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Grade Boundaries
What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade, at
Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that
they decide what the lowest possible mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to ensure
learners achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different
parts of the unit content outlined in the specification. It would be unfair to learners if
we set the same grade boundaries for each assessment, because then it would not take
accessibility into account.

Grade boundaries for this, and all other papers, are on the website via this link:

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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Level 3
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Introduction

Psychological Approaches and Applications (Unit 1) is a compulsory, externally
examined component for both BTEC Level 3 Certificate in Applied Psychology and
BTEC L3 Extended Certificate in Applied Psychology. The unitintroduces some basic
assumptions, concepts and studies from different psychological perspectives;
social, biological, cognitive and learning approaches. Additionally, learners develop
an understanding of how these approaches can be applied to explain topics of
contemporary importance and interest; gender, consumer behaviour and
aggression.

The external assessment is in the form of a1.5-hour examination which has 72
marks. It comprises several question types requiring short, medium and extended
open responses. Questions relate to vocational contexts which the learner is given.

Introduction to the Overall Performance of the Unit

This was the second external examination for the unit and the first taken in a January.
Learners who took the examination were in years 12 and 13. For some this was a
retake, for most it was their first time sitting the paper.

Examiners saw work reflecting all learner abilities, there was a wide range of accuracy
and detail observed in answers of all types across the three sections of the paper.
Whilst it was unfortunately common to see answers which relied solely on learner’s
general knowledge, others gave answers grounded in psychological knowledge and
understanding, and used subject specific terminology accurately. The mixture of
quality seen both across and within individual scripts led to a wide range of marks being
awarded.

Learners usually made good attempts to apply their knowledge to the vocational
contexts given to them; this was pleasing to see. There are a few notable exceptions to
this which are covered in some detail herein.

In common with summer 2019, learners found the short and medium length questions
the most accessible (where the command words were state, give, explain and describe).
Answers to these questions were often clear and well-structured. However, the longer
9-mark questions were considerably more challenging for learners; many struggled to
provide the expected level of accuracy, precision and detail needed in their answers
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needed to score highly. In extended answers, credit for Assessment Objectives 1 and
2 could often be given (although this was often at levels 1 or 2). AO3 coverage was often
very weak or absent, and so failed to attract marks.

Answers have been included in this report to highlight points that might help centres in
their delivery of the unit.
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Individual Questions

Question 1

Learners were expected to give an assumption from the social approach. Several
suitable key assumptions for the approach (see marking points on mark scheme). Many
learners gave clear and accurate responses here. There was no expectation for the
answer to be contextualised to Ben, however marks were awarded when a clear
assumption from the learning approach could be found within a contextualised
response.

The answer below is clear and accurate, and scored 1 mark:

1 Psychologists could use the social approach to explain Ben's behaviour.
Give one key assumption from the social approach.

Otner peaple  Cultore and. mcz.eta mg\mnc.a
QU Rhasnour .
(Total for Question 1 = 1 mark)

Learners who failed to score a mark for this question often gave a key assumption from
a different approach, most commonly the learning approach. Other learners named a
specific concept from the social approach, which was not creditworthy:

1 Psychologists could use the social approach to explain Ben's behaviour.

Give one key assumption from the social approach.

Qendes _.E.tefe.c:ﬁljg_iS .

Question 2 (a)

Learners were expected to state the meaning of the psychological term (see marking
points on the marks scheme). The answer below scored one mark:
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2 (a) State the meaning of social categorisation.

oAl @Xegenganen 8 panung  Reade
oy oed o Wolmmam;

(1)

Learners are advised to avoid using derivations of terms from the question in their
answers, without further clarification. For instance, ‘social categorisation means
socially categorising people’ was not considered creditworthy.

Question 2 (b)

Almost all learners scored a mark for giving an example of a social category. A one-word
answer that identified a social category was enough (see marking points in mark
scheme). The answer below was awarded one mark:

(b) Give one example of social categorisation.
(1)

One.... Exam 0.\(’, of Secial Cakerjor_m.ahonﬂw
. 1 \ .
(eeeks

Marks were also awarded when an example of a social category could be established
from a longer answer. The social category in the answer below is ‘goths.’

(b) Give one example of social categorisation.
(1)

AN exanmnpIe. OF  TNis.. would.be. e YN FOOG S
Oroongy. mm%cﬂns X tcat:n,.u\gm*\

De. waxn ne Popuidr buns (Total for Question 2 = 2 marks)
Waas .

Question 3

The full range of marks were awarded for this question (0-3). Learners were required
to apply their knowledge of Chartard et al (2007) to Ben’s memory of his previous mark
for Maths (see marking points in mark scheme). Learners could achieve marks by
referring to either of the two parts of the study - the correlational or experimental

part.
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Contextualisation to Ben was required within the answer. Most students did this,
however a failure to contextualise anywhere within the answer meant that no marks
could be awarded.

