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Grade Boundaries  

What is a grade boundary?  
A grade boundary is where we set the level of achievement required to obtain a 
certain grade for the externally assessed unit. We set grade boundaries for each 
grade at pass, merit and distinction.  
 
Setting grade boundaries  
When we set grade boundaries, we look at the performance of every learner who 
took the external assessment. When we can see the full picture of performance, our 
experts are then able to decide where best to place the grade boundaries – this 
means that they decide what the lowest possible mark is for a particular grade.  
 
When our experts set the grade boundaries, they make sure that learners receive 
grades which reflect their ability. Awarding grade boundaries is conducted to ensure 
learners achieve the grade they deserve to achieve, irrespective of variation in the 
external assessment.  
 
Grade boundaries for this, and all other papers, are on the website via this link: 
https://qualifications.pearson.com/en/support/support-topics/results-
certification/grade-boundaries.html  
 
Unit 2: Child Development from Birth up to Five Years 
 

 Level 2 

Grade Unclassified Pass Merit Distinction 

Boundary Mark 0 24 33 43 
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Introduction 

This was the first series of the new specification, and as such, the first time that this 

unit has been externally assessed.  

 

The assessment followed the format identified in the sample assessment materials. 

The paper was split into four sub tasks. Each sub task required learners to 

demonstrate knowledge and understanding of a range of specification topics and 

apply this knowledge to the scenario.  

 

Each of the sub tasks were marked using a ‘levels based’ approach to assessment 

where each response is marked holistically rather than the specific number of facts 

stated from the indicative content, although this obviously had a bearing on the 

quality of the response. More details can be found below in the individual sub task 

section of the report. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Overall performance of the unit 

This report has been written to help you understand how learners have performed 

overall in the assessment. For each sub task there is a brief analysis of learner 

responses. You will find examples of learner responses for each sub task that have 

been both well answered and that need further development to achieve higher 

marks. We hope this will help you to prepare your learners for future examination 

series.  

 

Learner performance varied throughout the paper. The assessment process is 

challenging due to the depth and breadth of knowledge required to fully address the 

demands of the paper. Tasks 1a and 1b required learners to extract information from 

the child profile and from the information booklet provided. Stronger learners were 

able to demonstrate knowledge and understanding through the application of the 

information they extracted from sub task discussed below.  

 

For task 2 and task 3 learners who were able to address the knowledge and 

application aspects of the questions were able to access marks in the higher mark 

bands, although in this series few learners achieved this. This was largely due to the 

learners not relating or applying the information to the sub tasks in a relevant way.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Individual sub tasks 

The following section considers each sub task on the paper, providing examples of 

common learner responses and a brief commentary of why the responses gained the 

marks they did. This section should be considered with the live external assessment 

and corresponding mark scheme.  

 

Task 1 

 

Most learners were able to identify some or all of the expected milestones for a child 

of the correct age. Learners were able to link this to the skills of the child. Learners 

accessing marks in the mid and lower range were not always able to draw accurate 

conclusions relating the skills to the expectation at this age, which placed them in 

mark band 1 or 2 for this sub task. 

  

Learners achieving marks in band 3 were able to identify all the expected milestones 

for a child of the correct age. They were able to link this to the child and draw 

accurate conclusions of the stage of the child in relation to the milestones expected.   

 

Learner response A achieved 6 marks because they were able to demonstrate the 

characteristics outlined in mark band 3 of the level based mark scheme. Within their 

work, this learner accurately identified 5 relevant social and emotional milestones 

expected of a child of 4 years and 4 months. The learner went on to link these to all 

the relevant skills of the child based on the information provided in the case study. 

This learner also was able to correctly conclude that the target child’s social and 

emotional development was behind expected norms for her age.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Learner response A: 

 

 

 

 

 



 

 

 

 

 

 



 

Task 2  

 

Most learners were able to identify some or all of the expected milestones for a child 

of the correct age. Learners were able to link this to the skills of the child. Learners 

accessing marks in the mid and lower range were not always able to draw accurate 

conclusions relating the skills to the expectation at this age, which placed them in 

mark band 1 or 2 for this sub task. 

  

Learners achieving marks in band 3 were able to identify all the expected milestones 

for a child of the correct age. They were able to link this to the child and draw 

accurate conclusions of the stage of the child in relation to the milestones expected.   

 

Learner response B achieved 6 marks because they were able to demonstrate the 

characteristics outlined in mark band 3 of the level based mark scheme. Within their 

work, this learner has identified all the correct cognitive milestones expected of a 

child aged 4 years and 4 months as presented in the information booklet. They have 

then linked these accurately to the cognitive skills presented in the case study. This 

learner has stated that the child is meeting all milestones expected, but has also 

accurately concluded that in one are, counting, the child is ahead of expectations. 

This additional comment has allowed the learner work to achieve a mark at the top of 

the mark band for this question.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Learner response B: 

 



 
 

 

 

 



Task 3 

 

This sub task required learners to use information booklet and the case study to 

inform their answer. Many learners struggled to address the concept of ‘impact’ 

which led to learners repeating information that they had given for tasks 1 and 2 

(learners identified the skills and abilities of the child in the case study). Learners did 

not demonstrate their understanding of the idea of impact, and were not able to 

demonstrate how the child might be affected by the changes in their family 

circumstances. This placed many learners in mark bands 1 and 2 for this question,  

 

Marks for this sub task were also lost when learners did not address the impact of 

both areas of development. Most learners addressed the impact of social and 

emotional development, and were able to identify more than one factor, but did not 

consider cognitive development in much or any detail. This held the mark for majority 

of answers in mark band 2 and sometimes mark band 1, where no reference at all 

was made, or inferred, in relation to cognitive development.  

