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Grade Boundaries

What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain grade for the

externally assessed unit. We set grade boundaries for each grade, at Distinction, Merit and Pass.
Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took the external
assessment. When we can see the full picture of performance, our experts are then able to decide
where best to place the grade boundaries — this means that they decide what the lowest possible

mark is for a particular grade.

When our experts set the grade boundaries, they make sure that candidates receive grades which
reflect their ability. Awarding grade boundaries is conducted to ensure candidates achieve the grade

they deserve to achieve, irrespective of variation in the external assessment.
Variations in external assessments

Each external assessment we set asks different questions and may assess different parts of the unit
content outlined in the specification. It would be unfair to candidates if we set the same grade

boundaries for each assessment, because then it would not take accessibility into account.
Grade boundaries for this, and all other papers, are on the website via this link:

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html

Level 3
Grade Unclassified

Boundary Mark 0 24 36 48 61
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Introduction

The 2019 Summer examination in Unit 1 continued to utilise the simplified three question format,
with each section once again receiving equal weighting of 30 marks. The paper’s level was again
balanced to reflect the demands of a Level 3 examination with 5 longer format, 10 mark questions,

providing the opportunity to stretch and challenge the most able candidates.

The overall rate of Pass, Merit and Distinction grades awarded for this paper were very similar to

those recorded for the previous paper.

The major guidance criteria for establishing the criteria for the awarding of grades for this

examination series were:

For a Level 3 Pass, candidates were able to explore familiar applications of physical, intellectual,
emotional and social development across the human lifespan, factors affecting human growth and

development and the effects of ageing.

Candidates related given situations to human development, theories/models and other factors
affecting human growth and development. They selected and organised information using
appropriate knowledge and concepts about theories/models in relation to human development,

factors affecting human growth and development and the effects of ageing.

The responses for the candidates deemed as meeting the Pass criteria were in line with these

requirements.

However, for a Level 3 Distinction, candidates were able to articulate arguments and views
concisely and professionally to justify and evaluate physical, intellectual, emotional and social
development across the human lifespan, factors affecting human growth and development and

effects of ageing.

They were able to use detailed analysis and research to make recommendations related to human

development theories/models and factors affecting human growth and development. They can
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draw on knowledge and understanding of theories/models in relation to human development,

factors affecting human growth and development and effects of ageing.

Again, the responses for the candidates deemed as meeting the Distinction criteria were in line with

these requirements.

Those candidates awarded a Level 3 Merit did not provide the depth, detail or accuracy of the
Distinction candidates with regards to the required discussion, assessment or evaluation of the

guestions posed.
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Introduction to the Overall Performance of the Unit

The three question format- with equal weighting for each question- was used in this paper, in line
with previous papers.

Timing and examination technique appeared to be less of an issue in this series - all questions were
attempted by a large majority of candidates- indicating that candidates had covered the content of

the course and are becoming more familiar with the structure of the examination.

However, for those candidates who did not complete questions - possibly due to timing issues- it is
important to note that the question stem does not need to be repeated and repetition of
information present in the question stem will not gain any marks. Moreover, doing so occupies
time that candidates who do not complete the paper may utilise more to their advantage.
Consequently, tutors may wish to discourage this practise when the candidates are revising using

past exam papers.

There were several areas where candidates may also be further guided to improve their

performance. Examples of answers are included after the discussion below.

1a) This was a well answered question. Mistakes were generally made when learners confused
gross with fine motor skills. It is vital that learners read the question.

Some learners answered with generic responses e.g. ‘Climbing’, without an accurate expansion
that linked this to the age of the child (e.g. Climbing on furniture) and, subsequently, were not
awarded a mark.

1b) Fine motor skills must be specific e.g. ‘undressing” without mentioning buttons, or ‘can pick
things’ up were not awarded marks

1c) There was a lot of confusion regarding primary sexual characteristics, which were frequently
conflated with secondary sexual characteristics. Two simple identifications of primary sexual
characteristics were acceptable for full marks e.g. Penis (1) Vagina (1)

Incorrectly, menstruation and puberty were also frequently included as secondary sexual
characteristics.
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1d) A religion should be mentioned in the answer for full marks e.g. Hindus may be vegetarian (1) so
may be less likely to get cancer as they do not eat red meat (1)

Eats halal food/not eating some meats did not score a mark unless linked to a positive outcome e.g.
Less likely to get infections associated with pork (1)

Vegetarian, so does not eat meat, was a fairly common response, but scored 0 marks unless it was
linked to a religion.

1e) This was a generally well answered question. However, for time management issues, learners
should be guided towards not repeating the stem.

1f) Many learners did not appear to be familiar with Chomsky’s theories and the stronger learners,
who were familiar with the theory, frequently produced one sided responses without a critique or
balance and were therefore restricted to the middle of the mark bands.

A nature/nurture response to this question was also acceptable and many learners produced
excellent variations of this type of response.

Some learners referred to the stages of play/Piaget — these areas must be implicitly linked to the
development of language in order to gain marks.

2a) A well answered question, however, some learners misread the requirements of the question
and repeated the statistics for the highest/lowest areas without identifying the areas and
subsequently scored O marks for this part of the question.

