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Introduction

This was the sixth examination of this unit. At the high end there were some outstanding
examples of candidate work. These responses showed high levels of analysis and

were supported with accurate, detailed and relevant historical knowledge. The responses
were sharply focused on the set question being asked.

As this is the sixth examination paper (as well as there being two specimen papers), it is
obvious that many candidates will have used past examination papers. This is clearly a
valuable teaching and learning activity. However, teachers and candidates might note that
it was more apparent in this examination than before that many candidates were trying to
'fit' a learnt response to previously set questions on this particular paper. This will invariably
deflate the candidate's overall score.

It was pleasing to see very few blank pages and few rubric offences on questions 5 and

6, showing that in the vast majority of cases the entire specification is being taught and
learnt. Candidates and teachers might want to note, however, that on questions that include
or are post 1939, responses are far less confident and provide much less detail on the

years during the Second World War.

It is hoped that this report, and the examples of candidates' responses within it, will provide
useful feedback and guidance.
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Question 1

Most students scored Level 2 with a valid inference with an explicit reference to the source.
Many of these responses began with “This source shows,” *I can infer from this source that.

n”

Most inferences revolved around the smashed windows and linked this to harsh treatment;
violent attacks on the Jewish community; the Jews being singled out and targeted (other
windows not being smashed often cited here); and the increasing difficulties for Jews being
able sustain a living in Nazi Germany.

Level 1 responses were either unsupported inferences or stated face value material from
the source.

One weakness was inferences being made that were not credible since the information
was not clear. Often these responses speculated on the expressions and attitudes of

the onlookers which were variously described as shocked, smiling, contemptuous or
indifferent and so contrasting conclusions were made about the attitude of the people in
the photograph. Occasionally some candidates asserted that the people in the source were
obviously Gestapo officers.

Some candidates gave long, detailed accounts of Kristallnacht (occasionally up to two
sides). Whilst these candidates showed impressive knowledge, such lengthy responses
would have invariably lost them valuable time for other higher tariff questions.

For question 1 candidates achieve Level 2 with a valid supported inference from the source
provided.

| 1 What can you learn from Source A about the treatment of Jews in Nazi Germany?
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/\ Examiner Comments

This response has already achieved Level 2, 4 marks
in the first 4 lines. A valid inference "looked down
upon" is then explicity supported from the source.

Examiner Tip

Remind students that only one valid supported
inference is needed for Question 1 on this unit.
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Question 2

Level 3 responses on the Reichstag Fire had a clear understanding of its significance in
Hitler’s increasing power. The Fire was linked to the Nazi Party’s victory over the Communist
Party in the March 1933 election. Answers at this level frequently included more immediate
consequences such as the arrest of many communists; the Nazis whipping up of anti-
communist hysteria; and Hindenburg passing an emergency decree and increased police
powers.

Level 2 responses generally “told the story” by narrating the events surrounding the Fire
and frequently then gave their own personal opinions on who was to blame. Level 1 answers
were often statements that could apply to almost any event in Hitler’s rise to power such as
“he could do more of wanted”, “people were more scared.” Some students stated that the
Fire was blamed on the Jews and that it therefore became a convenient excuse for Hitler to
attack Germany’s Jewish population. One common misconception by many students worth
mentioning was that the Nazis did better in the March 1933 elections because many former
Communist voters now voted for Hitler.

Although the Enabling Act question was answered much less frequently, students who chose
this option tended to focus much more on the set question and gain Level 3. Some excellent
responses explained specific consequences of the Act such as the banning of Trade Unions,
the reorganisation of state parliaments and the creation of a one-party state. Lower scoring
responses gave simple statements such as Hitler could “pass more laws” and “do more of
what he wanted.” Some students confused the Enabling Law with the Nuremberg Laws.

2 The boxes below show two events in 1933,

Choose one and explain how it helped Hitler increase his power.

