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INTRODUCTION

The International Baccalaureate Diploma Programme (DP) is a rigorous pre-university course of
studies, leading to examinations, that meets the needs of highly motivated secondary school students
between the ages of 16 and 19 years. Designed as a comprehensive two-year curriculum that allows its
graduates to fulfill requirements of various national education systems, the DP model is based on the
pattern of no single country but incorporates the best elements of many. The DP is available in
English, French and Spanish.

The programme model is displayed in the shape of a hexagon with six academic areas surrounding the
core. Subjects are studied concurrently and students are exposed to the two great traditions of learning:
the humanities and the sciences.

group |
language Al

group 2 group 3
second individuals
language and societies
extended essay
theory of knowledge
creativity, action,
service
group 4 group 5
experimental mathematics and
sciences

computer science

group 6
the arts
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INTRODUCTION

DP students are required to select one subject from each of the six subject groups. At least three and
not more than four are taken at higher level (HL), the others at standard level (SL). HL courses
represent 240 teaching hours; SL courses cover 150 hours. By arranging work in this fashion, students
are able to explore some subjects in depth and some more broadly over the two-year period; this is a
deliberate compromise between the early specialization preferred in some national systems and the
breadth found in others.

Distribution requirements ensure that the science-orientated student is challenged to learn a foreign
language and that the natural linguist becomes familiar with science laboratory procedures. While
overall balance is maintained, flexibility in choosing HL concentrations allows the student to pursue
areas of personal interest and to meet special requirements for university entrance.

Successful DP students meet three requirements in addition to the six subjects. The interdisciplinary
theory of knowledge (TOK) course is designed to develop a coherent approach to learning that
transcends and unifies the academic areas and encourages appreciation of other cultural perspectives.
The extended essay of some 4,000 words offers the opportunity to investigate a topic of special
interest and acquaints students with the independent research and writing skills expected at university.
Participation in the creativity, action, service (CAS) requirement encourages students to be involved in
creative pursuits, physical activities and service projects in the local, national and international
contexts.

First examinations 2006
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NATURE OF THE SUBJECT

Introduction

The nature of mathematics can be summarized in a number of ways: for example, it can be seen as a
well-defined body of knowledge, as an abstract system of ideas, or as a useful tool. For many people it
is probably a combination of these, but there is no doubt that mathematical knowledge provides an
important key to understanding the world in which we live. Mathematics can enter our lives in a
number of ways: we buy produce in the market, consult a timetable, read a newspaper, time a process
or estimate a length. Mathematics, for most of us, also extends into our chosen profession: artists need
to learn about perspective; musicians need to appreciate the mathematical relationships within and
between different rhythms; economists need to recognize trends in financial dealings; and engineers
need to take account of stress patterns in physical materials. Scientists view mathematics as a language
that is central to our understanding of events that occur in the natural world. Some people enjoy the
challenges offered by the logical methods of mathematics and the adventure in reason that
mathematical proof has to offer. Others appreciate mathematics as an aesthetic experience or even as a
cornerstone of philosophy. This prevalence of mathematics in our lives provides a clear and sufficient
rationale for making the study of this subject compulsory within the Diploma Programme.

Summary of courses available

Because individual students have different needs, interests and abilities, there are four different
courses in mathematics. These courses are designed for different types of students: those who wish to
study mathematics in depth, either as a subject in its own right or to pursue their interests in areas
related to mathematics; those who wish to gain a degree of understanding and competence better to
understand their approach to other subjects; and those who may not as yet be aware how mathematics
may be relevant to their studies and in their daily lives. Each course is designed to meet the needs of a
particular group of students. Therefore, great care should be taken to select the course that is most
appropriate for an individual student.

In making this selection, individual students should be advised to take account of the following types
of factor.

» Their own abilities in mathematics and the type of mathematics in which they can be successful

» Their own interest in mathematics, and those particular areas of the subject that may hold the
most interest for them

» Their other choices of subjects within the framework of the DP
* Their academic plans, in particular the subjects they wish to study in future
* Their choice of career

Teachers are expected to assist with the selection process and to offer advice to students about how to
choose the most appropriate course from the four mathematics courses available.
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NATURE OF THE SUBJECT

Mathematical studies SL

This course is available at standard level (SL) only. It caters for students with varied backgrounds and
abilities. More specifically, it is designed to build confidence and encourage an appreciation of
mathematics in students who do not anticipate a need for mathematics in their future studies. Students
taking this course need to be already equipped with fundamental skills and a rudimentary knowledge
of basic processes.

Mathematics SL

This course caters for students who already possess knowledge of basic mathematical concepts, and
who are equipped with the skills needed to apply simple mathematical techniques correctly. The
majority of these students will expect to need a sound mathematical background as they prepare for
future studies in subjects such as chemistry, economics, psychology and business administration.

Mathematics HL

This course caters for students with a good background in mathematics who are competent in a range
of analytical and technical skills. The majority of these students will be expecting to include
mathematics as a major component of their university studies, either as a subject in its own right or
within courses such as physics, engineering and technology. Others may take this subject because they
have a strong interest in mathematics and enjoy meeting its challenges and engaging with its problems.

Further mathematics SL

This course is available at SL only. It caters for students with a good background in mathematics who
have attained a high degree of competence in a range of analytical and technical skills, and who
display considerable interest in the subject. Most of these students intend to study mathematics at
university, either as a subject in its own right or as a major component of a related subject. The course
is designed specifically to allow students to learn about a variety of branches of mathematics in depth
and also to appreciate practical applications.

Mathematics SL—course details

This course caters for students who already possess knowledge of basic mathematical concepts, and
who are equipped with the skills needed to apply simple mathematical techniques correctly. The
majority of these students will expect to need a sound mathematical background as they prepare for
future studies in subjects such as chemistry, economics, psychology and business administration.

The course focuses on introducing important mathematical concepts through the development of
mathematical techniques. The intention is to introduce students to these concepts in a comprehensible
and coherent way, rather than insisting on mathematical rigour. Students should wherever possible
apply the mathematical knowledge they have acquired to solve realistic problems set in an appropriate
context.

The internally assessed component, the portfolio, offers students a framework for developing
independence in their mathematical learning by engaging in mathematical investigation and
mathematical modelling. Students are provided with opportunities to take a considered approach to
these activities and to explore different ways of approaching a problem. The portfolio also allows
students to work without the time constraints of a written examination and to develop the skills they
need for communicating mathematical ideas.

This course does not have the depth found in the mathematics HL course. Students wishing to study
subjects with a high degree of mathematical content should therefore opt for the mathematics HL
course rather than a mathematics SL course.
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AIMS

The aims of all courses in group 5 are to enable students to:
» appreciate the multicultural and historical perspectives of all group 5 courses

* enjoy the courses and develop an appreciation of the elegance, power and usefulness of the
subjects

» develop logical, critical and creative thinking

» develop an understanding of the principles and nature of the subject

» employ and refine their powers of abstraction and generalization

» develop patience and persistence in problem solving

» appreciate the consequences arising from technological developments
« transfer skills to alternative situations and to future developments

* communicate clearly and confidently in a variety of contexts.

Internationalism

One of the aims of this course is to enable students to appreciate the multiplicity of cultural and
historical perspectives of mathematics. This includes the international dimension of mathematics.
Teachers can exploit opportunities to achieve this aim by discussing relevant issues as they arise and
making reference to appropriate background information. For example, it may be appropriate to
encourage students to discuss:

» differences in notation
* the lives of mathematicians set in a historical and/or social context
e the cultural context of mathematical discoveries

» the ways in which specific mathematical discoveries were made and the techniques used to
make them

» how the attitudes of different societies towards specific areas of mathematics are demonstrated

 the universality of mathematics as a means of communication.
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OBJECTIVES

Having followed any one of the mathematics courses in group 5, students are expected to know and
use mathematical concepts and principles. In particular, students must be able to:

» read, interpret and solve a given problem using appropriate mathematical terms

+ organize and present information and data in tabular, graphical and/or diagrammatic forms
» know and use appropriate notation and terminology

» formulate a mathematical argument and communicate it clearly

» select and use appropriate mathematical strategies and techniques

* demonstrate an understanding of both the significance and the reasonableness of results

* recognize patterns and structures in a variety of situations, and make generalizations

* recognize and demonstrate an understanding of the practical applications of mathematics

* use appropriate technological devices as mathematical tools

* demonstrate an understanding of and the appropriate use of mathematical modelling.
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SYLLABUS OUTLINE

Mathematics SL

The course consists of the study of seven topics. Total 150 hrs

Syllabus content 140 hrs

Requirements

All topics are compulsory. Students must study all the sub-topics in each of the topics in the syllabus
as listed in this guide. Students are also required to be familiar with the topics listed as presumed
knowledge (PK).

