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Introduction

Background

Following a review of 14 – 19 education and the Secondary Curriculum Review, the Qualifications and Curriculum Authority (QCA) has revised the subject criteria for GCSEs, for first teaching in September 2009. This applies to all awarding bodies.

The new GCSEs have more up-to-date content and encourage the development of personal, learning and thinking skills in your students.

We’ve taken this opportunity to redevelop all our GCSEs, to ensure they meet your requirements. These changes will give you greater control of assessment activities and make the assessment process more manageable for you and your students. Controlled assessment will be introduced for most subjects.

OCR has produced a summary document, which summarises the changes to Religious Studies. This can be found at www.ocr.org.uk, along with the new specification.
In order to help you plan effectively for the implementation of the new specification we have produced these Schemes of Work and Sample Lesson Plans for Religious Studies. These Support Materials are designed for guidance only and play a secondary role to the Specification.  
Our Ethos

OCR involves teachers in the development of new support materials to capture current teaching practices tailored to our new specifications. These support materials are designed to inspire teachers and facilitate different ideas and teaching practices.
Each Scheme of Work and set of sample Lesson Plans is provided in Word format – so that you can use it as a foundation to build upon and amend the content to suit your teaching style and students’ needs.

The Scheme of Work and sample Lesson plans provide examples of how to teach this unit and the teaching hours are suggestions only. Some or all of it may be applicable to your teaching. 
The Specification is the document on which assessment is based and specifies what content and skills need to be covered in delivering the course. At all times, therefore, this Support Material booklet should be read in conjunction with the Specification. If clarification on a particular point is sought then that clarification should be found in the Specification itself.
A Guided Tour through the Scheme of Work
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	Unit B613: The Individual 

	Suggested teaching time
	10 hours Approx. 
	Topic
	Truth and the Individual 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The Nature of Truth 
Generic – Introducing ‘The Truth’ as a concept 
	· Pose a question or set of questions such as ‘what was the most important thing that happened last week?’ students should write down their personal answers without discussing them. They should then feedback their answers to the whole class, the discussion should be formed around whether or not they were telling the truth and how, if they were all telling the truth, they can all have different answers. Students will come quickly to the conclusion that the truth on certain matters can vary with personal opinion 

Build on this by introducing the terms ‘absolute’ and ‘relative’ truth; explain the difference to students and ask them to record the definitions in two column table. 

Give them a selection of statements of all types and from a range of subjects and contexts, the students should sort them into the two categories of truth and discuss their reasons for placement

	www.whatistruth.org.uk/index.php
www.religioustolerance.org/reltrue.htm
http://atheism.about.com/od/philosophy
branches/p/Epistemology.htm

Philosophy for Dummies 

Tom Morris

Wiley 
	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study
Many people view the truth as a fixed and immutable entity, and sometimes of course it is; but religious ‘truths’ viewed from outside the faith are relative and it is worth spending some time ensuring that students are familiar with the difference 

	The Nature of Truth 

Allegory, Myth and Symbol 
	Mixed Faiths 

1) Give students a selection of religious stories. They should include a range of different models including creation myths, parables, and accounts of events given in Sacred texts. Secular examples could be included such as ‘the boy who cried wolf’ or traditional fairy tales. Students should also have definitions for the different types of religious story they need to know about – ‘Allegory’ and ‘Myth’ are listed on the specification but ‘Legend’ and ‘Historical Account’ or ‘Reporting’ could be added for able students. They should use these definitions to decide which categories the examples they have fit into and why
2) Split the students into small groups and give each group an area relating to the role of these stories; the groups should discuss their area, reach a conclusion and create a list of points to support it which they will then share with the rest of the class. Areas for discussion include – 

‘Whether using story in this way makes it harder or easier to understand the point’; ‘whether stories which we know are not literally true can successfully communicate true ideas’; ‘whether you are more likely to listen to a story than to a person lecturing you on morals/history/science’; ‘whether stories have more emotional impact than other forms of communication’; ‘whether a story has to be literally true to be worth anything’; ‘whether belief in all the stories is essential to belief in a religion’
3) The activity could be extended into a full debate on one or more of the issues 

· Buddhism 
1) Students could study accounts of significant events in the life of the Buddha such as the Four Sights and his Enlightenment under the Bodhi Tree. Different students or pairs of students to examine different events and decide what these events say or teach to Buddhists
2) Their conclusions should be collected together into an information board giving a brief account of the life of the Buddha and its meaning for Buddhists. Students could then discuss (or maybe vote on) which of the events they think are accurate, historical accounts, which are myths, which are allegorical and which are symbolic
3) Students should then consider the same question from a Buddhist perspective (they could be given a character profile to work with for this, specifying the branch of Buddhism and the views that branch holds of the Buddha, scripture etc). The results of the views different kinds of Buddhist may hold, compared with those of the class could be recorded in a graph or chart
4) This could be extended with an able class by half the students completing the work in relation to the Buddha and Buddhism and the other half working on a different faith. Students could then pair up to teach each other about the role of allegory, myth and symbol within accounts of the life of the religious leader they studied 

