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Introduction

Unit 1: Psychological Approaches and Applications is a compulsory, externally
examined component for both BTEC Level 3 Certificate in Applied Psychology
and BTEC Level 3 Extended Certificate in Applied Psychology.

The unit introduces some basic assumptions, concepts and studies from
different psychological perspectives; social, biological, cognitive and learning
approaches. Additionally, learners develop an understanding of how these
approaches can be applied to explain topics of contemporary importance
and interest, gender, consumer behaviour and aggression.

The external assessment is in the form of a 1.5-hour examination which has
72 marks. It comprises several question types requiring short, medium, and
extended open responses. Questions relate to vocational contexts which the
learner is given.

Introduction to the Overall Performance of the Unit

This was the third external examination for the unit and the second taken in
aJanuary series. Almost all learners who took the examination were in years
12 and 13. For some this was a retake, for most it was their first time sitting
the paper.

Examiners saw work reflecting all learner abilities, there was a wide range of
accuracy and detail observed in answers of all types across the three sections
of the paper. Whilst some responses relied on learner’s general knowledge,
many gave answers grounded in psychological knowledge and
understanding, and used subject specific terminology accurately. The
mixture of quality seen both across and within individual scripts led to a wide
range of marks being awarded.

It was good to see so many learners making good attempts to apply their
knowledge to the vocational contexts given to them. Although this was much
more noticeable in the short and medium responses than in the longer
extended open responses.

In common with previous examination series, learners found the short and
medium length questions the most accessible (where the command words
were ‘state’, ‘give’, ‘explain’ and ‘describe’). Answers to these questions were
often clear and well-structured. However, those questions requiring
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evaluation, specifically the evaluation of concepts were more challenging for
learners. The 9-mark questions requiring extended open responses were
considerably more challenging for many where the expected level of
accuracy, precision and detail needed in the responses was often not
provided. In extended open responses, credit for assessment objectives 1
and 2 could often be given (although this was often at levels 1 or 2). AO3
coverage was often very weak or absent, and so failed to attract marks.

It was good to see evidence of time management across learners with the
final extended open response being answered with similar success to the
other two questions appearing earlier in the paper. Previous reports on the
examination have highlighted a lack of focus throughout the exam with
examiners noticing less contextualisation in later responses where it had
been previously used. It is pleasing to see that this was less noticeable in this
examination.

Learner responses have been included in this report to highlight points that
might help centres in their delivery of the unit.

Owner: VQ Assessment Page 4 of 46 Version 1.0
Issue 1
DCL1



© pearson BTEC LE Report 2101

Individual Questions

Question 1

Learners were required to give one key assumption of the cognitive approach
(refer to indicative content in mark scheme). There was no expectation for
the answer to be contextualised, however marks were awarded when a clear
assumption from the cognitive approach could be found within a
contextualised response.

Many learners gave clear and accurate responses such as the response below
which achieved 1 mark.

1 Give one key assumption of the cognitive approach.

AL wahm 12, ook Wow. It bears in oot o b, Lt ITLAL

uru\{fl‘ NOKADA

(Total for Question 1 = 1 mark)

Fewer learners continue to state ‘the computer analogy’ or say ‘the brain is
like a computer’ rather than refer to working / functioning / processing. Some
learners still state concepts rather than assumptions. Such responses are
uncreditworthy.

The following response achieved 0 marks.

1 Give one key assumption of the cognitive approach.

oo compuler Mﬁa&ﬁ—%\%

(Total for Question 1 = 1 mark)
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Question 2

Almost all learners achieved 1 mark for giving an example of confabulation
by lifting the information from the scenario. A one-word answer that
identified the addition of ‘chips’ or ‘cream’ was sufficient to achieve credit.
Some learners tried to explain/paraphrase the scenario which resulted in
them missing the mark.

Both responses below achieved 1 mark.

2 Give one example of confabulation from the scenario.

Geof‘gr2 NP“’J-"’D' whe! they.. ate ?aHng o alleowen
fo. anller cesid et buk adding an ‘cream’

(Total for Question 2 = 1 mark)

2 Give one example of confabulation from the scenario.

(Total for Question 2 = 1 mark)
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Learners were required to complete the diagram by identifying the
missing information pertaining to the process of classical conditioning.
Asking the question in this way was much more accessible, allowing learners
to organise their thoughts and be clearer in their answer, whilst still
differentiating. Stating ‘trolley’ was sufficient to be awarded marks as shown

in the following response which achieved 3 marks.

3 Complete the diagram to explain why George’s mouth begins to water when he hears

the sound of the food trolley.

Unconditioned stimulus

Unconditioned response

(Qod L KC\\(y

food ey mouth waters
Unconditioned stimulus + neutral stimulus Unconditioned response
food + Suundh. 0 toom. Asolley B mouth waters
Conditioned stimulus Conditioned response
» h’\OL\.tt\ wotexs

Owner: VQ Assessment

(Total for Question 3 = 3 marks)

Page 7 of 46

Version 1.0
Issue 1
DCL1



BTEC LE Report 2101

Question 4

This question required learners to provide a contextualised response using
Skinner to support their answer on the effect of using stickers as a form of
positive reinforcement. The question was generally well answered with many
learners achieving 2 and 3 marks.

The response below achieved 3 marks.