If the answers mentioned the numbers as a percentage (554,306%) they were not awarded marks
as this is incorrect.

2b) Weaker learners frequently produced inaccurate/vague expansions that did not score marks.

For example, breathing in chemicals can cause heart attacks (0 marks)/pollution blackens your lungs
(0 marks).

A common, correct response was: Pollution from cars may damage your Immune system (1)
Leading to increased chest infections (1)

2¢) Generally another well answered question. Some answers veered away from self-concept and
focussed on issues such as depression/anxiety.
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If these answers are not related back to how an individual will feel about themselves or see
themselves, then, even if the response is an accurate observation, they will score no marks.

2d) Stronger learners focussed on a range of unpredictable life events e.g. Divorce, redundancy or
prison with a good expansion, often related to PIES.

Generic answers that merely stated that unpredictable life events are negative etc without links to
actual life events — even though these answers were sometimes quite long- struggled to move
beyond MB1

2e) Many learners produced very good, detailed, but one sided answers, which focussed solely on
the negative aspects of being in a care home and were generally placed in MB2.

Stronger answers explored the positives e.g. Support for dementia/ rotas of activities/expansion of
social opportunities/multi-disciplinary support which may not be available at home and
subsequently moved on to MB3.

Stronger learners have also frequently included references to activity/disengagement theory,
although these are not necessary to be awarded MB3

3a) Well answered question by many learners with clear links to public transport issues e.g. Cost/
due to remote location and difficulties in getting time off work to attend appointments.

Not driving so can’t attend (without appropriate expansion e.g. cannot access/pay for public
transport/may struggle to walk as pregnant) was not awarded marks as this is repeating the stem.

3b) Well answered question generally. Weaker learners often provided inaccurate
information/expansions e.g. Mum taking drugs can lead to ‘bad air’ for the baby which scores no
marks.

Foetal alcohol syndrome was a frequent response, often accurately expanded and there were many
different, but accurate, expansions to this issue.

There were a few mentions of positive lifestyle choices e.g. Diet/exercise, and these were awarded
marks if accurate.

3c) Quite a poorly answered question with few learners moving on to the positive aspects of
increased income. Some repetition in longer answers, which restricted these to MB1, in spite of
their length.

Some of the more concise responses from the stronger learners made it into MB2 and it appears
that timing issues may have started to impact on the weaker learners by this stage of the exam.
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3d)

Some reasonable answers focussing on friendship and relationships in adulthood which were often
one sided and placed in MB2, but several learners, quite correctly, answered the question in
relation to Bowlby/Ainsworths’ theories of bonding attachment.

Both lines of response are accurate.

Whilst, as expected at Level 3, the paper included a strong emphasis on the theoretical background
included in the specification, this was tackled reasonably well, with most candidates displaying
some understanding of the relevant theories.

For some candidates, it may be worthwhile revisiting the exam technique and the requirement to
produce a balanced answer in relation to the ‘To what extent’ and ‘evaluate’ question stems (see
levelled mark scheme for 10 mark questions below). An increased awareness of the command verb

may aid the construction of an appropriate response.
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The 10 mark questions in this paper were marked using a levelled system that allocated candidates’
responses a level dependent on the accuracy and depth of the answer. The responses were then

placed at an appropriate mark within the level.

With regards to the ‘evaluate’/'to what extent’ questions the indicators for each level are as

follows:

Level 1 (0-3 marks):

e Demonstrates isolated elements of knowledge and understanding, there will be major gaps or
omissions

e Few of the points made will be relevant to the context in the question

e Limited evaluation which contains generic assertions leading to a conclusion that is superficial or

unsupported

Level 2 (4-6 marks):

e Demonstrates some accurate knowledge and understanding, with only minor gaps or omissions

e Some of the points made will be relevant to the context in the question, but the link will not always be
clear

e Displays a partially developed evaluation which considers some different competing points, although

not always in detail, leading to a conclusion which is partially supported

Level 3 (7-10 marks):
e Demonstrates mostly accurate and thorough/detailed knowledge and understanding
e Most of the points made will be relevant to the context in the question, and there will be clear links
e Displays a well-developed and logical evaluation which clearly considers different aspects and

competing points in detail, leading to a conclusion that is fully supported
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Summary

Candidates should carefully read each question and be precise in their responses. If
physical health is referred to in the question, do not mention any other aspects of

development e.g the impact of pollution on an individual’s self-concept.

Use the number of marks and space available as a general guide to the depth of
response required, although the length of the response is far less important than

the quality and accuracy of the response.

Brevity and accuracy are especially important in the responses to the ‘I[dentify’
questions where extended discussion/description is not required for full marks. For
example, if a question asks for an identification of Primary Sexual Characteristics, a
simple response of Penis/Vagina will suffice for full marks. The learner does not

need to write “ a primary sexual characteristic is...”

The overall structure of the candidate’s response should be based on the command
word in the question, e.g. Identify does not require any expansion of a point (and
some candidates provided extensive information that was not required for ‘identify’

guestions) but explain will require an expansion.

To what extent, evaluate and assess are command verbs that will generally require
a balanced argument to gain the highest marks, although a very strongly argued
one sided answer with relevant depth and detail may also enable a learner to

access level 3.