The Reichstag Fire (February 1933) The Enabling Act (March 1933)

Tne e aloudang Ach addocel Ha Ha r

e, e TN Rt oL W4 At

Lk ! ¥ 7 Lt - y .
L JV‘" (AW O g - g o O ST -
X ¥

GCSE History 5HB02 2C 5



WHiva.... Yot .. I Bt Rt B A ARG S Ihe....ind.co BT P

o G e o] J’*QPW I 7S S 1 = PAEICT Not.d_,alow

LY

PYBAIOB N N NS . AR 02 O Pbn Yo

S N B e

ResultsPlus

Examiner Comments

This response was awarded low Level 3. It does
recognise the set question, but much of the response
is implicit and also shows some misunderstanding.
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Question 3

Level 3 answers provided focused responses supported by relevant, accurate details on how
the Nazi government stimulated employment and consequently reduced unemployment.
There was some very impressive own knowledge on the Labour Front and on the Four Year
Plan. Some students also mentioned the need for women to join the labour force in the late
1930s. Many answers at this level also explained the discounting of certain groups from the
statistics and the concept of “invisible unemployment.”

Level 2 answers often described employment in Nazi Germany rather than explaining how
unemployment was actually reduced, and tried to make schemes such as Strength Through
Joy and Beauty of Labour relevant to the question.

Level 1 answers were invariably general comments on how any government could

reduce unemployment or provide jobs. The occasional candidate thought that marriage
loans were specifically used for families on low incomes, or missed the significance by
stating that women were then encouraged to find work to pay back the loan. This bullet
point also led to some becoming rather sidetracked and describing in lots of detail Nazi
policies towards women in general. A few candidates maintained that motorways were

built so that people could get to work more quickly. There were also a few candidates who
wasted valuable time by not keeping to the date frame within the question and wrote about
employment in Nazi Germany during the Second World War.

For Level 3, candidates need to focus on the set question and support their response with
accurate and relevant details.

| Tee.. Noow %@“QLW%}; had o neer o edhods
(o .rmm\% UOGMPrOL trenk dUMS Hno oL S 1933 ks 19 34,
g}g\ﬂ.\, W ... Ane bMﬂU\S ... O koldnon s
bamon. . RanL . ok o pecple.  wvee.emplayed ko
bk&.\.\d (O00S *D Q. X (m‘_\,pdlcd'\(l"l aC. He 0‘“\11
eonener, e QoS AR OL e  mads
< :‘Y\[M\\eﬁ Phouwsonds K. pPepla ond . Hne exxex o
oo \'\'\0\,-\1‘4 pRspis U\‘Kl?_-ctrnt)!ajegfl s dormnsteoked ook s
reaulle  Ovvank. @ dorwoans - 700 ko ! This Shaws ke
Hne Ca"\fzmir\fl\ A, 00dx ... LAY naxe dmmal\(alw
NL(&&ULLA Hag QMO Oﬁ wnrvqﬁ\cqﬁmk betuse. M uidl hos
[ \noon &xVupk&ﬂQJ Fo. CanShurk.... S O VvOS....0nawk & (ood.
A =€ t',,o_f'\rl W\Qm& T o Noge. .. PL}\A;L{ [
NOMALL. USemplaymert . INOs. . o temph  poanen .ok ¢
| ennplogmenk Wt NUMOQ . [oans wanich. (uere
Weadiked @ 1933, /.ﬁ]e Anhodiachal.. G f\\fml'(‘»sl_‘ (Oans
MLaak . uaaves. . Loakd bR et CH... Skaning ok

GCSE History 5SHB02 2C



’ﬁus e.olpeed mquqnm.‘ be/mme ____________________ u/umm
Gowe.. U‘«P wa -y A ade o Stasg ok ha
ond . (oiar O oy wm qZH\LJstH\n.,
hod. Lap— Hr\a.jn LAXTR. DA Jdo,sawmmh Fa’dﬂw

_________ ONOUAL. O 0emploged. o
Mﬂ\hﬁm e Od:db‘o\m Ceduntad mwh,m

bu\eu)ow&iogh\e Ouvay despa . My b
Percadisd (G OCO . sddien. 0. Hhe el d vesaille.
bM!qu&mmWquoomwm

ond . Mhis. EXEOOSUN..... edinad. mmp\a.wmkas

U\\*(QNM_G_J _______________ J:.f.f ........... N L e onos. .. lQ“[’ub‘-Lf—

Cahmaned JJ.( e NJo-s.. s (loked tok .
oD bohomo e agen. Q. b-2u bod b do
Ok Lok B 0o\ h...... VAo ook e 0"“‘%-.1