5) Students write a response to the statement ‘It doesn’t matter to a believer that religious stories are not literally true’ 

	www.scienceandreligion.com/intro.htm
Teach Yourself Philosophy of Religion 

Mel Thompson 

Teach Yourself Books 
	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation moving from religion to religion; but from a broad base, narrowing in to a focus on the religions selected for specific study
Areas of contrast or similarity between faiths are worth identifying and exploring 

· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students
· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others
· Since students are required to study these ideas from at least TWO faith perspectives the split class, peer group teaching suggestion given in point 5 is a technique that could be used and adapted where time allocated is short

	The Nature of Truth 

Differences in understanding interpretations of Sacred Texts 
	Mixed faiths 
1) Give students a definition of ‘Literalism’ as it relates to scripture and a selection of quotations describing how individuals feel about scripture, either in general or about the scripture of their own faith. A range of religious and secular views should be included.  Students should first identify those people holding literalist views, or regarding their sacred scripture as inerrant and should write a brief summary of what people who hold this view say about the nature of scripture. 

2) Students should then consider the views that are not literalist – can these views be categorised in any way? If so how? (this links with fundamentalism in key issue 2 of this unit) they should write a brief summary of what people who are not literalists about scripture have to say on the issue 
3) Students could compare the history of a Holy book known to have been completed over time, like the Guru Granth Sahib with the accounts of the revelation of scripture such as the Qur’an.  Able students could include historical accounts of the compilation of Christian scripture compared to the views of literalist Christians. Students could script and/or act a television talk show on whether scripture should be taken literally with guests from the different faiths.

Christianity 
1) Give students a ‘cryptic’ passage from the Bible and ask them to interpret it into modern English; students should then work in groups of 4 on a comparison of the similarities and differences in their interpretations. 

As a whole class discuss the reasons for these different interpretations

2) Give students an account of an ethical dilemma where a believer might apply this teaching; students work to identify the possible results of their different interpretations of the passage

This exercise can also be done by giving students a range of different interpretations of the same passage. 


	
	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation moving from religion to religion; but from a broad base, narrowing in to a focus on the religions selected for specific study 

Areas of difference or similarity between faiths are worth identifying and exploring 

· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others

	The Nature of Truth 

Differences in understanding of origins of Sacred Texts  
	Mixed Faiths/Generic 
1) Students work in small groups to consider a range of descriptive phrases for scripture –such as ‘the word of God’ or  ‘Messages from God’ – and including literal meanings of the names given to scared text such as ‘the Law’, ‘the Book’, ‘the Truth’. Initially students should consider whether there are any wider implications to the phrases, including whether the name implies God wrote the words directly or not, whether it makes any claims to have the only truth, whether the name/description tells you anything about how the book was written or how it is regarded
2) Give students a ‘fact-file’ about some specific Sacred Texts, with an account of its origins that would be accepted by believers. Students should choose the most appropriate descriptive phrase from their list and explain why, using the fact-file in their explanation

· Islam 
Give students an account of the of the revelation of the Qur’an to the prophet Muhammad (pbuh), the information should include his initial reaction and the initial reactions of people in Makkah when they were first told about it. Students can then prepare a newspaper report about the revelation, including interview sections with believers and non-believers. The focus of the article should be the implications of believing/accepting that Allah has delivered his perfect, final message. 
This could be extended with a second report looking at Islam today, and how this belief in a perfect revelation affects Muslim relations with non-Muslims. This second approach could be taken with other faiths that have less specific accounts of the origins of their scripture, students could use the idea of scripture as a message from God and use case studies of religion in modern society to demonstrate how these beliefs affect the believers attitude to the modern world. 
	
	· There is considerable variation here between religions on the specification; some have no particular sacred text or lots of them; some focus on historical accounts of the origin of their scripture while others attach symbolic meaning to the story of the origins of the book. The most important  common concept to consider is the significance placed by believers on the origins of their scripture.  
· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others


	The Nature of Truth 

Revealed truths, Prophets and Messengers 
	Mixed Faiths/Generic 
1) Create a number of ‘research stations’ each with a variety of material about one prophet or religious figure (this could be a selection from one faith, or individuals from different faiths. Secular figures with a message could also be included).  Students should work around several of the research stations, finding the answers to a set of generic questions – Which religion follows this person?  What was their message? What events convinced people this person had a message from God? 
2) Students should then get into groups,, each member of the group should ideally have researched different figures so that the group shares information about the whole range of prophets. They could use this information in a variety of ways, including:  to identify common features in the lives and messages of different prophets; to investigate the impact of different prophets on society and faith groups; to create a factfile on prophets within a specific faith
· Buddhism 
1)  Give students a selection of different actions such as – starving yourself, studying with wise teachers, hurting yourself, standing on one leg, thinking hard, observing the world around you, eating chocolate, surfing the internet, reading lots, living life to the full and sitting under a tree. Students should discuss which of these they would employ if they were seeking wisdom, and which they would not. They can then identify which methods the Buddha tried, and discuss why they may have failed. 

