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Grade Boundaries  

What is a grade boundary?  
A grade boundary is where we set the level of achievement required to obtain a 
certain grade for the externally assessed unit. We set grade boundaries for each 
grade at pass, merit and distinction.  
 
Setting grade boundaries  
When we set grade boundaries, we look at the performance of every learner who 
took the external assessment. When we can see the full picture of performance, our 
experts are then able to decide where best to place the grade boundaries – this 
means that they decide what the lowest possible mark is for a particular grade.  
 
When our experts set the grade boundaries, they make sure that learners receive 
grades which reflect their ability. Awarding grade boundaries is conducted to ensure 
learners achieve the grade they deserve to achieve, irrespective of variation in the 
external assessment.  
 
Grade boundaries for this, and all other papers, are on the website via this link: 
https://qualifications.pearson.com/en/support/support-topics/results-
certification/grade-boundaries.html  
 
Unit 4: Animal Welfare 
 

 Level 2 

Grade Unclassified Pass Merit Distinction 

Boundary Mark 0 16 24 33 
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Introduction 

This was the first series of the new specification, and as such, the first time that this 
unit has been externally assessed.  
 
The assessment followed the format identified in the sample assessment materials. 
The assessment was split into three activities. Each activity required learners to 
demonstrate knowledge and understanding of a range of specification topics and 
apply this to the scenario presented in the stimulus material.  
 
A ‘levels based’ approach was taken when assessing the responses for each 
activity, where the overall quality of the learner response was considered rather than 
the specific number of facts stated from the indicative content, although this 
obviously had a bearing on the quality of the response. More detail can be found 
below in the individual activity section of the report. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



Overall performance of the unit 

This report has been written to help you understand how learners have performed 
overall in the exam. For each activity there is a brief analysis of learner responses. 
You will also find examples of learner responses to the activities, along with features 
that led to the mark awarded. These should help to provide additional guidance 
helping you to prepare your learners for future examination series.  
 
The style of the assessment is challenging due to the depth and breadth of 
knowledge required to fully address the demands of the paper. The activities 
demand depth of knowledge and understanding of how animal welfare standards are 
promoted, safe working practices and relevant legislation when working with 
animals.  A breadth of knowledge and understanding of different areas of the 
specification is applied across the paper..  
 
The emphasis is on learners’ application of their knowledge to a scenario.  Although 
learners may not be familiar with a particular setting, they should be reminded to 
apply what they do know about managing animal welfare related to the contexts 
illustrated in the specification.   
 
Learners accessing higher marks for each activity did so by demonstrating that they 
had a depth of knowledge and understanding of animal welfare, safe working 
practices and the legislation applicable to managing the welfare of animals (and 
those who care for them).  This was through clear engagement with, and reference 
to, a range of points from the stimulus material.  These learners showed practical, 
realistic and appropriate considerations of both the context and potential 
improvements that could be implemented to promote good animal welfare, safe 
working practices and to ensure compliance with relevant legislation.   
 
It was clear where centres had prepared learners well and had used the resources in 
the sample assessment materials (SAMS) to ensure learners knew what to expect 
for each activity.  However, there were a number of centres where large proportions 
of learners made reference to aspects of the stimulus material in an unfocussed way 
throughout their responses.  This restricted the marks that could be awarded for 
individual activities as they had failed to directly address each activity in an 
appropriate way.   
 
Some learners provided responses that, though relevant, were not addressing the 
appropriate activity.  Learners need to ensure that they discuss relevant aspects in 
their responses to each activity and not rely on having shown awareness elsewhere.  
Learners that referred to safe working legislation in their response to Activity 2 but 
then failed to mention it in Activity 3, for example, were only able to receive credit for 
its relevance to Activity 2.   
 
Learners must be aware that credit is only given when awarding marks in the 
designated answer space (as well as clearly identifiable additional sheets attached 
securely at the correct point in the booklet with treasury tags). Making notes or 
responses on the stimulus material will not gain learners credit. 



 
It is essential that centres stress to learners the need to read the stimulus 
information carefully and to be prepared to use this information in a structured way 
within their responses. It was clear that learners gave more considered responses 
where they had taken the task over two sessions totalling 2.5 hours, as their 
responses showed more engagement with the stimulus material. Where learners are 
unable to apply the context to their answer it will significantly restrict the number of 
marks learners can receive. 

  



Individual Activities 

The following section considers each activity on the paper, providing examples of 
common learner responses and a brief commentary of why the responses gained the 
marks they did. This section should be considered with the live external assessment 
and corresponding mark scheme.  
 
Activity 1 
 
This activity had by far the most detailed responses from learners.  Not all learners 
provided specific terminology for the five needs but related to them by using 
examples from the stimulus material correctly.  Learners gaining lower marks tended 
to focus on only one or two items and write everything they knew about those things, 
rather than assessing the scenario as a whole.  
 
Bearing in mind the five needs identified in the Animal Welfare Act, the best learners 
selected relevant information in the stimulus material and: 

 

 identified the extent to which the pet shop met those needs through the layout, 
routines and tasks, including noting the significance of where information was 
lacking 

 explained why those routines or activities were important to the welfare of the 
animal 

 suggested changes that would address those needs which were both 
reasonable and practical 

 explained how these improvements would lead to higher standards of animal 
welfare 
 

Learners who achieved identified a number of issues within the context but with only 
some reasoning (that was occasionally tenuous or showed a lack of understanding 
of the context in parts of their response) were limited to achieving 6-10 marks for 
their answer. 
 