Residents at the home are given stickers when they carry out chores, such as making
their beds and clearing away their plates. Skinner (1932) studied the effect of
consequences on the rate of formation of a conditioned reflex.

4 Explain, using Skinner (1932), the effect that receiving stickers will have on the
behaviour of the residents.

O3ingy SIISKEID 4o CecOo A oPA DRI COMN
e cocral\eted  citn Skinner (IR22) Hncaugn e ..
PECN _BP-Y SN V- YONVE pﬁm.\“r\s. N Sxayonecs mcaa ENE
oL WESE  cfRwworded D1 tN o Qoad . PRINE . aDMEN m:b

e,‘Q_reaaaa Ene. tercaaue HNST Ne aaredc . el

e.nq:;ucoged. ENE . CATD. 10 e pect s oenoanid™uc an \haa

e rewassed petvnavi D NM& 33(70"' for Question 4 = 3 marks)
Stelawe e~

Some responses confused classical and operant conditioning, some referred
to negative reinforcement which did not support the context of the question.
Some, like the example below, failed to include Skinner in their answer
limiting their marks to 1.

4 Explain, using Skinner (1932), the effect that receiving stickers will have on the
behaviour of the residents.

H\re.m —cn«-ﬁ/\ rec;\e\em ....... ST .

(Total for Question 4 = 3 marks)
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Question 5

This question required learners to explain one limitation of using
conditioning to understand gender. Many learners find questions addressing
AO3 challenging and thus many responses failed to show any understanding
of evaluating a concept. This is shown in the following response which
achieved 0 marks.

5 Explain one limitation of using conditioning to understand gender.

cAEACoud IS conaitioneCt. . . 0e...A.. (ertAN

aeodex..,.. ey, ondly.. GeVeIOR.....88Ndet ... AYSpRoXid.....
wnwn... S 00ne.....a0...Individual... 1%.... UNCONAEDN. =....
oL ... D L0l GeNCRRY......... Bl RENRAS 21 S A1 10 & IE—

AR OICQICAL... 80X L A0 INANEVAL.. RIS ...
JMEE DG toey) Ay £ON0. . O DeNTAL......
AORANHO . CONCAETIDIN

(Total for Question 5=3 marks)

Learners who achieved full marks tended to identify or describe reductionism
going on to explain how conditioning is reductionist using alternative
theories to understand gender. This can be seen in the response below which
achieved 3 marks.

Some psychologists think that gender can be understood using conditioning.

5 Explain one Iimitation of using conditioning to understand gender.

€0 ANCALISTANA. . ge,ma.ex LIS EhAT A 1S N0t
Q. fUll. expranasson. bvidence. of  thniS. ...
COMeES {rom . tne aea. thax. ger\der COD

ONOL.UMUIOUIION..Of. FOLL. MAOAIS - TS, SUwoOests

EnAT. o Lo £C (S SLCin,. AS QA
- CLT o ClC/T HC&%&E\& CS(Q\OOOH
O IOQ, OSfF UL ko.r\omom * (Total for Question 5 = 3 marks)
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Question 6

This question required learners to show an understanding of the effect of
testosterone on two points during male development. Many learners showed
some understanding of the effects of testosterone, but fewer could
accurately link this to stages in the male's development. The mark scheme
allowed for physical effects of testosterone as well as masculine traits and
thus many learners were able to achieve partial marks. The response below
achieved 2 marks (one for each effect of testosterone).

6 Explain the effects of testosterone on George’s gender at two points during
his development.

1 3A L COONORS PN gh\.j%'\c;gh\ @

ORI TINBRT RS CAPORCONNCR e .o Saciol
Noae S ARLORE uoNce ecs...

2. lesShraosikcONe ONADO OOMQIKE LN EaaN
Mo e. OORACESDIR (@IC T o WU U T o o

be .in e N IS e Loy Aae

Qrcsqn‘\se_cx AN Qriousex DOOASY o
R IaN OO
= i ’ (Total for Question 6 = 4 marks)

Those learners achieving full marks, often identified pre-birth and puberty
as the points in the male’s development linking these to the development of
the penis and appropriate male traits such as aggression.
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The following response achieved 3 marks (2 marks for the first response
and 1 mark for the second as no effect of testosterone was given).

6 Explain the effects of testosterone on George’s gender at two points during
his development.

1 during puterty Men especanlly have o lugh mcrease of
o sesierone oo )Qbe/}y B,o{gm( egproach telwves s //M
mascalune Q{f (3. 6lso  Seen a5 e ogoression homeo

2beperz. . birEh, éuz@f—tve(/vhao Gax9€ t/as _m. bhe
Lo 6 aéwe/op@ cnto. @ mek., he. as. guen Ehe
beatoeaone. homene o dedermine l/z(Sfoa{e/, /F s

abt _huher 1n . Men than LWeomeq

(Total for Question 6 = 4 marks)

Question 7

Q7 was the first of the extended open response questions on the paper.

In this unit, such questions are equally weighted across the 3 assessment
objectives. Learners must demonstrate their knowledge of psychology (AO1),
their ability to apply this knowledge to the scenario given (AO2), and their
ability to give appropriate points of evaluation (AO3).

This essay was challenging for many learners and work was frequently in level
1/ bottom of level 2.

