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Grade Boundaries

What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a
certain grade for the externally assessed unit. We set grade boundaries for each
grade at pass, merit and distinction.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who
took the external assessment. When we can see the full picture of performance, our
experts are then able to decide where best to place the grade boundaries — this
means that they decide what the lowest possible mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to ensure
learners achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.

Grade boundaries for this, and all other papers, are on the website via this link:
https://qualifications.pearson.com/en/support/support-topics/results-
certification/grade-boundaries.html

Unit 4: Animal Welfare

Level 2

Grade Unclassified Pass Merit Distinction

Boundary Mark 0 16 24 33
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Introduction

This was the first series of the new specification, and as such, the first time that this
unit has been externally assessed.

The assessment followed the format identified in the sample assessment materials.
The assessment was split into three activities. Each activity required learners to
demonstrate knowledge and understanding of a range of specification topics and
apply this to the scenario presented in the stimulus material.

A ‘levels based’ approach was taken when assessing the responses for each
activity, where the overall quality of the learner response was considered rather than
the specific number of facts stated from the indicative content, although this
obviously had a bearing on the quality of the response. More detail can be found
below in the individual activity section of the report.



Overall performance of the unit

This report has been written to help you understand how learners have performed
overall in the exam. For each activity there is a brief analysis of learner responses.
You will also find examples of learner responses to the activities, along with features
that led to the mark awarded. These should help to provide additional guidance
helping you to prepare your learners for future examination series.

The style of the assessment is challenging due to the depth and breadth of
knowledge required to fully address the demands of the paper. The activities
demand depth of knowledge and understanding of how animal welfare standards are
promoted, safe working practices and relevant legislation when working with
animals. A breadth of knowledge and understanding of different areas of the
specification is applied across the paper.-

The emphasis is on learners’ application of their knowledge to a scenario. Although
learners may not be familiar with a particular setting, they should be reminded to
apply what they do know about managing animal welfare related to the contexts
illustrated in the specification.

Learners accessing higher marks for each activity did so by demonstrating that they
had a depth of knowledge and understanding of animal welfare, safe working
practices and the legislation applicable to managing the welfare of animals (and
those who care for them). This was through clear engagement with, and reference
to, a range of points from the stimulus material. These learners showed practical,
realistic and appropriate considerations of both the context and potential
improvements that could be implemented to promote good animal welfare, safe
working practices and to ensure compliance with relevant legislation.

It was clear where centres had prepared learners well and had used the resources in
the sample assessment materials (SAMS) to ensure learners knew what to expect
for each activity. However, there were a number of centres where large proportions
of learners made reference to aspects of the stimulus material in an unfocussed way
throughout their responses. This restricted the marks that could be awarded for
individual activities as they had failed to directly address each activity in an
appropriate way.

Some learners provided responses that, though relevant, were not addressing the
appropriate activity. Learners need to ensure that they discuss relevant aspects in
their responses to each activity and not rely on having shown awareness elsewhere.
Learners that referred to safe working legislation in their response to Activity 2 but
then failed to mention it in Activity 3, for example, were only able to receive credit for
its relevance to Activity 2.

Learners must be aware that credit is only given when awarding marks in the
designated answer space (as well as clearly identifiable additional sheets attached
securely at the correct point in the booklet with treasury tags). Making notes or
responses on the stimulus material will not gain learners credit.



It is essential that centres stress to learners the need to read the stimulus
information carefully and to be prepared to use this information in a structured way
within their responses. It was clear that learners gave more considered responses
where they had taken the task over two sessions totalling 2.5 hours, as their
responses showed more engagement with the stimulus material. Where learners are
unable to apply the context to their answer it will significantly restrict the number of
marks learners can receive.



Individual Activities

The following section considers each activity on the paper, providing examples of
common learner responses and a brief commentary of why the responses gained the
marks they did. This section should be considered with the live external assessment
and corresponding mark scheme.

Activity 1

This activity had by far the most detailed responses from learners. Not all learners
provided specific terminology for the five needs but related to them by using
examples from the stimulus material correctly. Learners gaining lower marks tended
to focus on only one or two items and write everything they knew about those things,
rather than assessing the scenario as a whole.