Topic 1—Algebra 8 hrs
Topic 2—Functions and equations 24 hrs
Topic 3—Circular functions and trigonometry 16 hrs
Topic 4—Matrices 10 hrs
Topic 5—Vectors 16 hrs
Topic 6—Statistics and probability 30 hrs
Topic 7—Calculus 36 hrs

Portfolio 10 hrs

Two pieces of work, based on different areas of the syllabus, representing the following two types of
tasks:

* mathematical investigation

* mathematical modelling.
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SYLLABUS DETAILS

Format of the syllabus

The syllabus to be taught is presented as three columns.

« Content
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SYLLABUS DETAILS

Use of calculators

Students are expected to have access to a graphic display calculator (GDC) at all times during the
course. The minimum requirements are reviewed as technology advances, and updated information
will be provided to schools. It is expected that teachers and schools monitor calculator use with
reference to the calculator policy. Regulations covering the types of calculators allowed are provided
in the Vade Mecum. Further information and advice is provided in the teacher support material.

Mathematics SL information booklet

Because each student is required to have access to a clean copy of this booklet during the examination,
it is recommended that teachers ensure students are familiar with the contents of this document from
the beginning of the course. The booklet is provided by the IBO and is published separately.

Teacher support materials

A variety of teacher support materials will accompany this guide. These materials will include
suggestions to help teachers integrate the use of graphic display calculators into their teaching,
guidance for teachers on the marking of portfolios, and specimen examination papers and
markschemes. These will be distributed to all schools.

External assessment guidelines

It is recommended that teachers familiarize themselves with the section on external assessment
guidelines, as this contains important information about the examination papers. In particular, students
need to be familiar with the notation the IBO uses and the command terms, as these will be used
without explanation in the examination papers.

Presumed knowledge

General

Students are not required to be familiar with all the topics listed as presumed knowledge (PK) before
they start this course. However, they should be familiar with these topics before they take the
examinations, because questions assume knowledge of them.

Teachers must therefore ensure that any topics designated as presumed knowledge that are unknown to
their students at the start of the course are included at an early stage. They should also take into
account the existing mathematical knowledge of their students to design an appropriate course of study
for mathematics SL.

This list of topics is not designed to represent the outline of a course that might lead to the
mathematics SL course. Instead, it lists the knowledge, together with the syllabus content, that is
essential to successful completion of the mathematics SL course.

Students must be familiar with SI (Systéme International) units of length, mass and time, and their
derived units.
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SYLLABUS DETAILS

Topics

Number and algebra

Routine use of addition, subtraction, multiplication and division using integers, decimals and fractions,
including order of operations.

Example: 2(3+4x7) =62.

Simple positive exponents.

Examples: 2° =8; (-3)’ =27; (-2)" =16.

Simplification of expressions involving roots (surds or radicals).

Examples: v/27 ++/75 =83 ; /3 x+/5 =/15.

Prime numbers and factors, including greatest common factors and least common multiples.
Simple applications of ratio, percentage and proportion, linked to similarity.

Definition and elementary treatment of absolute value (modulus), |a|.
Rounding, decimal approximations and significant figures, including appreciation of errors.

Expression of numbers in standard form (scientific notation), that is, ax10*, 1<a <10, kOZ.

Concept and notation of sets, elements, universal (reference) set, empty (null) set, complement, subset,
equality of sets, disjoint sets. Operations on sets: union and intersection. Commutative, associative and
distributive properties. Venn diagrams.

Number systems: natural numbers; integers, Z ; rationals, Q, and irrationals; real numbers, R .

Intervals on the real number line using set notation and using inequalities. Expressing the solution set
of a linear inequality on the number line and in set notation.

The concept of a relation between the elements of one set and between the elements of one set and
those of another set. Mappings of the elements of one set onto or into another, or the same, set.
Ilustration by means of tables, diagrams and graphs.

Basic manipulation of simple algebraic expressions involving factorization and expansion.
Examples: ab+ac =a(b +c); (axb)’ =a’ +b*> +2ab; a’ —-b’> =(a —-b)(a +h);
3x* +5x+2 =(3x +2)(x +1); xa—2a+xb —2b =(x —2)(a +b).

Rearrangement, evaluation and combination of simple formulae. Examples from other subject areas,
particularly the sciences, should be included.

The linear function X ax +b and its graph, gradient and y-intercept.
Addition and subtraction of algebraic fractions with denominators of the form ax+b.

2X + 3x+1
3x=1 2x+4°

Example:

The properties of order relations: <, <, >, > .
Examples: a>b,c >0=ac>bc; a>b,c<0=ac<bc.
Solution of equations and inequalities in one variable including cases with rational coefficients.

Example: > - 2 =l(1 -X) = X =2
7 5 2 7

Solution of simultaneous equations in two variables.
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SYLLABUS DETAILS

Geometry

Elementary geometry of the plane including the concepts of dimension for point, line, plane and space.
Parallel and perpendicular lines, including m, =m, , and mm, = —1. Geometry of simple plane figures.

The function X +> ax +b : its graph, gradient and y-intercept.

Angle measurement in degrees. Compass directions and bearings. Right-angle trigonometry. Simple
applications for solving triangles.

Pythagoras’ theorem and its converse.

The Cartesian plane: ordered pairs (X,Y), origin, axes. Mid-point of a line segment and distance
between two points in the Cartesian plane.

Simple geometric transformations: translation, reflection, rotation, enlargement. Congruence and
similarity, including the concept of scale factor of an enlargement.

LRI

The circle, its centre and radius, area and circumference. The terms “arc”, “sector”, “chord”, “tangent”
and “segment”.

Perimeter and area of plane figures. Triangles and quadrilaterals, including parallelograms,
rhombuses, rectangles, squares, kites and trapeziums (trapezoids); compound shapes.

Statistics

Descriptive statistics: collection of raw data, display of data in pictorial and diagrammatic forms (for
example, pie charts, pictograms, stem and leaf diagrams, bar graphs and line graphs).

Calculation of simple statistics from discrete data, including mean, median and mode.

© International Baccalaureate Organization 2004 11



4!

$00T uoneziuediQ ajeainejeddeg [euonewIU| @

"0AD e 3ursn Aq 10 ‘O[3ueLn s [edSeq Sursn
"SUOIBUIQUIOD JO ]
=i (1 Aq* ‘SJUQION}FO00 [BIUOUL] ) SUTULIAIAP . .
UOIJRIIPISUOD pUB - = B[NULIOJ QY [, u NOU “(@+®)
iu u Kew sojepipued :sioded uoneurwexs uQ Jo uorsuedxa :wotooy) [erwouIq oYL, | €1
’So
d 5 ! =e "o
e 301 *aseq Jo a3uey))
‘SU)LIE3O] JO Sme[ Sjuouodxa Jo sme
at= (0
3 <o 9l .—u <
¢zSo01g=¢¢801 {8’80 = < 8= 491 :sojdwrexy
€
‘paxmbaz ST A[uo JuoUnBaI) ATRJUSWS[H ‘sunLeso| pue syjuduodxg | 'Y
"uoIe)ou BWSIS
"SOLIOS JLIOWO093 QJIUUI PUE SJIULJ JO WINS
‘moi3 uonemndod pue | (soues pue soouanbos JIoOW0as (SOLIOS OTjOIILIE
1sa193ur punodwods ‘suonedrjdde jo sojdwexyg 9)IUIJ JO WNS (SOLIdS pue saudnbas opowyuy | ']
suoIsnpPXy suorsnpuy/suonedyiiduy JuNuUo)
s|ieaq
"UOI}09s

oFpormouy pownsaid oY) ur mou are swaIsAs Joquiny ‘suonedrjdde pue s)doouoo oreiqag[e o1seq OWOS 0} SAIEPIPULD AONPONUI 0} SI UOIIAS SIY) JO WIe Y],