The answer below was awarded 3 marks. The learner explained that in the study boys
and girls were reminded of gender stereotypes (1), that boys recalled their Maths
grades as being higher / better (1), and finally establishes that Ben might hold the same
gender stereotype (1):

3 Explain why the Chartard et al (2007) study could be used to understand Ben’s
memory of his marks for Maths.

Za.luw/mm ‘ '4" 7 -Mdf wwwz
O vherelore ey A Mocths ol de AGRLr,
g (Total for Question 3 9Smaflu)
Lomehve

By contrast, the answer below is generic (there is no reference to Ben). It also lacks
precision since the learner has not specified ‘boys’ and the findings given are
inaccurate. This answer has been included to illustrate a response that might
appear creditworthy yet could not score:

3 Explain why the Chartard et al (2007) study could be used to understand Ben's
memory of his marks for Maths,

o Chotlacdy, ..e..h......c.-,.a.1:5_._._..5m:;ks.s...,.....hc..._......Enmd;..._.ﬁmﬁ...._._.ﬁﬁapi.e ................................
WQ,(E;MM&L\MWB%Q(%%W . hen.. %e%

%ohc\afod Qpodes. /{esulte.. Jteoa..winen.. H\cuB fgt
TSV 6»:0{1&5 WACIVAL

Question 4

Many learners found this question highly accessible. The full range of marks were
awarded (0-3) and learners were often given 2 or 3 marks for their answers. The

8
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requirement was to identify a type of conformity that could be used to explain
Ben’s behaviour at lunchtime.

Learners almost always gave contextualised answers, as was the requirement.
Answers about normative social influence (NSI), identification and compliance
were all creditworthy (see marking points in mark scheme). Informational social
influence (ISI) and internalisation were not creditworthy given the information
provided about Ben's contrasting behaviour at home.

The answer below was awarded 3 marks. The learner has correctly identified NSI
as an appropriate type of conformity (1), they have explained that Ben behaves in
this was to fit in / be liked by others (1) and have used his behaviour at home to
show that his private views remain unchanged (1):

4 Explain one type of conformity that could be a reason for Ben'’s behaviour at lunchtimes.
......... Bmw@yafmﬁ{;a NS\ as. he. 710.“0.%1.5. e behavion

MMPfu.Lai‘howu_ but. . uMida k.. xS ...

fO0 L4 m.  (TotalforQuestiond=3marks)

The answer below was awarded 2 marks. The 15t mark was awarded for identifying
compliance as an appropriate type of conformity, the 2" mark was awarded for
the learner’'s knowledge about Ben’s public and private behaviours / beliefs. There
is no reference to acceptance / avoiding rejection from the group of boys for a 3
mark:

4 Explain one type of conformity that could be a reason for Ben's behaviour at lunchtimes.
ONL J[ Q. GQ (% (11} ‘L’J 'Hn.s (:ou.lcl |!3€
Cmn?\xma. LSIA f&ﬁ:fo BMIB Cmr:?hm what '”v.
tost op s . 0pup. ‘uﬂm\k bt o \-ome. AN Elmg&
a}anczsg ___________ mﬁ _______________ ek 0 (beng\iovee exq\mns s
becamse his LEJIEFS dmr@e pmumld and. ;m.Ms
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Question 5

This question required candidates to give the meaning of a psychological term for
1 mark. Whilst learners struggled to put the meaning of gender into words,
responses which compared gender to biological sex were common and were
creditworthy (see marking points in mark scheme). Whilst many learners scored 1
mark, a significant number scored 0. Learners who wrote about biological sex
only, or ‘identity’ without reference to male / female or ‘other’ did not score the
mark. Other learners confused gender with sexuality.

The answer below was considered very refined and was awarded1 mark:

5 Give the meaning of gender.

p%p\a\%m Congbruct Nt L%G’

- O FMe A (ol for Question 5 = 1 mark)

The answer below was awarded 0 marks for being about ‘biological’ sex:

5 Give the meaning of gender.

(Total for Question 5 = 1 mark)

The answer below was awarded 0 marks for being too vague:

5 Give the meaning of gender.

Question 6:

This question required learners to give two pieces of evidence from the scenario
suggesting that Ben had high levels of testosterone. Learners were not expected
to write in depth about Ben's behaviour, which many did and so scored 0 marks.
Instead, the question was designed to test knowledge of which people have high
levels of testosterone and when in the lifespan this occurs (see marking points in
mark scheme).

The answer over the page scored 2 marks for identifying Ben's age and sex:

@ Pearson
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6 Give two pieces of information from the scenario that would suggest Ben has high
levels of the sex hormone testosterone.

