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Grade Boundaries
What is a grade boundary?

A grade boundary is where we set the level of achievement required to obtain a certain
grade for the externally assessed unit. We set grade boundaries for each grade, at
Distinction, Merit and Pass.

Setting grade boundaries

When we set grade boundaries, we look at the performance of every learner who took
the external assessment. When we can see the full picture of performance, our experts
are then able to decide where best to place the grade boundaries - this means that
they decide what the lowest possible mark is for a particular grade.

When our experts set the grade boundaries, they make sure that learners receive
grades which reflect their ability. Awarding grade boundaries is conducted to ensure
learners achieve the grade they deserve to achieve, irrespective of variation in the
external assessment.

Variations in external assessments

Each external assessment we set asks different questions and may assess different
parts of the unit content outlined in the specification. It would be unfair to learners if
we set the same grade boundaries for each assessment, because then it would not take
accessibility into account.

Grade boundaries for this, and all other papers, are on the website via this link:

http://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html

Unit 1: Psychological Approaches and Applications (21331L)

Level 3

N P M D

Grade Unclassified

Boundary Mark 0 18 28 38 49
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Introduction to the Overall Performance of the Unit

The learners’ answers exhibited a range of abilities with most students showing
an inconsistent standard across the whole paper.

Learners typically applied their knowledge and understanding to the context
within the question, however, this was not always consistent.

The majority of the learners showed a competent literacy skill - the overall quality
of written communication was good and subsequently only a minority of
responses were difficult to read. There were very few cases of poor handwriting
for markers to follow which was very positive. Some learners found it more
difficult to structure their extended writing.

Learners typically found state and describe questions more accessible. With
explain questions being the most challenging.

Some responses indicated good preparation of learners by centres; good
understanding of the questions; good application and a good degree of literacy.

Questions have been chosen for this report where there may be learning points
to support centres to prepare learners for future series.
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Individual Questions

Question 2

Learners were generally able to provide a definition of a schema drawing on their
knowledge of reconstructive memory. Learners should be aware that as an
applied qualification it is advised to link responses to the stem explicitly to enable
them to access all available marks.

In the response below the learner has provided has described a schema in
relation to Jack with an approriate elaboration. They have scored 2 out of 2
avaialble marks.

2 Describe the role of schemas In shaping Jacks understanding of the worid.
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Whereas, the below learner has not linked their response to Jack and scored 1
mark.
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Question 4a

This question was not answered as well as expected. It is important that learners
have an understanding of the key terms within a psychological theory or concept.
Learners were expected to be able to state what vicarious reinforcement was,
succinctly and clearly. Many learners gave a definition of modelling and did not
include ‘reward’ or they were confused and included punishment or other aspects
of reinforcement.

The below response has shown a lack of understanding of the types of
reinforcement scoring 0.

4 (a) State what is meant by 'vicarious relnforcement’
10 qoaa
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Whereas this learner has provided an appropriate response scoring 1 mark out of
1 available mark.

4 (a) State what is meant by ‘vicarlious reinforcement.
011l Qo4a
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Question 4b

Learners performed well on this question and some consideration was given to
this being the first series when setting the indicative content. Learners who did
not score full marks tended to confuse negative reinforcement and punishment.
Most learners where able to identify and describe positive reinforcement. Some
learners considered social learning theory and described use of positive role
models. The variety of answers on this question was pleasing.

The below response has given two appropriate strategies with good elaboration
and gains full marks.

(b) Gemma has recently noticed that Jack has become more aggressive when playing
in a group.

Describe two strategles Gemma could use to promote good behaviour,
(44 Qoab
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Question 5

A large number of learners were able to score 1-2 marks on this question with
higher performing learners gaining 3 marks. This was a clear differentiator on this
paper. Overall, learners found it more difficult to gain justification marks and this
may indicate that centres need to undertake some additional preparation on
explain question. Learners are finding it difficult to provide reasoning/justification
or exemplification points. The range of questions available through the SAM,
ADSAM and this series paper will support the preparation of future learners.

This response scored one mark. The learner was able to identify a reason that
children may be more susceptible, however, they did not provide appropriate
justification/exemplification or reasoning to access additional marks.

