is strengthened
through the skillful use of transitions (Such an observation and Thus, the argument could be
presented).

Language Use Is stylistically sophisticated, using language that is precise and engaging, with a notable sense
of voice (To further mimic the situation of the Soviet Union, Orwell gives each character in his
story a counterpart in the actual Communist Revolution in Russia) and awareness of audience
and purpose (One could argue that these heroes and My argument is). The response varies
structure and length of sentences to enhance meaning (Along the way to California ... once they
are settled there).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6 in all qualities.
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Morman  Mailer tells vs Fhet to be hepeic S

14 ) i | I
+s deal  with Torces /arjmf Fhan )/durgc/f, Hostory

and liteviture have shown bt f‘C/P(’oiffa*///n/ 7LAa7‘
e X'/_Vu ordinary /)Uyyxém

beinas  rise dmd
J ' , Ve
fV()m 7L/"\€ ima,SA_S‘GS‘/ 0#+¢’m 46‘0(/'/15*' 7‘A(’

[ rces. @ f}(’m tive

: 51”/00»' ate 7L/\ € §<’/VTS

Ca I‘ILQV(S} in The nome 07[ *Aetp r'c/(’a/S'- For 7LA€/V-

G#for'{_f) S(/CL\ P(’\/’U/L{ +/‘0marl"f’5

/ ¢ acvels in /parf/(_ular

RVad/our\I/ G A /954

Gre recovanized &S /1(’#0(’3‘.
J
/‘_J—Arm/«f,f A b}/ fa}/
Geerac QOrwell deprct
J 7 7
7[\«(‘80( o th

b\/
/

/DVU'/Aaf) c‘rl/S‘/‘(‘ (A/AO art fm%/ré wc‘r/d(‘ /‘d

OVEeYy Come ,

[ /C_CL/’\I‘(’r\/’Ifll'll" G4 5
7LU G‘u\/ M/)h fag 5

/ J
state of Ais |/ Fe

—/—Aﬁ reader— /¢ /m?Lroz/u(f’ak_
whu ;% dt’(’/[)/)/ 6//‘5547“57([(’&( 1L 1h

fhe
Oma(_/ [n c/(’p/} Aff7/‘/\ his Cntive Cdom?ér}/.
Mumfaj ﬁ;ceg 7LAe, L’X'%rt’mc aa( \/(’Vs‘i/‘y /}fma‘SS [ nGrande

v
6 A a/Dﬁ+A}/. For most of his /ifej he hais existed v oo

S'U\,P("’ 7[/‘<.}a( (/JO)*/QQ wothout a//OLu‘imj /_,7(. 7o d/lf'furb
him,

Twc’c c. /wracf(’rs‘} AC‘/J(’V(’V} a/Sa A(VOC’S/A C/(’mun_S‘?LVLz{;C
'7/‘0 Gu\/ that he is not  Jivina [ £ to the Fullest,

S / </

Jhe Livet oF 7‘"\?5(’/ C/a risse 1S oo ‘{Cree_. 5‘7pz'ri'7L W/ Ao

igmres the Conventivns ot s‘dc,‘e+)/, [ he SCconk /s

o W o iman LJ)\O 6/1"55 qs o nnc(r'/‘/\/;» 7[\0r~ 7L/\€ cauUsSe d?c

A(’p- /fbrdrl\/, Omce AC /MS

cnCounteved these Fuo
I/JOMPV\} both ¢t whowm are  <pan %ﬁrmtha%(’o‘( by the
o 4 vernmm"luj Oi’c/f’v’sj M(N\%aa

his Terrible situation,

becomes Fully awape ¢f

7 /Fho\'-fﬁ\ he becomes  o—
J J

#-UJ/"?L/\V”C /;/’\/'C //(’C#/ S 7L0rfhc\ 7‘—/\6 " /300/< 19} 7C

3

£ o losiastes in__his head

7o protect [t E e
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The Soc/‘CJr}/ i tdhiCh _he [lives.,
Fobvenheid  H4s IS 4 s%or;/ 0.1 o man. lho
MOV\?LaA bc’t‘«fn; as o Sadis+.cC
A J