Qs he...is. e e eld l:mj, Vherefoce  testagerone.
levels ...l ke L’\Lﬁ‘h szc'mus-a o-? ‘Pubeﬁl:j
uebgum de;mﬁ € JONMRAS . AL
Question 7

This question asked learners to describe how evolutionary psychology could be a
reason for Ben believing men should have well-paid jobs. Answers to this question
needed to be contextualised and so reference to Ben / a well-paid job / a higher
income or similar was required. A failure to contextualise somewhere within the
answer meant that marks could not be awarded.

Many learners found this question difficult to access. In this qualification the
describe command requires learners to make linked points in a logical order that
address the question. Few learners were able to access 3 marks; however, it was
common for 1 or 2 marks to be awarded.

Many answers scored 2 marks since they described how Ben would be better able
to provide for his family if he had a well-paid job, allowing his partner to devote
their time to caring for offspring. Learners who wrote about Ben providing for his
partner (without reference to offspring) could not get credit.

It had been expected that learners would go on to describe the benefits that being
well provided for and cared for would confer for the offspring, i.e. that they would
be more likely to survive into adulthood themselves and pass on their genes to the
next generation (see marking points in mark scheme). Few answers of this calibre
were seen.

The answer below was awarded 2 marks. It describes the role of the male and his
partner in terms of providing for (1) and caring for the family (1). Reference to Ben
is made at the end, providing context:

11
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7 Describe how evolutionary psychology could be a reason for Ben believing men
should have well-paid jobs.

The..Women...arc...thought.. to.. Stay ok home. &
0T and nuture the  babrl / Kids |, Make ST emone. i fegh.....
Wherel . the. coen. . K . alwaays. Qut. hw\nno’or
AN A0S (ASC. WOrKung .. D 0N rnatey.. R W
Pordig 10 SWvivie . at_home - So. 0 wsell . pasd
fob 5. Needed . o earn. ennugh cnony for fine Whole..
Q—umk...( : - — (Total for Question 7 = 3 marks)

The answer below was awarded 1 mark for stating that the role of the male is to
provide for the family (according to evolutionary psychology). The answer is
contextualised to Ben.

7 Describe how evolutionary psychology could be a reason for Ben believing men
should have well-paid jobs.

. .Ewumrm.....zu%%m::.. LANGE. moieo. Nod. ca. e £Nng \oreag-
LAY Gad g Brovid.e /. uwiCM S AYORES e T numng....
foc foed kg feed, enanotont  Bon beluwend s Audl adeid.....
Pad Jan. Courd . come. fom.an £ umakinct . P8 Q. fanadil. ..

Question 8

Question 8 was the first of the extended open response questions on the paper.
In this unit, such questions are equally weighted across the 3 assessment objects.
Learners must demonstrate their knowledge of psychology (AO1), their ability to
apply this knowledge to the scenario given (AO2), and their ability to give
appropriate points of evaluation (AO3).

For AO1, learners were expected to give their knowledge of cognitive biases in the
development of gender and their knowledge of gender schema theory. AO1 work
was variable. Some learners gave a detailed description of the stages involved in
gender development according to GST, whilst weaker responses made only
general reference to schemas. Whilst some learners accurately explained the role

12
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of confirmation bias in strengthening gender schemas, others referred more
generally to biases, and the link to gender development was unclear.

For AO2, sustained reference to Ben throughout the answer was expected.
Learners needed to review all the information provided about Ben and select that
which could support the points they went on to make in their essay-writing (see
mark scheme). Although learners did refer to Ben, this was often limited to
suggestions about the ways he might have been treated whilst he was growing up,
rather than making full use of information given on the paper.

For AO3 learners were expected to develop a logical discussion using the cognitive
approach to explain Ben's gender. Research studies relating to confirmation bias,
and limitations of GST were both relevant. Candidates were also credited for clear
points of comparison with other approaches to gender, for instance explaining
how another approach might better account for Ben’s gender (see mark scheme).

The answer below was judged as top of level 2 and was awarded 6 marks. AOT1
and AO2 were considered to fulfil the criteria for level 2 on the mark scheme. It
was felt that there was some scope for further development of GST (so not level
3), and that linked reference to Ben was made consistently alongside the AO1
material given. The essay was also placed in level 2 for AO3 since studies were
used appropriately and an albeit brief description of an alternative approach to
understanding gender was given:

13
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8 Discuss how the cognitive approach could help psychologists understand the

formation of Ben's gender.
- Mds o Pabossen

In your answer you should consider:

. the role of biases - 8% =+ ' &
. genderschematheory -2

L, vy J?J b aw Gnb, ikt
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' L.b, MAA Ww;« M%tmw

Weak answers were short and lacking in detail, or longer but basic and repetitive.
Key assumptions of the cognitive approach were sometimes the focus for AO1 at
the expense of more relevant information. Points made were not always well
developed and there was frequent confusion with other psychological approaches
to gender.

