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Grade Boundaries
What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade, at
Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that
they decide what the lowest possible mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to ensure
learners achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different
parts of the unit content outlined in the specification. It would be unfair to learners if
we set the same grade boundaries for each assessment, because then it would not take
accessibility into account.

Grade boundaries for this, and all other papers, are on the website via this link:

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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Level 3

N P M D

Grade Unclassified

Boundary Mark 0 20 33 46 60
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Introduction

This unit is mandatory for all sizes of qualification within the suite of qualifications for
the 2016 specification for Level 3 Children's Play Learning and Development.

This Lead Examiner report should be considered alongside the exam paper and mark
scheme, which can be found on the Pearson website.

The focus of the paper was on children's development, it covered a range of theories
of child development, together with selected factors which may affect children's
development.

The paper had 2 sections with 6 questions overall. Section A contained 4 questions,
each worth 16 marks; each question was based upon a separate case study. These
questions were then separated into 4 sub-questions, which range from multiple-
choice, short answer and extended questions, with a mark range of 1 to 8 marks.

Section B contained 2 questions which required an extended response, where
learners had to analyse or evaluate; these questions were worth 12 and 14 marks.

Each of the extended response questions were marked using a 'levels based'
approach to assessment, this enables a holistic approach to be taken. The overall
quality of the response was considered rather than the specific number of points
included. There was a focus on the accurate use of vocational terminology and the
application of knowledge to the given situation within each response. Two of the
questions on the paper were multiple choice. The 4 mark questions required the
learners to make two responses, these needed to contain the theory and the
application of that theory, selected from the case study. The remainder of the
questions were assessed using a range of indicative content.
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Introduction to the Overall Performance of the Unit

The overall standard of learner responses was good. This paper was considered
to be less accessible than the January 2019 paper and so an alteration was made
to the grade boundary marks.

In Section A the understanding of most of the theories in this paper was good at
the basic level, however Bronfenbrenner continues to be challenging for some
learners to apply correctly to the case study. Question 2d, which linked
Ainsworth'’s theory to transition confused many learners, who wrote about
transition and did not include sufficient links to the theory to gain marks.

For the questions where the command verb is to identify or list, the majority of
learners are making good use of these to acquire marks. However, sometimes
marks are lost for simple errors and this can affect the overall grade. This was
particularly the case in question 2b, where learners needed to identify gross
motor skills mentioned in the case study and some learners listed a fine motor
skill instead. This is a basic piece of knowledge and it is concerning when errors
like this are made. Learners are generally structuring the extended questions (d),
by describing the theory and then relating it to the information contained in the
case study, which is an effective method.

More learners are able to gain marks on the 4-mark questions because they have
developed the skill of writing in the precise manner required. These linked
responses require learners to state an aspect of the relevant theory and then link
it to a related aspect from the case study. This means learners must be able to
select a specific aspect of the theory and support this with an example from the
information given to them. It was pleasing to see the Bruner question answered
well in this paper.

In questions 5 and 6 the learners are still struggling to make coherent and logical
answers. Some learners gave answers which were not age appropriate and some
go off on an unrelated tangent, this restricts the marks they achieve. A brief plan
could help with this, as could using the information given in the brief scenario. To
reach the top mark bands, the answers need to be logical and assessment or
evaluation must be included.

@ Pearson
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It was pleasing to see the improvement in exam technique. Most learners were
well prepared for the exam and were able to attempt an answer to all the
questions.

7121

Individual Questions

The following section considers each activity on the paper, providing examples of
common learner responses and a brief commentary of why the responses gained the
marks they did. This section should be considered with the live external assessment
and corresponding mark scheme.

Questions

Question 1(a) - 1 mark

The learner had to identify which one of the terms from the list given related to
Piaget's cognitive stages theory. The correct answer was (D): ‘Preoperational’.

There was a term included which related to Piaget's schema theory, which was the
most common incorrect answer. The other terms were taken from theories by
Vygotsky and Bruner.

Question 1(b) - 3 marks

In this question learners had to list three opportunities from the case study which
would promote Nahla’s social development.

