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Introduction

Examiners reported that candidates had few problems with this year’s paper and,
generally, answers were well-focused, with a good understanding of the topics tested.
On Q1la and Q1b, however, there was some suggestion that a minority of the
candidates might not have read the questions thoroughly, as discussed in the relevant
sections below. However, a paper that included questions on gangsterism,
entertainment in the 1920s and the causes of the economic boom in the 1920s (and
the end of that boom) provided plenty of scope for candidates to demonstrate their
understanding of the period.

There are two areas that centres might like to consider from this year’s paper:

It is pleasing to see centres working to improve their candidates’ exam technique, but
there is increasing evidence that, in places, such an approach may be counter-
productive. In Qlc and Q1d, and in particular in Q3a and Q3b, candidates are using
phrases designed to gain them access to the highest levels of the mark scheme, but
which might actually prevent them from explaining their thinking more clearly. For
example, on Qlc and Q1d there were numerous examples of candidates asserting
‘this links with” without any attempt made to show a link or explain the connection
between the two points. In Q3a and Q3b, some candidates attempted to prioritise
certain factors by stating that ‘The most important reason was... The second most
important reason was...” without any justification for these assertions. Perhaps such
candidates might be better directed to explaining their answer more deeply. Often
assertions of linkage or relative importance restrict an answer to Level 2, when higher
reward might have come with deeper explanation.

This year saw the introduction of marks for SPaG on Questions 2 and 3. Centres need
to ensure that candidates are aware of the awarding of such marks and how
important they can be in determining final grades. On this paper, some seven marks
can be awarded and so rigorous attention to detail in terms of spelling, punctuation
and grammar (including the clear communication of meaning) is very important.
Candidates should also realise that if they fail to produce rewardable material on Q2
or Q3, their SPaG mark will be zero, along with their mark for History.
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Question 1 (a)

Generally, candidates had few difficulties with this question, though their responses
suggested that there is, perhaps, a need to ensure the question is read carefully.
Candidates were asked to tell us what they could learn about the New Deal, but some
of them made inferences about Roosevelt. Where those inferences were related to the
New Deal, they were rewarded, but some were not.

Most candidates talked of the New Deal’s popularity, or noted that it appeared to have

been initially successful, but less so after 1936. Where supported, these answers were
rewarded at Level 3.
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ﬁ examiner comment

The answer begins by making an apparent inference that the USA
returned to depression after 1936, but this is actually a paraphrase of
the source. The most convincing inference is the final statement that
the ‘New Deal was only good short-term’, which has been supported by
a paraphrasing of the source in the previous sentence. The answer,
therefore, reaches Level 3.

7

! examiner tip

—

This is a question requiring one supported inference. The best answers

make that inference straightaway and then quote the source to support
the inference.
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Question 1 (b)

This question also suggested that some candidates had not fully understood what they
were being asked. The question called for the features of the opposition to the New
Deal, but a minority of candidates chose to answer on the features of the New Deal
itself. Consequently, some very detailed and knowledgeable answers received no
reward as they were addressing the wrong content.

Those who wrote on Roosevelt’s opposition to his policies were generally well-
rewarded for providing information on how opposition came from the political parties
and radicals, from business and from those who considered the measures
unconstitutional.

As mentioned in previous reports, candidates show better technique when they make
it clear to the examiners that they are moving from one feature to another.
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ﬁ examiner comment

The answer does not talk of ‘one feature’, ‘another feature’, etc. but it
does go straight to answering the question and shows clearly that two
features are being described. There is sufficient support for full marks

rded.
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| ResultsPlus
\\; examiner tip

To ensure a direct answer to the question and an efficient use of time,
candidates are advised to begin their answer with the words of the
question. For example ‘one feature of opposition to Roosevelt..." is an

ideal way to begin the answer to this question.
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Question 1 (c)

Gangsterism and prohibition are particularly popular topics in this syllabus and this
was reflected in the confident way in which candidates were able to write about the
features of them in the 1920s. Unfortunately, many responses were restricted to Level
2 by providing descriptive answers that did not give due consideration to the effects of
gangsterism. Examiners read many accounts setting out the details of Capone’s
exploits and the St. Valentine’s Massacre. Answers that saw the wider impact of
gangsterism (usually in terms of how it undermined law and order and reduced
respect for the authorities) were able to reach Level 3.

p..no nob EioN_and .
_ megcuL SUPSEou
\o_IN(S_Mode the U‘S/X e badt
______ Oﬂd Lt WlO,strLQUS/QLCOK l\lr@tmlﬁ

\[ examiner comment

This answer had previously described the impact of gangsterism in
terms of its links with prohibition and inter-gang rivalry before making
the comment that the gangs ‘made the USA look like they didn’t have
their own country under control’. While this comment needs further
explanation, built on top of the detail of gangsterism, it is sufficient to
score the lowest mark in Level 3 for seeing the wider picture.

N

examiner tip

This question is about ‘effects’ and candidates should avoid just writing
about the topic identified. Marks will be scored by telling the story of
gangsterism, but to score highly, candidates must consider what
difference gangsterism made.
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Question 1 (d)

This question was answered disappointingly, with a number of candidates confused
between the causes of the end of the economic boom and the impact of the Wall St.
Crash. Such answers talked of how the boom ended because of high levels of
employment and homelessnhess caused by events in the American stock market.
However, while there was an impact in 1929, the major effects of the Wall St. Crash
were not seen until 1930. A similar chronological weakness was seen in answers that
explained that the economic boom was caused by the USA supplying goods for the
war and that, once the war came to an end, so did prosperity.