Bearing in mind the five needs identified in the Animal Welfare Act, the best learners
selected relevant information in the stimulus material and:

e identified the extent to which the pet shop met those needs through the layout,
routines and tasks, including noting the significance of where information was
lacking

e explained why those routines or activities were important to the welfare of the
animal

e suggested changes that would address those needs which were both
reasonable and practical

e explained how these improvements would lead to higher standards of animal
welfare

Learners who achieved identified a number of issues within the context but with only
some reasoning (that was occasionally tenuous or showed a lack of understanding
of the context in parts of their response) were limited to achieving 6-10 marks for
their answer.

Learners were able to achieve more marks (11-15 marks) when they identified a
number of issues linked to the scenario but did not fully explain the reasons why the
issue was linked to the welfare of the animals in the shop. Some learners did attempt
to say which need was being affected but without too much further elucidation.
Learners may not sustain the reasoning for the points throughout, though sometimes
suggested brief improvements without explaining why the change would improve the
welfare standards.

The best learner responses identified and prioritised their discussion of issues,
discussing a number of points in depth but also referring to the breadth of issues,
demonstrating a deeper understanding of how the standard of animal welfare is
linked to the tasks, routines, procedures and layout of the context.



Learner response 1 gained the maximum total of 20 marks. This learner has
evaluated a range of issues from the stimulus material, making relevant connections
with comprehensive justification. They also analysed the routines and procedures
with reference to prioritisation of tasks with only a few areas of weakness.

Learner response 1 (awarded 20 marks):

How do you think routine tasks and procedures should be improved and why? A AN
Neeck v e <neCced (YR o) o
(nee G AN o e NS €

A A e A
i

O NerElen.Gf ¢ M GO NI R T
A

k\‘;,a WY \(_,’ ¥‘)l< '-'\“'( !(,J( & & (K:
- N

'i*":‘é-\:'u’vi'-?ﬂ‘x~-~-
2 (t\,k,‘”i‘\--t;
R :.:;,,r.-:./. ........ {\[\ ..... ff“g’ ’f‘" 2

CNY x}t s )\L(tmi
CNE u\”l(m\ (NG |
A s rNCL Co = f W ey N\

............. A txxxxx !x\,‘ % B O OO

SO NS~ B A S \'K"\MC”TV"(A"’ x

~ O {'—-ccr%(xk

W b~

. CNE... XK
O Cnotneér

e . mensoesnt. Seena hmt\ (e l’\—-\_ N SSicum

_;.',,",xif, watens ond. Soad. iy ee anaesed Yo Seee

e SR C L ANAY L. Y x\:na)«.\uu{& \’\\hjx;i!a Sn E L BB el

N\ ) . ; N . | - - i A ol
VA e S [ | ) 1).0..84 LGS ANG S AN Sadt S AN, “AA o A LIS iy

el fge Needks, are. Nok. e MO mebe D The Gowmnal..

SN e Y A b
A (€ A /j\k.e\\ N @)

an



B S e e T S S SRS

SO enanaain. JCENL o S cccomation T el
S oomoal. beravicor L feel that. fhe. ralcinit. Cannar.
_cle A 0 the hatches Qs the Same Sizes hudches are
uﬁdﬁrcmf&%&fu%t&Tfee!’fhcyMUICJbé’Much
letter et af they were left N the open fop pen.
!F&mgcm@eau@emdemﬁhepeﬂ{r;lfc.’é’/‘imu
IS G bt kew for q xahit ondh. POOR€ e put therr .
hand._n. dhich. (ol Stess_¢he abits cut, iso in the
Qoumal. el Fare.. b 200k, . Sates. wether.. the Gomal Shad..
_be _hased. Qlone_or as.a. G, Kabhits. hike o b quth.
LMPALENS... SIS L TS Z/Ktj Ul e SUNE X ...
the. Gaphiks. ol benefilk from. being..in.the. G e
Lath e, abbits. Of . 2he. Same Sex. this. (5.5, p:@cm -
f\ff(wﬁge The. (s ne.menticn o, any. Of the routing. . .OF ...