The vast majority of responses achieved full marks on this question. A common
mistake was to select her mother volunteering in the nursery or Nahla could speak
two languages.

This response gained 3 marks
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Question 1(c) - 4 marks

For this question learners had to describe two ways early years practitioners could
use Chomsky's theory to understand Nahla’s English language development.

The answers tended to be repetitive and so marks were lost. The learners are not
fully understanding the theory and some are losing marks for stating that children are
born with the ability to speak or understand language.

This response gained 4 marks
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The learner has identified there is a critical period for learning language and although
they did not get the length of time for this completely accurate, they would still have been
awarded a mark, a further mark would have been given for the development of this fact;
Nahla is within that period. The leaner has also included correct information about the

Language Acquisition Device.

This response gained 2 marks

@ Pearson
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In this response the learner has correctly stated that children are born with an innate
understanding of language, however the rest of answer one is a repetition and so
would not be credited. In the answer 2 the learner has been credited for Language

Acquisition Device, but the rest of the answer is again a repetition of the first answer.
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Question 1(d) - 8 marks

In this question learners needed to discuss how early years practitioners could use
Bronfenbrenner's theory to understand Nahla’s social development.

This question was one of the better performing ones, however many learners had
marks remaining in the level 1 mark band because they were unable to apply the
theory successfully.

There was clear detail given in the case study and learner need to be able to apply this
to the correct system. There is still some confusion regarding the meso-system being
connections between micro-systems; some learners still consider the systems as
separate from each other.

This response gained 8 marks - top of level 3 mark band
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This response shows a detailed understanding of Bronfenbrenner’s theory, which has
been applied well. The learner has included appropriate examples from the case study
and made accurate links to social development.
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This response gained 5 marks - middle of level 2 mark band
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This is a typical response, where the learner has shown some understanding of the
theory, but has not understood the meso-system. There has been attempt to link to
social development, but this is superficial.

Question 2(a) - 1 mark

In this question learners had to identify which activity would promote Isaac’s sense of
self, from a given list. A significant number of learners appeared to find this question
difficult, showing a lack of understanding of the sense of self. ‘Choosing where to sit
at snack time’ was often incorrectly selected.

@ Pearson
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Question 2(b) - 3 marks

To achieve full marks in this question the learners needed to list three examples from
the case study which showed how Isaac was meeting his gross motor skills. In general,
this question was answered well, but there were some learners who selected the
example of feeding himself finger foods’ from the case study.

This response gained 3 marks
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This was a complete answer, which selected appropriate examples from the case
study.

This response gained 1 mark
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An example of an answer which incorrectly gave a fine motor skill.

13
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Question 2(c) - 4 marks
Learners had to describe two ways the early years practitioners could use Skinner's theory to
encourage the children’s self-care skills.

Most learners were able to achieve some marks on this question, however there was often
confusion with Bandura’s theory. Learners were able to include appropriate terminology
from the theory, but any reference to negative reinforcement was ignored. It was
disappointing to see learners suggesting that negative reinforcement could be used in regard
to supporting self-care and some of the answers were quite concerning.

This response gained 4 marks

. Ofmw(' w\mhmg

In this response the learner was awarded marks for stating that Operant Conditioning
means to reward children for good behaviour. They then went on to give an appropriate
example. They included relevant terminology, which is why they achieved full marks.

This response gained 2 marks
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This response is an example of confusing Skinner's and Bandura’s theory.

@ Pearson
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Question 2(d) - 8 marks

For this question, learners had to discuss how the key person (Daniel) had used an
understanding of Ainsworth's attachment theory to support Isaac’'s emotional
development, during his transition to the toddler room.

Learners found this question difficult to answer and the marks awarded tended to be
in the level 1 mark band. Many learners focused their answer on supporting
transition, without any mention of Ainsworth's ‘strange situation’ theory. Learners
included general information on attachment, or details of Bowlby's theory; but there
were very few learners who achieved the level 3 mark band.

15
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This response gained 6 marks - top of level 2 mark band
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This response has some accurate descriptions of Ainsworth's theory, which has been
supported with relevant examples from the case study. Some points have been
described in detail and appropriate links have been made to how this will affect
Isaac's emotional development.