S'ff‘uc.a/(i as. .. .a Afl”d hes
JJ

hecomes oo _heco.
S‘/pimv‘} but ends as _his  truce
He and his band of /{O/GL Havvar A
movC/ /)\/ Dkocr’co//na back 1nto
flnoqu T he nature

act

OV\/}/ Deaun.,

dearees | end  The

the Cr‘f;/ W here o pav

— /< /qurnn/nq‘ TAC’
J J

(£ I+ s a_mb,‘ju(ous
07£ re +‘4erl‘h . 7‘6’ Sovciety

J /
7LO (Om*[\r()n_f— all the a//\/ﬁ"s/-f}/ which
7—6/\}

Symbel, 2es5  Sn e wav. o
7 7 77

L\J/\//)n\o\}hfsﬁ
I T holds _@ddoinst Fhese maverick intellectuals .

what br:‘njm the reade- Fo T he
ot /‘70»'\7(45\)’)’ 7LVuQ here, c
in Contrack To [u ber/, The
coached. Fabey /s

wJillinaness s
J i i
CUMID/€7L€ /”P‘(/)ZD\’/‘IOG

Chgpracter. This is
/PVO7[(’550V' /9>/ Whon  IMon 7La§ [ S
FahyeAhel + 'S st G-Xam/p/c 0F an Un hevorc Chavacter.
A/‘(‘/\()uﬁlz\ he PeSSESSCS  an alternat /e

he /S un w{//fnj To gt or aﬁempf 70 repali +he
bI"UK(’V\ World in whicn he //‘J/c’s, H e instead dt’/ﬂ/om’s

})}MS(’/?C as a_Ciptavk Gnd /((/\/Jl his Aolpf’.s dn Namfaj

{i ) . .
much a4  Many ne rmal /pc’alplc c/d o/ T h The

ké’a/~ //l70€ /Paders. .
Orwe//ls [9§Y 7L4/<(’5 Soc,‘efa/ aa’\/(ws/%/\/

gne 51‘(’;3 'I[ur ther . 1 his f/rncl. 7Llw€ entire Loy ld_
(o —

.._....___Oﬁﬁuic,s Uind e The Same Slogans. . L anorance
S7Lk(’nA7L/’\ v (Jay s Peqcc/ ! and S{J Om . JTALS
baulc uml) Brad éym/\//ﬁ,/ Concludes in deFeat
rmL/leV '%‘Agm AUJIJC.,,, (Jhee Socicty at /arjc‘ Consymes
The IDV() +Qj0n/S7L ond  forces him _7L‘cl Foy‘je‘/—
[58]
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nis 4 adin +L»ouah7f§ é/ S AC’VU'LC nq.7Lure /(S dﬁsfra\/fp(,
___ , J / _ 7/
/[ his /,D/'uqu.OnfST\ LAY may wG’// b(’ %Auuj/;f/)ff .5

)1

/ / _ )
i W_"f\(/V a /Z /7/5 dufs 7Lah 5//&/4, C/]anc'f‘(’r/&f}( §/
/s h :‘j/j /,}14 fed as The hevroic reuoly +/'0mar/\/ LA O

i -
b VeV im g

STund s agqinst Socf'c-/‘/v e Very dapk and Cypica |
mannte .. A Fter o Jong Pl de 6 7~ '/‘ij:jl—urej he
/S ,7,[/’I’\a_//\/L C,l_l_//o'w%a( %‘Q,_“Sf’c him se /£ in the Mz_:_rrdrj
dn k. /5 a//DTIPL,//eo( b}L The skeletaq /.r hideous
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Anchor Level 6 — B
Quality Commentary

The response:

Meaning Provides an interpretation of the critical lens that is faithful to the complexity of the statement
by defining heroes as extraordinary human beings wWho rise ... from the masses ... in the name
of their ideals. The response uses the criteria to make an insightful analysis of Fahrenheit 451
(Montag faces the extreme adversity of mass ignorance and apathy) and 1984 (the entire world
operates under the same slogans: “Ignorance is Strength,” “War is Peace,” and so on).
Development Develops ideas clearly and consistently. The response uses relevant and specific evidence
through the integration of references to characterization and symbolism from both texts (7he act
of returning to society symbolizes ... a willingness to confront all the adversity which it holds
against these maverick intellectuals and This protagonist, who may well be thought of as
“Everyman” for all his outstanding characteristics, is highlighted as the heroic revolutionary
who stands against society).