The answer that follows is short and the only creditworthy points are about
inputting and storing information (since these imply cognition). There is no
evidence that the learner understands gender schema theory and no coverage of
cognitive biases as per the question. AO1 was therefore judged as weak level 1.
There was no creditworthy reference to Ben for AO2 (his name is not enough,
material about being excluded is vague) and no creditworthy AO3. The essay was
therefore awarded 1 mark.

If the learner had presented their ideas on expectations of Ben / Ben being
excluded as alternatives to the cognitive approach (they are social explanations)
they would have been given AO3 credit. Without this clarification, the assumption
is that the learner believes these concepts are ‘cognitive’.
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8 Discuss how the cognitive approach could help psychologists understand the
formation of Ben's gender.

In your answer you should consider:

+ the role of biases
« gender schema theory,

e bereies ik (s eucpecked of NI S .
Do I&h\sbmwﬁ has. L puked CErTTuan ...
Serecy peswaunw‘mm ne. i saomj o

Question 9

This was the first question in section B. Learners were asked to give a key
assumption from the learning approach (see marking points in mark scheme).
There was no expectation for the answer to be contextualised to Janet, however marks
were awarded when a clear assumption from the learning approach could be found
within a contextualised response.

The following are two examples of answers which achieved 1 mark. The first is a key
assumption given in the specification. The second is an example of an alternative
correct response:

9 Psychologists could use the learning approach to explain Janet's decisions.
Give one key assumption from the learning approach.
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9 Psychologists could use the learning approach to explain Janet’s decisions.

Give one key assumption from the learning approach.

HUMOAS 0L QUMD g A ARSI

Learners failed to score the mark when they incorrectly wrote about a key
assumption from a different approach (often the social approach) or when they
gave vague answers, as is the case below:

9 Psychologists could use the learning approach to explain Janet's decisions.
Give one key assumption from the learning approach.

SO OO (On e Anfluinad. by...... ...

Question 10

Learners were required to demonstrate their knowledge of associative priming by
selecting an appropriate example of it from the scenario. Leaners were expected to
give the answer ‘coffee and cake’ (see mark scheme); most did this. Some learners gave
pre-learned examples of associative priming which were not found in the scenario (for
example ‘fish and chips’). Such answers were not creditworthy.

The answer below scored 1 mark:

10 Give one example of associative priming from the scenario.

[s The Cossee ¥ Caku. on the. Posbess. .. ...

Question 11

Learners were expected to explain (give reasons for) the effect of the free biscuit, using
operant conditioning (see marking points in mark scheme). This question was
accessible, and the full range of marks were awarded (0-3). Contextualisation was
necessary and this was given in most responses. Learners frequently scored 2 marks.
However, those who wrote about classical conditioning failed to score.

Below is an example of an answer which scored 3 marks. Notice that the learner has
explained why the customers would return to the coffee shop (they expect to receive

@ Pearson
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further rewards / free biscuits in the future):

11 Describe, using operant conditioning, how the free biscuit will encourage people to
visit the coffee shop more often.

@eas 0k ConditioNing tons ko Vo ‘g Congamen

S 0 RS SO
SRR A CUE | Wi RACOWEORR,. RO, 70 TRM A Ny Qobvt, cLwdOrCRmeds:

Ak Ik QS MR USLWTS OWKE e

O o QOO S \oWoE | Ry

&

COSKOMIRC . A 998, Ve 0.5 O (UNONDh O SR qummmuww

Ban ke 8 LOCOWCOgRd R TR 1h o NTRQ e\ oared

Dy, S0, MO B a0k ONK ) D\eyg W GSHotioxe A ‘é‘“%

The answer below scored 0 marks. The response is vague and makes no reference to
any aspect of operant conditioning. It simply repeats what is already known:

11 Describe, using operant conditioning, how the free biscuit will encourage people to
visit the coffee shop more often.

Pople Qeld s Sornethina. cul.
f Pb{'f ﬁ jo@mfz) e jﬁffﬁ el
ww o Cottie 2l 20 fAf’A
i o Py

Question 12

Learners found question 12 difficult. The question was intended to test the application
of knowledge of classical conditioning. The expectation was for learners to explain the
stages of associating the cakes with a reduction in price using the appropriate
terminology (see marking points in mark scheme). Whilst a few candidates attempted
this, rarely did they score the full number of marks available; instead responses of this
kind were muddled, and markers could identify 1 or sometimes 2 marks within them.
Many leaners scored 1 mark because they were able to make a correct, contextualsied
point about association.

18
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The answer below was awarded 1 mark:

12 Describe, using classical conditioning, how reducing the price of cakes for the rest of
the month will encourage people to buy more cakes.