This was not awarded higher marks because the points relating to the theory have not
been discussed in detail and application to the case study could have been explored
in greater depth.

@ Pearson
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This response gained 2 marks - middle of level 1 mark band
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The learner has shown a limited knowledge of Ainsworth's theory. They have named
one of the stages but this has not been accurately described. There are details about

how the key person, could support the transition but this has not been linked to the
theory.
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Question 3(a) - 2 marks

To complete this question the learners had to identify two ways Edith’s self-esteem
was being promoted in the case study.

The vast majority of learners were able to achieve full marks on this question.

This response gained 2 marks
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Two correct selections were made in this response.

This response gained 1 mark
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In this response the learner has not read the case study sufficiently well, as the praise
was given by Edith to another child, rather than Edith being praised and so would not
promote her self-esteem.

Question 3(b) - 2 marks

To achieve full marks in this question, learner had to identify two mathematical
processes Edith was working on in the case study. The vast majority of learners
were able to do this.

18
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This response gained 2 marks
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This response correctly identified two mathematical processes. This response was
succinct and precise and achieved full marks. If this learner had only written ‘lengths’
then this would not be enough to achieve a mark as it would not have been a
mathematical process.

Question 3(c) - 4 marks

In this question learners had to describe two ways the school is using Bandura’s
theory to promote positive behaviour. This question was generally answered well,
with learners able to use the information from the case study to support the theory
they identified. The most common error was to confuse this theory with Skinner’s
operant conditioning theory, particularly around the issue of praise and positive
reinforcement.

This response gained 4 marks

19



Lead Examiner Report 2001 L3 CPLD

Unit 1 Children’s Development (31597HX)

1. Sdith hos. hten. puired. dath. anr LIim. re et (n. yodk,.

m::s;ammmeéacwwaf/iemya&é/w@uunger(’ﬁacd
Lo duCking. oz Edr.'fh as.a. fm.,mcz:@z;_____m.d___fzs.cm:......aa,gw,,ﬁer

2 dith. p{mm ,,,,,, Oscar, £his shaus that- éymmwmm
ﬂm Ls.meaivoaed]. £, abe,y Wrcﬂ.&s 5. the BCURC. da((

In this response the learner has made linked statements, using the information from
the case study to show their understanding. They have also included correct
information about the use of praise as a motivator, rather than as positive

reinforcement.

This response gained 2 marks
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In this response the one mark was awarded for the mention of positive role model.
The rest of the answer links to Skinner's theory, rather than Bandura’s.
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Question 3(d) - 8 marks

To answer this question learners needed to discuss how Vygotsky's theory was
being used to support Edith’'s mathematical skills. Most learners were able to
show an understanding of Vygotsky's zones of development theory and were able
to make links to the case study. The learners in the level 3 mark band were able
to also include information about scaffolding and the school were using this
effectively by providing sessions with a teaching assistant.

This response gained 7 marks - bottom of level 3 mark band
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In this example the learner has written logically, including examples to support
information about the theory throughout. They have included detail about
scaffolding. To achieve full marks, the learner could have made more explicit links
between scaffolding and Edith’s progress through the zone of proximal development.

This response gained 4 marks - bottom of level 2 mark band

22
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In this response the learner has shown some description of the theory. There is
mention of ‘More Knowledgeable Other’' and the example given of ‘Edith is able to
extend her timetables’ is an accurate one. This example makes the link between
theory and the case study which puts this response into the level 2 mark band.

Question 4(a) - 2 marks

In this question learners had to identify two activities from the case study that
promoted Sophia’s fine motor skills. Most learners were able to achieve full
marks on this question. The most common error was linked to Sophia reading a
book, but without it being linked to turning pages.

This response gained 2 marks

@ Pearson
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There were three accurate answers in this response: feeding the goldfish (1),
painting fish scales (1) and sticking them with glue (1).

This response gained 1 marks
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This is an example of the learner selecting the example of reading a book, but
without making the link to fine motor skills.
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Question 4(b) - 2 marks

To achieve full marks in this question the learners had to correctly identify two
examples where the pre-school was encouraging Sophia to use her senses. The
majority of learners were able to complete this question accurately.

