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Introduction

A total of 24,275 candidates sat this paper.  Examiners saw much that was impressive 
and the overall feeling was that most candidates had found the paper accessible and 
that it offered them the chance to show what they knew, with relatively few answers left 
blank.  This report highlights both strengths and weaknesses of the responses seen with 
the aim of providing feedback to teachers and helping them to prepare students for future 
examinations.

Candidates were clearly comfortable with the format of the new examination paper and 
generally seemed confident about the material covered.  They should be aware of the key 
themes of ideas about the cause of disease, prevention and treatment and they should also 
realise that the questions on the extension studies can call on material from the core, and 
that within the extension unit part a and part b are not linked.  
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Question 1

Most students recognised the change in the treatment of minor illnesses, commenting on 
the shift from herbal to chemical remedies; the change from home-made or individually 
prepared remedies to shop bought / mass produced ones; the change from a remedy 
applied externally to one taken internally; or the change from treatment based on limited 
knowledge to treatment based on a scientific understanding of illness.  They were therefore 
able to reach level 2.  A few answers said the sources showed a shift to more effective 
treatment and this reflects the assumption seen in other questions that medieval medicine 
was ineffective – this was not always the case.  

Answers deserving the full marks do not need to be long.  Candidates who took extra sheets 
of paper here rarely changed their mark – either they had gained the full 4 marks within 
the allotted 12 lines, or their answer failed to address the question and additional detail 
and comment did not raise the quality of the answer.  They should be reminded that this 
answer is based entirely on the sources and there are no marks available for additional own 
knowledge.  Consequently, the inclusion of explanations or additional information does not 
gain marks but does waste time and can affect performance in later questions.  Similarly, 
there is also little point in describing the sources or making inferences from a single source.  
The question is about using the 2 sources in combination to make an inference about 
change over time.

However, the quality of support they offered varied a great deal.  Some students made 
explicit references to each source and also made comments explicitly identifying the 
nature of the change that had occurred; these cases obviously deserved the full 4 marks.   
Other answers were clearly based on the sources but made no reference to them or 
the explanation of change was vague.  Some students simply said the sources showed 
differences in the treatment or juxtaposed comments about each source with the only 
indication of change being the use of words such as ‘whereas’ or ‘however’ and these were 
restricted to Level 1.  

Some candidates also tried to develop this into a question about how much change had 
occurred or whether it was progress.  This is a valid approach but they tended to write far 
too much for 4 marks and to bring in additional detail from their own knowledge; They 
should remember that question 1 always has a simple focus on identifying change based on 
using 2 sources in conjunction and comments identifying continuity are not relevant here.

The best answers began with an inference about change and then supported it by a 
reference to each source, rather than describing each source and only making the inference 
about change at the end.
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  This uses details from each source to identify 
the change from home made remedies to mass 
produced and branded treatments and from a 
remedy based on approximate measures to one 
that was standardised.   

Examiner CommentsExaminer Comments
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  This answer has a sense of change from home 
made remedy to a prepared tablet but the use 
of the sources is left implicit.  

Examiner CommentsExaminer Comments
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Question 2

There was a marked difference in performance between the 2 options here.   Examiners 
commented that answers on the Four Humours were spread across all levels whereas 
answers on antibiotics tended to be either very good or very weak.

Candidates who chose to write about the 4 Humours could usually identify the 4 Humours 
and describe treatment based on that theory.  Although some candidates were sidetracked 
into a discussion of Hippocrates or Galen, many candidates reached Level 3, and could 
usually talk about the lasting influence of the theory of the Four Humours, and therefore 
the treatments in use, especially the way that the Church’s control over medical training 
perpetuated the ideas of Galen and therefore this theory.  Some answers stressed the 
negative importance of the theory, pointing out the way it limited progress. The importance 
of the theory as a shift from a belief in supernatural causes of illness towards identifying 
observable symptoms and a belief in a physical or natural cause was also identified although 
this needed to be linked to treatment to gain high marks.