LClassicol. on i taonang. s tewmnﬁ
poccesS. PLople Jaavh QSSOLOAL The ..
...m..mﬁs....w..m..t_me....erc.e,.}ﬁ.,wum_c,m__wxx.__\__
e Qkxe&pefﬂ:"\“mbmu\,keo\d_%.em
Ao Conne. . annee. OFLen. 0 CANE ANeN. .

tACLo € coure prcen

AMAA oo 188, (Total for Question 12 = 3 marks)

Question 13

This question required learners to state the meaning of a psychological term (social
proof). Markers were looking for responses which explained that the views of others
informed / confirmed one’s own views (see marking points in mark scheme). Some
learners were able to access this mark; however many used their general knowledge
to guess the answer. Some incorrect responses were about conditioning.

The answer below scored 1 mark for a correct statement defining social proof:

13 State the meaning of social proof.

s el s odnen.. oo oW Gk Lot ofres. et
. : onpon -

~ (Total for Question 13 = 1 mark)

Question 14

This question tested application of knowledge about social learning theory (see

@ Pearson
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marking points in mark scheme). The full range of marks were awarded here, many
learners scored 2 of the 3 available marks. Such learners were usually awarded their
marks for contextualised points about imitation and observation. Some more
sophisticated answers about vicarious reinforcement scored 3 marks. Some low
scoring answers were about conformity not SLT (markers ‘picked out’ information
relevant to SLT in such responses).

The answer below scored 3 marks:

14 Explain, using social learning theory, one reason why sales of cakes have now improved.

Aates 6p. cake woold've  imQroved . becavie of. Vianous .

- rongorcement., i woenbehavionr {1 leamE. gom. obiiving
| .....ﬂ......_....muﬂ.i.i.........[lh.ﬂ..._....Jf.ﬂn.ﬂ...._.....l'h.E......_...(.ﬂm.ﬂq,uln.iﬂi... k. their_act(ong. (ugtome
—would_hove._geen.danetl fnends eating fhe  (oee  ond s

- hjoying (£ g0 wovid _wanl o get 4he Jame. qewardd

h%bu\pmimke

The answer below scored 1 mark for saying that people were seen eating cake
(observation). The remainder of the answer is about conformity:

14 Explain, using social learning theory, one reason why sales of cakes have now improved.

MO0 . SOTBTRIES. . mn‘r-;ra'wmm+wa LM B8R
e ONBIDNAE, "““ﬁ - 2 8@@:\&@ W ORE wuvﬂﬁaiﬂmm
o B T D ac'“\%ﬂamm“”ﬁﬂﬁ?ﬂ RN e, i"wdar .

e COEE TS LA SN O L L NET | Chetrubie. Sacinl

Question 15

@ Pearson
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Question 15 asked learners to explain one limitation of the Watson and Rayner (1920)
study, testing AO3 understanding (see marking points in mark scheme). The full range
of marks (0-3) were awarded. Many learners scored 2 marks by identifying a limitation
for the study and gave a basic explanation of this was a limitation. Noteworthy errors
included answers which just gave results or where about a different study. Some
learners wrote about several limitations rather than 1; markers picked the best of
these to credit. Ethical limitations were not always specified. Learners were not
credited if they wrote that Little Albert did not provide consent, since consent could
not be given by a baby (this would be provided by an adult on their behalf).

The following response was awarded 3 marks. The study lacked population validity (1)
as there was only one baby (1) so the findings may not apply to a wider population
who may have different characteristics (1):

15 Explain one limitation of the study by Watson and Raynor (1920), which conditioned
‘Little Albert’ to fear a white rat.

Ae. lumt@anon.. ot end. STUAy. (s ENUE (A (AUL...
populanon. aiachy, Yldtoeasust Wi anty one. z;w;y
du.m%. Agnd producg. thesg neiultc.daesht mean.....
ol oLy 2. Lh0 NRIE. Y. L. pﬁni—'{{aﬂc}f} wno.olgHer. .

The response over the page was awarded 1 mark. There are two different limitations
identified within the response, but neither is developed. This receives 1 mark for either
of the two answers given.
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15 Explain one limitation of the study by Watson and Raynor (1920), which conditioned
‘Little Albert’ to fear a white rat.
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The answer below was awarded 0 marks since it gave results only:

15 Explain one limitation of the study by Watson and Raynor (1920), which conditioned
‘Little Albert’ to fear a white rat.
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Question 16:

Question 16 was the second of the extended open response questions on the
paper. In this unit, such questions are equally weighted across the 3 assessment
objects. Learners must demonstrate their knowledge of psychology (AO1), their
ability to apply this knowledge to the scenario given (AO2), and their ability to give
appropriate points of evaluation (AO3). This essay was challenging for many
learners and work was frequently in level 1.