For AOT1, learners were expected to give their knowledge of how the social
approach, (peer influences and conformity to gender roles), contributes to
the understanding of a male’s gender. Responses varied with those focusing
on conformity, identification, internalisation, societal expectation (norms)
and the effects of spending time within gender defined groups achieving
higher marks. Many learners continue to confuse social learning with the
social approach. This is incorrect and can only achieve credit if it is used as
an alternative explanation (AO3).

For AO2, sustained reference to the male in the scenario was expected (see
mark scheme). Learners were expected to review all the information and
select that which could support the points they would go on to make in their
response. Although many learners drew on some of the information
provided, it was often used sparingly.
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For AO3, learners were expected to develop a logical discussion about how
the social approach contributes to the understanding of gender. Learners
could have included relevant research studies and alternative approaches in
their discussion. The absence of AO3 in many responses was notable,
although some learners used their key studies as AO3 so answers including
Asch and Haney et al. (1973) were seen.

The response below was placed in level 2 and achieved 4 marks. This learner
demonstrated some accurate (isolated) knowledge throughout, with points
made in context of the question. There is partial development of points, but
with no AO3 this was judged to be bottom of level 2.

George grew up with a brother and a sister. As a boy, he spent a lot of time playing with
toy cars with his brother. His sister played with her dolls instead. As a teenager, George
often went to watch motor sports with his brother.

7 Discuss how the social approach contributes to the understanding of George's
gender. In your answer you should consider:

peer influences

« conformity to gender roles.
(9)

A sociol . opexoads ossumplion . Stades Mot cor
enviroment, peers ede. ol _snfloence dhe o
e od and behave . This  woold exglain. why
Geoug&pgﬁ o lot of dime plo_,'r\.w with %BCOVS
and.__toatched . modor. s.pgr%s. Lhis. . covfd “all ..
be. exQained. . #\\‘Ov &S envifoment, pees
ands_Sortoond NS 4 L\lé \'3\‘0*‘/@" Pla Qnsw#\
Cass.asd. watching, Mofor  sport 45—
(ohich 'n[/uSnCeci /\og C‘eoroiz behoved and. adsT
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PQo.r tn{/uer\(% S ulhe.t\ SSOMeONe...[S... rnf/uen

ﬁe o peer ond_ads. ke Jhem So. -H\\»S

OKO nof feej G SRR O‘[ not. [#mc“n\

In /A;s SCRNAO.  or.. 0l aHe Ho._onden :\é}

Georoe’s.. %ﬂder throuah pees . nfluence ;.

/\vs beothec.. Qov%?« oloesﬁ 6 u:aar\-\ o fel
leﬁ[om[So POF‘hC,l -\%5 dn.. 7%9. Gome
O\C“Lr(/nl'lﬁé OS kﬁ brdl‘\Qf fo P\o.\dnﬁ) g.,;.

caus,,.. mofsr... Sporks

Conteemit o 0. erxie.rm\e,scoou(da,&o
k= on. pr\qnq:‘:on-fomder&*\ﬁnd?n
ndes.  (Georog. _confermed. fo~
R role..andl ndes gleceot, el
os. he  didal€e m:& +o beel et 0¥
Of.. exclude_d. //é Con@rme.ci ~/c Jhe u[rozat,lc
mascoline’ Sense c( oender . chese. bous

afe.. -Irod. Py OAQQ more _indrested. in CarS..
([/e obfained. > Hese. S‘\Q@’l‘ 92&. fom

Soceal °f\£ [cences... C \‘Q,nks ton TV/
medicd ). This s Eecause .on.. TV @
a@@t@.&n’}ed_ u.n-Hn havin & Hrodibional

mosculine. 9uu\&@b hich qur%
i 4&’\94. e et want Yo
| Lo/ ow‘.
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The response below was placed in level 1 and awarded 2 marks. AO1 is very

limited and the learner has made limited links between theory and the
scenario (AO2). There is also no AO3.

George grew up with a brother and a sister. As a boy, he spent a lot of time playing with

toy cars with his brother. His sister played with her dolls instead. As a teenager, George
often went to watch motor sports with his brother.

7 Discuss how the social approach contributes to the understanding of George's
gender. In your answer you should consider:

« peerinfluences
« conformity to gender roles.

(9)

_Social apProach Contrindke S 10 e Uede (stonding
0F (eciqes hehaviour fet bec for sxates be

Lo (eluenced ot Q. Lputg o €100 s

Hyeter. bb DN
+herch o becs q ’ree(\Qq\)er (CC
T0.00 this. pdth s bothe (She ethos
Conformed 10 Hhedender - \n Scclety ‘oc,:p
Qie_SeentChe +re gendel

0d Pl Lk
Aoy QA and. L¥e e ool biue aed %0(\5

o Le dcus onC (KR +Hro colos P
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Question 8

Learners were required to give one key assumption of the social approach
(refer to indicative content in mark scheme). There was no expectation for
the answer to be contextualised to the source, however marks were awarded
when a clear assumption from the social approach could be found within a
contextualised response.

Many learners gave concepts from the social approach as opposed to an
assumption, for example making reference to social categorisation; or they
gave an assumption from an incorrect approach. Descriptions of social
learning referring to observation and imitation were common; see example
response below which was uncreditworthy.