SIy §

suiry

edqad|y— | aido|

JUDIUO0D SNQ.||AS



€1 $00T uoneziuediQ ajeainejeddeg [euonewIU| @

'$9103dWASE [BO1}IOA PUE [BIUOZLIOY JO UOHBIIUIP] ‘sydesd Jo sanjeay A3y JO uonegIIsoAul
‘suonouny jo Kjouea e ydeid 0y DD ® Jo osn
:s[1s Suryders uonoun

"u0109s 93papmouy| pawnsard
9U) UL MOU ST (] + Xe uonounj Jeaur] ayJ,

‘snqe[[£s oy} uo Jeadde Apordxe

jou op ey} suonounj jo Jurydess oy Surnbax
105 9q Aew suonsanb :s1oded voneurrexo uQ | “(X) J = A uonenba sy fuonouny € yo ydeis ayy, |z T°t
"9U0-0)-3U0 SI J1 SAINSUD JBY) UTBWOP © YIM
pauIjap 9q [[I4 Uonouny uaAId JY) ‘punoj aq 0}

"UOTIOLIISAI UIBWIO(] | ST UONOUNJ 9SI9AUI ue JI :sioded uoneurwexo uQ ‘- § uonounj asIsAuf
((x)B) 4
se paurgap st (x)(6 o J) uonouny arsodwod Ay ], ‘uonouny ANudpr < fo | suonouny ausodwo))
"PaRIWO 9q
- UIewiopoo,, pue  ouo-0}-Auew,, ¢, aU0-0)-3uo,, | [[IM  J[]X,, JUSWIIL)S AU} U} SIdqUINU [BT JO (onfea) oFewr ‘o3uel
SULI) O} UOIOUNJ B JO UONIULIP [BWLIO | 39S 9y} SI urewop Y3 J1 :s1oded uoneurwexs uQ ‘urewtop : (X) ] <4 x: ] uonouny joidoouo) | g
suoIsnpPXy suoisnpuy/suonedyiiduy JuNuo)
seleq

-o1doy sty Jo uonyesrdde oy pue Juowdo[oAdp 9y} Y1oq ur YL B JO IpPBUW 9q [[IM ISN JAISUIXD Jet]} Pa3oadxa SI )] ‘suonen)is
[EoTBWAYjeW JO AJ9LIBA B 0] spoyiow [euonouny Ajdde 03 pue ‘sonjewuayjetl ul SwoL) SUIAJIun & se U0ouny Jo uonou 9y} d10[dxa 0} 918 U0I}09s SIY) JO SwIe Y[,

suipy

SIYy T suonenba pue suondunj—g dido|



Tl $00T uoneziuediQ ajeainejeddeg [euonewIU| @

"0INJBU 9SIQAUI-J]OS S ‘ydeid

X
SHIQ#X T <X uonouny [eooxdroar oy J,
L4

“(x)} =K Joydei3oyp Jo x = A auy
oy} ur uonds[yar Ay} se (x) _ ) = A jo ydei3 oy,

"UOT)OAIIP-X Y} Ul 4 10}0BJ 9[e0S JO

I
(012118 B pUB UOTIIAIIP-A S} UI ¢ J0J0BJ J[BIS JO

yojons e Aq Xzuis¢ = A urejqo o3 pasn x uis = A

(4

0
UonIIIP-A A} UL ¢ JOJOBJ J[BIS JO 0JoNS ©

Aq 7+ xg=A ueiqo o3 pasn _x = A :sojdwrexg

Jo uone[suen e £q pomor[oy

X=)1 =K <(x)]-=K
:(Soxe 10q Uur) SuonddJoy

“(b/x) 3} =K ¢(x)yd =K :soymeng
*SOXE 9} UI SUONO[JAI ‘SAYDI2NS
“(e=x)) =K ¢q+(x)} =K :suone[suei], ‘suonejsuer) :sydeid jo suoneutiojsuel] | €

SUoISN[IXy suorsnpuysuon eIy dury JuANuUO)

(panunuod) suoizenba pue suonouny—g aido|



Sl

$00T uoneziuediQ ajeainejeddeg [euonewIU| @

198
9q J0U [[I4 SONbIUYO9) UONBZLIOOR) 9)BIOqR[d
Surpuewap suonsanb :s1oded uoneurwexs uQ

*Aeo3p pue ymoi3d
9sao1aur punodwoo :suoneordde jo sojdwexyg

*AJUO SIUQIOIJJO0D [BUOIIRY

"0 <X “XU[ <X uonounj oruy}Le3oq YL,

" @ ¢+ X uonounj [enuauodxa Y],

‘swyjego] 3uisn (= ,e JO uonnjos

"X *Soj= A pue e=A josydein

"0 <X ‘X ®30[ <+ X uonouny 9SIOAUI YL,
¢ B <X uonouny Yy,

"ORp— .=V JUBUIWLIOSIP 3y} JO 3]

“g[nuiIoJ oneIpenb oy L.

"0#® ‘0= 0+ X(+ ,Xe Jouonnjos oyJ,

“(0‘b) pue (p‘d) sadooioyur-x
s (b=x)(d = x)e <4 x uLoy ay [,

“(MY) X94_A 1)+ (Y —X)B ¢+ X W0} YL

et
. M| = X AowwAs Jo SIXy

“(9°0) 1dooroyur-A ‘ydeisd
S) 10+ X( + _Xe < X uonouny oneipenb ayJ,

4

SUOISN[IX

suorsnpuysuon eIy dury

116311 (119

(panunuod) suonenbs pue suodunj—g ado|




91

$00T uoneziuediQ ajeainejeddeg [euonewIU| @

Sy 9|

‘[ooym
SLII9,] ‘opn Jo W31ay :suoneorjdde Jo sojdurexyg
TP+ ((O+x)quise = (x)
"1+ (F=x))s007 = (x) } :opdwexyg w0 9y Jo suonouny arsoduwo))
ToXUIS 4 X ‘opdwrexd ‘sydeis 11oy) pue
" X UBJOIE PUB X SOOJIB 10J ‘AQ PaILOIPUI SSIMISYIO SSI[UN PawNsse oq | -dInjeu d1poLidd J19y) (soFuel pue SUrewop Iy}
X UISOJe :SUOIIOUNJ OLIJOWOUOSLI} 9SIOAUI Y], | Pprnoys aInseaw uerpel :s1oded uoneurwexd uQ I X UB) PUB X SOD ‘X UIS SUONOUNJ JB[NJID YL | '€
aon
© JO asn Aq Jo/pue swiesSerp [eorowodd opduwis @ UIS—@ S00=g7s00
-gg[nuog 9[3ue punodwo)) Aq paySsI[qeISo 2q UBD JB[NULIOY J[SUL J[qno( {0 S0dQUIST = g uIs :de[nwiIo] d[3ue J[qnog | €°€
"1=@ ,UIS+ g S0d Anuapr ay L
g uel wapri3 i "G ue X = £ 822 e gum jo uonuyaq
se passa1dxa oq ueod uI3LIo Y} Yy3noIy) saur| gus o
6109 pue gosod " @ 3uIpulj JNOYIIM §S0d "9[oI10
¢ @99s suonouny oLAWouo3L [8201d10a1 oYy I, Jo sanfea 9[qissod SuIpulj ¢ g uis UIALD) | JIUN AU} JO SULID) Ul G UIS PUB SOd Jo uoniuyoq | ¢°€
"S[BWIIOP IO ‘X JO *10J09S © JO BAIR {0IE UB
sojdnnu se passardxa oq Aew amnseow ueipey | Jo YI3UQ[ S9[SUL JO QINSBIW URIPRI Q[ YL | [°E
suoIsnpPXxy suoisnpuy/suonedyidury JuNuUo)
s|iesR(

‘AnowouoJLy ursn so[SuUBLI} A[OS 0} PUE SUOIOUN] JB[NOIIO JY) 910[dXd 0) 1B UOIIIS SIY} JO SWI. Y],

suipy

A1dwouosiy pue suoiduny Jendai)—¢ ddo|



L1

$00T uoneziuediQ ajeainejeddeg [euonewIU| @

‘suorjenbo orowouo3LI Jo UonNNjos [eIoudT YL,

"UONEJIABU SB [ONS
‘suorenyis 9J1f-[ear ur swa[qold o3 suoneorjddy

"9[NI oUIS JY} JO 9sed snonJiquie Y J,

“9[I QUISOD AU} JO OsBD [e1oads
B SB WaI09Y)  se1o3eqAd Jo uoneroarddy

‘paxmbaz spoyjowr [eoryderd pue [eonjA[eue ypog

LS XS A XTSOI=XUIST
"08ISXS 0 “XS00¢=XZUIST
TATSXS(O XS0Og=XUIST

:sojdwexyg

" QuIs nwm se 9[3ueLn € JO oIy

JuIs  guis \/uIs

R) q e

:9[I QuIS Y.