For AO1, learners were expected to give their knowledge of neuromarketing and
scanning techniques. AO1 was the best achieving strand on the essay, although
work on it was variable. Some learners gave a detailed description
neuromarketing and could describe several different scanning techniques in some
detail. Weaker responses made general and muddled references to improved
sales and scanning. Many responses relied on brainwashing and subliminal
messaging as if they were ‘biological’ - this is not correct (these concepts are
covered in the cognitive approach to understanding consumer behaviour).
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Learners should also note that scanning techniques cannot tell us what the brain
is thinking, just the extent to which it is active.

For AO2, sustained reference to Janet's situation throughout the answer was
expected (see mark scheme). Learners were expected to review all the
information about Janet and her coffee shop and select that which could support
the points they would go on to make in their essay-writing. Although many
learners did refer to Janet, this was often limited to simple statements such as ‘this
will help Janet to make more sales'.

For AO3 learners were expected to develop a logical discussion about how the
biological approach to could be used to help Janet. Work on this assessment
objective was the weakest and was frequently absent. Candidates could have
included relevant research studies and described practical issues surrounding the
use of scanning equipment. Clear points of comparison with other approaches
were creditworthy, for instance explaining that Janet could interview her
customers to obtain their opinions about her shop (see mark scheme).

The response below was placedin level 2 and was awarded 4 marks. The definition
of neuromarketing as is the reference to blood flow in relation to scans; AO1 was
a solid level 2. There are some weak links about how the information gathered
could be useful to Janet although these are over-stated and repetitive and so AO2
islevel 1. There is a slightly confusing point about commercials not telling the truth,
this was considered weak AO3, level 1. On balance it was felt that the essay met
the criteria for the bottom of level 2:
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The following response was placed in level 1 and was awarded 1 mark. The only
assessment objective covered in this response is AO1. There is a brief introduction
about neuromarketing followed by some muddled material about EEG and fMRI. The
point made about EEG showing specific areas of activity is incorrect since EEG
produces a generalised picture of activity across the brain. The learner has overstated
the capabilities of scanning technologies.
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16 Discuss how the biological approach could be used to help Janet.

Your answer should consider:”

« neuromarketing = e
= scanning techniques. EE
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Question 17:

This was the first question in section C. Learners were asked to give an appropriate
psychological concept from the cognitive approach to explain behaviour given in the
scenario. The most appropriate response here was ‘priming’ (see marking points in
scheme) and many learners gave this. Some learners had expected to see an
assumptions question at the beginning of this section; often assumptions were given
as answers and scored 0 marks. Learners are reminded to read questions carefully
and answer accordingly. Other learners gave concepts from different psychological
approaches which also scored 0 marks.

The answer over the page scored 1 mark:

17 Some people believe that playing a violent video game before the robbery may have
caused the man to commit the crime.

Give one concept from the cognitive approach to understanding aggression that
could support this belief.
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The following answer gave an assumption from the cognitive approach and scored 0
marks:

Give one concept from the cognitive approach to understanding aggression that
could support this belief.
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Question 18

This question tested learner’s knowledge of fundamental attribution error. Two marks
were allocated since this seemingly simple term is rather complex to describe. The
question was accessible for some learners who were able to give very clear
descriptions demonstrating careful learning and excellent quality of expression.
Others described different terms or suggested a meaning in keeping with the scenario
around which the section was based. Such answers received 0 marks. Some learners
gave examples which clarified an otherwise unclear answers and this enabled them to
access marks. See the mark scheme for marking points, and the additional points
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below for further guidance:

e Attributions for others’ problems: overemphasise the dispositional, underemphasise
the situational (2)

e Attributions for own problems: - overemphasise the situational, underemphasise the
dispositional (2)

e Attributions for our own successes: overemphasise the dispositional, underemphasise
the situational (2)

e Attributions for other’s successes: overemphasise the situational, underemphasize the
dispositional (2)

The answer over the page was awarded 2 marks. The learner has compared the
nature of self-attributions with attributions for others. The example illustrates the
points made:

18 Describe what psychologists mean by fundamental attribution error.
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The answer below was awarded 1 mark. They attribute the behaviour of others to
(innate) personality. There is nothing additional about either ignoring situational
factors or how we attribute our own behaviours, in this case the example does not
give extra information.
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18 Describe what psychologists mean by fundamental attribution error.
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Question 19

Six-mark questions such as this can attract up to 3 marks for each concept given in the
answer. The question asks for two concepts from reconstructive memory to be used
to explain why eyewitness descriptions may not have been accurate. It was expected
that candidates would use knowledge of confabulation, shortening and rationalization
in their responses (see marking points in mark scheme). The use of each concept
required contextualisation to the scenario. Learners were expected to reference the
eyewitnesses / their descriptions in both parts of their answer. It is noteworthy that
responses to this question were less likely to be contextualsied compared to other
questions on the paper and so some learners lost several marks due to this.