Candidates who explained how, by 1929, over-production was leading to a slowdown
in the economy and the beginnings of a decline in confidence were able to score well,
particularly if they were able to show how these trends brought an end to the
economic boom, rather than just asserting that they did.
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"/\'l examiner comment

This is the first paragraph of a response that explained several reasons.
Although the candidate is not entirely clear on how or why
unemployment had begun to grow by 1929, there is a clear attempt to
explain that the rise in unemployment led to reduced spending and
reduced profit. The complete answer was marked at Level 3.

=

Y\ ResultsPhus
[~~~ examiner tip

On causation questions such as this, examiners too often feel that they
should write ‘which means?’ after parts of candidates’ answers. This is
because too often candidates will write ‘The boom came to an end
because demand for goods fell (like this...)’. What is needed for Level 3

is an explanation of why that reduced demand brought the economic
boom to an end.
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Question 2 (a)

This question asked candidates to explain how entertainment changed in the 1920s.
The responses showed that the material was well-known and there were many
detailed answers explaining how the film industry developed, popular music,
particularly jazz, grew, and how mass production allowed radios to be purchased
cheaply. More detailed responses also pointed out that the boom in car purchase
brought about greater social mobility and explained how that affected entertainment.

Where candidates were able to explain trends or changes, rather than just describing
the new forms of entertainment, Level 3 was reached. There was a great fascination
with the flapper movement on this question, and some candidates used this aspect of
entertainment to explain how life for women changed. It was a little disappointing,
however, to see that so few candidates realised that the flappers were very much a
minority in American society.

7 <Py

examiner tip

In a question on ‘change’, candidates need to explain how the position

they are describing is different to what had happened before.

GCSE History 5HA02 2C

11




Question 2 (b)

This was very much the less popular of the two options in Q2. Some who chose it saw
it as a question about farming, whereas others had a wider understanding of the
decline of industries such as shipbuilding, coalmining and the railroads. The answers
on farming made valid points about the impact of reduced demand after the First
World War, whereas those who took a more general approach explained how the
growth of synthetic materials and the development of the motor industry inevitably
had an impact on older industries, particularly where they could not introduce new
production methods.

12
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'/N examiner comment

This answer lacks depth, but it does address three affected industries
(shipbuilding, textiles and transportation). An attempt is made to show
how developments caused decline and so the answer reaches a low
Level 3.
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Question 3 (a)

As mentioned in the general comments, both this question and Q3b sometimes saw a
mastery of technique over substance. What examiners wanted to see was an
explanation of how the identified factors (or any others the candidates wished to use)
helped bring about the economic boom. Once this had been achieved, top level marks
could be reached by prioritising those factors, or showing how they linked together to
bring about the boom.

Candidates seemed to know the material very well and had little difficulty in
describing each factor. Such answers took them to Level 2. Where they were able to
explain how at least two factors actually brought about the economic boom, answers
reached Level 3. As explained in the comments on Q1d, it is vitally important that
candidates explain how the factor brought about the outcome, or all they are doing is
describing, not explaining. Only once Level 3 has been achieved is reward given for
prioritisation, so sometimes candidates attempted to prioritise without having
explained the real contribution.

There were, however, some excellent answers that were able to establish the clear
links between advertising, hire purchase and mass production. Such answers were
rewarded at Level 4.
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'l'/ﬂ examiner comment

What is written in the final paragraph is a summary of the contribution
of each of the four factors without explaining why hire purchase was
more important than other factors or establishing the link between the
factors.

The candidate has previously reached Level 3 by explaining the
contribution the factors made and will receive a little extra credit for
this attempt at prioritisation, but it remains within Level 3.

| examiner tip

—

In explaining why one factor is more important than others candidates
must compare the importance of each factor, not just assert that ‘this
was the most important reason because it led to ...".

16
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Question 3 (b)

This was not a popular option, but those candidates who attempted it seemed to have
a good understanding of the content and many made the link between homelessness
and unemployment. As in Q3a the links were sometimes asserted, rather than
explained and so most answers were rewarded at Levels 2 and 3.
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examiner comment

This is the conclusion to an answer that has already explained the
contribution made by homelessness, unemployment and loss of
confidence in banks. This conclusion is not sophisticated, but there is a
genuine attempt to show links between confidence and unemployment,
as well as to compare the relative impact of the factors.

Consequently, a low Level 4 mark was awarded.

18
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)
\\; examiner tip

When considering the importance of factors, candidates need to ensure
that they are explaining fully. It is not enough to talk of ‘a really
important problem’. Why was it really important? What did it cause to
happen - or not happen?
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Summary
e Candidates must make sure that they read each question fully to understand the
exact requirements of what they are being asked.

e In causation questions, candidates must ensure that they explain how the factors
they are addressing brought about the stated outcome.

e Centres must take care that candidates do not use ‘key phrases’ in a superficial
manner that prevents them from fully explaining their answer.

e Candidates must remember the importance of correct spelling, punctuation and
grammar in their answers.

20

GCSE History 5HA02 2C




Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this
link:

e http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

GCSE History 5HA02 2C 21




Further copies of this publication are available from
Edexcel Publications, Adamsway, Mansfield, Notts, NG18 4FN

Telephone 01623 467467

Fax 01623 450481

Email publication.orders@edexcel.com
Order Code UG034652 January 2013

For more information on Edexcel qualifications, please visit
www.edexcel.com/quals

Pearson Education Limited. Registered company number 872828
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE

Ofqual

Cymru
Welsh Government

Rewarding Leaming