Some answers remained at Level 2 because they described the theory or the treatment 
based on it without addressing the issue of importance.  Other answers asserted that 
theory was not important because it was not a valid one, or suffered from a confused 
understanding of chronology and suggested that Galen worked during the Middle Ages, or 
that the theory of the Four Humours was developed by Vesalius, Harvey, Chadwick, Pasteur 
or Lister.

However, candidates choosing to write about antibiotics often found it difficult to explain 
their importance beyond the idea that they saved lives.  Most answers focused on penicillin 
but often drifted into telling the story – there was little sense of the impact antibiotics had 
on disease, infection and as a breakthrough in research.  Candidates obviously associate 
antibiotics with penicillin and this question then triggered the prepared response on 
penicillin, Fleming, Florey and Chain rather than an answer to the question set.

A small number of candidates discussed the development of magic bullets, writing about 
Salvarsan 606 and sulphonamides and showing that antibiotics were a major breakthrough 
since they offered an effective way of treating a range of illnesses for the first time but they 
did not always offer enough contextual detail to show the impact of this development. Many 
candidates tend to assume that as soon as Pasteur’s germ theory was published, medicine 
became scientific and effective treatment became available; they fail to realise that even 
when vaccinations were being developed, treatment was still not possible and therefore they 
do not appreciate the significance of the development of antibiotics.   

There were some valid comments made about the importance of antibiotics based on the 
fact that they were a scientific approach to treatment or that they could be mass produced 
but again there was little development of the situation before, which could support 
comments about their significance.  However, it was very pleasing to see a small number of 
candidates mentioning later developments allowing penicillin to target different diseases, or 
the problem of MRSA and growing resistance to penicillin.
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Meanwhile, large numbers of candidates failed to score any marks because they confused 
antibiotics with anaesthetics and antiseptics.  Other answers could explain that penicillin 
helped prevent post-operative infection but could not develop the answer beyond this one 
example.  Centres should perhaps remember that surgery is only relevant to Unit 1 when 
discussing it as a method of treatment, (mainly in the twentieth century) for example, 
pace makers, hip replacements, transplants etc.;  19th century developments in surgery, 
such as dealing with pain, infection and blood loss, are covered in Unit 3 and are not part 
of the specification for this paper.  Other students appear to have been confused by the 
appearance of paracetamol in Source B and tried to show the importance of antibiotics as 
painkillers.
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  These extracts from an answer clearly show that the theory 
of the four Humours infl uenced treatment and medical 
training for over 1500.    It also shows how it led to a new 
approach to understanding illness which was important even 
though the theory itself was actually invalid.  

Examiner CommentsExaminer Comments



10 GCSE History 5HB01 1A



GCSE History 5HB01 1A 11

  This answer provides information about 
the discovery and development of 
penicillin but does not explain why the use 
of antibiotics was important.  

Examiner CommentsExaminer Comments
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Question 3

Although this was the less popular choice than question 4, examiners felt it was answered 
more successfully.  Candidates seemed comfortable with this question and could confidently 
discuss various aspects of the Church’s influence on medicine, with many recognising the 
need to weigh positive and negative aspects in order to make a judgement on ‘how far’ 
the Church’s influence was positive.  A few candidates did not treat the picture as stimulus 
material and tried to analyse it as a source.

The stimulus picture led many to explain the importance of the Church’s role in caring for 
the sick although many assumed this was all done within the monasteries and convents 
and few explained the range of hospitals where care took place.  Answers also pointed out 
that the Church offered care, not treatment, and that many hospitals actually turned away 
infectious cases.  The Church’s role in preserving knowledge and providing medical training 
was often balanced by comments about the negative effect of the continued influence 
of Galen and the disapproval of dissection.  There was excellent own knowledge used to 
support these points, for example the case of Roger Bacon or the Church’s resistance 
to accepting medical ideas from the Muslim world.  Candidates also discussed the effect 
of religious explanations of illness, explaining how that inhibited a search for a natural 
explanation and therefore a cure, and why this led to a reliance on prayer and the actions of 
the flagellants during the Black Death.  