The response over the page scored 6 marks. Two suitable concepts from
reconstructive memory are given (1+1) knowledge about each kind is given (1+1). Both
parts of the answer are contextualised, this contextualisation is worth a mark in each
part of the answer (1+1)
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19 Explain why eyewitness descriptions of the violent robbery may not have been
accurate, Use two concepts from reconstructive memory in your answer.

Concept 1:. R

The answer below scored 2 marks. Only one concept from reconstructive memory is
given (confabulation - 1 mark). The learner understands that this is filling in the gaps’
(1). The answer is contextualised, however the contextual point made is not specific
enough for credit itself - a little further information here would have scored an
additional mark.

19 Explain why eyewitness descriptions of the violent robbery may not have been
accurate. Use two concepts from reconstructive memory in your answer.
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Question 20

Question 20 asked learners to explain how genetics could account for the man’s
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aggressive behaviour (see marking points on mark scheme). The full range of marks
were awarded for this question (0-3). Most learners scored 1 or 2 marks. Many
learners could write about MAOA and CDH13 - specific genes which are linked to
aggression. These were accepted although answers which referred to ‘variants’ of
these genes (or similar) were more accurate. It was unusual to see reference to a link
between genes and neurochemistry (see marking point on mark scheme).

Learners were expected to contextualise their answers and could make use of
information provided in the scenario in the construction of their answer (for instance,
knowledge about the man’s family suggestive inheritance of aggression behaviour).

Learners who wrote that the aggression was passed down / passed on needed to be
specific, e.g. aggression is passed on from the man’s parents. Marks were not awarded
for other biological explanations in the absence of a discussion about genes. Some
learners explained how a tendency for aggression could have been learnt from family
members, this was not creditworthy.

The answer over the page scored 2 marks. The learner has chosen to write about the
MAOA gene (1), although reference to a variant of this gene would have been
preferred. They have gone on to suggest that this gene is passed down from the
parents (1):

20 Explain how genetics could be a reason for the man's aggressive behaviour.

Hormersl MAOA gene or the wartiar _gene  Can. . .
Why people... are aggressive . e MACK geng ¢4
paSed._inhocited  erom yau . parentS acd
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The answer over the page scored 0 marks. Although the learner has referred to a
biological explanation, no explicit link to genetics is made (as per the question).
Answers like this were common.
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20 Explain how genetics could be a reason for the man's aggressive behaviour.
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Question 21

The penultimate question on the paper required learners to explain one strength of
the Harlow (1868) study of Phineas Gage. The question tested AO3 understanding (see
marking points on mark scheme). The full range of marks (0-3) were awarded,
although many learners scored 2 marks because they identified a strength of the study
and gave a basic explanation of this. Noteworthy errors included answers which just
gave results or were about a different study (some learners about wrote about the
recent Damasio study which revisited Phineas Gage's case). A common answer seen
were that Harlow was ‘ahead of his time’ in demonstrating a link between brain and
behaviour.

The answer below scored 2 marks. It identifies high ecological validity as a strength (1)
and explains how this was achieved (1):

21 Explain one strength of the case study of Phineas Gage (Harlow,1868).
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The answer over the page scored 0 marks. Itincorrectly describes they study as a lab
experiment and so incorrectly says that the research could be repeated.
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21 Explain one strength of the case study of Phineas Gage (Harlow,1868).
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Question 22

The final question on the paper was also the last of the 9-mark extended open
response questions. In this unit, such questions are equally weighted across the 3
assessment objects. Learners must demonstrate their knowledge of psychology
(AO1), their ability to apply this knowledge to the scenario given (AO2), and their
ability to give appropriate points of evaluation (AO3).

For AO1, learners were expected to give their knowledge of the effects of social /
group norms and stereotypes on the development of aggressive behaviour. AO1
was the best achieving strand on the essay. AO1 work on this essay was generally
better than that observed in the other two essays. Some learners could write at
length about the effects of these two social concepts on aggression. It was also
less common to see material from the wrong approach being used as AO1 in this
essay.

For AO2, sustained reference to the man’s circumstances as given throughout the
section was required (see mark scheme). Learners were expected to review all the
information given about the man in the section and select that which could
support the points they would go on to make in their essay-writing. Some learners
did this rather well for example, by discussing the negative implications of the
stereotype for the man (such as self-fulfilling prophecy) and his need to fit in to
the criminal social groups around him. The extent to which this commentary was
sustained without being repetitive separated out answers of different levels.

For AO3 learners were expected to develop a logical discussion about the extent
to which the social approach could be used to explain the man’s aggression (see
mark scheme). Candidates could have included relevant research studies (such as
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Haney, Banks and Zimbardo, 1971) Clear points of comparison with other
approaches were creditworthy, for instance explaining that the man may have
been positively reinforced to behave aggressively if he was praised by his peers.