LLIECng. Cmaj Laspment. LD, (;smﬂ Cleffra.. cpooved. Clisin ety
00t Cleep. CLEINS. . Qnunal... Aeconchitcn. khich. 5. .k, |
LOF_the Cnimal. wefae cck. 2006, thad. (ye. Must. Keep. Cnunals. |
frompain, er Suffenng e diS&ise. g Qeleflie.. feTatercs
..“,.Cff%!f\fc?c[(,m(: LA dd C‘&')g germf} <o bactend. pmmoy
e Cnunais.. Deanaing.. ",

The. Jpet. Shop. ONIY). Spot.Checks. b the. end OF Lhe..
oby this  Shxutld be chkn€ (b (Total for Activity 1 =20 marks) /()




Aci wtﬂ i.Cg:nm mu,ﬁczt,,,_(vﬁ;g‘g, . _‘)_m_ - @r L

_lease pwice o s;lg;% oopreuenc. ness and cliscase thig,
relokes o bne oﬂ\\mg\,%ﬁéagﬁc__-r Lck e Must preaent
{D(*x\r\}%u«-[;{:kﬁf*mrt—j Wness (—-,»m;s_c_usﬁmaefme CDxals _g;e_ﬁm___ _
ey Checred Gree Q. day focfaod gnel waker s Should e
_dene oS Soon_as tne Cwvse A@miéﬁ X

_flr_"f;is.;dlﬁ%_
Convect clet for t\w cnmgg;\i 1f ﬂr\e: GNMMAS _ Gre Nok
_Chec cec el y the con e cave Il fGr exanee.

wﬁeh%:'_@’qulg_ o Dok O Loin the et ShoeS
\ ANy Tine Eabtinits ored GLNEQ OGS C’lwre’(l
{Y\Cﬁt\{'\\q For C\IQLL"(‘ ced. teech  thas ?LI&J ‘o ‘C}i, (.KI‘L
ke mus. s poctoof the HeGin chece Gainen %LQG’ -j—
i.jf\l% Cames into the  elfoe et Aok . ,(3. :
MVQMJM QML;LK_,JLLJCU_QQ Q_dﬁ_l%_
heal\th _clhece oo CCus (aaare_Sesivng. I Nl ay Cnvuvals
I Cuseamee. 0nd CONAISC et gin GdiCker oo INess
Ned lf__‘_\jou’ roant_end GUINEG "'\3 el e teetin ('u\’hmg
_J_& ewee ons 1gchwmmmw;vMimm
coucl _eep thoeir teetin Sivckee ,~hich EZQJ:L\C}S me anto
VR @2@’.@) Next (Ssue fhere (5 nounete an the paperuorr
that Suggest that that imﬂ_sm_g;qy@mx_
_ennchment %@mﬂwd& CNCChmEnt
as this_auouss dhem fa_exhibt thed natral  heraucsr
wihich (S _agne_ Of the D Gumal e NeedS frany
ot RO% . : _—
T leer the _open TOP_ten __dees nat eet cnimeal (URIEre
needs as_f cian Ffees B0 high_is hrah enauigh_ o
Step the rabbits CSCCAING, GISC ﬂcd‘lc“ C(n At ihe:!f“
handds ip _ (ehich ceulcl | Cawse. UMMMMU/
wekare Qcl _ragunres. ok 1;g/f\rﬁudﬁ O_Saf€_Cndl- .




nataral as ﬂ@fs;hle enuament [ Gar onurals_the
_cucrent_enviioment_does_ no-auiaws R thi. S
74’&_3&@11(_& hudches_cre_next 1o Che jukthes (with.
y *_thiY. dees nat o the @mcw-
*L;LL}M_(L&Q as. Yad cre ok peventiig 1LI0ESS, ca. -
__Suffering ancl_clisease. as the  few ababits cre e
N G Seperat  JEG fran. Che. ciperrahhits. '
_withn_the. pian ChE:i’€ L;& No_Cuerantne Créd €enr il
__comalS So. Once Cigana \ou con Nat Seperale the (Ghtvk
for Sare. oncr_the ill l&:ﬂl’wli S ths Quid Pastulfan
e STock [Eaming il ngm@@ﬁmdl Q:_;;,c:(a;;_w
m@g 1l Goial S (e Went clo bysness any goack.
waid  Re xire the foubine as folcun S :
M vz Corecl_for m)ggi%ﬁﬁdmm,idne .
Gl B omnvvea Wetare. NeedS . Mcee |