Repeating the stem of the question will not gain any marks. The question scenario
is there to enable you to demonstrate your ability to apply your knowledge and

understanding.

11
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o Candidates should aim to utilise appropriate theorists when required and compare
and contrast these theorists to expand the evaluation aspects of the response.
However, the theories must be linked directly to the scenario under discussion. A
detailed explanation of a theory e.g. A page long description of the experiments
used by Bandura/Chomsky, without accurate application or links to the scenario or

question, will not gain marks beyond Level 1.

The following examples (accompanied by a brief commentary) represent indicative content
regarding common areas of good practice, and also some examples of areas where candidates may

wish to revisit their responses and/or examination technique
1a)

The answers below are incorrect.

@ Pearson
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It is vital that the learnerreads the question accurately.

elecealLlsEAAl& Add a pre-defined annotation M
-~

Answer ALL questions. Write your answers in the spaces provided.

The Khan family lives in a large house in London. Tanzilla has been married to her
husband, Amir, for 15 years.

They have three children, Aisha who is 10 years old, Asif who is six years old and
Munira who is two years old. Amir’s mother, Zainab, also lives in the house.

Munira has been walking without assistance since she was 14 months old.

1 (a) Identify two gross motor skills that Munira would have developed before she
began to walk.

1 ’rallb QE

(2)

s Brd— be—h U e S)«‘Mﬂﬂ- (A I'\l/ omMS

Answer ALL questions. Write your answers in the spaces provided.

The Khan family lives in a large house in London. Tanzilla has been married to her
husband, Amir, for 15 years.

They have three children, Aisha who is 10 years old, Asif who is six years old and
Munira who is two years old. Amir's mother, Zainab, also lives in the house.

Munira has been walking without assistance since she was 14 months old.

1 (a) Identify two gross motor skills that Munira would have developed before she
began to walk.

(2)
1 ,,,,én.z..‘....W)i,,wh‘ﬂ.wf.,.,,,JTZ;‘;.TU..,,(.JQXJL‘!E{&.........L,pu.(d....hﬁzﬁ ..... A wrleped. ... .05

Izarning. . eSC. dnll. ... E P aft . 0Tt AA T AhE. CoATLLL: ... Lot By X . SO
CXrigl o obrtirs “ e g SO0 bl o

2 ANGfhLL...... LLSS . ISl Ao ST Mo 386l St Al N .. R E bt b ... 22T......
PSE (BhgS [N ke £5H5T

..... %bt;‘w%(:t-ﬁ ;

The example below score full marks.
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Answer ALL questions, Write your answers in the spaces provided.

The Khan family lives in a large house in London. Tanzilla has been married to her
husband, Amir, for 15 years.

They have three children, Aisha who is 10 years old, Asif who is six years old and
Munira who is two years old. Amir's mother, Zainab, also lives in the house.

Munira has been walking without assistance since she was 14 months old.

1 (a) Identify two gross motor skills that Munira would have developed before she
began to walk.

(2)
1 The abiity ko stk wp

2 Roll.over.
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1b)

The answer below is typical of the stronger learners, concise and accurate.

(b) Describe how Munira’s fine motor skills may have developed by the age of
two years.
(4)
AL, MOM... AON L. SXALER Q... £Q... . CARUCLOR. YAL. LS R...OF ..
WOUAMLG.....CA- QLA OF... CA... . D RLACKL... OUALK ... QAARE LR, LR, E6.... PORRS ::;f'
Y. N0 Yeos . 0F... A0 2. BAL.... mOM.. J0R... .RXNL... 0. (ARL... X O LS.
QUAR....... PLOM.. WLELA. FUALUA.. AALCAQAL. . AAL... US.2... OF . ULE... £ LAGRAT.
DAL...... OUARQ..... AHM....... )0L......OU0NL.... X Q. AACLCL.... R DO EELL.. O ..
AAL...... FLMAR... . BlA L. B 0. SASS... 6F.. OGR, F1AL... WL AL, ..
neusls
Rass.... 0. MEAAAGY,.. AL AMAIARY...... KAMB LA LA, . MA. JAR L. CELAAAL.

OUACA.......COMORAELOUAAAG, .. XIAR. ... SEC LALLM Q. EUAGLLs..........

The answer below, whilst correctly identifying one fine motor skill, is too generic for full marks e.g.
undressing (without accurate expansion e.g. undoing buttons) the answer also moves on to areas of

intellectual development, which does not score marks.

(b) Describe how Munira's fine motor skills may have developed by the age of
two years.
(4)
&\3 khe rfﬁt O% X Mol S}\Ow{ﬁ( ke OJJLE o)
hold g paCl, Mhowe/el N wallt 12y how g
WOike Lol AaMg WA MMJ Ehe MQ‘ G5 4
Matil g 3\\0»\&) B0, B 0@ 60 uel, M@dé

J65A ol anol dcessed,
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1c)
Stronger candidates correctly and succinctly identified relevant examples, as below.

Primary sexual characteristics

2ARNLS /AESKE S

Secondary sexual characteristics

4B OCORS WL \Qf?‘u\ A S(Ow_
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Weaker candidates (as below) generally did not provide accurate answers for their identifications of
primary sexual characteristics and frequently confused secondary sexual characteristics (some

weaker learners answered puberty) and subsequently failed to score more than one or two marks.