5 Harris, Bargh and Brownell (2009) demonstrated the priming effects of television food
advertising on eating behaviour.

Explaln why children such as Jack are susceptible to priming effects from
food advertising.
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Whereas, this learner was able to explain why children may be susceptible to
priming effects and provided good justification and examples. They scored full
marks - 4/4.
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Question 7

This essay was overall the highest performing essay with clear differentiation
between pass and distinction level learners. Learners generally provided some
accurate knowledge in relation to social determinism in relation to gender. There
was consistent application to Jack and his mother throughout the majority of
responses. Learners tended to use material from elsewhere within the paper,
which is acceptable, however, this scaffolding may not always be available to them
in future series, therefore, they should be prepared to answer questions of this
type without this. An area of some confusion was the use of the gender schema
theory, which when linked well was credit worthy, it sometimes was not linked
clearly enough to meet the requirements of this question. Learners should have
an understanding of where theoretical concepts fit in terms of approaches, so they
do not use their time focusing on an inappropriate approach.

The below response is at Level 1 - 2 marks. It shows isolated elements of
knowledge and understanding and no application to the context of the question.
It therefore cannot access Level 2.

7 Gemma would say that Jack is very much a boy, and loves his rough and tumble.

Discuss how Jack's gender is socially determined.
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In comparison the learner below has accessed the bottom of Level 3 (7 marks).
This learner has considered a range of factors that may have contributed to Jack’s
gender being socially determined - when they have considered a different
approach (cognitive) they have attempted to link back to stereotypes. If this had
been elaborated and developed further, they may have accessed a higher mark in
the band. Overall, there are good links with accurate knowledge and
understanding with a development of discussion that is good.

7 Gemma would say that Jack Is very much a boy, and loves his raugh and tumble,

Discuss how Jack's gender is soclally determined.
t9) 7 Qo7
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Question 11

A large number of learners were able to score 1 mark on this question with
common correct answers stating the use of hidden messages or the role of sub-
conscious messages. Where learners gave incorrect answers, they tended to use
the term ‘unconscious’ or provided a vague, generic answer.

This response scored no marks. The answer provided does not demonstrate
psychological understanding or use of terminology.

11 State what Is meant by the term ‘subliminal messaging!
O 00 an
When. o, buasiness.  uses. o lutte  message se..

the. onsomer .. .. cennevoer nexr novve. oncl..

This learner scored one mark. They have correctly identified the role of the sub-
conscious.

11 State what is meant by the term 'subliminal messaging.
il Q11
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Question 12

Learners found this a difficult question to answer with the majority of learners
scoring 0 marks. Learners needed to show an understanding of neuromarketing
within context, for example, the effect on consumer behaviour. Many learners
provided a general response relating to the use of brain scans and this was not
differentiated to marketing. Where learners provided a correct response, it was
similar to those on the mark scheme. A number of learners left this question
blank.

It would be helpful for centres to prepare students to understand the effect of
neuromarketing and how and why the knowledge of the brain is used.

This learner scored one mark. They were able to link the concept of using
knowledge of the brain to use a technique to increase the sale of products.

12 State what is meant by the term ‘neuromarketing’
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Question 13

This was a challenging question for learners and provided differentiation
between pass and distinction learners. Although distinction level learners also
found it difficult to access all of the marks. Centres may need to prepare learners
to approach questions on neuromarketing. This question was asking learners to
describe how neuromarketing may influence consumer spending. Where marks
were given they tended to be in relation to the use of brain scans/eye
tracking/stimuli of different colours. However, learners then found this difficult
to apply to the impact of these, in terms of finding a product more
appealing/appeal to specific emotions etc. They then did not go on to describe
the outcome of this e.g. consumers spend more/buy more/increase likelihood of
purchase.

This learner scored three marks. They were able to provide the intention of
neuromarketing (influence consumer spending) and examples of how it is used.
This learner scored 3 marks, although it would have been good to see them
describe the outcome more clearly.

13 Describe how the concept of neuromarketing may influence consumer spending. :8
(B Q13
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Question 15

This essay provided clear differentiation between pass and distinction level
learners. Learners generally provided some accurate knowledge in relation to
influence on social norms. Typically, stronger learners provided very good
examples, usually multiple examples. It would have been positive to see more
knowledge and understanding of social norms and how they are influenced. This
was often implicit and would benefit from being explicit. Where students only
provided examples without clear psychological knowledge and understanding
they found it difficult to move out of Level 1.

This learner has accessed Level 3. The learner has provided clear psychological
understanding alongside examples to explain how celebrities influence social
norms. They have integrated studies in to their response and provided a range of
approaches that could contribute e.g. social learning; classical conditioning etc.
They have shown a clear structure to their work and given the time constraints
has done well.