Many very good answers addressed the whole timescale of the period and explained the 
challenges to the Church’s control and its declining influence as a result of the Renaissance 
and Reformation and the work of individuals such as Vesalius and Harvey. 

Where candidates failed to score highly despite good knowledge they either described 
aspects of the Church’s influence without discussing its impact or became sidetracked into a 
discussion of the importance of Galen.
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  This answer provides a sustained analysis of the role of the Church, weighing the 
negative against the positive aspects in order to reach an overall judgement.  

Examiner Comments

  This answer provides a sustained analysis of the role of the Church, weighing the 

Examiner Comments
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  Although this answer gives a good explanation of the Church’s role in 
offering care for the sick, it does not discuss any other aspect.  

Examiner CommentsExaminer Comments
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Question 4

It was surprising to see that this question was more popular than question 3 since 
candidates often do not cope well with questions focusing on the twentieth century or on 
technology.  Unfortunately, many candidates who chose this question failed to analyse it 
properly.  Although they recognised the focus on technology, the question was about the 
period since 1900 and about treatment in hospitals, yet a large proportion of answers 
discussed Pasteur’s use of the microscope or the invention of the printing press, the work of 
Florence Nightingale in hospitals, or discussed the role of technology in scientific research.  
Other candidates interpreted this question as one asking whether technology was more 
important than other factors in the development of medicine and discussed war, the role of 
the government, and individuals.

Good answers explained how machines can be used to perform the role of organs, for 
example in kidney dialysis or the use of pacemakers and life support machines.  They also 
explained how technology can be used in radiotherapy and chemotherapy, the hypodermic 
needle and the ability to deliver a precisely measured dose of medicine, or the use of 
instruments such as endoscopes and the laser.  The role of technology in making keyhole 
surgery was also explained.  Although scans and monitors are not strictly part of treatment, 
many answers used them to explain how treatment can become more precise or respond 
more quickly.  Others also talked about equipment in hospital making treatment easier, such 
as adjustable beds, electricity, computer records etc.  There were also good answers on 
blood banks making transfusions possible and the hi-tech equipment needed for intensive 
care or neo-natal units, with some answers including the negative aspect of the rising costs 
of such care.

Some answers just listed examples of technology and could not relate them to treatment 
but a  large number only seemed to have 2 examples to discuss, neither of which was very 
appropriate – mobile X-Ray machines used on the battlefields of the First World War to 
detect shrapnel and the role of technology in the mass production of penicillin.  

For many students, science and technology are seen as indivisible.  They need to become 
aware of the difference between them since this question did not reward answers about 
scientific research which was not linked to treatment.  Too many students assume that gene 
therapy is currently used and that the breakthrough in understanding the structure of DNA 
has automatically led to the ability to cure genetic conditions. 
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  This answer is typical of many that were seen in 
that it does not focus on treatment in hospitals.  

Examiner CommentsExaminer Comments
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  This extract from a high scoring 
answer shows some valid examples of 
technology being used in treatment.  

Examiner CommentsExaminer Comments
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Question 5 (a)

Answers here tended to be either very good or quite weak.  A few candidates simply 
presented various actions as a list but many were very knowledgeable and explained a 
range of ways people tried to prevent the spread of disease, often based on their knowledge 
of actions during the Black Death.  The use of prayer, pilgrimage and the actions of the 
flagellants were shown to be based on religious ideas about the cause of illness; smelling 
posies and burning rubbish were based on the idea of miasma; the use of bleeding and 
purging to keep the humours in balance was explained; and the isolation of sufferers, 
especially lepers, was explained with details offered such as lazar houses, quarantine and 
the leper’s bell.

At the lower end, candidates did not focus on the question that was set.  Answers describing 
Roman public health or medieval treatments could not be rewarded.  Students who seemed 
to try to use the bullet points in 5b or even 6b to answer this question revealed their 
misunderstanding of chronology and many seemed to think cholera was a problem during 
the Middle Ages.

Question 5 (b)

Most candidates had good knowledge of Roman public health and many could also describe 
the situation during the Middle Ages but the coverage was often unbalanced and they could 
not always make links between the two periods or analyse continuity between them.  

