Example Candidate Responses

Cambridge International Level 3
Pre-U Certificate in
GERMAN (9780)

% @ International Examinations




Cambridge

Pre-U

Example Candidate
Responses

German (9780)

Cambridge International Level 3
Pre-U Certificate in German (Principal)

www.cie.org.uk/cambridgepreu




Cambridge Pre-U Example Candidate Responses

University of Cambridge International Examinations retains the copyright on all its publications. Registered
Centres are permitted to copy material from this booklet for their own internal use. However, we cannot
give permission to Centres to photocopy any material that is acknowledged to a third party even for internal

use within a Centre.

© University of Cambridge International Examinations 2011

www.cie.org.uk/cambridgepreu




Cambridge Pre-U Example Candidate Responses

Cambridge International Level 3 Pre-U Certificate

German

9780

Contents
Page
Introduction 4
Components at a Glance 5
Paper 2 Reading and Listening (Translation and Summary) 6
Paper 3 Writing (Discursive Essay) 26
Paper 4 Topics and Texts 42
Part | —Topics 42
Part Il —Texts 70

www.cie.org.uk/cambridgepreu




Cambridge Pre-U Example Candidate Responses

Introduction

The main aim of this booklet is to exemplify standards for those teaching Cambridge Pre-U, and to show
how different levels of candidates’ performance relate to the subject’s curriculum and assessment
objectives.

Cambridge Pre-U is reported in three bands (Distinction, Merit and Pass) each divided into three grades (D1,
D2, D3; M1, M2, M3; P1, P2, P3).

In this booklet a range of candidate responses has been chosen to illustrate as far as possible each band
(Distinction, Merit and Pass). Each response is accompanied by a brief commentary explaining the strengths

and weaknesses of the answers.

For ease of reference the following format for each paper of the subject has been adopted:

C Question

Mark Scheme or
Indicative Content

{

CExampIe Candidate

Response
CExaminer Comment}

Each question is followed by an extract of the mark scheme used by Examiners. This, in turn, is followed by
examples of marked candidate responses, each with an examiner comment on performance. Comments are
given to indicate where marks were awarded and how additional marks could have been obtained. In this
way, it is possible to understand what candidates have done to gain their marks and what they still have to
do to improve their grades.

Teachers are reminded that a full syllabus and other teacher support materials are available on www.cie.org.uk.
For past papers and Examiner Reports please contact CIE on international@cie.org.uk.
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) Weighting
Component Name Duration (%) Type of Assessment
(1]
1 Speaking c. 16 minutes 25 Externally assessed oral
. N 2 hours .
2 Reading & Listening . 25 Externally set and marked written paper
15 minutes
. 2 hours .
3 Writing and Usage . 25 Externally set and marked written paper
15 minutes
) 2 hours )
4 Topics and Texts . 25 Externally set and marked written paper
30 minutes

This booklet contains a selection of example candidate responses and Examiner comments for Paper 2
(Translation and Summary), Paper 3 (Discursive Essay) and Paper 4 (Topics and Texts).
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Paper 2 Reading and Listening

Part | Reading

Mark Scheme
Translation
One tick for each box, then see conversion table.

General marking principles for the transfer of meaning

e The correct information should be communicated.
« Any suitable alternative rendering can be accepted.
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Conversion table

[Total: 10]
(AO2)

Part Il Listening
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Mark Scheme
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Tapescript
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Example Candidate Response — Distinction (D1)

Reading: Translation
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Listening: Summary
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Examiner Comment
Reading

This was a very strong performance. The candidate produced 28 out of 30 sections of the translation
correctly. Not only did the candidate successfully identify the lexical items, she also manipulated them in an
intelligent way to fit the semantic structures of the translation. Particularly impressive was the candidate’s
correct use of prepositions in conjunction with nouns, such as auf den Stral3en; an den Stral3enecken, and
aus diesem Grund, as well as in conjunction with adverbs, as in Er ist davon lberzeugt. There was also
some excellent paraphrasing, for example in schelchtem Zustand for ‘run down'. There were a few errors,
mainly through the use of the incorrect case, as in um sie zu helfen, which requires the dative, or as in es
stort ihm sehr, which instead needs the accusative. Despite these minor errors, however, the candidate was
able to score the full 10 marks for the translation.

Listening

The candidate produced an equally impressive performance for the summary, scoring 10 out of 10 marks.
She detected the important plural -s of ‘Definitions’ and was therefore able to provide the relative aspects
necessary to score full marks for the first bullet point. All the information required for the remaining bullet
points was provided in good and concise English, an important quality if candidates want to supply the
required information within the 100-word limit.

The candidate scored the full 20 marks available for the translation and the summary.
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Example Candidate Response — Distinction

Reading: Translation
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Listening: Summary
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Examiner Comment
Reading

This was a strong performance. 25 of the 30 sections of the translation were completed correctly. The
candidate made good use of lexical items from Lesetext 2, such as Mietshéuser; sich einlassen auf and
rauslassen, and successfully adapted them for the purposes of the translation. The candidate also correctly
employed sophisticated vocabulary such as Priigelei or akzeptabel. \Whilst the candidate showed great
assurance in terms of producing the correct case, the picture is more mixed when it comes to the use of
prepositions. Very occasionally the candidate chose words or phrases that were not idiomatic or incorrect,
as when ‘run down’ was translated as am Boden gebracht. Overall, however, the candidate’s assured grasp
of the meaning of the source text and her confident choice of words shows a high level of competence in
German which was reflected in the 9 marks scored out of 10.

Listening

In the second exercise 8 marks were scored out of 10. In addressing the first bullet point the candidate did
not distinguish between different manifestations of child poverty. For the second bullet point the candidate
gave only one specific aspect of German child poverty. Otherwise, the candidate produced a comprehensive
summary with all of the required information expressed in elegant English. The word limit of 100 words was
adhered to as well.

The candidate scored 17 out of 20 marks for the translation and the summary.
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Example Candidate Response — Distinction/Merit

Reading: Translation
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Listening: Summary
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Examiner Comment

Reading

21 sections out of 30 were translated correctly. The candidate reused some of the lexical items from
Lesetext 2. Some reasonable attempts to paraphrase were made, for example, in einer Kampf teilzunehmen
as a translation of 'to get involved in a fight’. A number of lexical items could not be accepted, however,

as they were either incorrect, e.g. sich abzulassen for 'express themselves', or because they could not be
used within the context, e.g. fertig for ‘ready’. In both cases the items distorted the meaning of the original
sentence. The candidate, however, showed grammatical assurance when it came to the correct use of
prepositions (auf den Stral8en; an den StralSenecken) and the declension of adjectives (die Behandlung
dieser jungen Mannen. Overall, this was a good approach to the task and the candidate scored 7 out of 10
marks.
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Listening

In the summary 7 out of 10 marks were achieved. The candidate kept her response concise, and was able to
provide much of the information required for each of the bullet points. However, the answer did not always
fully address the bullet points. Bullet point 1 and 2, for instance, contain a hierarchy of information: bullet
point 1 makes a distinction between what poverty means in developing countries as opposed to in Germany.
Bullet point 2 elaborates further on the second part of bullet point 1. The candidate only addressed the first
part of bullet point 1 before moving on to the two parts of bullet point 2, earning a total of 3 rather than 4
marks for the two bullet points. Another mark was lost due to the fact that the candidate did not distinguish
between native German children and children of immigrant families.

The candidate scored 14 out of 20 marks for the translation and the summary.