16
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15 Discuss how the use of celebrities in advertising may influence social norms. '
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Question 18

Learners were generally able to access some marks on this question with higher
performing learners gaining 3 marks. This was a clear differentiator on this paper.
Many learners remain confused about the difference between punishment and
negative reinforcement. This is typical across psychology papers and
qualifications. Centres may find it useful to support learners to differentiate
between these concepts.

Similar to other explain questions, learners found it more difficult to gain
justification marks and this may indicate that centres need to undertake some
additional preparation on explain question. Learners are finding it difficult to
provide reasoning/justification or exemplification points. The range of questions
available through the SAM, ADSAM and this series paper will support the
preparation of future learners.

This learner scored three marks. They were able to identify how operant
conditioning may be used and provide appropriate justification/exemplification or
reasoning to access the additional marks. This learner could have accessed 4
marks had this been a 4 mark question.

18 Part of Tommy's rehabilitation is focused on learning and releaming skills.

Explain how operant conditioning may be used as part of Tommy’s rehabilitation. 2
(3) Q18
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Question 20

Learners were generally able to access some marks on this question with higher
performing learners gaining 3 marks. The most common area was learners
appropriately writing about hostile attribution bias without articulating that the
perception of the behaviour was wrong. Instead they described as Person A acts
aggressively, person B responds aggressively. Centres may find it useful to
support learners to have a clearer understanding of this concept.

This learner scored three marks. They were able to identify how hostile attribution
bias and describe it correctly. This learner scored 3 marks.

20 Describe one cognitive approach to understanding aggression.
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Question 21

This question performed well at the pass level, with stronger learners occasionally
accessing additional marks. Many learners showed good understanding of survival
of the fittest, genome lag and sexual selection. There were considerable errors
where learners wrote about genetic and biological reasons without linking to
evolutionary theory, for example, the role of testosterone.

This learner has scored 2 marks, for Point 2. Identifying and linking to survival of
the fittest (aIthough this is quite weak). The top mark is not creditworthy.

rd 4
21 Explain two features of evolutlonary theory that may explain Tornmys aggression.
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In comparison, this learner provides a good explanation of survival of the fittest
and provides another creditworthy example of sexual selection. However, this
needed further elaboration for the second mark, for example, genome lag link.
This learner scored 3 marks.
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Question 22

This essay performed as a discriminator with clear differentiation between pass
and distinction level learners. Learners generally provided some accurate
knowledge about how the biological approach can contribute to understanding
aggression. Generally, learners were able to provide knowledge relating to brain
structures, with less learners having an understanding of neurochemistry.
Knowledge provided in relation to genes tended to be superficial and generic.
Many learners tried to replicate their response to Question 21 which did not
always allow them to coherently apply their understanding to the context of the
guestion and impact on their overall mark.

Higher performing learners were able to form a judgement, although this area
would benefit from further support from centres. Learners may have begun to run
out of time on this response as the structure of answers appeared to be a lower
quality than those observed in the other essay questions.

The below response is at Level 1 - 3 marks. It shows isolated elements of
knowledge and understanding and generic assertions. It therefore cannot access
Level 2.
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22 Analyse how the blological approach can be used to contribute to our understandin
of aggression.

In your answer you should consider:

- brain structures
*  neurochemistry
+  genes.
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This learner has accessed the top of Level 2. The learner has demonstrated some
accurate knowledge and understanding and applied them to the context.
However, due to the brevity and/or minor errors in neurochemistry and genetics
explanations they have only provided a partially developed discussion and are
therefore limited to Level 2.
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Summary

Based on their performance of this paper, learners should:

e Read the question carefully, including all the requirements, to ensure they
provide a response that means they are able to access all available marks

e Learners should have a clear understanding of the different approaches covered
in the specification and the differences between them so that they are able to
respond appropriately to the questions set

e Learners should be supported to develop their discussion skills enabling them to
access all the marks available on the essay questions

e Learners should be encouraged to use psychology terminology and concepts
rather than lay person assumptions to help them maximise their marks.

e Learners should focus on ensuring application of their knowledge and
understanding to the context when responding to questions.

e Learners should have a clear understanding of command verbs, in particular,
‘explain’

e Manage their time effectively. The paper is worth 72 marks. Learners should have
a clear understanding of the structure of the paper and the need to plan their
time accordingly
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