" 0s0dQez— g+ ,B= 0 9[NIJUIS0d Y],

‘so[3ueLn Jo uonn[og

"0A0qQe a3 Jo uonejardisyur feorydeln

“xurs ‘ordwexo
1oy ‘ur suonenba oneipenb 03 Surpes| suonenby

Y= ((0+x)q)uise adA3 ay) Jo suonenbg

‘TeAIYUI
ojuyy e ur suonenbo orowouosL Jo UONNJOS

SUOISN[IX

suorsnpuysuonedyIdury

JuduUo)

(panunuod) Auzdwouosiay pue suonduny Jendad)—¢ ddo|



Q1 $00T uoneziuediQ ajeainejeddeg [euonewIU| @

‘(sumousun 221y ut
"PAIOPISUOD | suorenba 931y} JO WNWIXBW B) SIILIJEW ISIOAUL
9q pasu uonn[os anbrun e YIm SwWISAS A[UQ Sursn suonienbo 1eoUI] JO SWOISAS Jo UONN[OS | PP

"XLIjew ‘0an “XLIjeW
€ x € ©JO 9SIdAUI oy} SuIpulj 10 Spoylow Iy} | B SulsSn XINBW ¢ x € B JO 9SIOAUI oY) Suture}q) | e JO 9SISAUI O} JO 9OUIISIXd O} J0J SUOIIPUO))
"XLJBW 7 x 7 ©JO OSIdAU]

‘SIOUIW pue SI0}0BJO)) "SJUBUIULINNOP € x € PUB T x 7 JO UOR[NIR)

*ATuo Juswiean) A1BJUOWI[H "x1ew arenbs e Jo jueuIIoOq | €%

"SOOLIJEW 019Z pue AJJuop]

"sooLiewW Jo uonesrdniny

"UoTjBULIOJUI ‘Te[eos & Aq uonedrdinuw fuonoenqns
ss9001d 10 o[puey 01 suonerodo XLEN ‘uonippe ‘Ajenbo :soommew jo vIQAS[YV | TP
.nn.HQﬂv.Mouv va‘m nnqg\ﬁ:ﬁoouu nnnBO.Huu
"SUOIEULIOJSURI) JUdSaIdal 01 SIdLIBW JO IS} "BJep 210]S 0} SAJLNBW JO IS ¢ JUSWIDY,, SULId) AU} :XINBW © JO uonuygaq | ['p

SUOISN[IXY suorsnpuysuonedyIdury JuAuUO)

se1q

"e1qo3[e Jeaul] Jo 3daouo0d [ejuUSWEPUN] B ‘SIOLIIEW O} UOIIONPOIUI ATRJUSWS[d Uk op1A0id 0 SI UOIOaS SIY) JO Wik Y]

suipy

SIY QO sNUIeN—} dido|



6l

“(M—)+ d=M_a ST MPUE A JO OUIIIP YT,

‘(siseq prepuejs) y pue /7
SI0JO9A JTUN 3y} 03 309dsax Im dre sjuduodwo))

"SUOISUQWIIP 921y} Ul sjurod Ud9M)dq 2ouRISI(q

$00T uoneziuediQ ajeainejeddeg [euonewIU| @

" P =VY(Q $10103A uonrsod

Y pue ‘[ 1 SI0109A 9SB(Q $SI0IDAA JIUN

¢ |a| 101094 ® JO opmyuSew

¢ ay ‘rereos e Aq uonedrdninu

td— J0JO9A AU} ‘JOJOIA
019Z AU} ‘SI0JDIA OM) JO OUAIJLJIP pue wWns d}

:s01d0) Surmor[oJ
s 03 sayoeoxdde ornowoasd pue J1e1qad[y

€

A
YN+ LN+ 1A=

‘A

‘uoneuasaIdar uwnyoo (103094  Jo sjuouodwo))

"SUOTISUQUIIP 91}
ur pue oue[d oy Ul SJUSWOOR[ASIP SB SI0J0I A

SUOISN[IX

suorsnpuysuonedyIdury

JuduUo)

Sy 9|

se1q

‘soyoeordde o1mowoss pue ore1qag[e Yjoq SOPN[OUL SIY ], "SI0}09A 03 UONONPONUT AIRJUSWS Uk dpIA0Id 03 ST UO1)OS SIY) JO Wik dY |,

suipy

$10199\—¢ ddo|



0¢C

$00T uoneziuediQ ajeainejeddeg [euonewIU| @

S w I
2727 % -K7 %-x
:auI] ® Jo uonenba 9y} Jo W0} ULISO}IER))

‘suonosfoig

"109S10)UI
jou Aew saul| [9[[ered-uou jey) SSOUIEMY

‘paads Sunuasaidax

|g| wim “A100[0A se g pue Swm se ) Jo
uonejardiojur :suoneorjdde Jo sojdurexy -ooeds
[euoISUdWIP-321y) Ul pue dueld oy ur sour]

*|#|[a| = a1 4 s101004 Jo1[RIEd O19Z-UOU 10J
¢ = 4] 4 101994 1e[noIpuadiad 019z-uou 104

- Jonpoud 1ouur,, 10  Jonpoid
10p,, 2Y) Se umouy| os[e sI 3onpoid Je[eos ay J,

"109s10)ul saul] a1yMm syutod Surpur

‘saur|
[o[1eIed pue JUPIOUTOD USIMIAQ SUIYSINSUTISI(]

"SOUI] 0M) UdIMIDq d[Fue Y [,

"1+ p =4 Se duI| & Jo uonejudsardoy

"SI0J09A OM] U9MIq 9[Fue Y T,

*$10J09A [9[TeIed (5103094 Je[norpuadiog

“MA+ M+ MIA= a4 $ gsoo|m[d]= aa
$10J09A 0Mm} J0 Jonpoad Je[eds Ay ]

SUOISN[IX

suorsnpuysuonedyIdury

JuduUo)

(panunuod) s10199\—¢ aido |




IC

‘STeAIO)UI SSe[d [enboun uo poseq sweigolstH

"S[eAIOIUI
sse[o [enbo sosn weidoisiy Aouonboyy v

$00T uoneziuediQ ajeainejeddeg [euonewIU| @

‘swreadolsty Kouanboy

‘SoLIBPUNOQ [BAIIUI JOMO] pue 1oddn
“PpIa [eAIIUL

‘son[eA [eAIJUI-PIW

:e1Ep padnoin

‘sjo1d IOYSIYM pue X0q ‘steI3erp

"BJep 9J2IJSIP PUB SNONUIIUOD 30Qq JO JUIWIBAL, pue s9[qe} Aouonbaug :ejep Jo uoneudsaAly | 79
"BJep snonunuod
pue 93010SIp Jo uonnqLysip Aouonbaiy pue
*ATuo Juswjeon Arejuowd[y | ordwes wopuer ‘Qpdwes ‘vonendod jo sydoouo) | 1°9
suoIsnpPXy suoisnpuy/suonedyidury JuNuUo)
s|1e1R(
"pauIe}qo SINSAI

o Sunoxdidgiur pue Surpuejsiopun uo St siseqdurd oy D@D B U0 dUOp 9q [[IM paImbal suone[no[ed oy Jo jsow Jey) pa3oadxa st (11°9—6°9) eiep Suljjopowt
pue (8'9—59) Aiqeqoid o1seq ‘(4°9—1°9) sonsnels aAndrLosap :sued 001y Se PaIdPISU0D 9q Aew I s3dadu0d dIseq 2ONPOJUL 0} SI UONIAS SIY} JO WIB Y],

4 0¢

suipy

Aujqeqoud pue sonsieig—g aido|



w $00T uoneziuediQ ajeainejeddeg [euonewIU| @

1=(V)d +(Wd
‘(W ou) W puey siudAd Areyuduwd[dwods oy,

u
. MQ|WC = (y)d Se Y 1uaa9 ue Jo Aiqeqoad ay,

‘JUAAQ pue () doeds ojdwres ‘sowo0oINo
AJoy11 A[[enba ‘awoono ‘jein jo sydoouo) | §°9