2) Give students a selection of definitions of wisdom and/or enlightenment from several dictionaries; they should use these to come up with a single definition of their own. Next give them a set of sayings or teachings of the Buddha. Students should try to decide whether the teachings fit the definition of wisdom that they have. Finally students should write a response to 
‘The Buddha was the wisest man who ever lived’ Do you agree? Give reasons to support your answer. 

· Christianity 
1) Suggest to students that prophets can 

reveal their message through the way that they live. Give students accounts of key events in the life of Jesus – such as fasting in the desert, healings and the crucifixion. Students should try to identify what message these events might hold for Christians. Less able students could be given a number of choices. 
	
	· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students.
· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others

· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others

· Remember the topic is about the nature of truth within the faith – the focus should be  more on the links between religious messages and ideas of truth than it is about the life of religious figures

	Seeking the Truth 

Mysticism 
	Mixed Faiths/Generic 
1) Give students an account of a mystical experience to read, without telling them what it is talking about. Students should try to identify what is being described (they could be given a list of options to choose from). 

2) Identify for students the different ways in which mystics seek communication with the divine (include a full range such as dancing, meditating, prayer, starvation etc). Students should draw a picture of a mystic engaged in each of these processes. Give students accounts of the lives of some famous mystics and they can pick a name for each picture. 

3) Discuss with students whether they believe mystical experiences are a true communication with the divine or whether there are any alternative explanations. Students could sort examples into those they believe are genuine and those they think could be explained in other ways. 

4) Write a response to the statement “Mysticism is a path anyone can follow”. 
	www.religiousworlds.com/mystic/index.html
www.christianmystics.com

	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study. 

Mysticism and mystics share elements regardless of the religious traditions selected for study. This activity can be put together with source material from a range of religions, or from a single one. 

	Seeking the Truth 
Asceticism 
	Mixed Faiths/Generic 
1) Give each student a picture of an ascetic, ask them to describe their picture to a partner. What are the key features of the person that they noticed most? Students can then get into groups so that they can see one another’s pictures (there should be a selection). Ask them to identify any elements the pictures have in common. Give students a definition of ‘asceticism’, ask them to chose one picture and label it, explaining how they can tell that this person is an ascetic. They should also identify other elements to an ascetic lifestyle that cannot be identified visually. 
2) Give students an account of the forms asceticism takes within religious traditions. Read this together and then discuss what ascetics are trying to achieve? Students should consider if there is any reason that could induce them to give up one of their comforts or pleasures. 
	http://en.wikipedia.org/wiki/Ascetic gives an account of asceticism as practised in different faiths (as always treat ‘wiki’ sources with caution) 
	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study

	Seeking the Truth 
Religious Life 
	Mixed Faiths/Generic 
1) Give students an account of ‘a day in the life’ of a member of a religious order/community. You could do this for a range of different orders or groups or you could just select two different ones. Students should use this information to format a questionnaire to be given to postulants wishing to join the community, the questions should be designed to assess the suitability of the postulant to the life of the community. Students could then give the questionnaires to each other to complete, and discuss whether any aspects of the religious life would suit them.

2) Students could work in groups to identify common elements in the life of religious communities and discuss the purpose of these. Give students a selection of ‘aims’ of the religious life to work with, they could use each aim as the centre of a spidergram and enter on each spidergram elements of the ‘day in the life’ that they had which would help achieve that end. 

3) Students conduct a formal debate, with speeches for and against, opportunities to question the speakers and a final vote on whether the religious life helps people feel closer to God. Students should prepare the debate in research teams with materials from different faiths, (including faiths that do not have any kind of monastic or community tradition). 

Christianity 
Students should study the vows taken by Christian nuns/monks. They should make a list of the effect each of the vows would have on their own life, if they were to take and keep. This could be turned into a card sorting exercise if necessary.  
	www.iona.org.uk
www.iskcon.org.uk
www.cittaviveka.org
www.benedictinenuns.org.uk 


	· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students
· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others

	Seeking the Truth 

Agnosticism 
	Mixed Faiths/Generic 
1) Students should identify some questions for which there is no concrete, correct answer (they could chose from a selection of different questions if the group is less able). They should then collect a variety of possible answers for each of the questions they have (they could think of as many as they can individually, or collect the answers people in the room would give), they can consider how likely or unlikely each of the answers is to be correct, and discuss why people have different views. 
2) Give students a selection of speech bubbles giving different peoples views about God, life after death etc. Students should create a scale, with ‘believer’ at one end, ‘atheist’ at the other and ‘agnostic’ in the middles. The views should be placed on the scale. Students should then discuss whether not knowing something for certain prevents you from believing it. 