(c) Identify two primary and two secondary sexual characteristics.
(4)

Primary sexual characteristics

2 = e ﬂ’tﬁ:n‘hc-rv--‘-ﬁ = B

Secondary sexual characteristics

B . o S =S <5 e

Primary sexual characteristics

1 NQ+,¢u113ma+urEc’ ...................................

2B er nip £ Wl 5@ Gk O Al O €D Ok
SN.c._enit. er. s..en.e..adoelescence  (ife

J‘}"agp e

Secondary sexual characteristics
1Ak B M2 S A B G B O o 0010 S L S
.......... ﬁnsncau._x(]ubevar!jmq’r ere,..becoule
e SRS QOAOG DT O g b PUDECE
2 AV Sh a . camn...adecide. tNon. gt foiQl
her?chmowr‘r\alshol C.oln_ <ol
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1c)

Stronger answers, such as below, clearly linked all parts of their response to the demands of the

question.

B htips://uk.pearsonepen.com/epen-score/score.html#
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Weaker candidates produced vague and sometimes repeated answers in a slightly different format
(as below) which failed to explicitly answer the question and subsequently failed to score more than

two marks.

(d) Describe two ways an individual’s religion may positively impact on their diet.
(4)
....... can. . posidively.  aoapack. . reeererSee QDb
770 2 S N 7 WO ST RN -0 S W SO AL *2 SRR ' 0=~ 0% W0 O % WO S O = =i = S

opd—aans.,s._a..chqs.Fru;tand\(:qai— =0 =1 O S

T S < N o also. ivpact . positiveli Jorecocdd ®
H 9 S Lo E AL A S SO A O N SN S OO
(S NPT T S PN 8 NP C NN s W= NS NI < 8 SO0 SN 7 = B - B o= ST =i o OO

(P =55 1 w1 TN S =X O 3% B S
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le)
In this question, many of the stronger learners scored full marks with 3 clear and relevant

examples, as below.

- FITLR o Ll o Ll AR PRl LR T il 1~ DAl ey A Fl sl BT e

=) L R ot L IR R LR R

L
16)
1. By Almale  fok . SRk g Ot Eng b s sk oo L Ol
T self -~ eSreear. _ounch  Selb o COncepE. ok B0 FEels. Sl
OGRS PN O Al U e TS e fa B S e maunra Sed
ek erbleer . s el Jn.-..:l..ua.a_........ln_n._-r: ..... = S T . S e T N .- T - — L

___g_:_t:_t'__.-,:_r_—_..j__ ST SO — -0 I ol e W o 8 s .. S .. m::_.ﬁk'u:n.u—c_b;nnmw L=N
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S el cE.  DecaMEe e Con ook dooe
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Weaker candidates often produced lengthy but sometimes inaccurate responses that lacked

relevancy and subsequently dropped marks (as below).

Amir's mother, Zainab, speaks very little English. She lacks the confidence to socialise
in the local community or leave home unaccompanied.

le} Explain three effects on Zainab's health and wellbeing of speaking very
little English.
(8)

She_ e y /ff/ [S0lated g e (ohen

0 Lor lm?a Lphe
2% ?m s ”’Wﬂ / /f”/ b

o N S e R D R

"""ﬁ"f'fhc A %”fﬁfﬁf a/ff/qz?f awn
te Mﬁkfwfhaa /f;y;m;
fSSLé

_ﬁﬁﬁdﬁe' ﬁff: eo{ whech Wl
Self~ ma and _self-eckeem.
. (ool Q0. 5 7%9 as.ad..

, (O becam"

i

Ll e e e s e e e

21



L3 Lead Examiner Report 1906

1f)
This was the first of the longer format questions in the paper and was generally well answered by
the stronger learners. Below is a good example of a response that makes accurate references to

theories and is placed in Level 3.
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1f) Some weaker candidates (as below) showed some understanding of the question but a failure to
appropriately expand on the points raised means that the answers -in spite of their length, as

below- were awarded the lower end of the mark bands.

(1] T WIRAT SXTERNT are Social afd ervironmental Tactors the most iImportant Influence H
in the development of language in children? i
(10) :
To. oo LALNL.,. SO0k . and s en wannental.

Aockers ore . Aho . (ness. Lm#grtuﬂi_ nEluence. . in g
:
:

on . khe | Hoods . . ChAs  Ls-e  aucuhol .
Haem . S0 kec | exemneele. . € o chadd \wes  ie G g
_oea uludq feople  use ~Josgon fa_ Mo ihe ...
______ o t}k L ONOSY, L'h-ﬁt\.j ?}‘\"mﬂ S USe,  MCGoA . (O i
CA\nRAC. Do C.ukx;w&{-{ﬁmwmf!\lmm Chomsiey. ... E
wsolad Mc}u,{ aﬁmﬂi‘n Baas, s e believers
e ore kot wek with  a language
t:ln,y.u.’s:m A2ce o ¥ein braans, e e LAD :

tans Xnad Chdan ~ohseady lnave. uﬂmhu.kﬂry
from . Moe. mement . Snesy. oue . oetn. . wduch . |}
.%mﬂ)..... B s AT, W Mmﬁm\i% ........... Ok . wAmad ...
AR S SO NG Thas oundd . oneon . {
Aok 0 m hoJmE _secaoh . Ondh e -Emafmm.g
Jhackoos . howa w.njhddnha sofliaeace. .
Ahe . o A wh.;uh M‘:M ;LE/U-QJQLR ..... e
.I'aﬂsug.s.q, EM}C AN wnu__Lﬂ OO Deconn e
L08R Necandcs | Oxe. DA @02 - Qreacamnined. .
ke 0 chaddSbfGan. weaCh thecefoce.
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2a)