Organization Maintains the focus on heroes who face mearly insurmountable hardships. The response
exhibits a logical and coherent structure, discussing for each work the characters (Guy Montag
and the protagonist), the force each is up against (existed in a superficial world and forces him
to forget his own thoughts), and concluding that in spite of the fact that many literary
protagonists take up the title “hero,” it is extraordinarily difficult to face such overwhelming
odds and emerge emotionally and intellectually unscathed, nevermind victorious. Transitions
are skillfully used (The first of these, This willingness, This time).

Language Use Is stylistically sophisticated, using language that is precise and engaging, with a notable sense
of voice (At length, he becomes a Fugitive intellect, storing the “Book of Eccleisiastes” in his
head) and awareness of audience and purpose (We see here). The response varies structure and
length of sentences to enhance meaning (/n Fahrenheit 451, the reader is introduced to Guy
Montag ... with his entire country).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 6, although it 1s somewhat weaker

in development.
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Anchor Level 5 - A

Quality Commentary

The response:

Meaning Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for
analysis (It is indeed true that heroism requires facing an adversary, whether it be a person,
fictional creature, or an environment, that is greater than the hero). The response uses the
criteria to make a clear and reasoned analysis of One Flew Over the Cuckoo’s Nest (he rarely
relents after taking on his role as leader) and Beowulf (it still is seen that Beowulf is prepared
1o face the force larger than himself).

Development Develops ideas clearly and consistently, with reference to relevant and specific evidence from
the texts to show that heroes are not born, but are made through endurance of adversity. The
response discusses conflict (Randall McMurphy is presented with two choices: accept the cruel,
totalitarian regime of Big Nurse or rebel and Beowulf feels that ... the battle would ... harm the
man in some way) and characterization (He endures electro-shock therapy ... enforced by the
powerful Big Nurse and Beowulf is famous for his deeds and his near-inhuman strength) to
elaborate on the discussion of heroes.

Organization Maintains the focus established by the critical lens on true heroism that requires being prepared
to face an adversary greater than oneself. The response exhibits a logical sequence of ideas,
first introducing characters, then discussing difficulties faced by McMurphy and Beowulf and
the risks taken by them, and concluding with a summation. The response uses appropriate
devices and transitions (This main role, In this work, In order to save a kingdom).

Language Use Uses language that is fluent and original (leads to his lobotomization and confronts frightening
creatures), with evident awareness of audience and purpose (Ken Kesey’s novel ... serves as
proof that heroes become what they are by “dealing with forces larger than” themselves). The
response varies structure and length of sentences to control rthythm and pacing (Acting out his
rebellion was simply a mind game to McMurphy and The most frightening and menacing of
these beasts, however, is the one named Grendel).

Conventions Demonstrates control of the conventions with essentially no errors, even with sophisticated
language.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat
stronger in conventions.
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Anchor Level 5-B

Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for
critical analysis (For one to be considered a hero, they must courageously face the odds, no matter
how out-numbered, no matter what the chances of survival are). The response uses the criteria to
make a clear and reasoned analysis of Through the Ice (the characters are able to use their
combined skills in order to succeed though vastly outgunned and outnumbered) and Night (These
camps were excellent examples of forces larger than Wiesel, and showed his heroism and how his
Jfamily became martyrs).

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence from both
texts. The response discusses characterization (One ally is able to use mental prowess and
telepathy ... and knows the knowledge of the land well) and imagery (he mentions night as being
the darkest and worst times and the flaming trenches filled with bodies, the death of his father, the
cabins he resided in) to illustrate the challenges which eventually defined each character.

Organization

Maintains the focus established by the critical lens (To be a hero requires ... what is right). The
response exhibits a logical sequence of ideas by first introducing the characters and their
experiences, and then following with a conclusion (There they must face .. as a hero).
Appropriate transitions (For that reason, In this way, In summation) are used.