Reasons given to explain why Roman standards of public health were not maintained 
included a failure to maintain the structures, a lack of centralised government, pre-
occupation with war and defence rather than the standard of living, and a lack of 
engineering expertise.  Some students could also identify attempts made during the 
Middle Ages to improve public health and suggested that Roman standards did not collapse 
completely, describing public stewes, private sanitation, the provision of water or toilets by 
private individuals and local councils, and good hygiene in religious houses.  However, many 
did not recognise the bullet point about public toilets in Lincoln as an example of good public 
health during the Middle Ages and they assumed that wells were often sited deliberately 
close to cess pits.  Indeed, a number of answers asserted that people during the Saxon 
period and the Middle Ages chose to be dirty and unhygienic.  

The fact that the question did not have an end date meant that answers which extended 
beyond the scope of this extension unit were accepted (presumably students had been 
taught both extension units).  However, these answers were often based on the bullet 
points for question 6b and assumed a direct line between the Roman withdrawal and 
the industrialisation of the nineteenth century, with little awareness of anything that 
happened in between.  Other problems included a focus on whether medical knowledge was 
maintained into the Middle Ages and anachronistic views of the government at this time, 
assuming that it had the authority and funding to be more pro-active.



GCSE History 5HB01 1A 21

 

   

 

This extract shows a clear explanation of some 
of the reasons why public health declined but 
also points out that the period after the Romans 
left was not one of total regression.

Examiner Comments

This extract shows a clear explanation of some 

Examiner Comments
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Question 6 (a)

This question also seemed to polarise student responses.  At Level 3, answers showed 
a wide range of ways that the government has tried to prevent ill health, including: 
vaccination campaigns to protect against diseases such as polio, TB, MMR, and cervical 
cancer; laws about pollution and housing; screening programmes available on the NHS; 
educational campaigns against specific illness such as swine flu or AIDS; anti-smoking 
campaigns including health warnings, advertisements and high taxation; and healthy living 
campaigns such as ‘5 a day’ and ‘Catch it, Kill it, Bin it’.  Answers covering several examples 
usually showed a range of different ways that the government took action and the changing 
nature or expansion of the government role although occasionally a list of actions was given 
with little comment.

Unfortunately, many students failed to score either because they wrote about the NHS 
offering treatment or they assumed the date 1948 referred to the nineteenth century and 
wrote about the 1848 Public Health Act.  Other answers were focused on the reforms of the 
early twentieth century, which again could not be rewarded.  This extension unit regularly 
asks about public health in the nineteenth and twentieth centuries and every time students 
lose marks because their understanding of chronology is faulty. 

Question 6 (b)

This topic was well known and students wrote confidently, and it was a delight for examiners 
to see the range of own knowledge that was incorporated into the answers.  In addition to 
the bullet points in the question, candidates wrote about Chadwick, Snow, Farr, the Great 
Stink, Bazalgette, the Public Health Acts, the work of Booth, Rowntree and the difference 
between the permissive Public Health Act of 1848 and the mandatory one of 1875 (although 
few details were given on what changes actually occurred).

In many cases a direct link was made to government action, although sometimes the 
explanation simply consisted of the assertion that ‘this made the government take action’.  
However, candidates were less confident on explaining how various factors interacted.  
Sometimes this was the result of faulty chronology – Chadwick was apparently inspired 
by Pasteur, Snow knew about Pasteur’s germ theory, and the poor health of recruits in the 
Boer War led to the 1875 Public Health Act.  However, events such as the Great Stink or the 
extension of the franchise were used to show why parliament became prepared to change 
its attitude of laissez-faire although many students assumed this was inevitable as soon 
as Pasteur’s theory was published.  Little mention was made of the example set by local 
government action.

Answers which described each factor without explaining how it led to change were marked 
at Level 2, and where each factor was treated separately the answer tended to remain at 
Level 3; to reach Level 4 an explanation of the interaction of factors or prioritisation of 
factors was needed.
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There were some misconceptions, especially around the bullet point about the increased 
population of Manchester – some students saw this as evidence of improved public health 
rather than a reason for increased problems.
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  This answer shows a range of ways in which 
government action aimed to prevent illness.  