Example Candidate Response — Merit

Reading: Translation
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Listening: Summary

www.cie.org.uk/cambridgepreu



Cambridge Pre-U Example Candidate Responses

Examiner Comment
Reading

The candidate produced 16 correct sections out of 30 for the translation, having identified and re-used only
a few lexical items from Lesetext 2. The candidate also introduced some new expressions, with varying
degrees of success: zerstort for ‘'run down', sich zu verarbeiten for 'to express themselves' and beruhigend
for ‘peacefully’ were not accepted. On the other hand besorgniserregend was a well chosen paraphrase

of "troubles'. Other attempts were unsuccessful because they lacked precision, e.g. Schmutz for ‘rubbish’
or Jungs for ‘young men’. The candidate manages to convey the general meaning of the source text in
German, but struggles to produce the level of vocabulary required for a good performance, and runs into a
number of grammatical difficulties. Overall, however, this was a fair attempt and the candidate scored 6 out
of 10 marks.
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Listening

In the second exercise the candidate scored 6 out of 10 marks. The candidate was able to score full marks
for the first two bullet points, but thereafter only addresses the remaining bullet points in part. Parts of the
candidate's answer also lacked precision. The candidate used up a large number of words unnecessarily
and went over the word limit. As a result, marks were lost at the end of the exercise. Overall, however,
the summary was delivered in good English. The candidate scored a total of 12 out of 20 marks for the
translation and summary.

Example Candidate Response — Pass/Merit

Reading: Translation
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Listening: Summary

Examiner Comment
Reading

11 of the 30 sections of the translation were completed correctly. The candidate identified and re-used only
two of the lexical items from Lesetext 2 correctly. An attempt was made to translate all of the sentences,
and some of the words within phrases were correct and could therefore be awarded marks. The candidate’s
performance, however, was marred by a lack of appropriate vocabulary (untergerennt for ‘run down’; mit
keine Haare for 'with shaved heads'; er dreht ihn viel for ‘that troubles him a lot’; rauslassen for ‘express’),
and by difficulties with basic grammar. There were grammatical errors with cases and prepositions

(in dem Stral3en; Fur dieser Grund), genders (den Benehmen), and relative pronouns (Florian, wer ein
jugendzentrum...). The candidate scored 4 out of 10 marks.

Listening

In the second exercise the candidate scored 5 out of 10 marks. The first two bullet points were summarised
without much difficulty, although one mark was lost through the conflation of two discrete points from
different sections of the listening passage. In the third bullet point the candidate confused subject with
object and produced the wrong information as to which group of people had to look after which other group
of people in the future. The candidate could only be credited for part of the fourth bullet point, as the word
count was exceeded before all the information had been provided. No marks could therefore be awarded for
the fifth bullet point either.

The candidate scored a total of 9 out of 20 marks for the translation and summary.
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Paper 3 Writing

Part |
Part I: Discursive Essay (40 marks)
Question

1 Beantworten Sie EINE Frage auf Deutsch zu einem der folgenden Themen. Sie sollten 350-450
Worter schreiben. Beziehen Sie sich auf konkrete Beispiele aus deutschsprachigen oder anderen
Landern.

(&) Wird Ihrer Meinung nach genug getan, um die Umwelt zu schonen? Diskutieren Sie diese
Frage.

Mark Scheme

e Accuracy and linguistic range (24 marks) [AO2]
* Development and organisation of ideas (16 marks) [AO3]

Accuracy and linguistic range

Almost flawless. Excellent range of vocabulary and complex sentence patterns.

22-24 Excellent Good sense of idiom.

Highly accurate. Wide range of vocabulary and complex sentence patterns.

18-21 | Very good Some sense of idiom.

Generally accurate. Good range of vocabulary and some complex sentence

14-17 Good patterns.

Predominantly simple patterns correctly used and/or some complex language
10-13 | Satisfactory | attempted, but with variable success. Adequate range of vocabulary, but some
repetition.

Persistent errors may impede communication. Simple and repetitive sentence

6-9 weak patterns. Limited vocabulary.
Little evidence of grammatical awareness. Inaccuracy often impedes
1-5 Poor L L
communication. Very limited vocabulary.
0 No relevant material presented.

Development and organisation of ideas

Implications of question fully grasped. Ideas and arguments very effectively
organised, illustrated with relevant examples. Wholly convincing.

Most implications of question explored. Ideas and arguments well organised,
illustrated with relevant examples. Coherent argument.

Main implications of question explored. Organisation generally clear but lacking
coherence in places. Some relevant examples. Some ability to develop argument.

Some implications of question explored. Patchy or unambitious organisation, but
with some attempt at illustration. Some irrelevant material.

Limited understanding of question. A few relevant points made. Rambling and/or

15-16 Excellent

12-14 Very good

9-11 Good

6-8 Satisfactory

35 Weak repetitive. Ideas and arguments poorly developed.
Minimal response. Implications of question only vaguely grasped. Very limited
1-2 Poor . . .
relevant content. Disorganised, unsubstantiated and undeveloped.
0 No relevant material presented.
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Example Candidate Response — Distinction (D1)
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Examiner Comment

This essay is very well structured, the argument coherently developed, and the ideas illustrated with well
chosen examples. The introduction is carefully formulated and, with the help of a rhetorical question, leads
into the body of this strong essay. The structure is clear, with each paragraph dealing with one major point in
turn. Each paragraph is itself well structured, introducing the point to be made, followed by a closely argued
elaboration.

The writing is easy to follow with very few grammatical mistakes. The candidate makes effective use of
idiomatic expressions and the work is convincing with good lexical variety. There is plenty of evidence that
the candidate has prepared well for the topic area and the linguistic demands of this type of essay. Word
order is impressive, with many complex sentences and a variety of tenses covered. Overall, this essay
typifies a convincing performance at the level of Distinction, which could have only been improved by
including more in the way of original ideas to give the essay a more personal touch.

Accuracy and linguistic range 23/24
Development and organisation of ideas 14/16
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Question

1 Beantworten Sie EINE Frage auf Deutsch zu einem der folgenden Themen. Sie sollten 350-450
Worter schreiben. Beziehen Sie sich auf konkrete Beispiele aus deutschsprachigen oder anderen
Landern.

(e) ,Rauchen sollte an 6ffentlichen Orten grundsatzlich verboten werden.” Finden Sie das
auch?

Mark Scheme

e Accuracy and linguistic range (24 marks) [AO2]
* Development and organisation of ideas (16 marks) [AO3]

Accuracy and linguistic range

Almost flawless. Excellent range of vocabulary and complex sentence patterns.

22-24 Excellent Good sense of idiom.

Highly accurate. Wide range of vocabulary and complex sentence patterns.

18-21 | Very good Some sense of idiom.

Generally accurate. Good range of vocabulary and some complex sentence

14-17 Good
patterns.

Predominantly simple patterns correctly used and/or some complex language
10-13 | Satisfactory | attempted, but with variable success. Adequate range of vocabulary, but some
repetition.

Persistent errors may impede communication. Simple and repetitive sentence

6-9 Weak patterns. Limited vocabulary.

Little evidence of grammatical awareness. Inaccuracy often impedes

1-5 Poor communication. Very limited vocabulary.

0 No relevant material presented.

Development and organisation of ideas

Implications of question fully grasped. Ideas and arguments very effectively

15-16 Excellent organised, illustrated with relevant examples. Wholly convincing.

Most implications of question explored. Ideas and arguments well organised,

12-14 Very good illustrated with relevant examples. Coherent argument.

Main implications of question explored. Organisation generally clear but
9-11 Good lacking coherence in places. Some relevant examples. Some ability to develop
argument.

Some implications of question explored. Patchy or unambitious organisation, but

6-8 Satisfactory with some attempt at illustration. Some irrelevant material.

Limited understanding of question. A few relevant points made. Rambling and/or

35 Weak repetitive. Ideas and arguments poorly developed.
Minimal response. Implications of question only vaguely grasped. Very limited
1-2 Poor . . .
relevant content. Disorganised, unsubstantiated and undeveloped.
0 No relevant material presented.
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Example Candidate Response — Merit
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Examiner Comment

This essay explores most aspects of the question. Overall, the argument is well structured, with clear and
coherent paragraphing. The examples chosen are relevant and evaluation as well as personal opinion are
included. The reader can follow the argument well.