Language Use

Uses language that is fluent and original (home to mystical indigenous creatures and wild life, who
commands legion upon legion of demons and warriors, as well as the horrors that ensued). The
response varies structure and length of sentences to control rhythm and pacing (One must face the
odds ... to come out a hero).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (sacrafice, unconscience,
seperated), punctuation (“Through the Ice” and “Night,” warm weathered, mystical indigenous
creatures, new world must), and grammar (one ... they, story that reinforce, element mood and
setting) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 5, although it is somewhat weaker
in conventions.
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Quality

Commentary
The response:

Meaning

Provides a thoughtful interpretation of the critical lens that clearly establishes the criteria for
analysis (A hero is able to overcome obstacles set around him/her by society and it’s norms).
The response uses the criteria to make a clear and reasoned analysis of The Narrative of
Frederick Douglass (Douglass was a true hero in that he overcame his own personal and
worldly obstacles) and The Scarlet Letter (She also overcomes being shunned from society).

Development

Develops ideas clearly and consistently, with reference to relevant and specific evidence from
both texts through the discussion of setting (The lack of civil rights during the 1800’s made a
huge impact and The norms of the strict Puritan society .. now hinder and impede),
characterization (represents himself as an innocent and curious boy and as a stubborn and
willful man and She is not ashamed), theme (novels share similar themes), and point of view.
The response inaccurately identifies Frederick Douglass as someone with an important role in
the civil rights movement.

Organization

Maintains the focus on heroes who are able to overcome the pressures that society has put on
them. The response exhibits a logical sequence of ideas by first introducing the characters and
the societal beliefs that isolate them (Douglass had to cope with racism and the stunting effects
it played and Hester Prynne was a woman shunned by her community for having a child out of
wedlock) and then illustrating how both characters overcame these forces (he successfully wrote
a book and Hester wears the scarlet letter without shame). Appropriate transitions are used (An
example of this and Another story that illustrates).

Language Use

Uses language that is fluent, with evident awareness of audience and purpose (I entirely agree
with this quote as it describes a model of a hero that can be aspired to). The response varies
structure and length of sentences to control rhythm and pacing (A hero may be doing the right
thing and be shunned from society because of it).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (factitious), punctuation
(it’s norms, read and, societies although), and grammar (hero ... themselves and circumstance
are) that do not hinder comprehension.

1n conventions.

Conclusion: Overall, the response best fits the criteria for Level 5, although it 1s somewhat weaker
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Anchor Level 4 —A

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis
(characters show their true potential by facing the odds to become heroes). The response makes
implicit connections between the criteria and To Kill a Mockingbird (Mrs. Dubose proved
herself courageous by staying strong, which made her a hero) and The Miracle Worker (In spite
of this seemingly impossible task, Anne makes it her number one priority to help Helen connect
with her environment).

Development

Develops some ideas more fully than others. The response provides some evidence of Anne
Sullivan’s skills and challenges teaching Helen Keller (Anne’s determination shows that she is
a true hero) and discusses themes (Helen'’s inability to hear, see, or speak supports a man vs.
nature conflict). The response is less specific about Mrs. Dubose’s character and how Dubose
contributes to 7o Kill a Mockingbird’s theme that one does not have to act macho to be brave.

Organization

Maintains a clear and appropriate focus on the critical lens (heroes are made only through their
struggles against larger forces), by first discussing Mrs. Dubose, who refused to back down or
give up and how her characterization and the theme of 7o Kill a Mockingbird reflect the critical
lens, then discussing how Anne Sullivan and the themes of The Miracle Worker support the
lens, and concluding through theme, conflict, and characterization ... these two works ... people
need to face the odds ... to be called real heroes.

Language Use

Uses language that is fluent (she clings to life, her spirit remains strong, she ultimately
succeeds), although occasionally imprecise (imparities and impairness), with evident awareness
of audience and purpose (This lesson is one we all can take to heart). The response varies
structure and length of sentences to control thythm and pacing (The character Atticus ... true
courage).

Conventions

Demonstrates control of the conventions, exhibiting occasional errors in grammar when using
sophisticated language (one cannot become a true hervo, unless they) that do not hinder
comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it 1s somewhat
stronger in language use and conventions.
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Anchor Level 4 -B

Quality

Commentary
The response:

Meaning

Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis
(in order to be a hero, you have to ... face things that seem impossible). The response makes
implicit connections between the criteria and “The Pit and the Pendulum” (the soldier in the
story showed a lot of courage and never gave up hope) and To Kill a Mockingbird (Atticus
knew ... Tom Robinson ... would be found guilty just because he was black).