‘so[nuedsad
‘so[naenb ‘uerpowt pury o3 asn ‘sydeid
Kouonbaiy oAnenwnog ‘Aousnbaiy sanenun) | $°9

‘Kyuenb sy Jo 9jewnsd ue
se soA19s “ Us ‘ordures oY) Jo UONBIADD pIepue)s
o1} 1By} puE ‘Umowun A[[eIoud3 SI ‘0 ‘UOIIBIAID
0 JO QIBWINSO U SE S JO SBIq JO UOISSNISI(] prepuejs uonendod oY) Jey) SsoudIEMY

"9OUBLIBA 1O "Pa1oadxa s1 DD © woj (9dUBLIBA AU}
UONJBIAJD pIepue)s oy} Sulpulj I0J SPOYIdW JOYI(0) | A[IO2IIPUI pue) UOHEBIAID piepuels Yy} SururelqQ

"UOTJBIASP PIEpPUE)S 9} JO dNJBA [EOLIdWINU
o1 JO 9ouBdIUSIS 9} JO SUIpULISIOpPUN "UONBIAID
ue pue uorsIadsip Jo 1doduod oy} Jo SSAUATRMY pIepue)s ooueLIeA d3uel d[naenbidur (a3uey

“Anuenb s1y) JO 9JBWINSI UL SB SOAIDS
¢ X ‘ueow o[dures oy 1B} puE ‘UMOWUN A[[BIOUS3
"WeI303SIY © WOIJ 9pOW 3y} JO UONBWIISH st ‘fl ‘ueow uonendod a Jey) ssoudIEMY 's9[nua01ad ‘soqnaenb fopow ‘uerpowr ‘Ued | €9

SuoISN[IXY suorsnpuysuonedyIdury JuuUO)

(panunuod) Anpiqeqo.ad pue sansieig—g ado|



$00T uoneziuediQ ajeainejeddeg [euonewIU| @

(@ W)d 8)d «v)d £90V)d
*.J0,, JO AIAISN[oX3-uou 9 Jo uonerddrddy ‘B[OULIOJ O ‘SIUSAD PaUIquIO) | 9°9

SuoISN[IXY suorsnpuysuonedyIdury JuuUO)

(panunuod) Anpiqeqo.ad pue sansieig—g ado|



v $00T uoneziuediQ ajeainejeddeg [euonewIU| @

'$$9001d 9SI0A21 A} ‘sonr[iqeqoxd
[ewIou puly 03 (S9[qe) J10) J0Je[NJ[BD JO IS "S9[(ERLIBA [RULIOU JO UOIIRZIPIEPUR)S
‘ueowW 9y}
WOIJ SUOIIBIADD PIEPUER)S JO JdqUUNU Y} SIAIS
(z) anpea pazipiepuess o1 1ey) uonerddrddy "uonnNqLISIp [ewIou 9y} Jo sonadord
uonnqrusip
[erwourq dy} 03 uonewrxoidde [ewION ‘uonnqLIsIp [euLIoN | [1°9
‘ueaw Jo Jooid jeurto g "‘uonNqLISIp [BILIOUIq 9} JO UBIIA
"SUOI)RUIqUIOD JO
iU-wia (1
UOIRIIPISUOD PUE ————— = B[NULIOJ O[],
i u ‘uonnqLysIp [erwourq | 019
suoIsnpPXy suoisnpuysuonedyIdury JuNuUo)

(panunuod) Anpiqeqo.ad pue sansieig—g ado|



ST $00T uoneziuediQ jeainejeddeg [euoneuIdlu| @

se1q

‘uonjesdrjdde 119y} pue sn[noJed [eISAIUI pue [RNUISLIIP JO Sonbruyos) pue s3doouod d1seq a) 03 SJUIPNYS AONPONUI 0 SI UOIIIS SIY) JO WI. Y],

suipy

sy o€ snndjed—/ aido|



97 $00T uoneziuediQ ajeainejeddeg [euonewIU| @

. N — =
I+ (g+ xmvﬁmﬂ| (x) § <= (g+x7)s00=(x), } g+ Xe uonouny

:ordwexy Teour] 9y} YIm st} Jo Aue Jo sajsodwiod oy,

. X
9 pue n

X
0<X " O+Xul= xwﬂ._> ‘X800 ‘xuIs ‘(QOu) X JO [eiSaur uyapu]
"UOTJBIIUSIQJJIP-TIUR SB UONRISIUI d)UJopU] | $°L

‘sworqoid uonezrundo
-own|oA ‘eare 9iyoid :suoneordde jo sojdwexy Ul ATIBALIOP PUOJIS PUR ISITJ O} JO S

"OAIJBALIOP PUOIIS AU}
Jo u31s SuIsn pue 9ANBALIdP }SILJ 9Y) JO USTIS JO
93ueyo Sursn WNWIUIW IO WNWIXBW J0J Sunsa], ‘sjurod wnwiun pue WNWIXeW 8O0 | €L

"OATJBALIOP PU0D3S A} 10J  (X), } pue

X

m ‘uoneIOU JO SWIOJ 30q [IMm AJLIRI[IWE "OANBALISD PUOI9S A,
4

‘so[m Juarjonb pue jonpoad oy,

‘suonouny 931sodwod 10§ 91 UIeyd Y I,

“1°L U1 suonouny Ay}

Jo ordnnuw [ear e pue wns © Jo UONRNUINI | T'L
SUOISN[IXY suorsnpuy/suonedyIdury JuNU0))

(panunuod) snindjey—/ aido|



LT

‘sojordwse anbrjqO

‘Ap xu m,q = A ‘SIXe-A 9} JNOqe UONNJOADY
q

.%xu

. ‘o1durexa 10y :uorxayur
Jojurod © 10J UOIPUOD JUIIOLYINS B J0U
st0=(x),} ‘(e98ueyd AjArOUOD) USIs saurYD

(x),4 pue 0=(x),} uorxdyurjojutod &1y

"0>(x),} I0J UMOP-9ABIUOD,,

‘0< (x),} Joj . dn-oAedU00,, SULID) AY) JO S}

"INOTARYRQ JBO], PUE Jeqo]3,, qiog

-doue)sIp syuasaxdar ydeisd
AP 1P

- —=ce

S.pP AP

Qw—A)I00[9A JOpUN BATY —=A

“xp A M._. = A ‘AJU0 SIXE-X 9Y}) JN0qe UONNJOAY

"XpA U, uoj oY) A[uQ

4
0T+ Nxﬂ+ X=AK uagp ‘0=x
X
uoym O]=A pue X+ X n% J1 opdwexyg

$00T uoneziuediQ ajeainejeddeg [euonewIU| @

*S)UIIpBIZ
0J9Z-UOU PUB 0JOZ YIIM UOIXI[JUI JO SJUIO]

‘sjurod
WNWIUIW pUe WNWIXBW U9dMIOq UOTJOUI)SIP
$OAIIBALIOP PUODAS U} JO 9OUBDIJIUSIS oY ],

's9103dwASe [BO1}IOA PUE [BIUOZLIOY

3

x_ 931e[ 10} INOIARYQ(Q ‘S[RULIOU
pue sjuague) :SUONOUNJ JO INOTABYD( [edrydeln)

"B ‘UOTJRIO[O00E PUB ‘A ‘A1I00[A
S ‘quowooe[dsIp FurA[oAul swd[qoId d1BUIdUTY]

3

“UONNJOADI JO SOWNJOA

"SOAIND USIM)I( SBATR ‘(SIXB-X
oy} pue QAIND Y} UIIMIDQ) SOAIND IIPUN SBATY

‘sTeIdour ruyag

“ULI9) JUBISUOD O} QUIWLIS}OP O}
uonIpuod AIBpUNOq € YHIM UORIIUSISNIP-IIUY

SUOISN[IX

suorsnpuy/suon eI dury

116311 1]9)

(panunuod) snindjey—/ aido|




ASSESSMENT OUTLINE

First examinations 2006

Mathematics SL

External assessment 3 hrs 80%

Written papers

Paper | | hr 30 min 40%
15 compulsory short-response questions based on the whole syllabus
Paper 2 [ hr 30 min 40%

5 compulsory extended-response questions based on the whole syllabus

Internal assessment 20%

Portfolio

A collection of two pieces of work assigned by the teacher and completed by the student during the
course. The pieces of work must be based on different areas of the syllabus and represent the two
types of tasks:

* mathematical investigation
* mathematical modelling.