Learners were able to achieve more marks (11-15 marks) when they identified a 
number of issues linked to the scenario but did not fully explain the reasons why the 
issue was linked to the welfare of the animals in the shop. Some learners did attempt 
to say which need was being affected but without too much further elucidation. 
Learners may not sustain the reasoning for the points throughout, though sometimes 
suggested brief improvements without explaining why the change would improve the 
welfare standards. 
 
The best learner responses identified and prioritised their discussion of issues, 
discussing a number of points in depth but also referring to the breadth of issues, 
demonstrating a deeper understanding of how the standard of animal welfare is 
linked to the tasks, routines, procedures and layout of the context. 
  



Learner response 1 gained the maximum total of 20 marks.  This learner has 
evaluated a range of issues from the stimulus material, making relevant connections 
with comprehensive justification.  They also analysed the routines and procedures 
with reference to prioritisation of tasks with only a few areas of weakness. 
 
Learner response 1 (awarded 20 marks): 
 

 
 

 



 



 



 



 
 
  



Activity 2 
 
Most learners were able to identify relevant hazards and issues regarding safe 
working practices from the stimulus material. Relatively sensible suggestions for 
improvements to the layout and routines were frequently given, but in many cases 
the underlying reasoning for why and how these would result in safer working 
practices were omitted.  Demonstrating this understanding is essential for accessing 
higher marks, therefore learners were limiting the opportunity for making the relevant 
and appropriate connections required for the 11-15 mark range. 
 
Many learners referred to Health and Safety or COSHH legislation in the answer.  
This was credited where it was linked to a demonstration of understanding about the 
implications of the legislation in this context, but a good number of learners simply 
identified instances of where this would be breached and so did not demonstrate the 
level of understanding that is being assessed in this activity. 
 
The learners who achieved the highest number of marks in this activity addressed a 
range of factors affecting the health and safety of staff and customers, demonstrating 
that they understood the potential consequences of each and providing a well-
developed evaluation of how and why improvements could be made.  They had 
clearly planned their response, making clear, logical and coherent arguments.   
 
Learner response 2 gained the full 15 marks available for this activity.  Their work 
demonstrates relevant and appropriate linkages to the stimulus material, showing 
comprehensive knowledge and understanding of safe working practices required to 
be awarded top marks in band 3.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Learner response 2 (awarded 15 marks): 

 

 
 

 
 



 
 

 



 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Learner response 3 gained 6 marks for this activity. There is some analysis of the 
routine tasks present, with a number of points identified, but there is minimal 
reasoning given for each point mentioned and some of the response is irrelevant.  
The lack of detail and development of evaluation places this at the lower end of mark 
band 2. The learner would have achieved more marks in this activity if they had 
developed their response further. 
 
Learner response 3 (awarded 6 marks): 

 

 
 



 
 
  



Activity 3 
 
Learners struggled most with this activity.  The weakest responses included simply 
copying the checklist into the answer space, for which no credit was given.  Some 
learners didn’t go much beyond identifying that a numbered point on the council 
checklist was not being adhered to. 
 
Most learners were generally aware of the Animal Welfare Act and some provided 
links to the stimulus material as to how and where the legislation was being adhered 
to or otherwise.  Some learners also incorporated reference to the Health and Safety 
at Work, along with Control of Substances Hazardous to Health (COSSH) 
regulations.  The Pet Shop Act 1951 was also recognised, with a small number of 
learners providing high quality answers which included the explicit recognition that 
the Council Checklist provided in the stimulus material was how the legislation is 
interpreted and enforced.  All relevant references to legislation that were correctly 
applied to the context were recognised when awarding marks to this activity. 

 
Most learners clearly recognised the checklist as being of legal importance and used 
it as some basis for their answers.  However, weaker responses did not recognise 
this and interpreted the checklist as being part of the routines of the pet shop, 
indicating a lack of familiarity with the effect of legislation on the management of 
animal welfare in different contexts. 
 
Many learners stated that it is illegal to have one person working at a time.  It should 
be noted for centres that lone working is not illegal per se, provided that the 
employer has assessed the risks and taken steps to control or avoid risk as 
necessary.  It is recommended that tutors familiarise learners with the main steps of 
implementing the Health and Safety at Work etc Act 1974 and the Management of 
Health and Safety at Work Regulations 1999, as these are applicable to many 
animal-related contexts that learners may find themselves working within. 
 

Learner response 4 was awarded 14 marks.  Overall, the learner has given a 
detailed and relevant response demonstrating understanding of the legal 
requirements in the context and their importance.  A number of solutions are 
suggested which are sensible and practical.  Most of the response contains well-
developed evaluation but the learner does not always provide linkages between the 
importance of the legislation being adhered to and how the suggested improvement 
would lead to better compliance. 

  



Learner response 4 (awarded 14 marks): 

 

 



 

 

 
 



Summary 

Based on their performance on this paper, learners should:  
 

 Be familiar with how to interpret different types of document that appear in the 
stimulus material. 

 Use the scenario to demonstrate their ability to apply their knowledge and 
understanding.  

 Give each response in the appropriate place  

 Provide reasoning relevant to the focus of each activity.   

 Be clear about terminology and contexts used in the specification  

 Use appropriate technical language throughout their responses 

 Structure answers to effectively demonstrate knowledge and understanding, 
e.g. for each topic within an individual activity: 

o Identify the issue/practice 
 Explain why it is an issue, making links to the context and other 

sources 
o Suggest changes that would help 

 Explain why this improvement would be of benefit, making links to 
the context and other sources 

o Compare/contrast this with things that are already being done that are 
best practice / compliant 

 
 