Development

Develops some ideas more fully than others. The response uses specific details to describe the
threatening setting of “The Pit and the Pendulum” as evidence of the heroic nature of the soldier
(food was contaminated, rats would ... bite off the rope, As the walls started to close in on him).
The discussion of To Kill a Mockingbird is more general, referring to Atticus Finch’s actions as
evidence of his character (Atficus fought hard for Tom’s innocence) and the discussion of
literary elements is less specific. The response contains minor inaccuracies (Zhe Pit and the
Pendulum by John Steinbeck).

Organization

Maintains a clear and appropriate focus on the idea that heroes face impossible situations yet
remain hopeful. The response exhibits a logical sequence of ideas, first interpreting the critical
lens, next discussing the events of both texts that demonstrate how both the soldier and Atticus
never gave up hope, even when things seemed hopeless. The response concludes that both
pieces of literature had characters that were heros because they were prepared for the
challanges they faced, and they never gave up hope.

Language Use

Uses appropriate language, with some awareness of audience and purpose (I agree with this
quote). The response occasionally makes effective use of sentence length (The conditions he
was in were horrible; it was dark ... and there were rats all over the place).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (heros and challange) and
punctuation (impossible, and be able; die and it; that and he) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.
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Anchor Level 4 -C

Quality Commentary

The response:

Meaning Provides a reasonable interpretation of the critical lens that establishes the criteria for analysis
(being a hero involves facing a greater opponent in uneven odds). The response makes implicit
connections between the criteria and The Fall of Reach (Spartan-117 ... faces unimaginable
odds) and The Iliad (Hector ... dies for reknown cause).

Development Develops some ideas more fully than others. The response uses specific and relevant evidence
to describe John as a biologically-enhanced soldier in the 26" century who faces ... the
Covenant, a league of advanced alien races. Hector’s defense of Troy against the Greek army
and a demigod named Achilles is less developed.

Organization Maintains a clear and appropriate focus on heroes who both faced odds much larger than
themselves, but did not retreat. The response exhibits a logical sequence of ideas, first
establishing what being a hero means and then discussing the use of characterization in The
Fall of Reach (The author characterizes John as a dedicated, conscientous protector). The lack
of a description of Hector’s character and repeated use of a reknown cause make the response
less internally consistent.

Language Use Uses appropriate language, with some awareness of audience and purpose (This situation
occurs often in books of literature). The response occasionally makes effective use of sentence
structure (Thus, Hector is a hero according to the critical lens).

Conventions Demonstrates emerging control, exhibiting occasional errors in punctuation (A4 hero
nevertheless, Both author’s, beloved city with and his hands from), agreement (aliens who has
and protagonists ... portrays), and usage (status who and Drived by) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat weaker
1n conventions.
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Anchor Level 3 - A

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens that suggests some criteria for analysis (if’
one is a hero they must go into difficult situations even if there is a good chance of losing). The
response makes superficial connections between the criteria and 7o Kill a Mockingbird (Atticus
loses the case based on the racism in the court system) and “Top Man” (These men attempted
and all of them failed).

Development

Develops ideas briefly, using some evidence from the texts (he was going to lose, but wanted to
help an innocent man and These characters went to a mountain that no one has ever made it to
the top). The response mentions personification and symbolism in “Top Man,” but does not
elaborate on these elements.

Organization

Establishes, but fails to maintain, an appropriate focus, claiming that the main characters show
a great sense of being a hero. The response exhibits a rudimentary structure with an
introduction, separate paragraphs focusing on the texts, and a conclusion.

Language Use

Relies on appropriate vocabulary that is sometimes imprecise (/n denouncement), with some
awareness of audience and purpose (Being a hero involves being able to deal with obstables
that get in one’s way). The response exhibits some attempt to vary sentence structure for effect,
but with uneven success.

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (smybolism and pike axe)
and punctuation (lose, but; failed except; it’s greatness) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it 1s somewhat
stronger in language use and conventions.