B-(Gana %\m‘m CPRENCS
D9 AM.  Checx cud Cnimaats (e .
9 WS e MO e SECEE Dieting
Y4 Au. cpen_sinee. - -_
A5 Clean ol aoimals (akec bettie s ancd oomals
O el cpraner | limpkan. SCGOY s ooker
- §'e § iy
__Aubt Repoe _au au feeds. Al Uaker ortkss
o ond _ked koo,
. "SM SexctCneon. NAUsin
10V5 A L__MQLQ{*SLEQ__QL%M_S_C{KL £ e,
haxted, oncl perced. ol @ tenisih Shelv
05 Gy o _necttin Checic cnaual S Eepore
<y CAMMA_;‘E‘Q4§MD_&&M&__
e Sty \ER (2—“(:{ eseec
Hass ,%‘c:“m_\iw,@m@ummw
30 Do e A NS, A




Actiury 4 caninuedd Ik;g 3) .

_Qa_iﬁof;_tmg@acm _negice noord E Aells qm%t__ o
LS N e S anmal uWiSe. mﬁm&uﬁ_ﬂ%* o
_Sex of the Gmal, Staft odid put_cnimg .
—and_(ause. un-wonted  plegnencys
_hen euing  RabbitS_fem huddhes o ogen pen ;
MMQ} Dot_auy get alaIg s they O G Use 10
_Weng 10 hikches in 1= mwsﬁmmw@g .
_Cautd_Cariase _l10ess, chiSease or une@sSay 1in)dry Lich
“_S__czcj@mc the _(Wedfure dot 2¢06 o
2ding the Cornats 1+ Stares _tbijtﬁ(ﬁﬂuggdg-
onclhay on. ar-eening. abbils need a Gaed clet OF
4.4%(&2‘_@121& Ny, ) nlggets, hay 15 G0 % of ﬁ(ym;f_
clret_as L hpji ¢ (legﬁm 10 @ Jeep Cher Stamaches
ng'g@;_g G LDt Lhey () e this._E1es mniG_be azmaL
_wedfere_cicr. R00h pyauching Q. Sitahie chet
__the (saiaticn. HukcheS Sixuld be seperate o the
—Funbits in. huiches fir Sale, “hey  Shaud he behind
__Cloar 1o prevent Crass Centassnatian, S tiesinko
e Gimad - (Aetkse act 06 1o  freent. ness, pan Sittering
Cnd chisease. by probecting Othec fabbits ke (1] anes b@hm(f’
Closed cbrusa '
They ncmmmmgwsjg&m
O wash_ baus, bottes GG €44 :
USING.- SIGH . tod _3int. Mﬁwﬁmﬁmﬁm
Of Zeopcotic. olisease..
SC’H'(:\'C) b&e’fﬁﬂ'\fj Shcuic! M_Quﬂ@llmm
Cul Side ot f.{\f((llf of _frod Cuplhcard as_ s Cany
eniiurage Flys 16 @me i) Qad - COuSe (abbits J—
Jlunea . ,":}15 _fﬁ,i_m_(?("ff' fiju St €. _

A —




Activity 2

Most learners were able to identify relevant hazards and issues regarding safe
working practices from the stimulus material. Relatively sensible suggestions for
improvements to the layout and routines were frequently given, but in many cases
the underlying reasoning for why and how these would result in safer working
practices were omitted. Demonstrating this understanding is essential for accessing
higher marks, therefore learners were limiting the opportunity for making the relevant
and appropriate connections required for the 11-15 mark range.

Many learners referred to Health and Safety or COSHH legislation in the answer.
This was credited where it was linked to a demonstration of understanding about the
implications of the legislation in this context, but a good number of learners simply
identified instances of where this would be breached and so did not demonstrate the
level of understanding that is being assessed in this activity.

