edexcel

Examiners’ Report
June 2014

GCSE History 5HB02 2A

ALWAYS LEARNING PEARSON



2

Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the UK'’s largest awarding body. We
provide a wide range of qualifications including academic, vocational, occupational and
specific programmes for employers. For further information visit our qualifications websites
at www.edexcel.com or www.btec.co.uk.

Alternatively, you can get in touch with us using the details on our contact us page at
www.edexcel.com/contactus.

Giving you insight to inform next steps

ResultsPlus is Pearson’s free online service giving instant and detailed analysis of your
students’ exam results.

See students’ scores for every exam question.

Understand how your students’ performance compares with class and national averages.
o Identify potential topics, skills and types of question where students may need to

develop their learning further.

For more information on ResultsPlus, or to log in, visit www.edexcel.com/resultsplus.
Your exams officer will be able to set up your ResultsPlus account in minutes via Edexcel Online.

Pearson: helping people progress, everywhere

Pearson aspires to be the world’s leading learning company. Our aim is to help everyone
progress in their lives through education. We believe in every kind of learning, for all kinds
of people, wherever they are in the world. We've been involved in education for over 150
years, and by working across 70 countries, in 100 languages, we have built an international
reputation for our commitment to high standards and raising achievement through
innovation in education. Find out more about how we can help you and your students at:
www.pearson.com/uk.

June 2014
Publications Code UG039137

All the material in this publication is copyright
© Pearson Education Ltd 2014

GCSE History 5SHB02 2A



Introduction

Nearly all candidates completed the required number of questions in the time allowed and
there were few entirely blank pages. Very few candidates committed rubric offences such
as answering both questions 3 and 4 or combining a) and b) sections from both questions 5
and 6.

It was noticeable that a significant proportion of candidates seemed unprepared for a
question on Chartism which was surprising given its prominence in both the specification
and on previous examination papers. There were also large humbers of students who
believed the 1832 Reform Act brought in the secret ballot and consequently argued that
bribery and corruption was eradicated from parliamentary elections in 1832.
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Question 1

Level 2 answers made valid and supported inferences from the source; such as the
dangers of construction and the building of railways being dependant on manual labour. A
number of candidates failed to gain Level 2 because although they made a valid supported

inference from the source it was not related to construction but instead to issues such as

the popularity or safety of early railway travel. Responses that failed to score made no use
of the source at all and either gave their own knowledge of early railways in Britain, the

Liverpool to Manchester railway or described the image.

1 What can you learn from Source A about the construction of railways in Britain?
(4)
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Examiner Comments

The response is a valid inference which is clearly supported
from the source and is therefore awarded full marks.
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Question 2

Level 3 responses explained with specific support the protest methods used by either the
'moral force' or 'physical force' Chartists and the respective effects of the method chosen.
Details given normally included the repercussions and consequences of forged petitions, a
divided Chartist leadership, forces available to the government, the violence at Newport, the
Plug Plots strikes and the meeting at Kennington Common in 1848. There were hardly any
comments made about the 'Northern Star' or the movement's attempts to improve working-
class education and land ownership. Level 2 responses were either general descriptions of
either 'moral force' or 'physical force' Chartists without specific support, narrative accounts
of the movement or descriptions about the movement's failure. Level 1 responses were
simple statements that could be applied to almost any protest group such as they 'had
marches,' 'wrote letters' or 'went on strike." Common misunderstandings at all levels
frequently included Chartist involvement in the Peterloo Massacre and the Swing Riots and
responsibility for the bringing about of the 1832 Reform Act.

2 The boxes below show two different methods of protest used by the Chartlsts
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Examiner Comments

The response is clearly focused on the set question and the
explanation is supported with a range of accurate details. It is
therefore awarded high Level 3.
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Question 3

Level 3 answers provided an accurate and detailed explanation of changes, and/or lack of
changes made to the electoral system as a consequence of the 1832 Reform Act. These
responses had details about the redistribution of seats, changes to franchise qualification
and the removal of rotten and pocket boroughs. The very best responses had an impressive
sense of context with the middle-class seen as small-holders, shopkeepers and factory
owners and were able to see the historical significance of those wanting to gain influence
within an aristocratic dominated parliament. Many high scoring responses made links

about resentment at the lack of change to the emergence of Chartism and the ongoing
campaign for electoral reform. There were a few instances where some candidates were
clearly responding to a previously set question by focusing on "improvements" rather

than "changes" and therefore often remained at low Level 3. Level 2 responses were

more general descriptions of the electoral system and/or the 1832 Reform Act without an
explicit focus on changes brought about to the electoral system. Level 1 comments could
be applied to any of the 19th century parliamentary reform acts such as 'more people could
vote,' 'there were new seats’, or "it got fairer." The very common misunderstanding that
the 1832 Reform Act introduced the secret ballot has been mentioned in previous Principal
Examiner's reports and occasionally candidates maintained the Reform Act coincided with
the suffragette campaign and protests.