Anchor Paper — Part B—Level 3-B

'a 4 o O =
) W
\AL 10 1O (P Ixz (¥ IJnanN Q SO 11
; ' ‘
3y "‘:: : k 1 2

- . ‘ | ’ -\' LD‘H—Q\" Jzu NP-Hr\(an
Adventuces of Hue A/Anc%@a&ﬁ
bu ka TooaaJhe l(tecan, olemat Hat 008 used
f@ Ya) ﬂjQ /)O\/QCS {5 SuD}W‘J* 7/’/\.(2/ Go(o{@ [S (/)aracfemaahaq

e The nowel The S Te Jpa Nathanal Hathorun
Ggeees wWith. Nornman {V\a\{.....,.w _gitete. The wonan That
Wwece. Mo s lQJx e on ler  chest did not un awcfy
sho stosd up_fe He town. She  could have lef+ the
down _and_ Hen she would not hacd fo wear He scar/eJr
bu,—k S)WQJ didod. When she Went into 4own she Nade
ﬁF /mé libe _she tns. Proc/e_ Ho  tber wear Yhe fette
Ou’\cJS- (lfcfno%ﬁhcu)%&fown AowmuCﬁ i Aucrt e wear—.
Ho  Jedler.

ﬂQ Novel Tl Mvenmm sf Huc‘f_lbernL Fln&

_Mark Twan o W s _Quete..
ﬁjktk d(d Not [@l?\«%\_@ ,ﬂw-bzq;ogs ‘ﬁtbu
to__help q(’?‘m escape @ e, ie%eQLlZ%eng

helyina JTith_run_away Yo ke fre.
_@\f}sf @imun;u i{a/aw%q@ s6me . ﬁﬁff Fhat (fcm verﬁ

[81]




Anchor Paper — Part B—Level 3-B

Lﬁnswf 13//1% ‘/’/’lgb__w@hy Ym. Yhe “ug o he_tgs
(S__hero.

P hecs  can be anyene € ﬂ\eﬂ ok here
o— nind _te 4. TF  Seme One C\(Qe over ‘/%ziy

‘Hq@, _Mca.a___jl:u jjﬁlp S0 _ONS._ 2 _@nq/ Cvo (19

Anchor Level 3 - B

Quality Commentary

The response:

Meaning Provides a simple interpretation of the critical lens that suggests some criteria for analysis
(when you are a hero you need to be prepared for any thing). The response makes superficial
connections between the criteria and the chosen texts, The Scarlet Letter (she did not show the
town how much it hurt to wear the letter) and The Adventures of Huckleberry Finn (He was
doing some thing that he believed was right).

Development Develops ideas briefly, using some evidence from the texts to discuss characterization (She
could have left the town and then she would not had to wear the scarlet letter but she didn’t and
When he was helping Jim run away to be free he was breaking laws).

Organization Establishes, but fails to maintain, an appropriate focus on the idea that you have to be able to
handle anything that comes at you. The response exhibits a rudimentary structure with an
introduction, separate paragraphs focusing on the texts, and a conclusion.

Language Use Relies on basic vocabulary that is sometimes repetitive (If you are a hero to someone, A hero
maybe some one, or someone, a hero can also be someone) and imprecise (used to in the
novels). The response exhibits some attempt to vary sentence structure and length for effect, but
with uneven success (If'someone does ever thing they can ... they are a hero).

Conventions Demonstrates emerging control, exhibiting occasional errors in spelling (natrual, litcher, prode,
agenst), punctuation (someone then, away she, letter and, slavery so), and agreement (person ...
they, some one who sticks up ... they, anyone if they) that hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3 1n all qualities.
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Anchor Level 3 - C

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens (you should be ready for anything bigger,
better, or stronger than you to attack) that suggests some criteria for analysis. The response
makes superficial connections between the criteria and Macbeth (Macbeth is looked at as the
hero for most of the book) and Animal Farm (All of the animals are looked at as heroes because
they defeated all odds).

Development

Is incomplete and largely undeveloped, hinting at the idea that Macbeth and the farm animals
tried to be heroes by fighting powerful enemies, but references to the text are often vague
(Macbeth wasnt prepared to deal with Macduff and The animals decide to take over their own
Jfarm) or unjustified (Macbeth ... was willing to become king for his country).

Organization

Establishes, but fails to maintain, a focus on characters who are heroes because they defeat
others. The response exhibits a rudimentary structure, defining and agreeing with the quote,
presenting a paragraph for each text explaining who the heroes confronted, and a conclusion.