3) Write a response to the statement “It is pointless to think about things that cannot be proven”.
	The Quotable Atheist 
Jack Huberman 

Nation Books 
	· Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study

	Sharing the Truth 
Sharing the Word 

	Mixed Faiths/Generic 
1) Give students a selection of statements about sharing/not sharing your religious beliefs with others. Students could hang the statements on a washing line ranging from totally agree at one end to totally disagree at the other, or they could do a walk the room exercise to indicate which they most agree with. 
2) Then give each student a religious ‘character’ – summarise the characters key beliefs for them. The students should rearrange the statement in character and see how they differ from their own views. 

3) Write a response to the statement ‘Religious beliefs are a private and personal matter’ using both their and their characters view on the statements. 

4) Different characters could then be identified to give a summary of different religious views on this issue. 
	
	· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students.

	Sharing the Truth 
Inter-faith Communication 
	Mixed Faiths/Generic 
1) Students should brainstorm situations where members of different religions might mix together. They should then identify which situation(s) are most likely to provide opportunity to discuss religious matters. If none of them are then students should consider how you would know what religion someone belongs to if they do not tell you and whether it matters if we don’t know. 
Give the students some situations where different faith-groups might need or want to work together – working parties on ethical issues, schools and educational situations, charity work etc – students should try to decide what percentage of the work/interaction required by each situation would relate directly to the religious beliefs of the participants. They could represent this in a graph. 

2) Give the students the names of different religions on cards and get them to pick a selection and random, they should then imagine they are setting up a conference for members from these faiths on one of the issues identified earlier and write a mission statement for the event explaining how and why they expect the faiths to work together and the advantages of having all these groups involved. 

3) Students should examine the work of the interfaith seminary or a similar group. Find out what they do and why they do it. Students should decide whether they think this is a worthwhile or pointless activity and prepare a statement justifying their view. 

· Christianity 
1) Introduce the idea of ecumenism and briefly discuss the reasons behind the movement. Give students information on the key beliefs/practises of Catholics, Eastern Orthodox and one Protestant denomination and they can create a venn diagram to show the similarities and differences between them. 

Use this to write a response to the statement “Different branches of a religion have more in common than they have differences”.

2) Students should consider the instruction to ‘spread the good news’ and other Biblical references to evangelism. They should use these to write a letter to a newspaper arguing that a Christian country has a duty to require people living here to be educated about Christianity. Able students could also write a reply from a member of a different faith. 

 
	www.interfaith.org.uk
www.theinterfaithseminary.com

	· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others



	Sharing the Truth 

The impact of religious ideas on modern ethical issues
	Mixed Faiths/Generic 
1) Give students a range of modern ethical issues – including genetic engineering, embryology and the use of drugs (legal and illegal). Students should first identify one reason why these things could be viewed as acceptable and one reason why they could be viewed as unacceptable. Students should then collect the reasons identified by other members of the class into a table. 
2) Give students a selection of general rules or principles that guide behaviour. You could include religious ones (ideas like ‘Do as you would be done by’, ‘Do what you will’ and ‘love one another’). They should then apply these to the moral issue by using it as a universal law for behaviour and deciding whether it would prevent or allow each of the issues. 
· Buddhism 
Give students the principles of the Eightfold path and a copy of a recent newspaper. Students should pick out articles in the newspaper that involve in any way any of the steps on the path. They should then sort them into articles that involve following the Eightfold path and articles that involve going against the Eightfold path. They can then identify issues in the world at present that may cause an ethical problem for Buddhists. 
This could be extended by students choosing one article and investigating Buddhist attitudes and views on the issue(s) it concerns. 
	
	· Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study.
· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students.
· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others




	Unit B613: The Individual 

	Suggested teaching time
	10 hours Approx.
	Topic
	Religious Fundamentalism and the Individual  

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	The Nature of Fundamentalism  

Fundamentalism and alternative views 
	Mixed Faiths/Generic 
1) Give students a selection of fact cards about a range of religious groups and movements. Each card should have the name of the group/movement, a picture of members and some details about the groups key beliefs, values and ideas. Groups could include the Amish, Hasidic Jews, Mormons, any religious orders, Sufis etc. Give students a definition of ‘fundamentalism’ and ask them to decide which of the groups fit this definition and which do not. 
2) This could then be extended with definitions of other views – such as religious pluralist, liberal/progressive or conservative. 