GCSE History 5HB02 2C




nawere. tvoay . (Waveh Were  tespbd aM- o
CONRIOA DO, ... ’IV\OMCL%Q __/oms__rggudkeﬁi
Mz tdo Howerer IS ChU . Mmosnt e woere

Mo \ges fE o s U oS hd 0ecessory k.
LOAAPIABN . (p DN ustaseh C\j)uw\ r‘esicv@j wwtnjm
}{Q@&/dlﬂ%{f%s hoanr . oas A s Sosascun g Mt

Jewss et boondl. . frempe Fehia. ke clockir ol lararger
G 1937 1eae Geenans Cxdd bt Hhiev posiiong ad

% ResultsPlus

Examiner Comments

This response was awarded full marks. It is clearly focused on
the set question and confidently explains points made about
the Nazi government's policies to reduce unemployment. It
also includes a section explaining "invisible unemployment."
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Question 4

Level 3 answers gave detailed explanations about how the Nazi government used education
to spread their ideas about race and minority groups. Most students achieved this by
explaining how Nazi beliefs about Aryan supremacy and anti-Semitism were spread

in textbooks, through the school curriculum and by control of teachers. Many of these
responses also included details on Eugenics, Social Darwinism and Lebensraum. The
specification for this unit does state “the treatment of minority groups, for example Jews,
gypsies and disabled people.” It was surprising how few candidates did include details on
other minority groups rather than focusing exclusively on anti-Semitism.

Level 2 answers were more general descriptions of Nazi beliefs without focusing on the
impact and consequences of these beliefs in education. Unfortunately many candidates
scored low by failing to recognise the thrust of the set question, offering explanations on
the differences in education for boys and girls and how they were prepared for different
future roles. References to race often became incidental in these answers. Students were
clearly offering responses to questions set previously for this examination.

Level 1 statements were often general comments about the Nazis’ treatment of the Jews.
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Examiner Comments

This response was awarded Level 2, 7 marks. It is a descriptive
and generalised answer which loses sight of the set question.
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Question 5
Question 5a

Level 3 responses were clearly focused on reasons for the failure of the Munich (Beer

Hall) Putsch such as the lack of organisation; the police being forewarned and therefore
prepared; and the overall lack of wider support. A few candidates also commented on signs
of the start of wider economic recovery.

Level 2 responses had much less explicit links to the set question and were invariably
narrative accounts of the Putsch without any real explanations offered of reasons why it
failed. Many of these answers continued a lengthy "telling the story" by continuing with
details of Hitler's trial and his time spent in prison.

Level 1 responses were often simple statements that could apply to any uprising. The
occasional candidate confused the Munich Putsch with the Kapp Putsch or the Spartacist
Uprising.

Question 5b

There were some excellent Level 4 answers which analysed the effectiveness of the Nazi
government in dealing with opposition with a sustained argument throughout. These
responses gave specific examples to support their argument such as the Edelweiss Pirates,
the July Bomb Plot, Church leaders or used the stimulus on the White Rose Group. These
students often interpreted the existence of opposition as evidence that the Nazi government
did not deal effectively with opposition; or how the fact that no opposition was able to stop
Hitler shows that the Nazi government effectively dealt with any opposition.

Level 3 responses were often explanations of various opposition groups and their methods
used; or were accounts of how the Nazi government successfully dealt with opposition.

In Level 2 responses, candidates often described various forms of control. Invariably these
responses were long and detailed descriptions of concentration camps and the use of the SS
and the Gestapo. It is worth reiterating at this point that many students confuse the use of
concentration camps with the death camps and the “Final Solution.”

Level 1 responses were either comments that could apply to any one-party state without
any real evidence that they applied to the Third Reich, or candidates’ own personal opinions
on Hitler.
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/\ Examiner Comments

Part (a) was awarded high Level 2. It is a narrative account of
the Munich (Beer Hall) Putsch without any focus on the reasons
for its failure.