8 Give one key assumption from the social approach.
waUK/ VS Leeri nx 1 A B SA

SW’\D 'pafw\ Obsd\/.\b MCJ RCP&(A\" n..(\a.

| (Total for Question 8 = 1 mark)

Many learners gave clear and accurate responses such as the responses
below which both achieved 1 mark.

8 Give one key assumption from the social approach.
Qs merauaas S untwaeneen ‘Qj CUWNS,
NS OQMS,

(Total for Question 8 = 1 mark)

8 Give one key assumption from the social approach.

ot 188G g a0 Brod Ol bdorond.ia i‘-ﬂ;g‘(wmhom Prendie. o e,

(Total for Question 8 = 1 mark)
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Question 9

This question required learners to lift two examples of social
categorisation from the scenario. AlImost all learners were able to do this
successfully achieving 2 marks, for example.

9 Give two examples of social categorisation from the scenario,

2. 000es. L OXe. L OSTDWDIRNIG X A0 oSS

(Total for Question 9 = 2 marks)

Question 10

This question assessed knowledge of explanations of conformity whilst also
requiring learners to contextualise their responses to the scenario. Many
learners were able to identify Normative or Informational social influence
(the former being the most frequently referred to) and contextualise their
answer. The following response achieved 2 marks.

10 Explain why Jasmine also buys a pair of the brightly coloured wellies. You must use
one explanation of conformity in your answer.

A S LS e OMME R QL. ANIOCONONE

=" =ToEY O W U CEUEE Ten Vol -SRI "o =T o RS 0 BN o U —
ADCOMNION e S RANN R D R o W & © ox ) 5 N = <. W
OO AN SR A LOX . XONEC.

e ___(Total for Question 10 = 2 marks)
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Some learners merely mentioned conformity or identified types of
conformity and whilst this itself was not creditworthy, they were able to
achieve partial marks for contextualisation to the female from the scenario.
The following response achieved partial marks (1).

10 Explain why Jasmine also buys a pair of the brightly coloured wellies. You must use
one explanation of conformity in your answer.

-Josoune mas. Hae onty ane of hec e foends b Wank bo
..!mg.....me,.__.._.b.l.qcu,.....qmx,.....s.hem.....d.qem ....... wank fo. bt We oddone

Ok Pee.. QoM. ghe L3N ch\fvrmic\B becaua She. Mmoo
OGN, She 18 Congotming. Sa. s @Ok e ooty 6ne. IR owk .

(Total for Question 10 = 2 marks) _
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Question 11(a)

This question asked learners to use the study by Harris, Bargh and Brownell
(2009) to explain how watching an advert before entering the store could
affect the behaviour of the shoppers. The full range of marks were awarded
for this question (0-3). Many learners were able to achieve at least 1 mark for
recognising that the shoppers would take more notice of the wellies leading
to an increase in buying behaviour. Responses, such as the example given

below, failed to use the study by Harris, Bargh and Brownell and so achieved
1 mark.

11 (a) Explain, using the study by Harris, Bargh and Brownell (2009), how watching the
advert before entering the store could affect the behaviour of shoppers.

(3)

DOCR RO wekered ane  aaouerd M Qre
NOOFE. ARSI A0 DeR% \j‘q‘w\&_\ cooured URhWeS
Horovm, Bosin ard . TScssnen S Soae) Nros peEope
e Py Sowed \
CEDCX A0 W ORI MENMS . poshiias sxace

LS Soeenexn o Moy SReren @, Thi
Coner \IS M \\5

M e fESUL (0 SERGmN DECHR \O\N)m%
COMUSEON  LuenSS

Some learners confused the adult and child study. Whilst the question did
not specify so either could be referred to, where errors were made, this
impacted on marks awarded. Learners who were able to use the study
accurately to support their answers achieved additional marks. Many

learners utilised one finding from the study which was sufficient for 2 marks.
See the response below for an example.
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11 (a) Explain, using the study by Harris, Bargh and Brownell (2009), how watching the
advert before entering the store could affect the behaviour of shoppers.

Hashans' sty pound wodohurg pood
aclverts you cure prmed 46 eat more e0d

) uninenowLngLy . This con e snown
WLt A8 WRULLS WNeh QoG mwm@smp
QLEEr seeun@ 41, 00Wer ;
YO Uhol) 10 Thar purmou‘e DFL nt
WeALLS becawem RSO, p. ,
Just £eeang -

(3)

Full marks were awarded when learners developed their justification using
Harris, Bargh and Brownell (2009). The following response describes the aim
of the study as well as the findings and uses this to justify how watching the
advert before entering the story could affect the behaviour of shoppers. This
answer was awarded 3 marks.

11 (a) Explain, using the study by Harris, Bargh and Brownell (2009), how watching the

advert before entering the store could affect the behaviour of shoppers.
(3)

REEATAS. Cf.. AMMOS . O Redns . et naat O e mnealSuring

MDA EO0S. LS nSimad Linan  PROPE. i tShed
y.\e’*v ke s W YN TY 1 SRag At

o lne wrend mm ) compares 1o SR Sontaiailnd  food.

e e (.ma”gs L Shenate ot Pemea.  wame. sad santchad

CNP st good. 20S Ak AY . ConSunad  Aadee fons, & 'ﬂnmjd beg o

pm..ui o 899 Se: 55 ad NS NSLAS . Al . Rrifhd... Wl ed | eReo | pecpw

QN\"“‘j e we\\\ts
Akt A Shee | e0madd _ AT SCnRaaon 30 st o pR e bu}S
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Question 11(b)

This question required learners to evaluate the study by Harris, Bargh and
Brownell (2009) in understanding the shopper’s behaviour in the scenario
provided. This is different from stand alone evaluation questions as it
requires contextualisation to the scenario presented with the question.
Many learners were able to find points of difference between the study and
the scenario, although points were not always fully developed.