Complex sentences are attempted throughout the essay, with varying success. The vocabulary is varied and
engaging, but there is a lack of attention to detail with regards to spelling, e.g. capital letters for nouns or
the use of the umlaut in some cases. Some of these slips might have been detected and put right. There
are very few sentences without mistakes, but word order is generally sound. The style and register of the
work are pitched successfully. Overall, this essay represents a convincing Merit-level performance in which
linguistic deficiencies are made up for by successful structuring and relevant content.

Accuracy and linguistic range 10/24
Development and organisation of ideas 13/16
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Example Candidate Response — Pass
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Examiner Comment

This essay makes a genuine attempt to answer the question, expressing a personal point of view and
reflecting on more general points. It is structured reasonably well, with a general introduction and a
considered conclusion. The main body of the essay shows some evidence that the candidate prepared well
for an essay in this topic area. However, some of the points made are somewhat straightforward and there
is generally a lack of originality. The argument is a little patchy and the line of thought is not always clear.

Complex sentences are fairly successfully used throughout the essay. However, some linguistic
weaknesses impede communication. Word order is often correct, but the vocabulary used is generally quite
limited and not very idiomatic. A consequence of this is that some points are not easy to follow.

Tenses are limited but some lapses in register are more serious as exemplified by the use of dein.

Accuracy and linguistic range 6/24
Development and organisation of ideas 7/16
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Paper 4 Topics and Texts

Part | Topics
Part I: Cultural Topics (30 marks)
Choose EITHER question A OR question B from ONE of the topics and answer it in German.
Recommended word length: 350-500 words.
You should bear in mind that you will be assessed on both content and language.

In your essay in Part | you must refer to TWO works from the prescribed list. You may also refer to other
sources.

Mark Scheme

Candidates are to attempt one question from Part |: Topics and will write their answers in the Target
Language as these texts/films are to be studied primarily in cultural context (be it historical, political, social)
as well as a literary/cinematic one.

Answers are to be marked out of 30 according to the criteria below:

e 20 for Content [AO3: 10 marks, AO4: 10 marks]
e 10 for Language [AO2]

This paper is intended to test candidates’ knowledge and understanding of a topic and their ability to use

this knowledge to answer questions in a clear and focused manner. A sophisticated literary approach is not
expected (although at the highest levels it is sometimes seen), but great value is placed on evidence of a
firsthand response and thoughtful, personal evaluation of what candidates have studied. Candidates may
have been encouraged to depend closely on prepared notes and quotations: quotation for its own sake is not
useful, though it will not be undervalued if used appropriately to illustrate a point in the answer. This applies
to films as well as literary texts. Texts and notes may not be taken into the examination.

Candidates will not tend to show all the qualities or faults described in any one mark-band. Examiners will
attempt to weigh all these up at every borderline, in order to see whether the work can be considered for the
category above.

Examiners will take a positive and flexible approach and, even when there are obvious flaws in an answer,
reward evidence of knowledge and especially any signs of understanding and careful organisation. In the
marking of these questions, specific guidelines will be given for each question, agreed by the examination
team.
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| Part I: Topics — Content

18-20

Excellent

Excellent ability to organise material in relation to the question. Comprehensive
knowledge of both texts/films. Ability to look beyond the immediate material and
to show good understanding of underlying themes.

15-17

Very good

A thoughtful and well argued response to the question. Thorough knowledge
of both texts/films. Detailed understanding and illustration of thematic and
comparative issues.

12-14

Good

A well argued response to the question. Equally sound knowledge of both texts/
films. Good understanding and illustration of the thematic and comparative
issues.

9-11

Satisfactory

A mainly relevant response to the question. Shows fair knowledge of texts/films.
Some understanding and illustration of the thematic and comparative issues
AND/OR good understanding of texts/films, but lacking detail. Stronger on one
text/film than the other.

5-8

Weak

An uneven OR basic response to the question. Shows some knowledge

and understanding of the texts/films. Includes some relevant points, but
development and illustration are limited. Contains padding AND/OR has some
obvious omissions OR is largely narrative.

Poor

Little attempt to answer the question. Poor knowledge and understanding of the
texts/films. Insubstantial with very little relevance.

No rewardable content.

Part I: Topics — Language

Almost flawless. Excellent range of vocabulary and complex sentence patterns.
10 Excellent .
Good sense of idiom.
Highly accurate. Wide range of vocabulary and complex sentence patterns.
8-9 Very good gnty . 9 y P P
Some sense of idiom.
67 Good Generally accurate. Good range of vocabulary and some complex sentence
patterns.
Predominantly simple patterns correctly used and/or some complex language
4-5 Satisfactory | attempted, but with variable success. Adequate range of vocabulary, but some
repetition.
2-3 Weak Persistent errors. Simple and repetitive sentence patterns. Limited vocabulary.
1 Poor Little evidence of grammatical awareness. Very limited vocabulary.
0 No rewardable language.
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Question 2A
DIE NACHKRIEGSZEIT

Wolfgang Borchert, Drauf3en vor der TUr
Heinrich Boll, Das Brot der friihen Jahre
Film: Das Wunder von Bern (S6nke Wortmann)

Was sind die Hauptziele der Autoren in den zwei von Ihnen gewéahlten Werken? Wie erfolgreich sind
die Autoren Ihrer Meinung nach?

Indicative Content
Wolfgang Borchert, Drauf3en vor der TUr

Candidates should attempt to examine some of the following points, perhaps placing them in an order of
priority: the problems encountered by the Heimkehrer; an insight into the mental state of such an individual,
the evocation of the turmoil and nightmarish experience of such an individual; a means of criticising post-
war West German society; the loss of Heimat; an evocation of the spiritual void in post-war society; the
dehumanised face of West German society; an investigation of life and death with the audience confronted
with a life or death choice. The level of success Borchert meets will be down to personal viewpoints, but it is
essential that answers should be fully justified by means of precise examples from the text. Comparisons
may be drawn with the other works.

Heinrich Boll, Das Brot der frithen Jahre

Candidates should attempt to examine some of the following points, perhaps placing them in an order of
priority: BollI's desire to criticise post-war West German society; the shortcomings of the Wirtschaftswunder
and the ensuing emphasis on materialism; the notion that the war is on-going despite the defeat of the Nazi
Regime, only now taking on a different guise under the forces of capitalism; the individual in capitalist society
through Walter Fendrich and alienation; lack of moral values against the rediscovery of such values through
the redemptive power of love through his meeting with Hedwig. The level of Béll's success in achieving his
aims will be down to the candidate’s personal point of view. It is essential however that answers should be
fully justified by means of precise examples from the text. Comparisons may be drawn with the other works.

Sonke Wortmann, Das Wunder von Bern

Candidates should attempt to examine some of the following points, perhaps placing them in an order of
priority: an attempt to place the achievement of the 1954 West German football team into an historical
context; an exploration of the West German search for identity in the post-war period, given form at both a
micro level through the story of the Lubanski family and at a national level through the national team; the
notion of a feel-good film in the celebration of an important step in the forging of a post-Nazi identity for West
Germany; the problems of the Spatheimkehrer; the re-building of family and society after the defeat of 1945.
The level of success the film meets will be down to personal viewpoints, but it is essential that answers
should be fully justified by means of precise examples from the text. Comparisons may be drawn with the
other works.
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Example Candidate Response — Distinction (D1)
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Examiner Comment

This is an example of a wide-ranging and detailed analysis of the post-war era as described in book and film.
The discussion opens by contrasting the two works in the contextualised background of the post-war era.
The themes of materialism and the challenges of German society in these post war years of economic boom
are brought out in the analysis of the book, with proper account taken of Walter’s development throughout.
The treatment of the film plots the themes of post-war resettlement and the search for identity for Richard
Lubanski within the larger national story of the successful 1954 German football team. There is proper
consideration of problems on the individual level and awareness of the picture on the macro level. The
conclusion draws together the threads from the two works very neatly.