The portfolio is internally assessed by the teacher and externally moderated by the IBO. Procedures
are provided in the Vade Mecum.
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ASSESSMENT DETAILS

External assessment details 3 hrs 80%

General

Paper | and paper 2

These papers are externally set and externally marked. Together they contribute 80% of the final mark
for the course. These papers are designed to allow students to demonstrate what they know and what
they can do.

Calculators

For both examination papers, students must have access to a GDC at all times. Regulations covering
the types of calculator allowed are provided in the Vade Mecum.

Mathematics SL information booklet

Each student must have access to a clean copy of the information booklet during the examination. One
copy of this booklet is provided by the IBO as part of the examination papers mailing.

Awarding of marks

Marks may be awarded for method, accuracy, answers and reasoning, including interpretation.

In paper 1 and paper 2, full marks are not necessarily awarded for a correct answer with no working.
Answers must be supported by working and/or explanations (in the form of, for example, diagrams,
graphs or calculations). Where an answer is incorrect, some marks may be given for correct method,
provided this is shown by written working. All students should therefore be advised to show their
working.

Paper | | hr 30 min 40%

This paper consists of 15 compulsory short-response questions based on the whole syllabus.

Syllabus coverage

* Knowledge of all topics is required for this paper. However, not all topics are necessarily
assessed in every examination session.

* The intention of this paper is to test students’ knowledge across the breadth of the syllabus.
However, it should not be assumed that the separate topics are given equal emphasis.
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Question type

* A small number of steps is needed to solve each question.

* Questions may be presented in the form of words, symbols, diagrams or tables, or combinations
of these.

Mark allocation

» This paper is worth 90 marks, representing 40% of the final mark.

* Questions of varying levels of difficulty are set. Each question is worth 6 marks.

Paper 2 | hr 30 min 40%

This paper consists of 5 compulsory extended-response questions based on the whole syllabus.

Syllabus coverage

* Knowledge of all topics is required for this paper. However, not all topics are necessarily
assessed in every examination session.

* Individual questions may require knowledge of more than one topic.

» The intention of this paper is to test students’ knowledge of the syllabus in depth. The range of
syllabus topics tested in this paper may be narrower than that tested in paper 1.

* To provide appropriate syllabus coverage of each topic, questions in this section are likely to
contain two or more unconnected parts. Where this occurs, the unconnected parts will be clearly
labelled as such.

Question type
* Questions require extended responses involving sustained reasoning.
* Individual questions may develop a single theme or be divided into unconnected parts.

* Questions may be presented in the form of words, symbols, diagrams or tables, or combinations
of these.

* Normally, each question reflects an incline of difficulty, from relatively easy tasks at the start of
a question to relatively difficult tasks at the end of a question. The emphasis is on problem-
solving.

Mark allocation

» This paper is worth 90 marks, representing 40% of the final mark.

* Questions in this section may be unequal in terms of length and level of difficulty. Therefore,
individual questions may not necessarily be worth the same number of marks. The exact number
of marks allocated to each question is indicated at the start of each question.
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Guidelines

Notation

Of the various notations in use, the IBO has chosen to adopt a system of notation based on the
recommendations of the International Organization for Standardization (ISO). This notation is used in
the examination papers for this course without explanation. If forms of notation other than those listed
in this guide are used on a particular examination paper, they are defined within the question in which
they appear.

Because students are required to recognize, though not necessarily use, IBO notation in examinations,
it is recommended that teachers introduce students to this notation at the earliest opportunity. Students
are not allowed access to information about this notation in the examinations.

In a small number of cases, students may need to use alternative forms of notation in their written
answers. This is because not all forms of IBO notation can be directly transferred into handwritten
form. For vectors in particular the IBO notation uses a bold, italic typeface that cannot adequately be
transferred into handwritten form. In this case, teachers should advise students to use alternative forms
of notation in their written work (for example, X, X or X).

Students must always use correct mathematical notation, not calculator notation.

N the set of positive integers and zero, {0,1,2,3,...}
Z the set of integers, {0,+1,+2,+3,...}

7" the set of positive integers, {1, 2,3,...}

Q the set of rational numbers

Q" the set of positive rational numbers, {X|xOQ, ¥ 0}
R the set of real numbers

R the set of positive real numbers, {X|xOR, » 0}
{X, Xy5 e} the set with elements X, X,, ...

n(A) the number of elements in the finite set A

x|} the set of all X such that

g is an element of

O is not an element of

g the empty (null) set

U the universal set

O union

N intersection

is a proper subset of

1s a subset of
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Al
alb

\Y)

IN

A M

f:A-B
f:xHy

f(x)

32

the complement of the set A

a divides b

a to the power ofl, n™ root of a (if a=0 then Q/EZO)
n

a to the power %, square root of a (if a=0 then/a > 0)

X forx=0,x0OR

the modulus or absolute value of X, that is
=X for x <0, x R

is approximately equal to

is greater than

is greater than or equal to

is less than

is less than or equal to

is not greater than

is not less than

the n™ term of a sequence or series

the common difference of an arithmetic sequence
the common ratio of a geometric sequence

the sum of the first n terms of a sequence, U, +U, +... +U,

the sum to infinity of a sequence, U, +U, +...

U +U, +... +U,

U, XU, X... XU,

the r"™ binomial coefficient, r =0,1,2,..., in the expansion of (a+b)"

f is a function under which each element of set A has an image in set B
f is a function under which X is mapped to y
the image of X under the function f

the inverse function of the function f
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fog
lim f (X)
dy

dx

(%)

&y
dx?

f7(x)

jydx

[y

ex

log, X

In X

sin, cos, tan
A(X,Y)
[AB]

AB

(AB)

A

CAB

AABC

© International Baccalaureate Organization 2004

the composite function of f and g

the limit of f(Xx) as X tends to a

the derivative of y with respect to X

the derivative of f(Xx) with respect to X

the second derivative of y with respect to X

the second derivative of f(x) with respect to X

the indefinite integral of y with respect to X

the definite integral of y with respect to X between the limits X =a and X =b

exponential function of X

logarithm to the base a of X

the natural logarithm of X, log, X

the circular functions

the point A in the plane with Cartesian coordinates X and y

the line segment with end points A and B
the length of [AB]
the line containing points A and B

the angle at A

the angle between [CA] and [AB]

the triangle whose vertices are A, B and C

the vector v

the vector represented in magnitude and direction by the directed line segment

from A to B

the position vector OA

unit vectors in the directions of the Cartesian coordinate axes

the magnitude of a
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| Ah\ the magnitude of AB

v the scalar product of v and w

A the inverse of the non-singular matrix A

AT the transpose of the matrix A4

det A the determinant of the square matrix A

I the identity matrix

P(A) probability of event A

P(A) probability of the event “not A”

P(A|B) probability of the event A given B

X5 Xy oo observations

f, £y, frequencies with which the observations X, X,, ... occur

B(n, p) binomial distribution with parameters n and p

N(u,0%) normal distribution with mean 4 and variance o’

X ~B(n,p) the random variable X has a binomial distribution with parameters n and p
X ~N(u,0%) the random variable X has a normal distribution with mean 4 and

variance O

H population mean
. 2
0_2 Z fi (Xi - lu) K
population variance, 0> =42 where n= z f;
n =l
o population standard deviation
X sample mean
. 2
s> Z fi (Xi =X) K
n sample variance, s} =-=————, where n=)" f,

n i=1
S, standard deviation of the sample
) cumulative distribution function of the standardized normal variable with

distribution N(0, 1)
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Glossary of command terms

The following command terms are used without explanation on examination papers. Teachers should
familiarize themselves and their students with the terms and their meanings. This list is not exhaustive.
Other command terms may be used, but it should be assumed that they have their usual meaning (for
example, “explain” and “estimate”). The terms included here are those that sometimes have a meaning
in mathematics that is different from the usual meaning.

Further clarification and examples can be found in the teacher support material.

Write down Obtain the answer(s), usually by extracti
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Weighting of objectives

Some objectives can be linked more easily to the different types of assessment. In particular, some will
be assessed more appropriately in the internal assessment (as indicated in the following section) and
only minimally in the examination papers.