This response gained 2 marks
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This learner has given brief, but accurate answers.

This response gained 1 mark
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The first answer was detailed and accurate. The second answer is not linked to
promoting senses and so achieved no mark.
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Question 4(c) - 4 marks

For this question learners needed to describe two ways early years practitioners
have used an understanding of Bruner's modes of representation theory to
promote Sophia’s cognitive development. Learners who achieved full marks had
usually identified that Sophia was transitioning from one mode to the next;
enactive to iconic. Therefore, they were able to identify the mode and link to a
relevant example from the case study. Some learners are still finding the theory
of modes of representation challenging.

This response gained 4 marks
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This learner has given a perfect answer, using the case study effectively and
linking the theory to the relevant examples. Marks were achieved in the first
answer for: 'children learn through physical activities and actions (enactive) (1)
'used when Sophia moves like a fish which allows her to understand how fish
move (1). And in the second answer: 'another way is through pictures and visual
cues (iconic) (1) 'having a fish tank with goldfish help Sophia gain understanding of
fish (1)
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This response gained 2 marks
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The 2 marks were achieved in the first answer for 'using the iconic mode because
she is looking at the pictures (1) of the fish and the real fish, comparing them (1).
There were no marks in the second response because there was no accurate
development of the word 'enactive’, and the naming of the mode is insufficient to
gain a mark.

Question 4(d) - 8 marks

In this question the learners discussed how early years practitioners can use
knowledge of Piaget's schema theory to understand Sophia’s cognitive
development. It was pleasing to see that there were fewer learners confusing this
with Piaget's cognitive stages theory. However, learners are still struggling to
achieve high marks on questions relating to Piaget's theory, particularly with
being able to select the relevant examples from the case study.
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This response gained 8 marks - top of level 3 mark band
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In this response the learner has written a detailed discussion of Piaget's schema

theory. They have illustrated each point made with a relevant example from the

case study. There are links to cognitive development and points made are linked
directly to Sophia. This response is concise but contains all the necessary

information to gain full marks.
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This response gained 3 marks - top of level 1 mark band
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The learner has shown a good understanding of Piaget's schema theory; however
they have not applied it to the case study and so the marks remained in the level

1 mark band.
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Question 5 - 12 marks

For this question the learners needed to analyse the impact on physical and
emotional development of being born prematurely on a child, Carlos, who is nine
months old.

Some learners were able to use the information that Carlos had spent some time
in the special care baby unit to make the link to emotional development and
attachment. Learners should have included information about relevant
milestones for physical development. However, there were a significant number
of learners who did not consider the age of the child, but wrote about the impact
on Carlos’' development when he was at school.

There were very few learners who achieved marks in the level 3 mark band.

Those that did were able to show a balanced approach across both of the areas of
development and were able to link in theories of attachment linked to emotional
development. It is not a requirement to include a theory, however doing so can
show an in-depth understanding of the topic and can support the analysis.

This response gained 9 marks - bottom of level 3 mark band

30



Lead Examiner Report 2001 L3 CPLD
Unit 1 Children’s Development (31597HX)

tatergories, of B Spetifsc. Helowy, (. delim i I Gt onlay, (...

fokeor NS Phuysiced devetgpmant, At Gowad 4 monihs babies

Snould...be.0Be. (0. Sk R StrauBhk. unSwpported , (TS ey

ot e cne, (0. gk dlhiewe. Hnis.. mite Stone.. oo, My SHIC
e Sugpert.. i Sikting. W, ThiS. Cowd potnriali. mean uihea
hois oldec he S behind,.. it miestones.. bk Other

Choddten oy be. GO cuing, potentiahy. naking . tE Nasder
farm‘w&t AOL.0d_Make .Es@eﬁri?. .