Examiner CommentsExaminer Comments
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  The student understands the problem of poor public 
health and offers a reason why the government took 
action but the answer does not develop this point 
with details of what the government did and cannot 
explain the role of Chadwick.      

Examiner CommentsExaminer Comments
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These extracts show the understanding that factors 
acted in combination to prompt government action.

Examiner CommentsExaminer Comments
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Paper Summary

Examination technique is a key element affecting the achievement of candidates.  Practising 
examination questions in timed conditions is crucial and many students clearly had their 
plan worked out as examiners often saw notes about timing written next to the question.  
The extension question carries a total of 25 marks – half of the total available for the whole 
paper.  Part b of the extension question is the most heavily weighted and the only one to 
be marked on 4 levels – it is vital that candidates leave themselves enough time to answer 
this properly.  Therefore candidates who write excessively on question 1 are limiting their 
chances of a high total.  In the same way, question 2 and part a of the extension question 
usually have quite a narrow focus and do not require the same breadth of coverage that 
is required for question 3 / 4 or part b of the extension question.  Practising in timed 
conditions is also an important way of ensuring candidates can write legibly throughout the 
whole paper:  neatness is far less important than clarity and there seemed to be an increase 
this year of answers where handwriting was extremely difficult to read.

The second key element of successful examination technique is the ability to analyse the 
question and plan an answer which focuses on that precise question rather than an answer 
which provides information on that topic.  Too often candidates lost marks by launching into 
a prepared answer which was not relevant for this question.  This could be seen particularly 
in question 4 where many wrote about technology in the nineteenth century, or question 6a 
where answers described the work of the NHS.  Even when candidates began their answer 
with ‘In this essay I am going to explain …’ they often simply wrote all they knew on a topic.  
Far better as an introduction, is an outline of their overall response.

Examiners commented how often candidates lost marks through insecure chronology.  
Unit 1 is a Study in Development and the focus is on change and continuity over time.  
Relatively few questions need knowledge of specific dates and events but most questions 
require candidates to place events in context and discuss contemporary events or talk 
about the preceding or succeeding situation.  It is also essential that candidates recognise 
and sequence terms such as medieval, Renaissance, and nineteenth century as well as key 
dates.

Questions 3, 4 and part b of the extension questions all include stimulus material; in 
questions 3 and 4 this can take the form of prose, an illustration or bullet points but in 
questions 5b and 6b it will always be bullet points.  However, candidates should not assume 
the stimulus material is all they need to write a good answer and it is highly unlikely 
that the bullet points or stimulus material in one question will help them in another.  The 
material is there to remind them to cover a range of aspects or the full timescale of the 
question but they must have enough understanding to see its relevance and enough 
knowledge to make use of it.  It is not essential to include all the bullet points and if 
students do not understand what one bullet point means, they should ignore it.  However, 
the best answers usually go beyond the bullet points and bring in additional details to 
supplement their explanation or to identify a new factor.

Nevertheless, the difference between Level 2 and Level 3 is not the amount of detail 
included but the use made of it.  Level 3 requires analysis and therefore a few moments 
identifying the different aspects to be covered can help students to produce a structured 
response instead of one which is one long paragraph containing facts apparently scattered 
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at random.  Planning and analysis is also very important for Level 4 in the extension 
question.  Part b questions will normally ask for some kind of evaluation, such as identifying 
the most important reason.  It does not require a substantially different answer from a Level 
3 response but it does need the analysis to be sustained over more than one point being 
made and prioritisation or evaluation to be explained in the conclusion even if it does not 
run throughout the answer.  However, candidates should note that a conclusion which simply 
sums up what has already been said ( ‘In conclusion we can see …’) is not the same as 
evaluating the importance of different reasons.

Marks are included within part b of the extension question for the Quality of Written 
Communication.  There have been few examples of textspeak but the usual problems of 
‘would of’ and misspelling of key words such as disease, hygiene, remedy, parliament or 
government can mean that ideas are not communicated clearly.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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