	
	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study
· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students

	The Nature of Fundamentalism  

Fundamentalist movements 
Causes and reasons  
	Mixed Faiths/Generic 
Give groups of students a different group each to investigate. They should follow a research trail (this could be in the form of questions they need to answer, key words they should identify and define, pictures they need to analyse and explain or a combination of these) the group should prepare a presentation on their particular group, including information on the origins or history of that group, what they believe/do and how/why they might be seen as fundamentalist. The students watching the presentation are given a list of questions that they need to answer from the presentation. 
	www.religioustolerance.org/cultmenu.htm 
http://wwrn.org/index.php

	· These activities is written as if you were including a range of different religions for investigation, but the same task could easily be presented with a more limited range of groups and is a worthwhile way to introduce groups, orders and denominations within any faith



	The Nature of Fundamentalism  

Reactions
	Mixed Faiths/Generic 
1) Ask students whether all religious people are fundamentalists and discuss whether fundamentalism is a minority or a majority of a faith and give students some facts/statistics about this. 
Use newspaper pictures and/or headlines to compare the media portrayal of fundamentalism to the statistical reality. 
2) Students could create a questionnaire to find out about the perceptions people have of a particular faith or faiths. 

· Islam 
1) Give students a range of issues on which fundamentalist Muslims may disagree with the majority or with secular society – include the role of women, religious dress, sex and sexuality, interfaith relations, shari’ah law, Israel/Palestine, terrorism etc. Students should choose two of the issues and research different Muslim attitudes to them. They should then create a ‘Fundamentalist and Liberal Views’ resource to teach their classmates about the different approaches to the issue. 
	
	· This area links closely with the ‘Fundamentalism and Alternative Views’ section above
· Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study
· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others



	Fundamentalism, Belief and the World 

Religious persecution and inter-faith clashes 
	Mixed Faiths/Generic 
1) Give students a map with areas of religious conflict and persecution marked on it. Students can then each be given an area to research and find out the reasons for the clashes, they should feedback their findings by preparing an information box to be attached to their section of the map. 

2) Students could focus on clashes between specific religions – such as Islam and Hinduism. They should try to identify, from a list of key beliefs within those faiths, what the areas of conflict are most likely to be. They could then see if they can identify any solutions. This task could be extended by attempting to identify any key beliefs or teachings that seem to suggest believers should not fight, or should tolerate other faiths. Students could then discuss why these teachings are sometimes disregarded. 

3) Students write a response to the statement “Religious people have so much in common they should all get along”. 

	The Atlas of Religion 
Joanne O’Brien and Martin Palmer 

University of California Press 
	

	Fundamentalism, Belief and the World 

Attitudes to sacred places in the world 
	· Mixed Faiths/Generic 
1) Discuss with students what might make a place come to be regarded as sacred, come up with a list of ideas (miracles happened there, significant events in the life of the founder took place there, a lot of members of the faith live there, believed to be where particular deities live, it has a particular object, artefact or place of worship in it and so on) students could then discuss which sacred sites around the world fit which reasons and mark these on a world map. 

2) Show the students some pictures of pilgrims at different sacred sites. Students should use the pictures to identify the things people do when they visit places that are sacred to them. They could also use a word list to identify the feelings and emotions that believers might experience in such a place. 

· Christianity 
1) Give students a map of Israel with various sacred sites identified on it, together with their significance. Students should rank these according to which they would consider likely to be the most/least important for Christians (you may want to give them a summary of core beliefs to help them decide). Students should be able to explain their rankings and justify them by referring to Christian beliefs. 

They should share their map with other students, to see how different students have ranked the sites and why. They can then write up their findings, selecting the site they ranked as most important and giving their reasons then explaining why another student ranked it differently. They should do the same for the site they considered the least important 


	www.sacredsites.com
www.sacred-destinations.com

	· Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study.
· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students
· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others



	Fundamentalism, belief and the World 

Beliefs relating to Judgment, life after death, science and current affairs 
	· Mixed faiths/Generic
1) Give students a variety of real life moral decisions, they should relate to a variety of current issues and concerns. Students should first of all decide what they would do. Once they have made their decisions give students a summary of religious beliefs relating to judgement  (such as a list of major sins that believers can commit, general rules and principles for behaviour etc) from the religion/religions being studies. Students should decide whether their choices breach any of these rules or principles and if so how they do. Finally students should be given information about life after death in that faith and should consider what implications the decision they made has if these beliefs are true. Do these potential consequences affect their decision in any way? 

2) Students should explore different interpretations of the rules they considered earlier – each student could have one or two rule and a writing frame along the lines of ‘If I take this instruction literally it has to mean…however if I interpret it in a different way such as….then it means…’  Alternatively for less able students you could give a choice of different interpretations of key ideas and ask them to rank them from most agree to least agree. Students should share their findings with the group and discuss the implications of these rules of the moral decisions and consequences they explored earlier. 
	
	· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students

	Fundamentalism in Society 

Perceptions, stereotypes and reality 
	Mixed Faiths/Generic 
1) Students should study a range of pictures of people in various forms of religious or traditional dress as well as in everyday secular clothes. They should pick out one picture to fit each of the following: 

The person they would least like to sit next to on a plane, the person they would most like as an RE teacher, the person they would expect to be most open-minded, the person they think would attract the most attention walking through town. They should discuss their choices and the reasons for them.
2) Ask students to sketch a stereotype, either of a ‘religious person’ or of a member of a specified faith. Tell students that they should not aim to be offensive but, for the duration of this task they should not be constantly worrying about it either. Then give them several pictures of collective worship or festivals, the pictures should cover fundamentalist and more liberal groups. Ask the students to circle any individuals in the pictures who fit (or approximate) the stereotype they have created. Then identify which pictures were fundamentalist groups and which were not. Discuss what they find and then ask them to write a response to the statement 

“Group stereotypes are based on fundamentalist individuals”


	
	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study. 

The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students.

	Fundamentalism in Society 

Belief in action 
Belief in Politics 
	· Mixed Faiths/Generic
1) Students should investigate two campaign or pressure groups. They could choose these from a list provided or they could identify them themselves. One of the groups should be a secular organisation while the other should have a link to a religion. However both groups should be campaigning about the same issue. Students should make notes on the work done by the groups, the methods they use and their overall aims and mission statements. They should compare and contrast their two groups and write a short report on the difference religion appears to make to such a group. 


	http://wwrn.org/index.php
http://terrorism.about.com/od/
politicalislamterrorism/tp/religious-terrorism.htm


	· Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study.
· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students. 

	Fundamentalism in Society 

Men and women 

	· Mixed Faiths/Generic 
1) Give students a list of activities of different kinds (you could include things like looking after children, driving, cooking, running, lifting weights, arguing, talking, school work, art, music, fighting, dancing and so on) students should create a three colour key and highlight the list accordingly. Colour 1 = Men tend to be better at this; Colour 2 = Women tend to be better at this; Colour 3 = There is no difference between men and women doing this activity. 

2) Give out a selection of quotations relating to gender roles from scripture and/or important religious and political figures. Students should highlight a second copy of the same list to indicate Colour 1 = Men should not do this; Colour 2 = Women should not do this and Colour 3 = it doesn’t matter who does this. They should indicate next to each highlighted activity which source they used to make their decision. (You could restrict them to using each source once if you have a wide enough selection). 
3) Write a response to the statement “Women and Men should play different roles in society”. 


	
	· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students.


	Unit B613: The Individual 

	Suggested teaching time
	10 hours Approx. 
	Topic
	The Impact of Religion on Every Day Life 

	Topic outline
	Suggested teaching and homework activities 
	Suggested resources
	Points to note

	Religion and the Family 

Religious and cultural rules and norms 
	Mixed Faiths/Generic
1) Give students a selection of family members – mother, father, sister, brother, aunt, uncle, grandparents etc and ask them to write a brief ‘job description’ for each one, from their current personal perspective.
2) Give students job descriptions you have written for a traditional religious household (or a selection of religions) and/or common living patterns in another country. Students should compare these with ones they wrote; they could complete a venn diagram illustrating similarities and differences. 
	www.islam4uk.com 
www.hinducouncil.org/newsite/index.asp
www.sikhs.org.uk/default.aspx
www.reformjudaism.org.uk
www.thebuddhistsociety.org
www.christianityonline.co.uk

	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study
The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students

	Religion and the Family 

Claims of family and community 
	Mixed Faiths/Generic 
1) Students should identify a range of situations where they are in contact with other people – these could be social or family events. They should identify what is expected of them in these situations, and who it is who expects it

They should then consider the potential consequences if they do not meet those expectations, including potential pressures on them to meet these expectations. 

2) Write a response to the statement “Social expectations are the most important consideration when choosing how to behave.”

3) Students should explore case studies of which illustrate some of the situations where members of faith communities can find potentially find themselves in  conflict with parental/cultural expectations – these could include choosing university courses and/or career paths, relationships, friendships, joining clubs or participating in sporting activities etc. Students should use this information to produce a set of guidelines for teachers or youth leaders to use to avoid creating difficulties for their students. 
	www.islam4uk.com 

www.hinducouncil.org/newsite/index.asp
www.sikhs.org.uk/default.aspx
www.reformjudaism.org.uk
www.thebuddhistsociety.org
www.christianityonline.co.uk

	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study 



	Religion and the Family 

Forming new relationships; forced and arranged marriages 
	Mixed Faiths/Generic 

1) Create a set of dating agency profiles,   giving the kind of information that an agency would use to match couples. Students should work in small groups playing the part of the agency. They should create several couples they think will be ideal together, and one that they think will be the ‘match from Hell’. They should use these to identify the ‘ingredients’ of a successful relationship.