It is important that the weaker candidates maximise their marks in questions such as these. The

learner below misunderstands the question and subsequently drops a mark.

Number of individuals with asthma in Great Britain in 2015, by region

o 100,000 200,000 300,000 400,000 500,000 600,000 700,000 800,000 200,00
Number of individuals

(Source: Asthma UK © Statista 2017)
\a) Using the data from the graph, identify:

(i) the number of people who have asthma in London and in Scotland

1)
London sEx, 1L
Scotland ... S.5.4.306
(ii) the areas with the highest and lowest number of people with asthma.
(& )]

Highest ..

Lo t 2.6\ ,252

The response below scored full marks.

R — -
NMumber of individuals with asthma in Great Britain in 20175, by region
[Ty — 261,583
Wales 314, o
Bant s 20
Vet )
Seanth Wt s0,77s
calire and vhe sns. 547
Scouand 554, 5cke
East of Eralend ey 1Ty
London , senza
Sorhs Easr ﬂr?‘.:
Pasruh Wt 7m0
100,000 200,000 200,000 400,000 BO0LO00 600,000 Fo0.000 BOO.000 B00,000
MNumber of individuals
(Sowurce: Asthma UK © Statista 2017)
(a) Using the data from the graph, identify:
(N the number of people who have asthma in London and in Scotland
1)
Scotland 554/& é ............................................
(i) the areas with the highest and lowest number of people with asthima.
1)
Highest . W.eardh, Lt
Lowest N"'H"‘ CM"
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2b)
Weaker candidates frequently included irrelevant information and did not provide relevant

expansions, as below.

Due to her asthma, Aisha has to regularly use an asthma inhaler.

(b) Outline two possible effects of air pollution on physical health other than asthma.
(4)

F?. Polluriona. s X lno

LAY S AN S SJ‘\\P-&M
yesw)y s ‘:9"-‘—'-":"\) N&.&—A‘—A__{‘ fVLa./{/LM\q

P S (A ARS N e [P,

DA Lilae. S8

'Aupqllu}-uq«. Ol AN S AN an

Adre {Ufks_s Y Thts Moa e S 4@ Jf
bf%fﬂ/\m & More dane. burenk? ot
Cad= C A AS e R e - { :01\_43.5\ Cak

eff e SAS \\\/Lo_. (T e O ﬁvu\q{o{:_&
/7 Jd

Stronger learners (as below) provided two accurate and relevant responses.

Due to her asthma, Aisha has to regularly use an asthma inhaler.

(b) Outline two possible effects of air pollution on physical health other than asthma.
(4)

1. Ore...... 0SS oSSchle...effect  of  axr pollukan.. on..
,pwds*mi mm% Ober. than.. asbra Cozddbz

,,,,,, hoark  oilsease  UiS could. be. . E:\emm of all..
N Y = == = TN S j

ldf\od' Qare.. re,{med nta {:»’qu ool n €O
~Somane s lungS .. Th _hal o offect _an........

Aarse b o leadh . daoatn
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2¢)
Stronger candidates accurately utilised the information in the stem and drew appropriate and

relevant conclusions with regards to self concept (as below).

- —
[ 3

Amir has unexpectedly been made redundant from his job as a gardener and is
struggling financially.

(c) Explain two ways that unemployment can impact negatively on an
individual’s self-concept.
(4)

i
1. Eeoooone \ass u&tﬁ@mmwmvwsiogwmupmm\ L T —

- SICACH I, GO CHEONR AL TS INEAOS. 300, P 100 PIEYROENS 0, e
. n‘tfxmmnwmapmuﬁ\chmn A, A0 v, £RRING.. WORNESS. .. O AR

N N N T N b e

‘1:\5cmpk\‘;smm&\jaummmsemcv:*u.mWw@&mi’rg\_.g

AR 0D, O . RREMIE AT . onadhe vons cedndant ond. dead. wond SEEECE o

AN e 1E, ~ NSO i
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Weaker candidates failed to engage with the question and produced generic answers (as below).

,
Amir has unexpectedly been made redundant from his job as a gardener and is
struggling financially.
(c) Explain two ways that unemployment can impact negatively on an
individual’s self-concept. L
. S , P I PR o (4)
InAMMhﬂhlﬂﬁhﬁumwmmmnm¢Mﬂ ..... Hnaab: by Mty
Wh&ummmmumﬁmutmm ..... Ha st afm;.ujar
L —
2...L....mam..t;...omcmz....ua.y_.mn ..... uhmM#%MMu
LMot ceussecs kB eing. . maptw...ﬁsah...mh...mn.,,m..,tn ..... d&pﬂlmfﬂﬂmﬁ
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2d)

Below is an excellent example of how a clear structure to the answer enhances the opportunity for

the learner to access Level 3. A clear and balanced response is evident in this example.

