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Introduction

As centres become more familiar with the demands of the examination, it is pleasing to see 
an increasing number of candidates focussing their answer on the demands made by the 
question, rather than merely rehearsing what they know about a topic.

This is particularly noticeable in Question 3, where the majority of candidates were able to 
show how the various factors either played a part in bringing about stability in Germany 
in the 1920s, or in helping the Nazis to win support.  For some candidates, however, 
comparative importance continues to be something they find very difficult.

It might perhaps be of benefit to quote from the January 2011 examiners' report on this 
issue. In that report centres were advised that:

To score highest marks, the answer must compare the relative importance of a number 
of factors. In trying to do this many candidates asserted that one factor was the most 
important because it was very important. Such an approach is flawed. Comparison must 
involve an analysis of at least two factors.

Examples are given in the report on Questions 3(a) and 3(b) which may help candidates to 
understand how this might be done.

One issue which emerged this summer was around the use of dates in questions. There 
are eight questions on the paper and to avoid overlap, it is necessary for the examiners 
to restrict the time periods addressed in individual questions. Thus, Question 1(c) talked 
about effects ‘in 1923’, Question 1(d) about difficulties in ‘1919-20’ and Question 3(b) about 
propaganda in ‘1929-32’. If candidates are to do themselves full justice, they need to look 
out for these signposts. It would surprise many candidates to hear that details of Hitler’s 
use of propaganda whilst in power was not relevant in Question 3(b).
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 Question 1 (a) 

 

  Candidates are now secure in their understanding of the requirements of this fi rst question. 
There were few answers which address the nature, origin and purpose of the source, and 
only the weakest responses were limited to paraphrasing or copying the source. Some 
candidates still write much lengthier responses than is necessary, but under the stress of 
sitting a public examination, perhaps this is understandable. It is worth emphasising that 
only one supported inference is required to score full marks – and this can be achieved in 
just 3-4 lines.  

 

 The example shown was a common response, suggesting that the Jews were disliked, as 
evidenced by the extreme reaction to the death of a single diplomat. Although it is not 
possible to recognise the second inference, the fi rst suffi ces to achieve four marks. 

    

     

 

DocID 0272300222565
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The answer begins with the inference that Jews 
were disliked. The support is not a direct quote, 
but instead a paraphrasing of the relevant part 
of the source. Although a direct quote is better 
technique, paraphrasing the source to support 
an inference is a valid approach.

Examiner Comments

The answer begins with the inference that Jews 

Examiner Comments

To be successful in the examination 
you have to move crisply through the 
questions. This ‘starter’ is one where you 
can gain time for other questions. Find 
your inference, make it, support it with a 
quote and move on!

Examiner Tip
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 Question 1 (b) 

 

  This question was not to the liking of all candidates. Indeed, some did not understand 
what was meant by the ‘Weimar Constitution’ and wrote about the Treaty of Versailles or 
limited their responses to the problems created by proportional representation. What the 
examiners were looking for on the question was an understanding that the constitution was 
democratic, followed by details of offi cials, elections, voting etc. 

 

  Two developed answers would score 5-6 marks on this question. The answer shown was 
awarded 5 marks. 

 

   

 

DocID 0272300220348
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Don’t leave it up to the examiner to fi nd 
your developed points. It is good technique 
to use terms such as ‘one feature was…’ and 
‘another feature was…’.

Two points are developed (the constitution was 
democratic and the role of the Chancellor). The 
second development is not fully supported, so 6 
marks were not awarded.

Examiner TipExaminer CommentsExaminer Comments
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Question 1 (c)

This question raises an important point about the use of dates in questions. Here the 
wording is precise; candidates are asked about the effects ‘in 1923’, rather than just the 
effects in general. This was to prevent candidates discussing the Dawes Plan and the work 
of Stresemann. Most candidates worked within 1923, though there were some extensive 
answers on solutions to the problems created, rather than on the problems themselves.

Most candidates were able to give details of the failure to pay reparations in 1922 and 
consequent French invasion. From that came passive resistance, strikes, printing of 
banknotes and hyperinflation (where plenty of examples were given!). Better answers 
explained the consequence of these actions, with the very best understanding that the 
government lost popularity and credibility.

The answer shown was marked in Level 3. After setting out the economic problems created 
by the occupation (not shown), the answer moves on to explain how the occupation not only 
made the Weimar government seem weak, but led to support for political opponents.
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  This is the second part of a candidate 
response. The candidate clearly sees 
the wider impact of the occupation and 
explains how it harmed the Weimar 
government. 7 marks were awarded.  

Examiner CommentsExaminer Comments

 
 Remember that this question is about 
effects. It is not enough to say what 
happened. What did those events you 
have described cause to happen?  

Examiner Tip
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Question 1 (d)

The Treaty of Versailles is a topic which candidates know well, and there was plenty of 
detail on land losses, the War Guilt Clause and reparations. Such answers did identify the 
reasons why the German government had difficulties, but they did not directly explain the 
connection and so were marked at Level 2.

There was a lack of precise knowledge of the chronology of the period which hindered 
some candidates. Whilst it was undoubtedly true that the government was unpopular for 
signing the treaty, agreeing to the War Guilt Clause and to the principle of reparations, it is 
not true that it took the blame in 1919/20 for agreeing to pay the crippling sum of £6,600 
million. This figure was not set until 1921. Equally, whilst it is true that the treaty made the 
government unpopular and led to uprisings, such as the Kapp Putsch, it did not lead to the 
Spartacist Revolt, which pre-dated the publication of the terms.