The following response recognises the artificial nature of the study and the
limitation of applying this to explain the shopper’s behaviour. The absence
of using Harris, Bargh and Brownell (2009) to support their answer resulted
in partial marks being awarded (1).

(b) Explain one limitation of using the study by Harris, Bargh and Brownell (2009) to
understand the likely behaviour of the shoppers.

(3)

One .. eSO Q.. Kal.. FAoucans. e ol STHucty
MRS AL AQC YL Q0 QAN S s ST INAD
ANRA G A O AU NN SRIANNS - TR =000y
AN TR0 SO EM IR LKA TR
RN VO IACAIN . O L DRYODREREY.D. . OS AN S DAL

AN CC AR A ONADTAS L S CR. A

(Total for Question 11 = 6 marks)
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By contrast the following response uses the study to support and justify
their limitation. This answer was awarded 3 marks.

(b) Explain one limitation of using the study by Harris, Bargh and Brownell (2009) to
understand the likely behaviour of the shoppers.
(3)
ONR Wi OXI0A . WOUAD. 08 hoX.  The 2009  MWOuy by . Hos, Rosgn.
_____ QAo . BrowiNRM. . Wa. 000 o . focd . ond. 000 adWeIACMRN ..

N SRIOLANANLY. . DRJINERN .0 eRLAGN oA . Sh0eA .. SUIRN. 10, oL Ok .

(Total for Question 11 = 6 marks)
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Question 12

This question required learners to show an understanding of Social proof and
the bandwagon effect and comment on how each concept could influence
the sales. Whilst some excellent responses were seen, many learners
confused the two concepts or referenced Informational and Normative social
influence, rather than explaining the terms. The majority of learners could
achieve partial marks for recognising that sale of the wellies would increase.
This can be seen in the following response which achieved 2 marks.

12 Explain how social proof and the bandwagon effect could influence the number of
pairs of wellies the company sells.

Social proof:
AMaS 55 So P_QoP#e Son 4 3,9;1- ot ko
K lﬁ%#— ovt g seo K@& wexioh ewtio bowy |
Mo oellies (e £ ta-

The bandwagon effect:

And S *S e re )pé_‘/;?(_&, ents  Fe>  be
e end acePed by e grevp =0 buyneg

W welles  wredees Maaonr Pos‘r,.._ ek Eoon
Gy _SecdoA Qq e

(Total for Question 12 = 4 marks)
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The response below achieved 4 marks for accurately explaining the meaning
of both terms and stating the effect these would have on sales.

12 Explain how social proof and the bandwagon effect could influence the number of
pairs of wellies the company sells.

Social proof:

Good...03... OHnex... people... Inaxe.. eaydyed.. ..ol MR RO
Soxistied. 1k readiures Pnem  if. obhess leaxt paivive (eedbatic. \P o

‘ ., buy
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The bandwagon effect:
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fOMDARCE. o). Jown. Yem. as.. dqmeone“hoﬂmmu.pwwm ................................
nem.Thak. famoul... peson. moy. shadk a vend ond Cawe Qeoplebo

wonk ko Joan in gn mmmw B
(Total for Question 12 = 4 marks)
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Question 13

Q13 was the second of the extended open response questions on the paper.
In this unit, such questions are equally weighted across the 3 assessment
objectives. Learners must demonstrate their knowledge of psychology (AO1),
their ability to apply this knowledge to the scenario given (AO2), and their
ability to give appropriate points of evaluation (AO3).

For AO1, learners were expected to give their knowledge of the learning
approach, specifically operant conditioning, and the role of celebrities in
advertising. Some learners gave good descriptions of positive reinforcement
and the principles of social learning theory. Weaker responses confused
operant with classical conditioning or referred to concepts such as Social
proof or the bandwagon effect as part of learning theories. This is incorrect
(these are covered in the social approach). The use of alternative theories can
only gain credit if presented as an alternative explanation (AO3).

For AO2, sustained reference to the footwear company making the wellies
was expected (see mark scheme). Learners were expected to review all the
information and select that which could support the points they would go on
to make in their response. Although many learners drew on some of the
information provided, it was often used sparingly.

For AO3, learners were expected to develop a logical discussion about how
the learning approach could help psychologists understand buying
behaviour. Learners could have included relevant research studies or real-
life examples of the role of celebrities in advertising. A minority of learners
chose studies from alternative approaches to support the learning approach
and this was not creditworthy. However, clear points of comparison with
other approaches were creditworthy, for instance discussing alternative
explanations that could help psychologists understand the behaviour of
buyers.
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The response below was placed in level 2 and was awarded 6 marks. AO1 was
accurate and detailed, specifically the description of social learning theory.
AO2 is embedded throughout with some good links made. AO3 is present

although limited and fairly superficial. Altogether this was judged to be top
of level 2.