  

Higher marks for this task were awarded when learners clearly addressed the impact 

of both areas of development. Most addressed the impact on social and emotional 

development in more detail than cognitive development, but strong learners 

addressed both areas well and were able to identify several factors. Few learners 

achieved marks in mark bands 3 and 4, but of those who did, rationales showed a 

sound understanding of the information used.   

 

Learner response C achieved 11 marks because they were able to demonstrate the 

characteristics outlined in mark band 3 of the level based mark scheme. Within their 

work, this learner was able to identify several factors that could affect the child’s 

development and provide an explanation of the possible impact of these on both 

cognitive and social and emotional development. The learner has placed greater 

emphasis on the impact of the factors on the child’s social and emotional 

development so the work is not balanced in respect of both areas of development. 

However, the descriptions and explanations are sound and lead to relevant 

conclusions being drawn. 

 

 

 

 

 

 

 

 

 

 

 



Learner response C: 

 
 

 



 

 
 

 



 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Task 4  

 

Learners presenting work at the pass boundary were able to provide basic 

responses for sections i to xi. Their responses to section xii onwards was not 

complete or the work was unsuitable to meet the requirements of the sub task. 

This sub task was poorly completed by a large number of learners.  

 

Learners did not use the structured answer format to good effect. Many ticked every 

box when identifying which skill was being developed. Weaker learners were not 

able to complete the section "identify and state an appropriate time scale for the 

activity”, and made responses such as “endless” or “all morning”. Many learners 

failed to choose an activity that would develop social and emotional skills. Weak 

learners stated in their response “this will develop fine motor skills,” or “reading 

ability”, when the sub task clearly asked for an activity that was designed to develop 

children’s social and emotional skills.  

 

Higher achieving learners used the structured answer format to good effect. They 

were able to identify which skills the activity was designed to develop. They were 

able to identify and state an appropriate time scale, suitable for the age of the child. 

Learners chose an activity that would develop social and emotional skills and stated 

how the activity would do this in their responses. 

 

For the two sections, section 1 (planning) was not well completed overall, with some 

poor responses seen from learners. Suggestions of activities was very vague 

“children will collect objects from around the room” or “children will collect objects 

from outside.”  In these responses it was not made clear how this would help with 

social and emotional development. 

 

Section 2 (justifications) was slightly better attempted. This section concerned the 

evaluation of the activity and the roles of the Early Years Assistant. Better performing 

learners were able to provide full responses for section 2. They were able to show 

how and why the activity meets the child’s needs and identify and explain the 

possible limitations to its success. The suggestions for the extension of the activity 

identified the child’s abilities, the next steps and how the activity could be developed 

to accommodate this. Limitations for the activity were not always well thought out, 

with many learners stating “the child might be off that day" as a reason for it’s lack of 

success.  

 

Learner response D achieved 21 marks because they were able to demonstrate the 

characteristics outlined in mark band 3 (Planning – 7 marks) and mark band 4 

(Justification – 14 marks) of the level based mark scheme. Within their planning, this 

learner has produced a plan that shows a clear description of an appropriate activity 

that is designed to develop the social and emotional skills of the child. There is a 

good description of what the Early Years worker should expect to happen during the 



activity, and a description of their role. Health and Safety is fully addressed, as are 

the resources needed. An appropriate duration is given. In the justifications section, 

all suggestions are realistic. This learner has linked the activity to the expected 

milestones for this age group and has gone on to link these to the target child and to 

say how this activity meets the child’s current needs. The possible limitations are 

well thought out and presented and the suggestions for extending the activity are 

realistic and relevant. Some areas could have been further developed to achieve the 

higher end of mark band 4 for this section.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Learner response D: 

 

 
 
 
 



 
 



 
 
 
 



 

 
 
 



 



 
 

 
 
 



Summary 

Based on their performance in this assessment, learners should be encouraged to 

read the sub task and use key points including the type of skill to be developed, 

accurate references to expected norms and the skills and abilities of the child to 

inform their responses. Learners should use this information to draw accurate 

conclusions about the child’s current abilities and be able to identify areas for 

development, as this is an area where higher marks can be awarded.  

 

Where information is provided within a case study scenario, learners should make 

reference to this in their response. For example, including references to home 

situations in their responses if this information is included in the introductory 

scenario. Marks are lost when key areas included in the scenario are not addressed 

in the response. 

 

Sensible, appropriate and workable activities for an Early Years Assistant to 

undertake in an early years setting are most effective in enabling learners to show 

their understanding and to describe and explain, where necessary, the skills and 

knowledge required to work in the sector. If a learner is unsure about how to develop 

a point through explanation, for example in the skills used by the Early Years 

Assistant, then it is still advisable to include this as a bullet point as this information 

will still be credited. It is important to note however, that all marks for the section 

cannot be not accessed using this approach.    

 

Where a structured format is presented, all areas need to be completed with relevant 

information that is clearly related to the stimulus material and to the role of the Early 

Years Assistant. Short and accurate bullet points gain marks in fundamental areas of 

planning and allow for the time available in the assessment period to be used to 

develop responses, as indicated by the space provided. 

 

Learners should be encouraged to use the number of marks available and the space 

provided as a guide to the amount of content and the depth of responses required. 

Shorter questions requiring identifying and recalling information are usually 

presented earlier in the assessment. These can be answered with the information 

provided as long as accurate conclusions are drawn. Longer questions required 

fuller responses and learners need to apply the information in the supplementary 

material to inform their responses.   

 

It is strongly advised that learners attempt all questions and utilise the information 

provided as a basis for their work. Key information is provided for the assessment 

and learners should be encouraged to address all questions to the best of their 

ability, using the information provided to underpin their responses.  