The answer shown explains a number of reasons why the Treaty of Versailles created 
difficulties for the Weimar government. It contains several references which are outside 
the time span of the question (hyperinflation, the Spartacists, ‘£6.6 billion’), but the basic 
arguments are sound. There was opposition to the government as a result of signing 
Versailles and why this created difficulties for the government is explained. The explanation 
of the financial difficulties is less strong, but is valid. The conclusion does not actually link 
the reasons, but instead says they both made the government unpopular. However, the level 
of explanation is enough to be rewarded at Level 3.
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The answer goes straight into addressing the 
question  ‘One reason why the Treaty…’ and has 
a second paragraph stating ‘another reason’. 
This shows good technique.

Examiner CommentsExaminer Comments

Pay particular attention when a question has 
dates in it. Examiners often use dates to limit 
the amount they want candidates to write 
about. So writing outside the given period is 
just wasting valuable time.

Examiner Tip



GCSE History 5HA02 2A 11

Question 2 (a)

Candidates generally knew a good deal about the Churches in Nazi Germany, though 
sometimes the detail was related more to why Hitler wanted to control them than how. 
There was plenty of detail on the Concordat and the German Christian Movement which was 
rewarded at a high Level 2. Where candidates were able to explain that Hitler’s measures 
were part of a policy of repression (in keeping with the totalitarian nature of the Nazi 
regime), Level 3 was awarded.

The extract shown has good detail on the policy towards the Catholic church, though is less 
strong on the Protestants. It does, however, see Hitler’s measures as part of a policy of 
repression and links to totalitarianism, thus achieving a mark at Level 3.
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The answer goes further than just saying what 
Hitler did. It is able to explain how Hitler’s actions 
were part of a more general policy.

Examiner Comments

The answer goes further than just saying what 

Examiner Comments

Look for the ‘big picture’ or ‘overview’. Just saying what 
Hitler did may get you good marks, but not top marks.

Examiner Tip
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Question 2 (b)

This question was not done well and revealed a misunderstanding about what is meant by 
‘standard of living’. The specification is clear on this and lists ‘German workers, the Labour 
Front, Strength Through Joy, Beauty with Labour, wages, prices and the Volkswagen’. 
However, some candidates interpreted the phrase as meaning ‘way of life’. As a result, there 
were answers which talked of persecution of Jews, gypsies and homosexuals, of women 
being encouraged to stay at home and have children, or of how children’s lives improved/
worsened by being subjected to Nazi educational philosophy. This was not the point of the 
question and candidates who wrote solely on these issues were restricted to Level 1.

Some candidates were able to link persecution to employment issues, such as women losing 
jobs or Jews being banned from owning land leading to a deterioration in their standard 
of living. This took them out of Level 1. The very best answers showed how Nazi policies 
brought benefits through increased employment and the KDF, but also had a negative 
impact through worsening working conditions and longer hours.

The following extract reached the bottom of Level 3 for explaining both the negative and 
positive impacts on the standard of living.

DocID 0272300221329
(Page 1 of 2)

DocID 0272300221329
(Page 2 of 2)



GCSE History 5HA02 2A 15

     Question 3 (a) 

  

 This question asked candidates to consider various factors which brought stability to 
Germany in the 1920s. Candidates knew the topics well and there were some very detailed 
and well-written responses. 

  

 As stated in the introduction, candidates seem to have mastered the technique of explaining 
how or why various factors contributed to the stated outcome. Where they fi nd things more 
diffi cult is trying to prioritise between reasons and often a factor is described as the most 
important for the reasons that were used in establishing it was important in the fi rst place! 
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This conclusion shows how one factor might be compared with 
another in importance. The candidate has argued that the 
Dawes and Young Plan were both important, but actually the 
introduction of the Rentenmark was more important because 
without it the Dawes and Young Plans could not happen. This 
is making a judgement on the relative importance of more 
than two factors and so reaches Level Four.

Examiner CommentsExaminer Comments
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  Question 3 (b) 

  

 The question asked candidates to consider a number of factors which contributed to growth 
in support for the Nazi Party in the years 1929-32. As in Question 3(a), candidates generally 
wrote well and often at some length. One disappointment was that many candidates saw 
the word ‘propaganda’ and then launched into detailed accounts of the way that the Nazi 
Party used propaganda to maintain itself in power. This question was about the period 
1929-32 and so much of the detail on, for example, control of the media was not relevant. 
Fortunately, there was usually suffi cient ‘generic overlap’ to allow reward.  

 

 A different approach to prioritisation is adopted in the 3(b) answer shown. 

DocID 0272300220353
(Page 2 of 3)

Here in the body of the essay the 
candidate begins to discuss the 
Nazi opposition to communism 
and how this won the support 
of businessmen. They provided 
funding which enabled the 
propaganda to be produced. 
Although it isn’t stated directly, 
the implication is that being anti-
communist was, therefore, more 
important than using propaganda.

Examiner Comments

Here in the body of the essay the 

Examiner Comments

Remember that you cannot prove that one 
factor is more important than another unless 
you write about both and compare them.

Examiner Tip
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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