The company offers 20 per cent off the price of brightly coloured wellies for customers
who bring in an old pair. Posters at bus-stops advertise this offer, featuring the famous
environmental campaigner.

13 Discuss how the learning approach could help psychologists understand the
behaviour of people buying brightly coloured wellies. In your answer you
should consider:

+ operant conditioning

« the role of celebrities in advertising. - § 1 T,yicesion (Rinforcanant
(9)
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The following response was placed in level 1 and was awarded 3 marks. The
learner demonstrated some knowledge of operant conditioning and was able
to link this to some information provided in the scenario. There is no AO3
and so this was judged to be a level 1 response.

The company offers 20 per cent off the price of brightly coloured wellies for customers

who bring in an old EﬁE Posters at bus-stops advertise this offer, featuring the famous
environmental campaigner.

13 Discuss how the learning approach could help psychologists understand the
behaviour of people buying brightly coloured wellies. In your answer you

should consider: ec .
SN LS priwe (3
operant conditioning N
the role of celebrities in advertising, = SSasa) {C@lue AR

(9)
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Question 14

This question required learners to use the information provided in the
scenario to identify the learning approach. Many learners were successful at
doing so. Where errors were made, learners referred to incorrect approaches
or paraphrased the scenario.

This response achieved 1 mark.

14 Give the approach to psychology for which this is a key assumption.

| eania Approac}\
)

(Total for Question 14 = 1 mark)

Question 15

This question required learners to lift two examples from the scenario that
could be part the female’s schema. AlImost all learners were able to do this
successfully; demonstrating an understanding of what a schema is. These
responses achieved 2 marks.

15 Give two examples from the scenario that could be a part of Hannah's schema
for parties.

1. Band p‘aﬂ«‘ng MiAsis
2 lols  oF palleons

(Total for Question 15 = 2 marks)
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Question 16

This question produced a good range of responses including those pertaining
to the self-fulfilling prophecy, stereotype threat and stereotype lift. Many
learners were able to suggest an effect of the stereotype on the individual’s
feelings and explain how this may affect his decision to do/not to do the
speech.

The following responses both achieved 2 marks:

16 Explain how stereotyping may affect Patryk’s decision to give the speech.

due 10 payryhk s Stutrer be

S pegativly. Sterotyeed/ - ThiS. .
o affeck his.decCicn. . t0 do the....... . .

o ciffecent. This wilt then czuire.
him 0 haol- d© (7€ Totlfor Question 16 =2 marks) -
Speecch beccuwuse he is Clrrrald o

be Ny Juaged due /10 topat aczers
Fell Ry

\_

16 Explain how stereotyping may affect Patryk’s decision to give the speech.
»\Msoeech\ncxmcfﬁxw.wo,\é Ths. . becOuwde
Pq«r\ﬁ“m\ﬁmmmmmmujpe B 14 o ¥l 0 S

e 2V 0 € A mo_\.svrrv\—cx\e. JORODAE... NS fWaE Ao\l
QV\Q\A&X\TPOGV\%\AD(C)W\OKQ\GQBrMWEQChmTMT

___________ N eI R AT o S X UG TR A & (Lot 0 ¥
(Total for Question 16 = 2 marks)
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Question 17(a)

Learners were required to use their knowledge of Buss et al. to explain the
man'’s upset at seeing a photo of his partner with another male. Most learners
could achieve at least partial marks as they cited the man'’s jealously of a
presumed sexual/intimate relationship with no justification using Buss et al.
Responses such as this were awarded 1 mark - see example response below.

17 (a) Explain, using the study by Buss et al. (1992), the most likely reason for Patryk
becoming upset when he saw the photo.
(3)

_he became. wpiet becquie e was . JeQIou) - The. most
\ME (0000 ko him_DeING Wpset would De  psyehotegy-Decause

__°_"°'°"’m_ he. Moy have thoughC.nannah 1) hoving on

pEEONTOnd Laeonng...on - WE Lnow. they wefe n @

Ao relawnitup Q1 Sty e Jwt. 9ok Mained. tauche. . Muie
been . oxkeennthy WgAet....=ne dOINE WANt t0 hayL ansles

o han Y0 haue het - menttily. foces.

Those learners who were able to justify the man’s presumed sexual jealousy
with Buss et als findings and conclusions were awarded 2 and 3 marks
accordingly. The responses below are examples of this.
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2-mark response.

17 (a) Explain, using the study by Buss et al. (1992), the most likely reason for Patryk
becoming upset when he saw the photo.

3-mark response.

17 (a) Explain, using the study by Buss et al. (1992), the most likely reason for Patryk
becoming upset when he saw the photo.

% RBuss. £ oi

UV 'm,&s\\jc:n/\F gim N P(\//{ Mcl wo\a?(dm&
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Question 17(b)

The full range of marks (0-3) were awarded for this question. Learners were
asked to identify and justify an appropriate strength of Buss et al.'s study.
Learners appear to find these stand-alone evaluation (AO3) questions
challenging with some learners describing results or conclusions of the study
which were uncreditworthy. Some learners cited generic evaluative points
with no real understanding of how or why it is a strength of the study. The
following response is an example of this and achieved 1 mark.