The learners who achieved the highest number of marks in this activity addressed a
range of factors affecting the health and safety of staff and customers, demonstrating
that they understood the potential consequences of each and providing a well-
developed evaluation of how and why improvements could be made. They had
clearly planned their response, making clear, logical and coherent arguments.

Learner response 2 gained the full 15 marks available for this activity. Their work
demonstrates relevant and appropriate linkages to the stimulus material, showing
comprehensive knowledge and understanding of safe working practices required to
be awarded top marks in band 3.



Learner response 2 (awarded 15 marks):
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Learner response 3 gained 6 marks for this activity. There is some analysis of the
routine tasks present, with a number of points identified, but there is minimal
reasoning given for each point mentioned and some of the response is irrelevant.
The lack of detail and development of evaluation places this at the lower end of mark
band 2. The learner would have achieved more marks in this activity if they had
developed their response further.

Learner response 3 (awarded 6 marks):



L < g ol g
'

L AS SANECAE O OO Cheane - AR, Sl

t%(‘ej&)\(‘f\f@&@”\(/mk\s\\\k\\

RSO e 00T DREnS FO e SOcted A Svede

M\mcﬂwbh&,{g&ﬁ&o&kUQb\’\\QHt\*"”’iﬂf)ﬁk\‘%

\,{MJ‘\QKC@@‘V\)CQJ\‘&W)\k@f@géaﬁnzb\%\mgcm};

P N B o  (Total for Activity 2 =15 marks)




Activity 3

Learners struggled most with this activity. The weakest responses included simply
copying the checklist into the answer space, for which no credit was given. Some
learners didn’t go much beyond identifying that a numbered point on the council
checklist was not being adhered to.

Most learners were generally aware of the Animal Welfare Act and some provided
links to the stimulus material as to how and where the legislation was being adhered
to or otherwise. Some learners also incorporated reference to the Health and Safety
at Work, along with Control of Substances Hazardous to Health (COSSH)
regulations. The Pet Shop Act 1951 was also recognised, with a small number of
learners providing high quality answers which included the explicit recognition that
the Council Checklist provided in the stimulus material was how the legislation is
interpreted and enforced. All relevant references to legislation that were correctly
applied to the context were recognised when awarding marks to this activity.

Most learners clearly recognised the checklist as being of legal importance and used
it as some basis for their answers. However, weaker responses did not recognise
this and interpreted the checklist as being part of the routines of the pet shop,
indicating a lack of familiarity with the effect of legislation on the management of
animal welfare in different contexts.

Many learners stated that it is illegal to have one person working at a time. It should
be noted for centres that lone working is not illegal per se, provided that the
employer has assessed the risks and taken steps to control or avoid risk as
necessary. Itis recommended that tutors familiarise learners with the main steps of
implementing the Health and Safety at Work etc Act 1974 and the Management of
Health and Safety at Work Regulations 1999, as these are applicable to many
animal-related contexts that learners may find themselves working within.

Learner response 4 was awarded 14 marks. Overall, the learner has given a
detailed and relevant response demonstrating understanding of the legal
requirements in the context and their importance. A number of solutions are
suggested which are sensible and practical. Most of the response contains well-
developed evaluation but the learner does not always provide linkages between the
importance of the legislation being adhered to and how the suggested improvement
would lead to better compliance.



Learner response 4 (awarded 14 marks):
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Summary

Based on their performance on this paper, learners should:

e Be familiar with how to interpret different types of document that appear in the
stimulus material.
e Use the scenario to demonstrate their ability to apply their knowledge and
understanding.
Give each response in the appropriate place
Provide reasoning relevant to the focus of each activity.
Be clear about terminology and contexts used in the specification
Use appropriate technical language throughout their responses
Structure answers to effectively demonstrate knowledge and understanding,
e.g. for each topic within an individual activity:
o Identify the issue/practice
= Explain why it is an issue, making links to the context and other
sources
o Suggest changes that would help
= Explain why this improvement would be of benefit, making links to
the context and other sources
o Compare/contrast this with things that are already being done that are
best practice / compliant