The answer below scored 6 marks and was considered a very good level 2 answer.
A range of AO1 points were made although it was felt the detail of these could
have been greater. AO2 points made were considered to link well to the rest of
the work, except for the final point at the end of the essay which required
additional AO2 material. AO3 work included the use of a relevant study and a
counterpoint was made, but it was felt that this represented a slightly narrow
range of points. Each AO was judged as strong example of work in level 2.

22 Discuss social explanations for the man's aggessian. m 7
Your answer should consider: NPQ? p:dg:::af AN

+ social / group norms
+  stereotypes.
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The response over the page was awarded 2 marks. Only AO1 content was given. Had
the point about reward been given as an alternative explanation from the learning

approach, AO3 credit would have been given. Overall, the essay was slightly better
than AO1 L1, and so 2 marks were awarded:
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Summary

Based on the performances observed on this paper, learners should consider the
following when preparing for the examination. Adherence to these points will
help them to be awarded more marks. You are advised to share these points
with learners:

e Make sure you have learnt which material (key assumptions, concepts,
studies and evaluation points) belong with each approach to psychology. In
the examination, read questions carefully to establish which approach to
psychology is needed in your answer. Using the wrong approach will prevent you
from scoring marks. Similarly, learn the difference between key assumptions and
concepts within approaches and use them appropriately in your answer.

e Be prepared to give terms or their meanings in the examination. Marks can
only awarded when this is done clearly and accurately. Compiling a glossary of
terms for each approach will help you - use the specification as a guide. When
giving the meanings of terms, avoid repeating the term itself in your definition -
examiners cannot tell if you understand a term if this is how you answer the
question.

¢ Sometimes questions will ask you to use a study to explain a behaviour
from the scenario. You will need to explicitly explain the behaviour in the
scenario, not simply describe the study. You will also need to select the most
appropriate material from the study to use in your answer, this is likely to include
the findings. Be accurate and precise when you use material from studies (look at
the answers selected for question 3 in this report to exemplify these points).

¢ In‘describe’ questions you should give linked points. In answers for these you
need to focus on making your answer flow. Each point should logically follow the
point before it (question 7 on this paper is an example of this). Specifically, for
questions about evolution think about how the behaviour you have described will
go on to help future generations survive to adulthood and be able to reproduce
themselves.

e Answering 9-mark questions. There are several points to consider here. Also look
at the detailed feedback given for each of the 9-mark questions on this paper:

- Before you attempt a 9-mark question, re-read all the information in the

scenario for the section. The scenarios are carefully written so that you can
include enough AO2 material in your answer to achieve level 3.
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- Plan your answers so that you give equal coverage of all 3 assessment
objectives. There are three marks available for each AO. If one AO is weak or
absent in your work, this will mean fewer marks are awarded overall. When
you practice writing 9-mark answers in class or at home, you could highlight
where you have attempted each AO using different colours. This will help you
to judge for yourself if you have covered each one properly.

- Your AO1 needs to be accurate and detailed. For instance, in question 8 on
this paper, learners needed to describe gender schema theory. Thisis a
complete theory of gender and required more than a brief outline of what a
schema is.

- Your AO3 can contain strengths and weaknesses of the theories you have
described and studies to support and challenge them. You can use material
from other approaches; however, you must make it clear why you are
including it (i.e. as alternative / better explanation of the behaviour you have
been asked to write about). This is so the examiner doesn'’t think you are
merely confusing approaches.

o If the question asks for an example to be given from the scenario, do not give a
pre-learned example instead. Some learners made this error when they answered
question 10 on this paper.

¢ Short questions sometimes ask you to give an explanation using a named
theory. You must use the specified theory in your answer in order to achieve marks.
In your preparation, check that you are aware which theory is which, particularly
those which sound similar (for example, that you know which is which between
classical and operant conditioning).

¢ In this course, social learning theory is considered a concept from the learning
approach. You should not be writing about social learning theory if the question is
asking you about a concept from the social approach. Concepts from the social
approach include conformity and stereotypes.

¢ Sometimes questions ask you to explain a strength or a limitation of a study. If
you just describe the study (for example, you write about the results) you will not
score marks. Examiners are looking to see that you can give a strength or a limitation
and explain it. Answers which identify ‘ethics’ as a strength / limitation are too vague
and will not get marks. You must identify a specific ethical point to write about.

¢ Try to maintain your focus throughout the examination. Examiners noticed that
towards the end of the paper (for example on question 19 on this paper), learners
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who had previously contextualised their answers when asked forgot to do this. Itis
just as important to read questions carefully when you are working on the last section
as it is at the start of the paper, if you are to achieve the marks you deserve.

Centres are reminded that there are two sets of sample assessment materials (SAMSs)
available for this unit available online, along with papers and mark schemes form
previous series. These can and should be used in the preparation of learners for the
examination.
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