- Indepondiant: L

After losing his job, Amir has decided to go back to college and retrain as
an electrician, .
(pies)

(d) Evalua-trr‘e:mpact of unpredictable life events on an individual’s development. . i
UnQreqicrape life e0ants,0re 1o Seenanas |-
KXhot 0re Not Pred i Ctecl O haegan They . |
Nclude  Unpnsonment , redundoncy O

_____ Alvorce . These ovents can INPACt on

on n01VIduAlS development. mggma.uu :
NTe ne ctually wemnaronodly. and mﬂy |

For_exampe ., Demq Q%@r&@ﬁ can .
MOKe G Person $wah (0w Seif eSvaan -
Qe they dont NAve ONyane tO TS |
AL they may. Pecome jsolated. |

o Q. Perdn QIS tan. pecome. . | |

ng. Qivorced means ’m&t an (NAiv-

Oual Stays at home TS can nave
AN imnPact On Them. A8 they. 1{1(11::
Lxercise  Meanwng... . Rgher. ns:r:of‘
ot ond. Qunal 1ssue S Furthemaore, |
e ile e Tuauy o m&mdum may ______
find ot they e havug negativie |
_____ Thougnts . wnien emcﬁsnmaltg meang

Their $e)f ~estoom 10

S
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NAIVIAUal haQ g Serf esteem then
g cowld Mean WY refuge t© QO
OUt with friends Or family, Neeaang
anxiety  deprecin and Social igaton .

Aneredictape [ife events, Con NPACT G
Andividuals: erelopment ot term.
Tor exomPle Q¢ o result of & familyl
friendgbeng iIMperisoned Lt can Mare.

fhe NALVIGNON feel withArmuwn rom .
SocioadlisSing ., (epresged or anxiou . Whaag,
IoNQ term. Q. Perdn_may  Decoe

homeleSS Nt therefre can lead tO
Self harm Or Quicide. o

A2 Q result OFf unpredictable \ife
oents, ey can QiSO _Mean Qpem:nﬂ
Con. _pecome indepenAONT and leam
SKUS  Themgelves. They a 1O can get
HMe 0o toaKe up new. homiel and
wn Terests.Socianiy, new eriends.
Lo e Made andad. emotionally Qn.
noiviadal may-Nave  confidaxs
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The response below is an example of a learnerwho shows some understanding, but fails to

accurately expand on the points raised, in spite of the length of the response.

|

i St ot .
Afver losing his job, Amir has decided to go back to college and retrain as +
an electrician. I"’—gﬁ

id) Evaluate the impact of unpredictable life events on an individuals development.
{10}

Uinereciccraosowe. .. Aife  €©xe S Souce oS
Aesing o dcn::_, be,ccrer:g B | - I
i\-k%&f(—e,f.;k. C)L PErfonsS | oloweloprend
WAoot e ancludtnoach . en e retidronent,
TRE  SOCial old Satca cnoneoy ANeocyy
Showus. Yok e More . X crree ‘_Ejs o
o WaWe NI < g oTuk YN _xjoa,L B = o S < T el = S
D'“*""E?e’ G e & 4NN e Vo R N S i’m,.:acy e Y- S
________ tﬁﬂjﬂb@biﬁ, B RO T. offer  retoimooent.
o unptmaabne lipe  exents . Socn
e SN LC;S&Q& B L A 1 > B o Nals W C_‘jwnt

Sﬁr‘t S":u L n«'u:uy o LQQ_D’L e £ ST b-ecoml_n:ﬂ

d_a?_rcs.s_gcx_ Anok  un ciable. 0
_adiutncod . olsa 4O LNSigure INCamne. .

An. . ungrediciabie  |1fa . emtent.  Jilh 2S
o derdCrens GCSio(.eaj‘ . _____rieg,_wﬂy,__ Y SR
‘I?{'L rson. ,aniuaztg,r. , Fa;fa - lauat = efAee
_H'\Q Lr\d,fuc'otums OLE Haamf— . Qiza._rxc.fﬂ:_.:....
e 40, hamz\_g adapt. . Fo
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2e)
The response below shows some understanding of the requirements of the question but fails to

develop the points raised to a level that would see the learner move beyond Level 1.

- 4
-

Amir's mother, Zainab, has developed dementia and Amir and his wife are finding it
Increasingly difficult to look after her,

The family have now decided to mowve Zainab into a care home.

(&) Assess the impact of moving into a care home on an individual’s health
and wellbeing.