Objective Percentage
weighting
Know and use mathematical concepts and principles. 15%
Read, interpret and solve a given problem using appropriate mathematical terms. 15%
Organize and present information and data in tabular, graphical and/or diagrammatic 12%
forms. °
Know and use appropriate notation and terminology (internal assessment). 5%
Formulate a mathematical argument and communicate it clearly. 10%
Select and use appropriate mathematical strategies and techniques. 15%
Demonstrate an understanding of both the significance and the reasonableness of results 59,
(internal assessment). ’
Recognize patterns and structures in a variety of situations, and make generalizations 39
(internal assessment). °
Recognize and demonstrate an understanding of the practical applications of 39
mathematics (internal assessment). ’
Use appropriate technological devices as mathematical tools (internal assessment). 15%
Demonstrate an understanding of and the appropriate use of mathematical modelling 29
(internal assessment). °
Internal assessment details 20%

The purpose of the portfolio

The purpose of the portfolio is to provide students with opportunities to be rewarded for mathematics
carried out under ordinary conditions, that is, without the time limitations and pressure associated with
written examinations. Consequently, the emphasis should be on good mathematical writing and
thoughtful reflection.

The portfolio is also intended to provide students with opportunities to increase their understanding of
mathematical concepts and processes. It is hoped that, by doing portfolio work, students benefit from
these mathematical activities and find them both stimulating and rewarding.

The specific purposes of portfolio work are to:

» develop students' personal insight into the nature of mathematics and to develop their ability to
ask their own questions about mathematics

* provide opportunities for students to complete extended pieces of mathematical work without
the time constraints of an examination
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* enable students to develop individual skills and techniques, and to allow them to experience the
satisfaction of applying mathematical processes on their own

+ provide students with the opportunity to experience for themselves the beauty, power and
usefulness of mathematics

» provide students with the opportunity to discover, use and appreciate the power of a calculator
or computer as a tool for doing mathematics

* enable students to develop the qualities of patience and persistence, and to reflect on the
significance of the results they obtain

» provide opportunities for students to show, with confidence, what they know and what they can
do.

Objectives

The portfolio is internally assessed by the teacher and externally moderated by the IBO. Assessment
criteria have been developed to relate to the mathematics objectives. In developing these criteria,
particular attention has been given to the objectives listed here, since these cannot be easily addressed
by means of timed, written examinations.

Where appropriate in the portfolio, students are expected to:
* know and use appropriate notation and terminology
+ organize and present information and data in tabular, graphical and/or diagrammatic forms
* recognize patterns and structures in a variety of situations, and make generalizations
» demonstrate an understanding of and the appropriate use of mathematical modelling
* recognize and demonstrate an understanding of the practical applications of mathematics

* use appropriate technological devices as mathematical tools.

Requirements

The portfolio must consist of two pieces of work assigned by the teacher and completed by the student
during the course.

Each piece of student work contained in the portfolio must be based on:
» an area of the syllabus
+ one of the two types of tasks
+ type [-—mathematical investigation
+ type II—mathematical modelling.

The level of sophistication of the students’ mathematical work should be similar to that contained in
the syllabus. It is not intended that additional topics are taught to students to enable them to complete a
particular task.

Each portfolio must contain two pieces of student work, each of the two types of task: the portfolio
must contain one type I and one type II piece of work.
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Teaching considerations

These tasks should be completed at intervals throughout the course and should not be left until towards
the end. Teachers are encouraged to allow students the opportunity to explore various aspects of as
many different topics as possible.

Portfolio work should be integrated into the course of study so that it enhances student learning by
introducing a topic, reinforcing mathematical meaning or taking the place of a revision exercise.
Therefore, each task needs to correspond to the course of study devised by the individual teacher in
terms of the knowledge and skills that the students have been taught.

Use of technology

The need for proper mathematical notation and terminology, as opposed to calculator or computer
notation must be stressed and reinforced, as well as adequate documentation of technology usage.
Students will therefore be required to reflect on the mathematical processes and algorithms the
technology is performing, and communicate them clearly and succinctly.

Type |—mathematical investigation

While many teachers incorporate a problem-solving approach into their classroom practice, students
also should be given the opportunity formally to carry out investigative work. The mathematical
investigation is intended to highlight that:

» the idea of investigation is fundamental to the study of mathematics

* investigation work often leads to an appreciation of how mathematics can be applied to solve
problems in a broad range of fields

+ the discovery aspect of investigation work deepens understanding and provides intrinsic motivation

» during the process of investigation, students acquire mathematical knowledge, problem-solving
techniques, a knowledge of fundamental concepts and an increase in self-confidence.

All investigations develop from an initial problem, the starting point. The problem must be clearly
stated and contain no ambiguity. In addition, the problem should:

» provide a challenge and the opportunity for creativity

» contain multi-solution paths, that is, contain the potential for students to choose different
courses of action from a range of options.

Essential skills to be assessed
* Producing a strategy
* Generating data
* Recognizing patterns or structures
» Searching for further cases
* Forming a general statement
* Testing a general statement
» Justifying a general statement

* Appropriate use of technology
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Type ll—mathematical modelling

Problem solving usually elicits a process-oriented approach, whereas mathematical modelling requires
an experimental approach. By considering different alternatives, students can use modelling to arrive
at a specific conclusion, from which the problem can be solved. To focus on the actual process of
modelling, the assessment should concentrate on the appropriateness of the model selected in relation
to the given situation, and on a critical interpretation of the results of the model in the real-world
situation chosen.

Mathematical modelling involves the following skills.
* Translating the real-world problem into mathematics
* Constructing a model
* Solving the problem

+ Interpreting the solution in the real-world situation (that is, by the modification or amplification
of the problem)

* Recognizing that different models may be used to solve the same problem
* Comparing different models

* Identifying ranges of validity of the models

» Identifying the possible limits of technology

* Manipulating data

Essential skills to be assessed
 Identifying the problem variables
» Constructing relationships between these variables
* Manipulating data relevant to the problem

+ Estimating the values of parameters within the model that cannot be measured or calculated
from the data

* Evaluating the usefulness of the model
» Communicating the entire process

» Appropriate use of technology

Follow-up and feedback

Teachers should ensure that students are aware of the significance of the results/conclusions that may
be the outcome of a particular task. This is particularly important in the case when investigative work
is used to introduce a topic on the syllabus. Teachers should allow class time for follow-up work when
developing the course of study.

Students should also receive feedback on their own work so that they are aware of alternative
strategies for developing their mathematical thinking and are provided with guidance for improving
their skills in writing mathematics.
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Management of the portfolio

Time allocation

The Vade Mecum states that a standard level course requires 150 teaching hours. In mathematics SL,
10 of these hours should be allocated to work connected with the portfolio. This allows time for
teachers to explain to students the requirements of the portfolio and allows class time for students to
work individually.

During the course students should have time to complete more than two pieces of work. This means
they can then choose the best two for inclusion in their portfolios.

Setting of tasks

Teachers must set suitable tasks that comply with requirements for the portfolio.

There is no requirement to provide identical tasks for all students, nor to provide each student with a
different task. The tasks set by teachers depend on the needs of their students.

Teachers can design their own tasks, use those contained in published teacher support material and the
online curriculum centre (OCC), or modify tasks from other sources.

Submission of work

The finished piece of work should be submitted to the teacher for assessment 3—10 days after it has
been set. Students should not be given the opportunity to resubmit a piece of work after it has been
assessed.

There is no requirement for work to be word-processed. However, if the work is not word-processed,
it must be presented in ink.

Please note that when sending sample work for moderation, original work with teachers’ marks and
comments on it must be sent. Photocopies are not acceptable.

Guidance and authenticity

Requirements

Students should be familiar with the requirements of the portfolio and the means by which it is
assessed: time in the classroom can be used to allow students to assess work from previous years
against the criteria.

Discussion in class

Time in the classroom can also be used for discussion of a particular task. This discussion can be
between the teacher and the students (or an individual student), or between two or more students. If
students ask specific questions, teachers should, where appropriate, guide them into productive routes
of inquiry rather than provide a direct answer.