2) Explain the difference between ‘forced’ and ‘arranged’ marriage; ask students to identify any differences between the work of a dating agency and the work of a match-maker (or someone’s parents) in identifying potential partners.

3) Explore the reasons why someone might be forced into a marriage. Students should rate each reason from 1=totally unjustifiable, 4= I don’t agree but I see their point, 3= there’s points on either side, 2 = I agree but this could be challenged, 1 = totally justifiable. 

Islam  

Give students some personal accounts of arranged and/or forced marriages from Muslims. Accounts should include male and female perspectives and successful and unsuccessful marriages. Students should use these accounts to write an analysis of Muslim marriage customs, explaining how they work, the reasons behind them and the pros and cons of the system for an audience that knows nothing about Islam. 

	www.fco.goc.uk/fco-in-action/nationals/forced-marriage-unit
www.forcedmarriage.nhs.uk
www.pardesiservices.com/tradition/arran
gedmarriage.asp

www.youthinformation.com 
	· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others



	Young People and Religion 

Challenges faced by young people 
	· Mixed Faiths/Generic 
1) Give students a blank outline of the week view in a diary. Ask them to fill it in with what they do in a typical week including school, hobbies, leisure activities, family time. They should make sure that they detail many of their favourite activities. Next give them some examples of religious rules, these could be from a range of religions. Include things like rules about dress, about mixing with others, eating and drinking or behaviour. Students should allocate each rule a colour and underline the things in their diary that this rule would interfere with in some way, if they started keeping it for the first time now. They should make a note of how it would interfere as well (eg: having to wear particular clothes might interfere with their going out with friends because they are afraid of being laughed at). Students can then discuss whether keeping religious rules prevents someone having a ‘normal’ adolescence. 

2) Give students some accounts written by young people of their experiences trying to fit their faith into their life in modern society. Some should be positive and some negative. Students should use these to identify more specifically the challenges faced by young believers and ways in which they might be overcome. 

3) Write a response to the statement “Religion is only for old people”. 


	www.hyuk.org.uk
www.youthwork.co.uk
www.religiousyouthservice.org/home.php

	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study. 

· This activity can be made faith specific if required. 



	Young People and Religion 

Making choices 
	· Mixed Faith/Generic 
1) Students should study a ritual or ceremony associated with choosing to become a full member of a faith. They should use the account to create a storyboard of the event. The pictures should be labelled with information about the meaning of each step or event in the ceremony and the story board should end with a panel summarising the commitment that is being made by a new believer. 
2) Next give students a selection of accounts of people who have made this choice and gone through this ceremony; students should use these accounts to identify reasons for making the choice to commit in this way. 
	
	2) The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students.

	Young People and Religion 

Growing up 
	· Mixed Faith/Generic
1) Half the students brainstorm the rights and responsibilities that they have as a child and the other half should brainstorm the rights and responsibilities they will have as an adult. They should then work in pairs to compare the lists. They could also add create a list of things that they will be able to do as an adult that they cannot (legally!) do now. 

3) Give the students a selection of religious activities that believers cannot engage in below a certain age, or stage of development (eg; communion, confession, reading scripture, forming part of a minyan and so on) they should discuss why these activities are not available to children. 

· Christianity 
Give students an account of preparation for First Communion, Confirmation and/or Believers Baptism, they should discuss the significance and symbolism of the ceremony, and consider the things a new communicant needs to know about their faith. They should use this information to prepare a poster to inform younger children about what they can expect from their First Communion, Confirmation or Baptism. 
	
	· The activities specified here can involve materials from a range of faith perspectives or be made more specific to suit the needs of your students.
· These activities are written from the perspective of one faith but the materials and techniques suggested can easily be adapted for a range of others

· The focus of the activity should be the significance for the new member of the community, and the differences between their status and role before and after the ceremony rather than purely on the events that take place. 



	Coping with Crisis 

Strengthening faith 
Losing Faith 
	· Mixed Faith/Generic
1) Give each student a crisis situation – these could be major disasters or more personal events – students should work in pairs to create a pair of speech bubbles on the crisis. The speech bubbles should be written from the perspective of one individual. One bubble is explaining how the event has strengthened the faith of the individual and the other should be about how the same event has destroyed the faith of the individual. You could give them a selection of trigger words or phrases to help them with this if necessary. 

2) Students should then discuss what factors might affect which way an individual responds to a crisis. They could use case studies of individuals who have been through crises to help with this. 
	
	Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study. 

	Coping with Crisis 

Helping others 
	· Mixed Faith/Generic
1) Give students a selection of pictures of people engage in outreach and charity work in disaster areas, war zones, on the streets etc. Students should discuss what is being done and why people would choose to do this work without being paid. They could create a list of reasons and rank these according to how motivating they personally would find it. Make sure ‘religious beliefs’ feature on the list in some form. 