The ideas are cogently developed and liberally illustrated, and the essay displays a thorough knowledge of
textual detail and underlying themes. The essay is comprised of well-judged paragraphs which seamlessly
follow on from each other. The thoughts are lucidly expressed; the essay has an excellent range of vocabulary
and complex sentence patterns, and is highly accurate in most aspects of grammatical handling. Itis, in all, a
compelling account of the topic. In recognition of its achievements, it was awarded a top Distinction.

Content 20/20
Language 10/10

Question 2B
DIE NACHKRIEGSZEIT

Wolfgang Borchert, Drauf3en vor der TUr
Heinrich Boll, Das Brot der friihen Jahre
Film: Das Wunder von Bern (S6nke Wortmann)

Vergleichen und analysieren Sie die Rolle der Leibe in den zwei von lhnen gewahlten Werken.
Indicative Content
Wolfgang Borchert, Drauf3en vor der Tur

Candidates may wish to start by identifying love as a missing element in the play, with Beckmann unable, in
contrast to the other works, to find any resolution or fixity through love. There is certainly a longing for such
an experience with another human, but he finds himself an outsider, indeed a ‘Mensch unter Unmenschen’
as he comes to realise in his journey through the play. His return to Germany reveals the love he has lost
in the war, as he recounts his wife’s shunning of him for another, a theme revisited in the final scene as she
walks by without acknowledging him or his words. The Madchen appears to offer him some sense of care
and love before Der Einbeinige intervenes. Her notion of love is revisited in the final scene, but it is limited
as her terming him ‘Fisch’ would appear to indicate. Some candidates may interpret the question in terms
of a love of life, with the personified Elbe and Der Andere playing important roles in this regard. Others may
focus on the notion of a loving God through an examination of Gott’s shortcomings which are highlighted

in his meeting with Beckmann. An analysis of the ending could also be tied to the theme of a love for life.
Answers should be fully justified by means of precise examples from the text and comparisons must be
drawn with the character(s) chosen from the other works.
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Heinrich Boll, Das Brot der frithen Jahre

Candidates may wish to start by identifying love as the key element in the text, for it enables Walter
Fendrich to gain liberation from his alienating surroundings. His attitude to life is fundamentally changed
by his love for Hedwig Muller, a love which enables Walter to overcome the years of deprivation during his
early childhood (hence the title), and the hardship of his war and emotionally barren post-war experience.
Through love he is able to attain a sense of timelessness which removes him from the anxieties and
emotional void which characterise his existence up to this point. Love prompts an abandonment of his
previous existence and opens the doors to a new sense of stability and affection offered by the relationship
with Hedwig. Candidates may well argue that out of all three works love is most to the fore in this work and
is the force which is able to rescue the individual from the harsh conditions of the period. Answers should
be fully justified by means of precise examples from the text and comparisons must be drawn with the
character(s) chosen from the other works.

Sonke Wortmann, Das Wunder von Bern

Candidates may wish to start by identifying the different bonds of love that exist in the film: the love between
Matthias and the rest of his family, especially his mother Christa, as well as Ingrid and Bruno; the bond
between the Ersatzvater Helmut Rahn and Matthias; the difficulty of his relationship with his father Richard,
the Spatheimkehrer, for whom love does not come easily (aggression, inability to communicate feelings), and
indeed many candidates may focus on the bond that is forged through the healing power of football, and give
some time to an analysis of the transformation undergone towards the end of the film during the journey and
at the final; some candidates may look at the comic couple Annette and Paul Ackermann. Others may take
the view that football is a facilitator in the forging of emotional bonds and familial love between characters in
the film. Answers should be fully justified by means of precise examples from the text and comparisons must
be drawn with the character(s) chosen from the other works.
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Examiner Comment

This essay on the importance of love is well-structured, thoughtfully developed and cogently argued. The
introduction makes clear that love is the factor which brings about change in the major characters. The
analysis of Walter is pithy and to the point, giving details of his life and state of mind before he meets
Hedwig, and the effect of love on Walter thereafter, and how his life and attitudes changed. Similarly
there is a brisk consideration of the father-son relationship in the Lubanski family and how the trauma of
war is gradually dispelled in Richard, allowing him to communicate his feelings. The role of football in the
development of patriotic love is also evoked.

The understanding of the topic is detailed, logically developed and well-illustrated. The introduction and
conclusion knit the theme of love to the two works in question, drawing a brief distinction between the
differences in treatment of the theme. Had there been consideration of broader themes, and an attempt to
contextualise the love theme more widely, the essay could have achieved the top mark for content.

The essay is written carefully and in a fluent, accurate German with a broad range of vocabulary and
structures.

Content 17/20
Language 10/10
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Question 2A
DIE NACHKRIEGSZEIT

Wolfgang Borchert, Drauf3en vor der TUr
Heinrich Boll, Das Brot der friihen Jahre
Film: Das Wunder von Bern (S6nke Wortmann)

Was sind die Hauptziele der Autoren in den zwei von Ihnen gewéahlten Werken? Wie erfolgreich sind
die Autoren Ihrer Meinung nach?

Indicative Content
Wolfgang Borchert, Drauf3en vor der TUr

Candidates should attempt to examine some of the following points, perhaps placing them in an order of
priority: the problems encountered by the Heimkehrer; an insight into the mental state of such an individual,
the evocation of the turmoil and nightmarish experience of such an individual; a means of criticising post-
war West German society; the loss of Heimat; an evocation of the spiritual void in post-war society; the
dehumanised face of West German society; an investigation of life and death with the audience confronted
with a life or death choice. The level of success Borchert meets will be down to personal viewpoints, but it is
essential that answers should be fully justified by means of precise examples from the text. Comparisons
may be drawn with the other works.

Heinrich Boll, Das Brot der frithen Jahre

Candidates should attempt to examine some of the following points, perhaps placing them in an order of
priority: BollI's desire to criticise post-war West German society; the shortcomings of the Wirtschaftswunder
and the ensuing emphasis on materialism; the notion that the war is on-going despite the defeat of the Nazi
Regime, only now taking on a different guise under the forces of capitalism; the individual in capitalist society
through Walter Fendrich and alienation; lack of moral values against the rediscovery of such values through
the redemptive power of love through his meeting with Hedwig. The level of Béll's success in achieving his
aims will be down to the candidate’s personal point of view. It is essential however that answers should be
fully justified by means of precise examples from the text. Comparisons may be drawn with the other works.

Sonke Wortmann, Das Wunder von Bern

Candidates should attempt to examine some of the following points, perhaps placing them in an order of
priority: an attempt to place the achievement of the 1954 West German football team into an historical
context; an exploration of the West German search for identity in the post-war period, given form at both a
micro level through the story of the Lubanski family and at a national level through the national team; the
notion of a feel-good film in the celebration of an important step in the forging of a post-Nazi identity for West
Germany; the problems of the Spatheimkehrer; the re-building of family and society after the defeat of 1945.
The level of success the film meets will be down to personal viewpoints, but it is essential that answers
should be fully justified by means of precise examples from the text. Comparisons may be drawn with the
other works.
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Examiner Comment

The essay's introduction establishes a binary approach to the title: the novel is seen as negative, whereas
the film highlights the positive aspects of the new Germany. The brief introduction seeks to establish a
link (albeit a limited one) between the two works. The discussion typically isolates details and makes brief
points, but often fails to develop these fully.

The candidate correctly identifies that Walter is the means by which the Wirtschaftswunder is criticised:
predominantly, the lure of materialism does not bring happiness. The image of the hungry wolf is sketched
in; the need for bread is briefly mentioned, but bread as a broader symbol for the times is not developed
more fully. Hedwig is given only a passing mention, and there is no exploration of the importance of
Hedwig for Walter nor the redemptive power of love (which might have brought the introductory thesis into
question).