Part (b) was awarded low Level 4. It is consistently detailed,
is accurate and shows focus on the set question. This fulfils
many of the criteria for Level 4. Improved performance on the
judgement aspect would have given it a mid or high Level 4.
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Question 6
Part (a)

Level 3 responses identified key reasons for the growth of support for the Nazi Party after
the Wall Street Crash. Most focused on the economic situation in Germany, the promises
made by the Nazi Party to specific social groups and the sense of Hitler as Germany’s “last
hope.” There were some excellent responses that explained the fears of many of Germany'’s
lower middle-class about a return to hyper-inflation. Many mentioned the Nazis' use of
propaganda and the role of Goebbels as a key factor for the increasing support. There was
also the mention of influential individuals such as Hugenberg and their support for the
NSDAP.

Level 2 responses lacked such an understanding of context and described increasing
support for the Nazi Party in more general terms rather than being specific to the period
immediately after the Wall Street Crash.

Level 1 answers were often very general comments which could apply to many national
leaders. A particular misunderstanding for some candidates was that many of the working-
class who now found themselves unemployed supported the Nazi Party rather than the

KPD. As always, there was a significant number of students who confused the Wall Street
Crash with hyper-inflation. There were also responses that obviously believed that Hitler
was already in power at the time of the Wall Street Crash; or which explained later methods
used by the Nazis to gain support such as the mass production of radios and the availability
of cheap Volkswagen cars.

Part (b)

Level 4 responses analysed and prioritised the problems facing the Weimar government in
1923. Some very sophisticated answers included examples of other problems facing the
German government in 1923 such as the Weimar Constitution. At this level candidates
often stressed that hyperinflation did, in fact, benefit certain groups and was solved with
the introduction of a new currency and the Dawes Plan. Many also stated that, although the
Beer Hall Putsch was put down, it was indicative of deep underlying dissatisfaction within
Germany. Often the Level 4 answers had a judgement that commented on 1923 in the
context of the entire short history of the Weimar Republic and the rise of Nazism.

Level 3 answers were good explanations of the various problems facing Germany in 1923.
At times there was the obvious response which was trying to make a previous set question
on the Treaty of Versailles relevant to this year’s question, with different degrees of success.
Some students did, however, clearly link the Treaty of Versailles as the cause of all or some
of the problems facing Germany in 1923. Some students also got sidetracked as to the
extent of the failure of the Munich (Beer Hall) Putsch which became irrelevant as it was
outside the time frame of this particular question.

Level 2 responses were either narratives of various aspects of 1923, or descriptions of life

in Germany in 1923. The former often detailed at least two from the invasion of the Ruhr,
hyperinflation and the Munich (Beer Hall) Putsch. The latter response was typically a lengthy
list of examples of people living during hyperinflation. Lower scoring responses showed
confused chronology and a high number of students seemed to think that hyperinflation led
to the French occupation of the Ruhr. Some candidates thought that Weimar Republic was a
political party.

I {aJ T LJ' L#‘ U Sl [P v ‘""l e N DAt ranrs - {,"(- Al Lj K
I \ J .

o~ Y 1.:1)* AAAAT, t H’f’ Vag %5 j\l_‘, P 1 A ‘,\J._(ul.j.--)

Inaeelf LA e Cganala ey

GCSE History SHB02 2C



GCSE History 5HB02 2C

15
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Examiner Comments

Both parts (a) and (b) of this response were given full marks.
Part (a) shows a clear explanation of specific reasons for the
growth in support for the Nazi Party after 1929. Part (b) is a
well-written sustained argument with specific and precise details.




Paper Summary

There was clearly outstanding performance by some students who gave impressive
analytical responses with well-selected and very accurate subject knowledge.

Both teachers and candidates should be careful of not producing preprepared answers to
questions which may require similar content to previous examination questions but have a
different focus. Candidates' responses need to recognise the thrust of the set question to
reach the higher marks.

Candidates should also ensure that they have a firm grasp of the chronology to ensure
that the material they offer is within any date frame set in particular questions. Simple
misunderstandings or rapid reading of the questions can sometimes let candidates down
- for example students need to be confident in understanding that a question on the Nazi
government is post 1933.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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