· Christianity 
Students should be given a Christian organisation which works to help others such as the Salvation Army. They should investigate this organisation and then prepare a presentation pitching for a large donation from a multi-national company. 


	www.religiousyouthservice.org/home.php
www.youthwork.co.uk
Many local faith communities will have volunteer groups, youth groups etc
	· Regardless of the religions selected for study there are generic elements to all units of the specification; students should not consider the key issues of the unit in isolation but from a broad base, narrowing in to a focus on the religions selected for specific study.


Unit B613: The Individual (Key Area 1: Truth and the Individual) 
An Introduction to the Concept of ‘The Truth’
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.
Learning Objectives for the Lesson
	Objective 1
	To realise that ‘truth’ is not a universally agreed upon concept 

	Objective 2
	To understand the terms ‘Absolute’ and ‘Relative’ truth 

	Objective 3
	To consider personal truths and how these affect perceptions 


Content

	Time
	Content

	5 minutes
	Pose the question ‘what was the most important event that happened last week?’ students note individual answers.

	5 minutes
	Share some of the answers; Discuss the answers, considering why all the answers are different. Introduce the idea of truth as being the opposite of lying and point out that if none of the students were lying all their different responses to the question are true. 

	5-10 minutes
	Students should identify some questions of their own which will yield a great variety of answers. Working in pairs or small groups they should come up with a list of factors that might affect the answer an individual gives. 

	15 minutes
	Give the students definitions of ‘Absolute Truth’ (Objective, provable, universally agreed upon) and of ‘Relative Truth’ (subjective, dependent on circumstance, not provable). They should then sort a selection of statements into these two categories, carefully considering their reasons for placement. 

	10 minutes
	Discuss what subjects/areas involve absolute truths, and how we know that they do. Ask students which category of truth religious ideas will fit into and why.


Consolidation

	Time
	Content

	15 minutes
	 Write a response to the statement ‘There is no such thing as a universal truth’


Unit B613: The Individual (Key area 2: Religious Fundamentalism and the Individual) 
Religious Persecution and Interfaith Clashes 
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To identify areas in the world where religions come into conflict 

	Objective 2
	To understand the circumstances in which some religious clashes arise 

	Objective 3
	To critically consider whether clashing with other religions is in accordance with key beliefs of the faith. 


Content

	Time
	Content

	5 minutes
	Give students a world map with key areas of religious conflict marked on it. Give students some time to study the map, ask them to consider which religions seem to be most involved in inter-faith conflicts and why they think that might be. 

	5 minutes
	Share student responses to the maps: were they surprised by how many clashes there are or not? Were they surprised by which religions are involved? 

	10 minutes
	Divide the map into sections and give each sections to a group of students. They should also have resource materials on the area. They are going to research the reasons for the clashes and the form that the trouble takes. Some classes may benefit from identifying a list of questions to focus their research 

	25 minutes
	Students conduct their research and prepare an information box to be added to their section of the map. 


Consolidation

	Time
	Content

	15 minutes
	 Students place their information boxes on the map and give a brief summary of their findings for the rest of the class. 


Unit B613: The Individual (Key Area 3: The Impact of Religion on Everyday Life)
Forced or Arranged Marriage 
OCR recognises that the teaching of this qualification above will vary greatly from school to school and from teacher to teacher. With that in mind this lesson plan is offered, as a possible approach but will be subject to modifications by the individual teacher.

Lesson length is assumed to be one hour.

Learning Objectives for the Lesson

	Objective 1
	To understand the difference between forced and arranged marriages 

	Objective 2
	To consider the reasons why someone might go through an arranged marriage

	Objective 3
	To consider the reasons why someone might be forced into marriage 


Content

	Time
	Content

	5 minutes
	Display the words ‘Arranged’ and ‘Forced’ and give the students a range of descriptions of marriages, they should place these under the appropriate word. 

	5 minutes
	Use this to create a class definition of ‘Arranged Marriage’ and a class definition of ‘Forced Marriage’. 

	15 minutes
	Give students a selection of speech bubbles from individuals who have been involved in arranged or forced marriages. The speech bubbles should cover both the couple themselves and the other family members who were involved. Give students time to read through these and identify the reasons why this person ended up involved with this type of marriage. Students should make a list of reasons. 

	15 minutes
	Students should rank the reasons according to how good/justifiable a reason 

they think they are. from 1=totally unjustifiable, 4= I don’t agree but I see their 
point, 3= there’s points on either side, 2 = I agree but this could be challenged, 1 
= totally justifiable. 


Consolidation

	Time
	Content

	15 minutes
	 Students should choose a reason and explain the class where they ranked it, and why.


= Innovative Teaching Idea


This icon is used to highlight exceptionally innovative ideas.





= ICT Opportunity 


This icon is used to illustrate when an activity could be taught using ICT facilities.
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