Language Use

Relies on basic vocabulary (people who just cant lose and a guy in the army named), with some
awareness of audience and purpose (I agree and I will be using). The response exhibits some
attempt to vary sentence structure for effect, but with uneven success, as many sentences begin
with similar prepositional phrases (According to Norman Mailer, In the beginning, In the book).

Conventions

Demonstrates partial control, exhibiting occasional errors in spelling (percieved and incharge),
punctuation (quote in other words means, cant, becomes corrupt and, wasn’f), and grammar
(the “hero” ... themselves) that do not hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions and somewhat weaker in development.
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Anchor Level 2 - A

Quality

Commentary
The response:

Meaning

Provides a simple interpretation of the critical lens that suggests some criteria for analysis (you
never know what you have to be prepared for). The response makes superficial connections
between the criteria and the monkeys paw and 12 angry men.

Development

Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are vague (ke
wanted to be strong and so he got what he had coming and they wanted to be on top not
knowing that there were other men in carnge).

Organization

Suggests a focus on being prepared, and suggests organization in one paragraph with an
introductory statement, references to two texts, and a restatement of the introduction.

Language Use

Relies on basic vocabulary, with little awareness of audience or purpose (so if you want to
exsept that challenge then you have to be prepared). The response reveals little awareness of
how to use sentences to achieve an effect (One of the literature I have is the monkey’s paw ...
people told him about it and what will happen).

Conventions

Demonstrates a lack of control, exhibiting frequent errors in spelling (statment, diffrent, probly,
robers, challege, agaisnt), punctuation (fo be a hero It; visk then; paw people; 12 angry men
when, kid), and grammar (founded, not wanted to, so but) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2, although it 1s somewhat
stronger in meaning and language use.
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Anchor Level 2 - B

Quality

Commentary
The response:

Meaning

Provides an incomplete interpretation of the critical lens by repeating the critical lens and
agreeing with it (is a statement that can be expressed as true). The response does not use the
lens to analyze the one chosen text, Macbeth.

Development

Is incomplete and largely underdeveloped. The response hints at the idea that Macbeth may be a
hero, but references to the text are vague (and later becomes king) and irrelevant (Not
everything worked out as Macbeth thought it would).

Organization

Suggests a focus on a character who deals with forces larger than yourself, Macbeth. The
response then presents a brief plot summary of Macbheth, suggesting that the witches’
prophecies are the “larger forces” Macbeth confronts.

Language Use

Relies on basic vocabulary (There are many works of literature that explain the truth about this
statement, Macbeth is a story about a man, He later on tried), with little awareness of audience
or purpose. The response exhibits some attempt to vary sentence structure for effect, but with
uneven success (Macbeth got the two prophocies ... wood moves).

Conventions

Demonstrates emerging control, exhibiting occasional errors in spelling (recieves and burnam),
punctuation (harm him and he), and grammar (he sees the burnam wood moves) that
occasionally hinder comprehension.

Conclusion: Overall, the response best fits the criteria for Level 2, although it 1s somewhat
stronger in language use and conventions.
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Anchor Level 2 — C
Quality Commentary

The response:

Meaning Provides a confused and incomplete interpretation of the critical lens (7o be a hero you have
have some little kid who look up to you and said want to be like you one day). The response
alludes to the critical lens but does not use it to analyze Of Mice and Men and To Kill a
Mockingbird.

Development Is incomplete and largely undeveloped, hinting at ideas, but references to the texts are irrelevant
(I dont Like Lenie and I also dont Like Boo) and unjustified (Georg get realy get mad at him
becaus he hurt animals).

Organization Suggests a focus by first defining a hero, agreeing with the quote, then restating the lens, and
suggests organization through paragraphing, but ideas are loosely connected.

Language Use Uses language that is imprecise (you have have and get realy get mad). The response reveals
little awareness of how to use sentences to achieve an effect (May be diffrent in other peple
eyes).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (somethng, diffrent, peple,

youreslf, presure, becaus), punctuation (youreslf even, ever day, dont), and grammar (said want,
he his, he scare me, that nice to me) that make comprehension difficult.

Conclusion: Overall, the response best fits the criteria for Level 2 in all qualities.