(b) Explain one strength of using the study by Buss et al. (1992) to understand
sex differences in jealousy.

Oue S\H&\ﬁw (S ot iF gles @ .
300d fa! ogica/ wnderstanding as to
b mwes exferience h» _______ e levers Of

EALOUS Ww\ female.s. I.{' is Lujk
(C“Qbm,,? o 1y also VCI/U
P‘LCCL()LG —

Those learners referring to the use of physiological measures to collect
objective data and real-life application often achieved higher marks.

(3)
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The following response achieved 2 marks. The learner identified an
appropriate strength (high validity) and offered some justification by
referring to the use of physiological measures in addition to self-reports.

(b) Explain the study by Buss et al. (1992) to understand
sexifferences in jealousy.
(3)

0N SHength 0 the Study conducked by
. Buss e+ad (S Fhat PhuSIc{ogrcad Meadunes uene
. USed as weu 08 Belf repants, S0 tha vauolily
O thg SHuOy 1S MuCh higher than 06hers.
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(Total for Question 177 =6 marks)
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The following response achieved 3 marks. The learner has identified an
appropriate strength (reliability) and given good justification which goes beyond
citing the use of physiological measures (pulse rate).

(b) Explain one strength of using the study by Buss et al. (1992) to understand

sex differences in jealousy.
(3)

oneﬁh-uaum&%*al-'saudoxs&d&tmmdmgbaumnam -
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~_(Total for Question 17 =6 marks)
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Question 18

This was a well answered question. Where learners could not identify the
appropriate cognitive explanations for aggression, they could describe them
in context of the male in the scenario and achieve partial marks. The following
response achieved 2 marks for doing this.

18 Explain, using the cognitive approach, two reasons for Marc’s aggression.

Reason 1
JNOSC NS ONXR D | The. OTher guem..‘..a ...... DRNAMLOMAL . AN CARE.. AN
LIRS Rnesh WA RO X wN..anal. . R—Q\\gw,mc, e DI ONAL

Okt S PAMA L UNERLAMRK AL A . TAAA W locanlsd e | The.  SAAMAALRLA. .

= - OORTRAAMIE... DRINAMIA USRS ... DRLLAMIA LR ... 0 ... NN JANL .. WIT ORI RN
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e e o condroncadkienal . (Total for Question 18 = 4 marks)
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The following response achieved 4 marks for identifying both cognitive
priming for aggression and hostile attribution bias and for the description of

each in context of the male in the scenario.

a3
18 Explain, using the cognitive approach, two reasons for Marc’s aggression.

Reason 1
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Question 19

The final question on the paper was also the last of the 9-mark extended
open response questions. In this unit, such questions are equally weighted
across the 3 assessment objectives. Learners must demonstrate their
knowledge of psychology (AO1), their ability to apply this knowledge to the
scenario given (AO2), and their ability to give appropriate points of evaluation
(AO3).

For AO1, learners were expected to give their knowledge of the biological
approach as an explanation for aggression including the role of genes and
neurochemistry. Some learners showed excellent knowledge of the MAOA-L
variant; the CDH13 gene and the relationship between neurochemistry and
aggression, although testosterone was most commonly discussed. Some
learners wrote about neuroanatomy which was not directly asked for.

For AO2, sustained reference to the man’s circumstances as given
throughout the section was required (see mark scheme). Learners were
expected to review all the information given about the man and select that
which could support the points they would go on to make in their essay-
writing. Some learners did this well for example, by discussing the role of
observation and imitation in families, and the male’s reactions to the guest
who pushed in front of him. The extent to which this commentary was
sustained without being repetitive separated out answers of different levels.
For AO3, learners were required to develop a logical discussion about the
extent to which the biological approach could be used to explain the man'’s
aggression. This could be achieved through clear points of comparison with
other approaches (nature/nurture), the inclusion of relevant research studies
or methodological issues such as the correlational nature of the relationship
between genes and aggression in which causation cannot be established.
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The response below achieved 5 marks and was considered a good level 2
answer. A range of AO1 points were made which are mostly accurate and
with some detail. AO2 points made were interrelated throughout the
response but there was no AO3. Each assessment objective was judged as an
example of work in mid-level 2.

Hannah claims that starting fights is typical of Patryk’s relatives. She thinks that
aggression must ‘run in the family'

19 Assess the biological approach as an explanation for Marc’s aggression.
In your answer you should consider the roles of:

+ genes
neurochemistry.

(9)
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The response below was considered a level 3 answer and achieved 7 marks.
A range of AO1 points were made which were accurate and detailed. AO2
points were interrelated throughout the response and there is some AQO3,
although this could be further developed. Each assessment objective was
judged as an example of work in bottom level 3.