As for the film, there is some examination of the father-son relationship, though this could be more fully
expanded. The essay does underline the unifying action of football both for the nation and the family. There is
a (too) brief conclusion making a judgement on the success of the authors’ enterprise.

There is no evidence of an essay plan in the script, and one cannot help feeling that a plan would have gone
some way to developing a smoother structure in the essay. Of course there is paragraphing, but the essay
would have benefitted from more detailed analysis of the text and film, and a more thorough development of
the points made.

The response is thus mainly relevant, and there is fair knowledge of the source material. There is, though,
some detail lacking (as indicated above) and limited development of ideas. This places the essay squarely in
the ‘satisfactory’ box for content.

The language of the analysis is generally accurate, and there is a reasonable range of vocabulary which
allows for effective self-expression. Word order and complex sentence patterns (subordinate clauses etc) are

relatively secure.

Content 10/20
Language 6/10
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Question 4A
DAS LEBEN IN DER DDR

Voker Braun, Unvollendete Geschichte
Thomas Brussig, Am kiirzeren Ende der Sonnenallee
Film: Das Leben der Anderen (Florian Henckel von Donnersmarck)

Welche Rollen spielen die Frauen in den zwei von lhnen gewahlten Werken? Werden sie im Vergleich
zu Mannern von dem Staat anders behandelt?

Indicative Content
Volker Braun, Unvollendete Geschichte

Candidates are likely to focus on the central role of Karin. Her role as daughter of an SED official; her role
as lover of Frank; her parents’ treatment of her; her career revealing the workings of the state; pregnancy;
her dilemma, torn between Frank and the demands of a particular society, with possible solutions being
isolation or suicide. As such, some candidates may view Karin as playing a pivotal role in the unmasking

of the contradictions of the state, as are revealed the faults of the system when her personal happiness is
destroyed for the supposed greater good of socialism, as Braun uses her to reveal the contradictions of
DDR society. In reply to the second half of the question candidates may compare the pressures put on Karin
by the state with those put on Frank. They may also examine the power of the parents as members of the
prevailing order to push Karin into conformity; Karin’s bafflement by the reactions and explanations of the
state; her role as an innocent crushed by the machine of the state. Some candidates may take into account
Braun'’s later admission that Karin’s real-life counter-part was connected to the Stasi as an IM (Inoffizieller
Mitarbeiter). Comparisons with the other treatments of women may be drawn together in conclusion.
Answers should be fully justified by means of precise examples from the text.

Thomas Brussig, Am kiirzeren Ende der Sonnenallee

Candidates may well argue that the roles of women in the film are quite stereotypical. The main plot centres
on Micha’s pursuit of Miriam, cast in the role of an object of desire, one who seems unattainable for a large
portion of the novel. She is presented as a paragon of beauty and as glamorous, with Micha having to
contend with his rival in love, a love which is his first love; references to the love letter Micha loses in no-
man'’s land and spends so much time trying to retrieve; Micha’s diary etc. The romantic vision of Miriam is in
contrast to the Existentialistin partner of Mario who gives birth in the presence of Gorbachev at the novel’s
end. Micha’s mother may also feature with her role as the domestic provider, having abandoned ideas of
escape to look after her family. Women are cast in roles but may also be seen as giving meaning to the lives
of the predominantly male characters in the film. It may be argued that the treatment of men and women by
the state is comparable/similar, as the invasive nature of state intervention evident in the two other works is
not as marked in this novel. The absurdities of the state, through the FDJ, ABV etc. are equally applicable to
males as females. Comparisons with the other treatments of women may be drawn together in conclusion.
Answers should be fully justified by means of precise examples from the text.
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Florian Henckel von Donnersmarck, Das Leben der Anderen

Candidates are likely to focus on Christa-Maria Sieland as she is the main female character. A description
of her role will incorporate: her career as an actor for the state (type of action, function for the state as seen
in the film); her relationship with Dreyman; the pressures she feels, exemplified in the bar meeting with
Wiesler; the sexual harassment she undergoes with Hempf; the role she plays in informing on Dreyman’s
activities and the whereabouts of the typewriter; the interview with Wiesler; suicide as a result of her role in
Dreyman’s unmasking. In response to the second part of the question, candidates should focus on: how the
state uses her as a pawn in their surveillance; how Hempf coerces her into a sexual encounter; how she is
forced by the state to inform on Dreyman; how her career is manipulated by the state. Although it is not easy
to generalise, she is treated in a different way to the male characters in the film because of her sexuality (as
Wiesler acknowledges). The state, it may be argued, pushes Christa-Maria into suicide, a fate which the
other male protagonists do not meet, as the pressures, whilst intense, do not reach the proportions of those
applied by the state on Christa-Maria. Answers should be fully justified by means of precise examples from
the film.
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Examiner Comment

This rather brief survey of the role of women in the GDR touches on just a few basic points. There is an
inventory of the jobs that women did in the two works. The essay goes on to mention that the role of the
state is key to accessing some jobs, hence the need to be beyond suspicion politically; the state can also
be coercive via the Stasi; this leads to Sieland being forced to become an informer. The essay tails off with a
short paragraph and a thin conclusion.

The candidate does not really focus on the key information required in discussion of the title, but writes a
very basic response which is enough to show some understanding of the works. The points made are not
developed to any great extent, and illustrations from the text are limited.

The quality of the German, however, is generally accurate with some attempt at complex structures. It is
curious, in this example, that the language mark is almost as high as that for content, and this certainly
buoys up the essay into the bottom of the Merit band.

Content 8/20
Language 6/10
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Part Il Texts
Part II: Literary Texts (30 marks)

Choose EITHER question A OR question B OR question C on ONE of the literary texts and answer it in
English.

Recommended word length: 450-600 words.
You should bear in mind that you will be assessed on both content and structure.
Mark Scheme

Candidates are to attempt one question from Part II: Texts and will write their answers in English as these
texts are to be studied primarily from a literary point of view.

Answers are to be marked out of 30 according to the criteria below:

e 25 for content [AO3: 10 marks, AO4: 15 marks]
e 5 for structure [AO3]

Examiners will look for a candidate’s ability to engage with literary texts and to produce answers which show
knowledge, understanding and close analysis of the text. A more sophisticated literary approach is expected
than for answers to Part |. Great value is placed on detailed knowledge and understanding of the text; on the
construction of an argument which engages the terms of the question and on a close and sophisticated analysis
of sections of the text pertinent to the terms of the question. Candidates may have been encouraged to depend
closely on prepared notes and quotation: quotation for its own sake is not useful, although it will gain credit if
used appropriately to illustrate a point in the answer. Texts and notes may not be taken into the examination.

Candidates will not tend to show all the qualities or faults described in any one mark-band. Examiners will
attempt to weigh all these up at every borderline, in order to see whether the work can be considered in the

category above.

Examiners will take a positive and flexible approach and, even when there are obvious flaws in an answer,
reward evidence of knowledge and understanding and especially any signs of analysis and organisation.

In the marking of these questions, specific guidelines will be given for each essay, agreed by the examination
team.
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| Part Il: Texts — Content |

23-25 Excellent Excellent ability to organise material in relation to the question. Comprehensive
response with an extensive number of relevant points targeting the terms of the
question with precision. Displays detailed knowledge and sustained analysis.

19-22 Very good A thoughtful and well argued response to the question. Includes a large
number of relevant points, well illustrated. Displays thorough knowledge, good
understanding and analysis of the text.

15-18 Good A well argued response to the question. Includes a good number of relevant
points, most of which are developed and illustrated. Some limitations of insight,
but a coherent approach.

11-14 | Satisfactory | A mainly relevant response to the question. Shows fair knowledge and
understanding of the text. Includes a fair number of relevant points not always
linked and/or developed.