Authenticity

Students need to be aware that the written work they submit must be entirely their own. Teachers
should try to encourage students to take responsibility for their learning, so that they accept ownership
of the work and take pride in it. When completing a piece of work outside the classroom, students
must work independently. Although group work can be educationally desirable in some situations, it is
not appropriate for the portfolio.
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If there is doubt about the authenticity of a piece of work, teachers can use one or more of the
following methods to verify that the work is the student’s own.

» Discussing the work with the student

* Asking the student to explain the methods used and to summarize the results
* Asking the student to repeat the task using a different set of data

» Asking the student to produce a list of resources

It is also appropriate for teachers to ask students to sign each task before submitting it to indicate that
it is their own work.

All external sources quoted or used must be fully referenced with a bibliography and footnotes.

Student work should include definitions of terminology not previously studied in class.

Record keeping

Teachers must keep careful records to ensure that all students can complete portfolios that comply
with the requirements.

For each piece of work, the following information must be recorded.
» Exact details of the task given to the student(s)
* The areas of the syllabus on which the task is based
* The date the task was given to the student(s) and the date of submission
* The type of task (type I or type II)

* The background to the task, in relation to the skills and concepts from the syllabus that had, or
had not, been taught to the student at the time the task was set

Please refer to the teacher support materials for sample forms that could be used.

Internal assessment criteria

Form of the assessment criteria

Each piece of work is assessed against all six criteria. Criteria A, B, E and F are identical for both
types of task. Criteria C and D are different for the two types of task.

Assessment criteria for type |—mathematical investigation

Type I tasks must be assessed against the following criteria.

Criterion A Use of notation and terminology

Criterion B Communication

Criterion C Mathematical process—searching for patterns
Criterion D Results—generalization

Criterion E Use of technology

Criterion F Quality of work
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Assessment criteria for type ll—mathematical modelling

Type II tasks must be assessed against the following criteria.

Criterion A Use of notation and terminology

Criterion B Communication

Criterion C Mathematical process—developing a model
Criterion D Results—interpretation

Criterion E Use of technology

Criterion F Quality of work

Applying the assessment criteria

The method of assessment used is criterion referenced, not norm referenced. That is, the method of
assessing each portfolio judges students by their performance in relation to identified assessment
criteria and not in relation to the work of other students.

The aim is to find, for each criterion, the level descriptor that conveys most adequately the
achievement levels attained by the student.

Read the description of each achievement level, starting with level 0, until one is reached that
describes a level of achievement that has not been reached. The level of achievement gained by the
student is therefore the preceding one and it is this that should be recorded.

For example, if, when considering successive achievement levels for a particular criterion, the
description for level 3 does not apply then level 2 should be recorded.

For each criterion, whole numbers only may be recorded; fractions and decimals are not acceptable.

The highest achievement levels do not imply faultless performance and teachers should not hesitate to
use the extremes, including zero, if they are appropriate descriptions of the work to be assessed.

The whole range of achievement levels should be awarded as appropriate. For a particular piece of
work, a student who attains a high achievement level in relation to one criterion may not necessarily
attain high achievement levels in relation to other criteria.

A student who attains a particular level of achievement in relation to one criterion does not necessarily
attain similar levels of achievement in relation to the others. Teachers should not assume that the
overall assessment of the students produces any particular distribution of scores.

It is recommended that the assessment criteria be available to students at all times.

The final mark

Each portfolio must contain two pieces of work (if more than two pieces have been completed the best
two should be selected for submission).

To calculate the final mark:

» add all the achievement levels for both pieces of work together to give a total out of 40.
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For example:

Criterion/tasks | A B C D E F | Final mark

Type I 1 3 3 2 3 2

Type II 2 03| 42|22

3+ 6+ T+ 4+ 5+ 4 =29

The final mark is 29.

Incomplete portfolios

If only one piece of work is submitted, award zero for each criterion for the missing work.

Non-compliant portfolios

If two pieces of work are submitted, but they do not represent a type I and a type II task (for example,
they are both type I or both type II tasks), mark both tasks. Apply a penalty of 10 marks to the final
mark.

Level of tasks

Teachers should set tasks that are appropriate to the level of the course. In particular, tasks appropriate
to a standard level course, rather than to a higher level course, should be set.

Achievement levels

Criterion A: use of notation and terminology

Achievement

level

0 The student does not use appropriate notation and terminology.

1 The student uses some appropriate notation and/or terminology.

2 The student uses appropriate notation and terminology in a consistent manner and does

so throughout the work.

Tasks will probably be set before students are aware of the notation and/or terminology to be used.
Therefore the key idea behind this criterion is to assess how well the students’ use of terminology
describes the context. Teachers should provide an appropriate level of background knowledge in the
form of notes given to students at the time the task is set.

Correct mathematical notation is required, but it can be accompanied by calculator notation,
particularly when students are substantiating their use of technology.

This criterion addresses appropriate use of mathematical symbols (for example, use of “=” instead of
“=" and proper vector notation).

Word processing a document does not increase the level of achievement for this criterion or for criterion B.

Students should take care to write in appropriate mathematical symbols if the word processing
software does not supply them. For example, using X 2 instead of x> would be considered a lack of
proper usage and the student would not achieve a level 2.
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Criterion B: communication

Achievement

level

0 The student neither provides explanations nor uses appropriate forms of representation
(for example, symbols, tables, graphs and/or diagrams).

1 The student attempts to provide explanations or uses some appropriate forms of
representation (for example, symbols, tables, graphs and/or diagrams).

2 The student provides adequate explanations or arguments, and communicates them using
appropriate forms of representation (for example, symbols, tables, graphs, and/or diagrams).

3 The student provides complete, coherent explanations or arguments, and communicates
them clearly using appropriate forms of representation (for example, symbols, tables,
graphs, and/or diagrams).

This criterion also assesses how coherent the work is. The work can achieve a good mark if the reader does
not need to refer to the wording used to set the task. In other words, the task can be marked independently.
Level 2 cannot be achieved if the student only writes down mathematical computations without explanation.

Graphs, tables and diagrams should accompany the work in the appropriate place and not be attached
to the end of the document. Graphs must be correctly labelled and must be neatly drawn on graph
paper. Graphs generated by a computer program or a calculator “screen dump” are acceptable
providing that all items are correctly labelled, even if the labels are written in by hand. Colour keying
the graphs can increase clarity of communication.

Criterion C: mathematical process

Type |—mathematical investigation: searching for patterns

Achievement

level

0 The student does not attempt to use a mathematical strategy.

1 The student uses a mathematical strategy to produce data.

2 The student organizes the data generated.

3 The student attempts to analyse data to enable the formulation of a general statement.

4 The student successfully analyses the correct data to enable the formulation of a general
statement.

5 The student tests the validity of the general statement by considering further examples.

Students can only achieve a level 3 if the amount of data generated is sufficient to warrant an analysis.
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Type ll—mathematical modelling: developing a model

Achievement

level

0 The student does not define variables, parameters or constraints of the task.
1 The student defines some variables, parameters or constraints of the task.

2 The student defines variables, parameters a
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Type ll—mathematical modelling: interpretation

Achievement

level

0 The student has not arrived at any results.

1 The student has arrived at some results.

2 The student has not interpreted the reasonableness of the results of the model in the

context of the task.

3 The student has attempted to interpret the reasonableness of the results of the model in
the context of the task, to the appropriate degree of accuracy.

4 The student has correctly interpreted the reasonableness of the results of the model in
the context of the task, to the appropriate degree of accuracy.

5 The student has correctly and critically interpreted the reasonableness of the results of

the model in the context of the task, to include possible limitations and modifications of
the results, to the appropriate degree of accuracy.

Criterion E: use of technology

Achievement

level

0 The student uses a calculator or computer for only routine calculations.

1 The student attempts to use a calculator or computer in a manner that could enhance the

development of the task.

2 The student makes limited use of a calculator or computer in a manner that enhances the
development of the task.

3 The student makes full and resourceful use of a calculator or computer in a manner that
significantly enhances the development of the task.

The level of calculator or computer technology varies from school to school. Therefore teachers
should state the level of the technology that is available to their students.

Using a computer and/or a GDC to generate graphs or tables may not significantly contribute to the
development of the task.

Criterion F: quality of work

Achievement

level

0 The student has shown a poor quality of work.

1 The student has shown a satisfactory quality of work.
2 The student has shown an outstanding quality of work.

Students who satisfy all the requirements correctly achieve level 1. For a student to achieve level 2,
work must show precision, insight and a sophisticated level of mathematical understanding.
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