Yoz odandl . -neing... To. a _cave _Home
Lyt nesr, a8  Skie tandl . e citae 2. L;.hr_.
COXE ... £LXOON ... . DLANNLMNTIL. 'Erpecaaﬁ.;‘aeti— Sha. .
AA . OolAc.. ham _an rndivid it e Ceol..
Care.. pﬂ(l.fn seatecl. o hes. reecl R

> Ty anil he. adapm ons..and....
%L-Lpalﬂﬁr“l: —owalante. to. smt/mx

;zma_,bj, heedls., winuch. . ugint Joe digfio
Tt 'h,wr nac . ovne . Gerann2s.. ..
SShnoares . SRok, Choiv Qipts, ete.
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2e)
Below is a good example of a higher scoring response. The learnerdemonstrates clear knowledge

and understanding of relevant theories and applies these appropriately.

#

Amir's mother, Zainab, has develapéﬁ damentlr)nd Amir and his wife are finding it
increaslnql’y difﬂcl.ﬂ?}o look after her,

The family have now decided to move Zainab In@\)

(e) Assess the impact of moving into a care home on an individual’s health
and weltbeing.

(10)
ALY 2eople. | CON TOOHE. (hMSeMBs GO S0, ..

e6PRCIOALY L) that oue. wmmm ..... ol poe . TWIS

wwmw INCLRe Ehom {c-m EPITAS. Q.
MUNRIOUGR N, NS NI enwirerimant. “Tais . GO md- ........ .
ieMVIAVOA Q5. W DAL POE e ElGang OF WNEe[octing.

LN eadjaon, Bhe ockiviy, #hoony SUQZ04S khak moang, .
WD O CE, Ihome. Abe O {.'IJS‘*:‘M LV SS S
IWEESH pe.ma .......... Damg L RRTCTE s v s ST TN mw
IR ACKIEN S6o. hany FONE B4 QU anO. UM S
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T oddon tw.ng SWraINAed. bt SICK. RGeS

hou COMR 10 the.  reQUsabdy and,  (nded '
INVSRCRIURRIVERR ST LYPRR. BN S uumj mn\t%
die- Comarg Yo iy bakh 4004 and, e

Ao fromy eheu famiues oy Wod o dﬁrm&\m

L e St et e S T Tl by s O R bt b o e Mt T it e

R R

; r»..g_qjﬂ.hw-l & IMPAGE. cn rve mmum-.au N0 SN
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o e Gforan e INUMOWEA o0 e
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3a)

The response below is a typical example of a learner who fails to fully engage with the question.

(O 53PS by AN 12 IV ST IR I VST SEINSE IS MigaRa )

3 (a) Outline two reasons why Tanzilla may not attend all her antenatal classes.
(4)

ROV SO BN U U o SO N
el B doeoat e BA
Aﬂwmi@kmﬁu

The learnerbelow provides an exemplar response with two clear identifications accompanied by

appropriate and accurate expansions.

e e s raans e mmmpree e ¢ e s e e s o e s v e

L outskirts of London where she frequently works long hours. Tanzilla does not drive.

Tanzilla is pregnant, but is not attending all her antenatal classes.

3 (a) Outline two reasons why Tanzilla may not attend all her antenatal classes.
(4)

1 Sh.e........f hi nor oeend.  hel _antenarod clossen .
pDeCcaUne  She . ITL.L nt nat be able to get tnere. .

She_ could be co mmﬂ back. ftom. wolk and. .
NOE.Dbe Oble tOo. Qet bolk (N time. tO 3 0. She.

meght. . not. b?_ oabie to.. nere Qo She. .
cont dnve and mig hx n_or be able. toget a. Lu:t..

z.S.hemL e adno. N0k _be.  onendung. becalane .
She. magiht  [eel. tnm She. Q,cha*ci.,y Knouwos..

A" nurl _n tel yow. ao Shne’ a_.Lrea_oL:tj ha.a
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3b) The response below provides three brief but accurate explanations utilising appropriate

examples as expansions and subsequently scores full marks.

( Several of the mothers who attend the antenatal classes lead unheailthy lifestyles. )

(b) Explain three lifestyle |‘.<tor:_funng egnancy that may affect the physical
development of the baby. — cl ke ) ‘)U\-) o ke, atcahol . J’lwk,‘v:) ()

A Gledhle Backor that meolec  offescdt Ko balies haolHa and clevelsgmenst oo
\K Sonde SN Ao LA Awmacols. oo Voo SMA(&9 fiae ki a3 NTodPn o can
O, w\(“"?"\u\‘\L Rofecdr . Mo cefus ancd  pmae Dot IV o Gl I
RS ¥ LN SoonaAi wotione Ghen \x.xr\) Stact oa o grene e barkhs.

2 Ao tas Soctes  comn e alebanl<dhasl i Com.  cousse. foetal
cledne ol dl fyadimnae s cons. Comec  Rovelopnantfal
()\ﬂ»\ oA ) SN\G..L\ Lu(\p\ A O exren e ) dﬁ-S(x\jL;""L, Lu/\d, M(\.vuj
ansce_condirans Haak 0D\ oegehicly mnpact Boe Yoodores Aerelae -
head. -

3 le\ﬁ_} we. o Mdaldse. cosn. e ey clabrivaental b e cAlats
heald S, Comasmg focral adneamalilg  opon bixth . Mac Ka boby may
fe addicted WMo Anasg e for e Meevre oven bam ., LAl (adec. hoallt
Canplcadons for M. Jhald

The response below is typical of weaker candidates who demonstrate some understanding of the

issues but are not able to express this knowledge with the required level of relevance or clarity.