6-10 Weak An uneven OR basic response to the question. Shows some knowledge and
understanding of the text. Includes some relevant points, but development and
illustration are limited. Contains padding AND/OR has some obvious omissions
OR is largely narrative.

1-5 Poor Little attempt to answer the question. Only elementary knowledge and
understanding of the text. Makes very few relevant points and even these are
largely undeveloped and unsubstantiated. OR a response which makes hardly
any attempt to address the terms of the question but which displays a basic
general knowledge of the text.

0 No rewardable content.

Part II: Texts — Structure |

5 Very Good | A well structured and coherent piece of writing, with ideas and arguments clearly
linked throughout. All paragraphs well constructed. Includes a comprehensive
introduction and conclusion.

4 Good A clear structure, with logical presentation of ideas. Most paragraphs well
constructed. Includes an adequate introduction and conclusion.

3 Satisfactory | Some success in organising material and ideas into a structured piece of writing.
A reasonable attempt to paragraph but weakness in introduction and conclusion.

2 Weak Some attempt to organise material and ideas into a structured piece of writing.
Many single-sentence paragraphs or no attempt at paragraphing. Organisation of
ideas not always logical.

1 Poor No attempt to organise material and ideas into a structured piece of writing.
Incoherent. Ideas introduced in no apparent order.

0 No rewardable structure.
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Question 10C
Franz Kafka, Die Verwandlung

‘Die Verwandlung depicts a fatal battle between father and son.” To what extent do you agree with
this assessment?

Indicative Content

Candidates should consider both sides of the argument before coming to a fully justified conclusion. Candidates
may well also look to other elements in the text which widen the perspective offered by the title, but these should
come after an analysis of the title’s perspective. Candidates should focus on Gregor’s position in the family

as breadwinner and the ensuing sources of conflict stemming from this. Also, the clash of attitudes revealed

in the interactions between father and son, and in those with other parties, chiefly Grete. Candidates should
also discuss the apple incident and give an analysis thereof and of the resultant positions taken by Gregor and
his father in the narrative. A definition of the father’s role in the fatal decision regarding the removal of Gregor
should also be made, with the father playing second fiddle to Grete in this regard. Such a reading would push
towards a wider perspective on the text, with Gregor in fact also in a ‘fatal battle’ with other elements of society:
the oppressive institution of the family, with the family using the individual to its own ends; the forces of work/
capitalism, with Gregor’s obsession with his job leading to his alienation/dehumanisation due to the demands
imposed on him, by family and business; sexual repression. Some candidates may focus on the role of business
and Gregor’s work, with the subsequent internal conflicts set off in Gregor’s mind, evident from the first page of
the work. Others may look at Grete’s role in the story, adding to the conflict, with music and the conservatoire
dream linked to her decisive move to renounce the ‘Untier’. Some may follow the role of women in the story and
in Gregor’s internal battle. Others may discuss the whole institution of the family and its repressive mechanisms,
extending this to the whole of society. Key to an analysis will be a discussion of the perspective of the ‘fatal
battle’ offered by the dual-narrative perspective. Some may conclude that a wider vision of the Erzahlung is
possible, yet at its core still lies a conflict between father and son. Points and conclusions should be fully
justified by means of precise examples from the text.
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Examiner Comment

This is a thoughtful and cogently argued analysis of the subject of Kafka's novel. It considers to what extent
the central issue is a battle between father and son, then broadens the discussion to the importance of

the wider family, work and finance. The points made are clearly and effectively expressed, and there is
consistent, apposite illustration from the text, both close reference and quotation.

The overall impression is of a good textual understanding anchored in sustained argument and analysis.

The essay was given a mark in the ‘very good’ box reflecting the high quality of the discussion and the
inclusion of all but a few possible points.

Content 20/25
Structure 4/5
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Question 11B

Bertolt Brecht, Leben des Galilei

What role is played by the Church in Leben des Galilei?
Indicative Content

Candidates should identify the role of the Church in the context of the play: as the upholder of authority;

its collusion with the ruling classes; its role in class domination; its counterpoint as the upholder of dogma/
belief against the reason of Galileo. Attention may be drawn to the portrayal of the institution through various
characters, many of whom transcend the two-dimensional and indeed some of whom may be deemed
sympathetic; see scenes 6 (to comic effect), scene 7 Kardinale Bellarmin and Barberini, scene 8 (der kleine
Moénch), so that the Church is not to be seen as a devious bureaucracy, but rather as a tool of power and
the prevailing social order. Examples must be given. The essential role of the Church as the upholder of
authority is evident in many scenes: the collusion with the aristocrats/capitalist system revealed in scene

9 through Ludovico; the use of power, intimidation and violence in the name of the Inquisition in scenes

7, 11 and 12; its role in manipulating Galileo in scene 12 and explained by the protagonist in scene 13.
Candidates may focus on the role played by the Church in suppressing knowledge and bringing its power to
bear on science in the form of Galileo. Some may also pursue the line that the Church is also depicted as
an institution open to change by virtue of the historical perspective given by the play as Brecht reduces the
historical crisis of the real Galileo episode to an ideological battle between belief and reason. This may be
lost in the play but not in the wider historical perspective, as an analysis of the final two scenes with Andrea
may reveal. The role of the Church may also be linked to the Epic nature of the play in this regard. Points
and conclusions should be fully justified by means of precise examples from the text.
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Examiner Comment

The answer on the role of the Church is engaging and well-argued, and goes to the heart of the issue: the
institution of the Church as arbiter of power and truth. There is appropriate consideration of the Church as
an oppressive authority, and this is contrasted with the search for truth by Galileo and his view of science.
Much of the discussion is cogently argued, though one point which is not entirely fully developed is the
subject of Galileo’s ‘humanity’.

An attempt to put the genesis of the play into historical context allows a broader perspective to take shape,
and there is reference to the 1955 edition in which the text was reworked so that there appears less of a
struggle between ‘absolutes’ in the drama, but more accurately reflects the ambivalent role of science and
scientists in an uncertain (nuclear) world.

Further details could have been added: the collusion of the Church with the ruling classes; more evidence on
how Church uses power and intimidation; a review of the final scenes with Andrea. Nevertheless, the main
thrust of the question has been grasped and effectively discussed.

On a stylistic note, it is helpful and preferable if candidates could separate their use of quotations from the
English analysis, rather than trying to integrate German into bilingual sentences.

The mark indicates that the essay is clearly of Distinction standard, with its large number of relevant points
and its clear development and structure.

Content 19/25
Structure 4/5
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Question 11A
Bertolt Brecht, Leben des Galilei

Refer the following passage to context, indicating what is revealed in this exchange about the
characters, the ideas expressed and the way in which they are presented within the passage.

Sagredo: Und wo ist also Gott?
Galilei:  Binich Theologe? Ich bin Mathematiker.
Sagredo: Vor allem bist du ein Mensch. Und ich frage dich, wo ist
Gott in deinem Weltsystem?
Galilei:  In uns oder nirgends! 5
Sagredo: schreiend: Wie der Verbrannte gesagt hat?
Galilei:  Wie der Verbrannte gesagt hat!
Sagredo: Darum ist er verbrannt worden! Vor noch nicht zehn Jahren!
Galilei:  Weil er nichts beweisen konnte! Weil er es nur behauptet
hat! Frau Sarti! 10
Sagredo: Galilei, ich habe dich immer als einen schlauen Mann
gekannt. Siebzehn Jahre in Padua und drei Jahre in Pisa
hast du Hunderte von Schiilern geduldig das Ptoleméische
System gelehrt, das die Kirche verkiindet und die Schrift
bestatigt, auf der die Kirche beruht. Du hast es fur falsch 15
gehalten mit dem Kopernikus, aber du hast es gelehrt.
Galilei: ~ Weil ich nichts beweisen konnte.
Sagredo: unglaubig: Und du glaubst, das macht einen Unterschied?
Galilei:  Allen Unterschied! Sieh her, Sagredo! Ich glaube an den
Menschen, und das heif3t, ich glaube an seine Vernunft! 20
Ohne diesen Glauben wirde ich nicht die Kraft haben, am
Morgen aus meinem Bett aufzustehen.
Sagredo: Dann will ich dir etwas sagen: ich glaube nicht an sie.
Vierzig Jahre unter den Menschen haben mich stéandig
gelehrt, dald sie der Vernunft nicht zuganglich sind. Zeige 25
ihnen einen roten Kometenschweif, jage ihnen eine dumpfe
Angst ein, und sie werden aus ihren Hausern laufen und
sich die Beine brechen. Aber sage ihnen einen vernunftigen
Satz und beweise ihn mit sieben Grinden, und sie werden
dich einfach auslachen. 30
Galilei: Das ist ganz falsch und eine Verleumdung. Ich begreife
nicht, wie du, so etwas glaubend, die Wissenschaft lieben
kannst. Nur die Toten lassen sich nicht mehr von Griinden

bewegen!