Hannah claims that starting fights is typical of Patryk's relatives. She thinks that
aggression must ‘run in the family’

19 Assess the biological approach as an explanation for Marc's aggression.
In your answer you should consider the roles of:
0, hlo aeploosch assumeron
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+ neurochemistry.  ga: ¢,lution - g EAciuon;
wyn

0" HTSVW,M“-SW.-I‘M&N bodw/a  Bbut ghelonahon (9)

U bgoal

L3

ok et fa_n:

onauuey. ok ol gD ot A gardiakox. ot Thae dibas. (an b4 Lot ...
10 XD £ OBOMA'S UGN s

Owner: VQ Assessment Page 41 of 46 Version 1.0

Issue 1
DCL1



BTEC BTEC LE Report 2101

a0 b2 0tgloutd byl g gdeciod licahimistey uitlody

e Ve, tiatas oot Toatottnimns, o.a homudtiais Lomens G4 .......
mmwm% uhiskossd . High Duutla of, buatebencs,....
Mmmwwﬁ M@mm wmawb«w
oM. BRhotads. N 1A 00 nlehindds lm%mmwk Yato Olaa....
bout Qo Lingaek. on sonian. 1 oo, hmmubam%mmmm
| m»hmhmogmmo-hm,mm L1000 A fr btasA v B
mmmm,mmhwm%wmwm
HON JeA b oo ovxtheli o s A0, oA e bibda's oot
wmmwcmwm,ammwmm

wmw%nﬂm I Ladd . MW% KWM mﬁmmumuwm 1

Auilih D Mg tanun o Sy Josstd L ek n Stk L.

Hmm.mmt:kum%wm»mmwmmmmww
L

Owner: VQ Assessment Page 42 of 46 Version 1.0

Issue 1
DCL1




BTEC LE Report 2101

Ukt 3\ oWkt . lgybatli i kO S 2 Wt e A0 GEAL WO 0.
Wi thaaapt (ouantd thil leqotuuukive S = G0 aa. (. LoaMit hiuak ...
mmmmmmummmﬂmm@«mmm
taud garsd. i S e oo Unepl. Tierpad, e holta b e pALA....
ot Liat ot tve Luiddg s bt i ans Lt g b oot
pgri 1Attt By g’ AL suh X duin, %W
MmhmeC ,nmumwuomumuw
Shxiad nghalibh ot tha motuenall iyddidy = I s Luhush oy od Mia

b s, giascs dsmawh D oA, b b gnied i Yot '
wuuwhmw-wmmmwwww ......

08 A Cag b ...

Owner: VQ Assessment Page 43 of 46 Version 1.0
Issue 1
DCL1




@ Pearson

BTEC

BTEC LE Report 2101

Ssummary

Based on the performances observed on this paper, learners should
consider the following when preparing for the examination. Adherence to
these points will help them to be awarded more marks. You are advised to
share these points with learners:

Make sure you have learned which material (key assumptions,
concepts, key studies and evaluation points) belong to each
psychological approach. In the examination, read questions carefully to
establish which approach the question is referring to. Using the wrong
approach will prevent you from achieving marks. Similarly, learn the
difference between key assumptions and concepts within approaches and
use them appropriately.

Practice how to use a study to explain a behaviour from a scenario. You
will need to explicitly explain the behaviour in the scenario, not simply
describe the study. You will also need to select the most appropriate
material from the study to use in your answer, this is likely to include the
findings. Q4 in this paper is a good example. Learners often described
negative reinforcement when the question expected positive
reinforcement.

Lifting information from the scenario. If the question asks for an example
to be given from the scenario, do not give a pre-learned example, or
paraphrase. Instead, lift directly from the information provided.

In this course, social learning theory is considered a concept from the
learning approach. You should not be writing about social learning theory
if the question is asking you about a concept from the social approach.

Evaluating a study. When giving a strength or limitation of a study avoid
using generic evaluative points as this is too vague. Examiners are looking
to see that you can justify your point to show knowledge of the study itself.
Additionally, if you just describe a study, or for example, write about the
findings or conclusions, you will not receive credit.

Stand-alone evaluation questions. In this paper, learners found question
5 challenging. Practice evaluating concepts as well as studies. As with
studies, avoid generic evaluative points. Demonstrate your knowledge by
giving accurate and pertinent responses.
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o Key terms. Avoid just identifying key terms (unless you are explicitly asked
to do so). Rather, give the meaning to show you understand what they are.

e Answering 9-mark questions. There are several points to consider here.
Also look at the detailed feedback given for each of the 9-mark questions on
this paper:

- Pay attention to the information provided in the question. The question
will always ask you to consider specific material. Make sure you refer to
these in your answer. Whilst you may include additional material, failure
to include all the bullet points will result in lost marks.

- Using information provided to you. You are expected to make sustained
links between the theory (AO1) and the information provided (AOZ2).
Read all of the information available and select that which best illustrates
the points you wish to make. Practice referring back to the information
throughout your response to ensure you make good use of it.

- Plan your answers so that you give equal coverage of all 3 assessment
objectives. There are three marks available for each. If one assessment
objective is weak or absent in your answer, this will result in fewer marks.
This is particularly prevalent for AO3 in this paper. AO3 can contain both
strengths and limitations of the theories you have described and studies
to support and challenge them. When you use alternative theory from
other approaches, make sure you make it clear why you are using it.
Merely identifying an alternative does not demonstrate knowledge.

- Time management. It was good to see evidence of time management in
this paper with almost all learners answering the final question in similar
detail to the other two extended open responses. Practice your time
management by answering longer questions under timed conditions.
Planning your answer before you begin writing will also help you to stay
focused.

Centres are reminded that there are two sets of sample assessment
materials (SAMs) available for this unit available online, along with papers
and mark schemes from previous series. These can and should be used in
the preparation of learners for the examination.
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