CSeveral of the mothers who attend the antenatal classes lead unhealthy lifestyles. )

{b) Explain three lifestyle factors during pregnancy that may affect the physical

development of the baby.
(6)

1opoesalalcanal.. weesekd nooy - agrect. e Pyt
davelgpnrant of HAR haby esd e Nha. 0atinor
(S CANTOMAUY  adnnking. Y ouid ead o
e Oy e develaping (0o ac PODOMS.
QUG VRO .

 Srraey i s PrEORGAGy cald ot
yespotercey  Erablomy  oNean, 0k e 000
Al A ADO. ONOYMNK SN Ny, CONSIAN ..
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3c) Below is a response which engages with the question but fails to develop the points raised in

relation to the question and is subsequently placed at the bottom of Level 2.

works in the financial district as an investment banker and is veg! well Eid. Rahim
frequently travels between London and New York as part of his job.

(c) To what extent can being wealthy and having a demanding job make leading a
healthy lifestyle more difficult?
(10)

tune  tooeatr . Seaee o nezls A d‘aij =T X -
L2N.. e Onc@zannS e (Ot Getiea. YhE
o nodoe st s he needs. Also, ideas he
has.. &dam%mdus;%yb he  pror nAZSy Nt
ord e faod o hane  oncousane . nezls as be. .
eomere. SO he  Lshit Szveo v\erz‘c\#\b{\ooa
g Frainec  do  lelp o tvawstoca ,'a..kaa}ﬂij
Ltfcﬁ'lﬁ e ok 2vn e s uerulbuosy [f\e,mo.t:)
S wez 20.A o Nk kNt ohed Ao

ﬁﬁ)endc\— N 20d  aastres  f en. alcohal aand

T S T

R R R R SRR

A

38



L3 Lead Examiner Report 1906

3c)
A strong response from the higher end of the marks awarded is demonstrated below, where the

learnerdraws appropriate links between some theory and the requirements of the question.

LAS Rakem  had a Lot _Qoug. on. Gk _ork ha
I be Vel (tregred Q. (ot Op e tiaa .

(gnmuy e AAH L RO O SHRLL.YJOAL.......

Mm;%muwuuywm
tonffomtly g W e e Caue. K c

Ssp Qwd U Lacdes 0. (eod. a. haalfbary \age Style ..
1 Pabin. doewk. (ard. o oF. 6f ((aef e (Qun..

emao  ar Y. HYAD 0L LuOTK .. O LK. Le(uy .
b gob Tl 0UGh. . fallueg GLL QRO O A (Oratag. .
Forget ful Auyy. PGans . g M. hONL N0 ONey And
Upotfe. . Showung.. W more. aﬁpm

h obta.m o job
Holmer - fahe. . Chmag . nfp widh O ShesS. OOGAtmant
rM@ImW&,memwM
AR K YLD hean  Yhdugh , The . luginee AL

oy Lre.... ag, . [ dorer big gt

Ny Sore W bR dnen  (ugher, ontop of Ttat.
_ )

o
o
&
.
b
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Wnﬂ [ﬁ{;t {Lm o wadammwﬁ Lt,wﬁgl.a
| Q. pud O (o O O lae. 0 loan KOk
__fmf.@ lged. to 0 taun.. Q job.Ownd Q. hﬂm@wy.p
| thir  tneans. . wﬁaaﬁmw%gm
ArugL.0nd. Gltohol. Ao Cue WL (e(s. Moy,
Gxd.d.l«[:t owd.. ey Unhealthay.. éwmummr»e

| .9t fowd oUt.. . (ofe. b J0b.. Tlag . Blgne.  enatag
| Ais wnsans addl e lawing. om As. At SH@EL G
| horolen.. it 10T g, Hane. (WD Egfedd. lnd f st
i Umj Aodiy.or..(Ea be.. OLM’(& NAOAAAD... NAMRIOTY ...
| e, o gt W £ona. Baraa, bad_ivore ..
—t-n guhrg N0 AreDA U &y g T s M f‘vm!/\m

| ham . to. 9{1 a. E hﬁwmwum;obh
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3d)

The response below demonstrates some limited understanding but fails to develop this and fails to

move beyond Level 1.

Amir and his brother-in-law, Rahim, are very close, so Amir is very happy that Rahim
has moved to London. Amir has always admired Rahim.

(d) Evaluate the impact of relationships on social and emotional development.
(10)

B&. t'mlB O .U.'Erd e’mﬁ o endondl... Close. reletiterip... oetween.,
them... thS . Laoucs. - POSHIMELY.. JQffect . Amir.. ﬂ(‘ﬂﬂ&hmm"thej R
Eﬂcm.ueia.....frhe.tr.. Close. . friendsi@. . Lodd. . exploin. Onck. 1“'@' oo, rowe
Bolh . cthef.. Ths. . locod. med.. ROkt ond. Amic.. loCuwidl. e ...
ud;'rb....mci‘nu.e.. LLdthe, O0e anCiker. SC.ecOn. Qerstn. . Lound nee &8
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3d)

Below is an example of response from the top end of the marks, demonstrating knowledge and

understanding in a balanced answer.
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