Anchor Paper — Part B—Level 1 - A

AHC’fﬂ /5 NnotF &//Wgsfff}/nj )fﬂUr“ 6""6/}/_51

A-trve RHerd pretchs fhe pecPle They cart
NbOUF onnd T1CAIN9 eVerythjng for fhat
Valsop Satty. Ailkerg IS 0ot i) @.on [ear
soP<r fero twot £1y° 0 1 hos SYrErSHLhES
& true Herd crn e onny ont thoat J0€S the
fAnt thind o HRe heiP[19 S/Ch peoPlc
Qat better 9iveiphids & Yoo hgme F21i Ve
1'n Ond PCf'}ccth the Pergan You -Lar¥ Hbovt
fremst £ rom bullys
Heros s how fe SPEcK to pHnerS bybeiny

NICE ;Shearing wlith gther and sdaiag ke
Smarlrk £hynd, Hecros hoVe oot of covl
nd not bachning deWn Froim lhelpPrng S9Meont.

Thots Whoayr mONKes o frve [19rd,

Anchor Level 1 — A
Quality Commentary

The response:

Meaning Provides a confused interpretation of the critical lens, suggesting that a true Hero can be any
one that does the right thing and that heros have a lot of courg and not backing down from
helping some one. The response does not use the critical lens to analyze any texts, offering only
a personal response.

Development Is incomplete and largely undeveloped. The response hints at ideas (like helping sick people get
better and show respeck to others by being nice), but makes no reference to any texts.

Organization Lacks an appropriate focus but suggests some organization. The response is divided into two
paragraphs.

Language Use Uses language that is imprecise (ricksing everything) and sometimes incoherent (or has
superstrhis).

Conventions Demonstrates a lack of control, exhibiting frequent errors in spelling (defeting, bullys,

shearing), punctuation (thing. like and Thats), capitalization (Hero), grammar (A true Hero
pretcks the people they care about), and usage (that person safty) that make comprehension
difficult.

Conclusion: Although the response best fits the criteria for Level 2 1n all qualities, it remains at
Level 1 because the response makes no reference to any text.
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Anchor Level 1 - B

Quality Commentary

The response:

Meaning Provides an incomplete interpretation of the critical lens (I agree with this quote for many
reasons). The response alludes to the critical lens, but does not use it to analyze the chosen
texts, A Separate Peace and The Old Man and the Sea.

Development Is minimal, with no evidence of development.

Organization Shows no focus or organization.

Language Use Is minimal.

Conventions Is minimal, making assessment of conventions unreliable.

Conclusion: Overall, the response fits the criteria for Level 1, although it is somewhat stronger in
meaning.
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Practice Paper A—Score Level 4

Conclusion: Overall, the response best fits the criteria for Level 4, although it is somewhat
stronger in meaning.

Practice Paper B—Score Level S

| Conclusion: Overall, the response best fits the criteria for Level 5 in all qualities.

Practice Paper C—Score Level 2

Conclusion: Overall, the response best fits the criteria for Level 2, although it is somewhat
stronger in language use and conventions.

Practice Paper D—Score Level 4

| Conclusion: Overall, the response best fits the criteria for Level 4 in all qualities.

Practice Paper E-Score Level 3

Conclusion: Overall, the response best fits the criteria for Level 3, although it is somewhat
stronger in conventions.

Regents Comprehensive Examination in English
Map to Learning Standards

Standards Part of Test
Listening and writing for Session One — Part A
information and understanding
Reading and writing for Session One — Part B

information and understanding
Reading and writing for literary Session Two — Part A
response
Reading and writing for critical Session Two — Part B
analysis and evaluation
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The Chart for Determining the Final Examination Score for the June 2007 Regents
Examination in Comprehensive English will be posted on the Department’s web site
http://www.emsc.nysed.gov/osa/ on Friday, June 15, 2007. Conversion charts provided for
previous administrations of the Regents Examination in Comprehensive English must
NOT be used to determine students’ final scores for this administration.

Submitting Teacher Evaluations of the Test to the Department

Suggestions and feedback from teachers provide an important contribution to the test development process. The
Department provides an online evaluation form for State assessments. It contains spaces for teachers to respond to
several specific questions and to make suggestions. Instructions for completing the evaluation form are as follows:

1. Go to www.emsc.nysed.gov/osa/exameval.
2. Select the test title.

3. Complete the required demographic fields.
4. Complete each evaluation question and provide comments in the space provided.
5. Click the SUBMIT button at the bottom of the page to submit the completed form.
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