Sagredo: Wie kannst du ihre erbarmliche Schlauheit mit Vernunft 35
verwechseln!

Galilei:  Ich rede nicht von ihrer Schlauheit. Ich weil3, sie nennen

den Esel ein Pferd, wenn sie ihn verkaufen, und das Pferd

einen Esel, wenn sie es einkaufen wollen. Das ist ihre

Schlauheit. Die Alte, die am Abend vor der Reise dem 40
Maulesel mit der harten Hand ein Extrablischel Heu
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vorlegt, der Schiffer, der beim Einkauf der Vorréate des

Sturmes und der Windstille gedenkt, das Kind, das die

Mutze aufstulpt, wenn ihm bewiesen wurde, dal? es regnen

kann, sie alle sind meine Hoffnung, sie alle lassen Griinde 45
gelten. Ja, ich glaube an die sanfte Gewalt der Vernunft

Uber die Menschen. Sie kdnnen ihr auf die Dauer

nicht widerstehen.

Indicative Content

This episode takes place during scene 3 in which Galileo proves the Copernican system by means of his
telescope, something he has just shared with his friend Sagredo. His friend warns him of the potential
dangers his research entails if he broadcasts it, but Galileo proclaims himself a believer in human reason. At
the conclusion of the scene Galileo tells Sagredo that he intends to move from the Republic of Venice to the
court at Florence so that he can gain the funds needed for proper time to research. Sagredo has just read
out a letter in which Galileo has attempted to ingratiate himself to the very young duke. After the final line of
the passage the end of the letter is projected onto stage.

Key to an interpretation of the scene is the conflict arising between Galileo’s belief in the power of reason,
which is ironically blind to the realities of Church authority, and Sagredo’s more pragmatic view of the
workings of society. The character of Galileo is revealed to be bullish and unbending. His fundamentally
optimistic belief in the triumph of reason over circumstance comes through in this interchange. His ideas on
God also reveal the way in which he rejects the Church’s own interpretations thereof, yet also the naivety
with which Galileo operates at this stage. Unable to see the potential dangers, despite his insistence
throughout on the need to see, he does not acknowledge the conflict his work will bring about (‘Ich bin
Mathematiker’). The absolute faith in reason is also revealed here, as Galileo is unerring in his belief that
proof will overturn prevailing conditions. The stage direction for Sagredo is telling at this point (‘unglaubig’).
The scene sets up a position for Galileo which is eroded throughout the rest of the play as he comes into
conflict with authority and economic forces, some of which are of his own choosing (‘Ohne diesen Glauben
wiurde ich nicht die Kraft haben, am Morgen aus einem Bett aufzustehen.’), and also with his own blindness
to the reality of the situation. Sagredo is revealed as prescient in his predictions of the troubles Galileo will
face, and as such distances the spectator from the rhetoric with which Galileo seeks to make his points.
Galileo’s method of teaching is also revealed in his final scene, although attention may be drawn to the
language used, especially the ‘sanfte Gewalt der Vernunft Uber die Menschen’. Points and conclusions
should be fully justified by means of precise examples from the passage.
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Examiner Comment

This answer adopts a systematic approach to the task, and the candidate shows a close analysis of the
extract for commentary. There is a thoughtful, brisk and well-argued discussion about the interaction
between Glauben, Vernunft and the role of science, and consideration is also given to Galileo's character
development.

There are a number of assertions which are relevant both to the extract and the play as a whole (e.g.
Brecht's comment on the hero of the play, the nature of Epic theatre, why the audience loses sympathy for
Galileo), but these are left tantalisingly underdeveloped. The analysis focuses more on the broader themes
of science and religion, perhaps at the expense of examining Sagredo’s character more fully, and how his
pragmatism contrasts and amplifies Galileo’s unyielding nature.

In sum, the answer covers a large number of relevant points and shows a good understanding of the play;
these factors place it towards the lower end of the Distinction band.

Content 19/25
Structure 3/5

Question 11C

Bertolt Brecht, Leben des Galilei

How are the devices of Epic Theatre evident in Leben des Galilei?
Indicative Content

Candidates may start by discussing their understanding of Epic Theatre. The essay may elucidate these first
and then discuss significant illustrations in the play, or discuss them as theory and practice one by one. Points
to include in a sketching of Epic Theatre beyond a simple use of the Verfremdungseffekt as an all-encompassing
term would include an understanding of how that effect is actually achieved, perhaps encompassing the majority
of the following aspects: the spectator being made into a critical observer of the action; the awakening of the
spectator’s intellectual faculties; the demand for decisions to be made by the spectator; the use of argument
rather than suggestion by Brecht; the driving of the spectator into certain realisations and the fact that each
scene is independent. Examples of such factors may be drawn from many scenes in the play. The use of
history, for example, may feature, with reference to the perspective offered by time. Candidates may also discuss
the employment of Spruchbander to enable the spectator to feel suspense at the action rather than the outcome,
forcing the spectator to engage his/her critical faculties. The ‘method’ of Galileo may be analysed as a means

of driving the spectator into decisions and confronting him/her with arguments (e.g. scenes 1 and 9): the use of
songs; the presentation of the protagonist himself as a character, with some candidates possibly discussing how
perhaps more ‘traditional’ elements of theatre are incorporated in him (with empathy?), or the argument that the
practice of Epic Theatre incorporates such elements. The independent nature of the scenes may be discussed
through illustration, with the spectator’s role also explored. Themes of knowledge and power as notions which
the spectator is driven to confront may also be discussed, with an analysis of Galileo’s self-assessment in scene
14 and an interpretation of scene 15 and Andrea’s role. The question gives the opportunity to use a wide range
of material but it must be made relevant to its being part of the Epic Theatre Brecht seeks to present. Points and
conclusions should be fully justified by means of precise examples from the text.
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Examiner Comment

This is a fair attempt at answering the question which includes a number of relevant and valid points,
although they are not always made as effectively as they could be. The opening page of the essay, for
example, does not set out the terms of the Epic Theatre as broadly as it might, before launching into one
detail, the alienation effect. The candidate’s use of the term ‘the moral message’ smacks too much of
shorthand technique to cover the challenges of the Epic Play: the answer would have benefitted from a more
detailed analysis, covering such points as the role of the spectator as critical observer, the awakening of the
spectator’s critical faculties, the use by Brecht of argument rather than suggestion.

There is some discussion of the Verfremdungseffekt and how it is used in the play, and the projected poems
and sparse staging are useful examples, but there are many other features which could be mentioned. The
scenes of the play are rightly identified as a means of avoiding dramatic suspense, though this idea could be
further developed to emphasise that each scene is intentionally separate. The conclusion (all too soon) sums
up the two strands briefly.
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To provide a fuller consideration of the Epic Theatre, the answer could have included much more illustrative
material and made points about other techniques too: the method of Galileo as a means of driving the
audience into decisions and confronting it with arguments (scenes 1 and 9), the use of songs, how to come
to terms with the challenging themes of knowledge and power, an analysis of Galileo’s self-assessment

in scene 14. The answer here seems intent on focusing on some individual techniques used, rather than
appreciating the greater thrust of Brecht's innovation.