(TSI LA B ' f‘ﬁﬁui.h'me e G

Secre.  Otilhmint, bel e Codl oS witsS  borm, 8 weeks

APrEPAGEULRta. . L0IS MO S0 IS 1S Behind onaiS.
_£mokiongd . cluselopment . L»maa:.afj. hinn ko foma BNS Ottachte
Ok G (orec. dote, acomkin. to. bowlby B cand dogan't

foroa a0 Otretanaenk Wit bha E(:St't}emof ....... t
LLF&E% ......... NTAL &.{M%LE........ﬁQ.%ﬁC na qum ObFaChngnts

31



Lead Examiner Report 2001 L3 CPLD

Unit 1 Children’s Development (31597HX)

This response shows a detailed understanding of physical and emotional
development. The learner had included age appropriate milestones for physical
development, giving a clear example of the impact on a selected milestone. The
learner was able to use the information in the case study to link to emotional
development. They then made a relevant link to Bowlby's theory of attachment.
There is an attempt at analysis and so this answer was placed just within the level
3 mark band.

This response gained 5 marks - bottom of level 2 mark band
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The learner has made some links to physical and emotional development,
although the examples given are brief. There is some understanding shown
regarding premature birth and the information is age appropriate. However,
there is insufficient analysis and information for this to be placed any higher
within the level 2 mark band.
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This response gained 2 marks - middle of level 1 mark band
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In this response the learner has made two superficial statements about the
impact on the child’'s physical development: ‘This could result in Carlos being a lot
smaller than other children” and ‘which could limit what he can and can't do’, but
there is no reference to specific milestones. The detail about emotional
development is not age appropriate and so could not be credited.

Question 6 - 14 marks

For this final question the learners had to evaluate the short-term impact on overall
development of a seven-year-old child, Fraser, of living in poverty Learners found this
question challenging, but most learners attempted an answer and achieved some
marks. There were a lot of answers which contain stereo-typical assumptions about
living in temporary accommodation and where this might be. A common example of
this is: ‘there will be lots of crime so Fraser won't be able to play outside'.

There were very few learners who were able to reach the level 3 mark band. Those
who did were able to give coherent answers, which often included some references to
positive aspects, such as: ‘Fraser is able to spend more time with his parents because
they are at home more often’ and develop links to theories, such as Maslow or
Bronfenbrenner.
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This response gained 10 marks - top of level 2 mark band
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This response shows a good awareness of the impact of poverty on a young

child. There are good links to a range of different areas of development, with the link
to social development being particularly well explained. The examples given by the
learner are age appropriate and the learner has attempted to link to a range of
theorists and these show some understanding. For this response to go into the level
3 mark band, there would need to have been more in-depth discussion of the impact
of poverty, with the links to development being explored further.
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This response gained 6 marks - bottom of level 2 mark band
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In this response there is a basic understanding of the impact of poverty on the

child. The impact on areas of development has been briefly described, but not fully
explored. Some examples are given which are age appropriate, but these are not fully
developed. There are good links made to other aspects of the learners knowledge,
such as the information about free school meals.
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This response gained 3 marks - middle of level 1 mark band
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In this response the learner has attempted to describe the impact on areas of
development, however, the linked examples are often inaccurate. There is some
correct information about the effect of a poor diet. Links have been attempted to
theory, with Maslow being correctly stated, but this has not been developed or
sufficiently. The last part of the response describes how the setting could support
Fraser, bit this is not relevant to the question being asked and so is not credited.
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Summary

Based on their performance on this paper, learners should:

e Ensure that the learner's hand writing is legible, as some learners lost marks
because the examiner was unable to decipher the writing so would not be able to
award marks.

e practice writing grammatically correct work, as sometimes the phrasing of a
response can change its meaning and marks are then lost.

e Receive support from centres to enable them to practice identifying the relevant
aspects of theories contained in case studies, as this skill is crucial.

e Learners should revise the milestones of development, so they are able to include
age appropriate examples.

e Where abbreviations are used, these should first be written out in full.

e indicate at the bottom of the appropriate question in the booklet, if their answer
continues onto an additional sheet. There should be sufficient space in the
booklet for answers to be written.

e Ensure learners are clear about the differences between Skinner’'s theory and
Bandura’s theory.

e practice their analytical and evaluative skills, in order they can answer the longer
questions (question 5 and 6) in Section B. Answers should be coherent and
examples should be given to support statements they make.

e practice planning of answers longer questions, so they remain on topic and are

able to showcase their understanding of theories and skill of applying their
knowledge to given situations.
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