Indicate which question you are answering by marking a cross in the box .
if you change your mind, put a line through the box &
and then indicate your new question with a cross [&.
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Examiner Comments

The response is clearly high Level 3. It is focused on the set question
and clearly deals with the concept of change. It has accurate and
supporting detail to support the range of reasons given. It is well
structured and the second half is a supported explanation of the limited
extent to changes made to the electoral system by the 1832 Reform Act.
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Question 4

Level 3 answers explained specifically the reasons of the growth in population of towns

in northern England during the period and often used "push" and "pull" factors to explain
migration during the early 19th century industrialisation of Britain. There were some
excellent explanations of the move away from the domestic cottage industry to a large-
scale industrial economy and the role of other factors such as the Irish famine, Highland
Clearances and rural unemployment. A common example in high level answers was how
threshing machines whilst pushing the rural unemployed towards towns also improved
agricultural production and so provided food for the rising urban population. Many Level

2 answers focused more on population growth in general without linking this to reasons
for the growth of northern towns. These answers frequently described the rise in the birth
rate and fall in the death rate and included knowledge on developments in medicine.

Level 1 responses were generally simple statements that could apply to population
movement at any stage such as "to get jobs" and "to get away from being poor". Some
misunderstandings of the historical context included the abolition of the Bloody Code as the
main reason for the rise in population, moving to northern England to ride on the Liverpool
to Manchester railway, cheaper house prices in the north, to get married, and because
northern cities had a better night life.

Indicate which question you are answering by marking a cross in the box .
If you change your mind, put a line through the box &
and then indicate your new question with a cross [X.
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Examiner Comments

<EQZ ResultsPlus

This example is a high level response which gives a well-
structured explanation to the set question. It is supported with
relevant and accurate details.
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Question 5

Part a) Candidates were awarded Level 3 for an accurate account of improvements to
working conditions in coal mines in the period c1815-c1851 with specific and detailed
support such as the invention of the Davy lamp, the work of Shaftesbury in pushing for
reforms and the terms of the 1842 Mines Act. Frequently responses at this level commented
on the limitations of these developments. Level 2 responses were typically detailed
descriptions of working conditions in coal mines with a general reference to improvements
but lacking any specific detailed knowledge. Level 1 comments were simple statements
which could apply to working conditions or mining at any stage in History such as "they
made it safer" or "people checked conditions more." Common mistakes included confusing
legislation regarding mines with various Factory Acts or attributing reforms to Edwin
Chadwick, Robert Owen, or the Ten Hour Movement. There were also some candidates who
believed improvements included the introduction of sick pay, maternity benefits, large pay
rises, education for children and brand new housing for miners.

Part b) There were some excellent Level 4 analyses which analysed the significance of

rising cost as the factor in bringing about changes to the Poor Law in 1834 against the

roles of other factors such as deficiencies with existing systems of poor relief, the desire for
consistency, the impact of the Swing Riots and the role of Chadwick. At Level 3 candidates
generally explained the role of the rising costs of poor relief in bringing about changes to the
Poor Law in 1834. Such answers generally had a sense of historical context and identified
the utilitarian principles behind reform and apply these to desires for ‘less eligibility’. Level 2
answers tended to be descriptive accounts of various systems of poor relief used in England
before 1834. Level 1 statements tended to be unsupported assertions such as 'people
worked less hours' and 'there was more safety'.

Question 6

Part a) Level 3 responses made clear references to Brunel's contribution and consequent
legacy to the development of railways in Britain with details on his engineering
achievements on the Great Western Railway, with examples of bridges, tunnels, viaducts
and stations. Most answers at this level also commented on Brunel's role in the 'Battle of
the Gauges' and it was valid to comment that the result shows some limits to his impact.
Level 2 responses were more descriptive and less detailed accounts of Brunel without a
focus on his importance. Level 1 responses tended to be simple comments such as 'built
better railway lines', 'improved railway travel' and 'designed new routes.' There were some
candidates who attributed the general effects of the coming of the railways directly to
Brunel such as employment opportunities, growth of leisure, deliveries of fresh food and the
1844 Parliamentary Train. There were also some candidates who clearly confused Brunel
with Stephenson and occasionally with Hudson.

Part b) There were some excellent responses although some candidates were clearly
answering previously set questions on the extent to which the government or individuals
were responsible for improvements to factory conditions in the years c1815-c1851.

Level 4 responses gave excellent analyses on the extent to which working conditions in
factories improved in the first half of the 19th century. At this level candidates clearly

had an understanding of the historical context and the influence of contemporary belief in
'laissez-faire'. These answers had impressive knowledge about the limitations to legislation
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and the limits to the work of individual reformers such as Owen. Level 3 responses gave

an explanation of one side of the argument or another or considered both sides of the
statement as a 'on the one hand' and 'on the other hand' response but without having a
sustained argument of their own judgement. At Level 2 most candidates wrote descriptions
of work in factories but without details of improvements made or with confused knowledge
of individuals and/or parliamentary legislation. Level 1 comments were simple statements
such as 'they worked less hours', 'factory owners treated workers better' or 'the government
passed laws'.

Indicate which question you are answering by marking a cross in the box [X.
If you change your mind, put a line through the box %
and then indicate your new question with a cross .
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Examiner Comments

Both parts a) and b) are Level 2. The response to part a) is general and does not have
sufficiently explicit links to Brunel's role in the development of railways and is very
general without specific examples. Part b) is a description of working conditions in
factories rather than an explanation on the extent of improvements made.
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Paper Summary

Based on their performance in this paper, candidates are offered the following advice:

1. To ensure full coverage of the specification to ensure access in particular to question 2
but also so that both parts a) and b) can be supported with detail for questions 5 and 6.

2. Please ensure a focus on the set question to avoid reproducing material to a previously
set question. This invariably scores less than Level 3.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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