The candidate’s answer, on balance, shows fair knowledge of the play and some relevant techniques of
dramatisation, placing it squarely in the Merit band.

Content 12/25
Structure 3/5
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Question 11A
Bertolt Brecht, Leben des Galilei

Refer the following passage to context, indicating what is revealed in this exchange about the
characters, the ideas expressed and the way in which they are presented within the passage.

Sagredo: Und wo ist also Gott?
Galilei:  Binich Theologe? Ich bin Mathematiker.
Sagredo: Vor allem bist du ein Mensch. Und ich frage dich, wo ist
Gott in deinem Weltsystem?
Galilei:  In uns oder nirgends! 5
Sagredo: schreiend: Wie der Verbrannte gesagt hat?
Galilei:  Wie der Verbrannte gesagt hat!
Sagredo: Darum ist er verbrannt worden! Vor noch nicht zehn Jahren!
Galilei:  Weil er nichts beweisen konnte! Weil er es nur behauptet
hat! Frau Sarti! 10
Sagredo: Galilei, ich habe dich immer als einen schlauen Mann
gekannt. Siebzehn Jahre in Padua und drei Jahre in Pisa
hast du Hunderte von Schiilern geduldig das Ptoleméische
System gelehrt, das die Kirche verkiindet und die Schrift
bestatigt, auf der die Kirche beruht. Du hast es fur falsch 15
gehalten mit dem Kopernikus, aber du hast es gelehrt.
Galilei: ~ Weil ich nichts beweisen konnte.
Sagredo: unglaubig: Und du glaubst, das macht einen Unterschied?
Galilei:  Allen Unterschied! Sieh her, Sagredo! Ich glaube an den
Menschen, und das heif3t, ich glaube an seine Vernunft! 20
Ohne diesen Glauben wirde ich nicht die Kraft haben, am
Morgen aus meinem Bett aufzustehen.
Sagredo: Dann will ich dir etwas sagen: ich glaube nicht an sie.
Vierzig Jahre unter den Menschen haben mich stéandig
gelehrt, dald sie der Vernunft nicht zuganglich sind. Zeige 25
ihnen einen roten Kometenschweif, jage ihnen eine dumpfe
Angst ein, und sie werden aus ihren Hausern laufen und
sich die Beine brechen. Aber sage ihnen einen vernunftigen
Satz und beweise ihn mit sieben Grinden, und sie werden
dich einfach auslachen. 30
Galilei: Das ist ganz falsch und eine Verleumdung. Ich begreife
nicht, wie du, so etwas glaubend, die Wissenschaft lieben
kannst. Nur die Toten lassen sich nicht mehr von Griinden

bewegen!

Sagredo: Wie kannst du ihre erbarmliche Schlauheit mit Vernunft 35
verwechseln!

Galilei:  Ich rede nicht von ihrer Schlauheit. Ich weil3, sie nennen

den Esel ein Pferd, wenn sie ihn verkaufen, und das Pferd

einen Esel, wenn sie es einkaufen wollen. Das ist ihre

Schlauheit. Die Alte, die am Abend vor der Reise dem 40
Maulesel mit der harten Hand ein Extrablischel Heu
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vorlegt, der Schiffer, der beim Einkauf der Vorréate des

Sturmes und der Windstille gedenkt, das Kind, das die

Mutze aufstulpt, wenn ihm bewiesen wurde, dal? es regnen

kann, sie alle sind meine Hoffnung, sie alle lassen Griinde 45
gelten. Ja, ich glaube an die sanfte Gewalt der Vernunft

Uber die Menschen. Sie kdnnen ihr auf die Dauer

nicht widerstehen.

Indicative Content

This episode takes place during scene 3 in which Galileo proves the Copernican system by means of his
telescope, something he has just shared with his friend Sagredo. His friend warns him of the potential
dangers his research entails if he broadcasts it, but Galileo proclaims himself a believer in human reason. At
the conclusion of the scene Galileo tells Sagredo that he intends to move from the Republic of Venice to the
court at Florence so that he can gain the funds needed for proper time to research. Sagredo has just read
out a letter in which Galileo has attempted to ingratiate himself to the very young duke. After the final line of
the passage the end of the letter is projected onto stage.

Key to an interpretation of the scene is the conflict arising between Galileo’s belief in the power of reason,
which is ironically blind to the realities of Church authority, and Sagredo’s more pragmatic view of the
workings of society. The character of Galileo is revealed to be bullish and unbending. His fundamentally
optimistic belief in the triumph of reason over circumstance comes through in this interchange. His ideas on
God also reveal the way in which he rejects the Church’s own interpretations thereof, yet also the naivety
with which Galileo operates at this stage. Unable to see the potential dangers, despite his insistence
throughout on the need to see, he does not acknowledge the conflict his work will bring about (‘Ich bin
Mathematiker’). The absolute faith in reason is also revealed here, as Galileo is unerring in his belief that
proof will overturn prevailing conditions. The stage direction for Sagredo is telling at this point (‘unglaubig’).
The scene sets up a position for Galileo which is eroded throughout the rest of the play as he comes into
conflict with authority and economic forces, some of which are of his own choosing (‘Ohne diesen Glauben
wiurde ich nicht die Kraft haben, am Morgen aus einem Bett aufzustehen.’), and also with his own blindness
to the reality of the situation. Sagredo is revealed as prescient in his predictions of the troubles Galileo will
face, and as such distances the spectator from the rhetoric with which Galileo seeks to make his points.
Galileo’s method of teaching is also revealed in his final scene, although attention may be drawn to the
language used, especially the ‘sanfte Gewalt der Vernunft Giber die Menschen’. Points and conclusions
should be fully justified by means of precise examples from the passage.
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Examiner Comment

This commentary on the extract demonstrates a basic understanding of the passage. The context is clearly
identified, and there is some understanding of characters and issues. However, the essential problem

with the approach taken is that there is an approximate rather than a close reading of the passage, and
there could be significantly more development of points made through appropriate illustration. (This is

not an isolated example of this weakness in technique for candidates who chose to answer commentary
questions).

One of the essential features to be brought out more forcefully, for example, is the conflict between

the two men's approaches : the optimistic belief in the triumph of reason over circumstance contrasted
with Sagredo’s more pragmatic view of the workings of society. This is key to understanding why Galileo
subsequently comes into conflict with authority, and underlines his own blindness to the reality of his
situation.

This general narrative approach to the passage, then, does not succeed in highlighting a number of
important points about themes, character and significance of the passage. There are some assertions which
are frustratingly left undeveloped: there seems little appreciation of the passage as a piece of theatre, and
no assessment of the dramatic function.

The answer was placed in the ‘weak’ box for content, and at the lower end of the Merit boundary.

Content 10/25
Structure 3/5
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Example Candidate Response — Pass
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Examiner Comment

This commentary exercise briefly narrates the events in the passage and demonstrates that the candidate
has some understanding of themes and character. It is however the brevity of the response (and it seems
that the answer is unfinished, for some reason) which limits the extent to which analytical skills are in
evidence.

In a brief survey of the scene, the response mentions two key features: the heated exchange between
Galileo and Sagredo and the tension between science, reason and pragmatism. However, these points
which merit much greater development, for they are key to the scene, are not analysed further; nor are they
related to further textual detail. The final paragraph too promises an understanding of the dramatic nature of
the scene, but the reader is left dissatisfied as the essay grinds to a stop all too soon.

The mark, at the bottom of the Pass box, gives credit for a basic response and some knowledge, but the
very limited discussion and illustration and a number of obvious omissions (including a conclusion) point
overall to an unsatisfactory commentary technique.

Content 7/25
Structure 2/5
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