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Introduction

The online version of the VCE Classical Hebrew Assessment Handbook 2006-2011 contains assessment information for both school-based assessment and the examinations in Classical Hebrew and advice for teachers on how to construct assessment tasks. Advice on matters related to the administration of VCE assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin. Teachers must refer to these publications for current advice.

Please note that the online Assessment Handbook differs in appearance to the printed version. Updates to the online Assessment Handbook are published in the VCAA Bulletin VCE, VCAL and VET. 

Be advised that there may be minor errors in the contents list above due to software version differences.

Classical Hebrew Assessment Advice

School-assessed Coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score for each outcome in a unit, which represents an assessment of the student’s achievement. The score must be based on the teacher’s assessment of the level of performance of each student on the outcomes for the unit specified in the study design. Teachers must select assessment tasks from the designated list for each outcome published in the study design.

Assessment tasks should be a part of the regular teaching and learning program and should not add unduly to student workload. Assessment tasks should be completed mainly in class and within a limited timeframe. The overall assessment program for the unit should include a variety of assessment task formats, include provision for authentication of student work and take into account the overall workload for students.

Unit 3

School-assessed Coursework for the outcomes in Unit 3 will contribute 25 per cent to the student’s study score for Classical Hebrew. Students respond in English to assessment tasks in Units 3 and 4.

Outcome 1

Demonstrate comprehension of the content of seen and unseen passages of Classical Hebrew text.

This outcome will contribute 20 marks out of 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 20 marks.

Task

Description

Responses to comprehension questions on the content of one seen passage of approximately 130–150 words of Classical Hebrew text and one unseen passage of approximately 90–100 words of Classical Hebrew text (see page 17 of the study design for prescribed texts).

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify key words and phrases

· infer meaning from cognates and grammatical markers

· identify main and subordinate clauses

· interpret a Classical Hebrew text through commentaries

· utilise lexico-grammatical assistance

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task may be completed in one session of 80–100 minutes, or two separate sessions allowing 40–50 minutes for each translation.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Demonstrate comprehension of the content of seen and unseen passages of Classical Hebrew text.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	17–20 marks
	A high level of proficiency in comprehension is demonstrated. The precise significance and deeper meaning of the content is identified through key words and phrases. Detailed meaning is inferred through judicious examination of cognates, grammatical markers and close analysis of linguistic structures such as main and subordinate clauses. Responses to questions show a sensitive appreciation of the text, resulting from thorough reading of commentaries and excellent use of lexico-grammatical assistance.

	13–16 marks
	A sound level of proficiency in comprehension is demonstrated. The significance of the content is identified through key words and phrases. Meaning is generally inferred through careful examination of cognates, grammatical markers and breakdown of main and subordinate clauses. Responses to questions show good understanding of the text, resulting from reading of commentaries and use of lexico-grammatical assistance.

	9–12 marks
	A moderate level of proficiency in comprehension is demonstrated. Key words and phrases, cognates, grammatical markers, main and subordinate clauses provide partial information about the text. Responses to questions show adequate understanding of the text, resulting from some reading of commentaries and use of lexico-grammatical assistance.

	5–8 marks
	Some comprehension is demonstrated. Key words and phrases, cognates, grammatical markers, main and subordinate clauses yield limited information about the text. Responses to questions show a partial understanding of the text, resulting from restricted use of commentaries and lexico-grammatical assistance.

	1–4 marks
	A very limited level of comprehension is demonstrated. Key words and phrases, cognates, grammatical markers, main and subordinate clauses are not readily identified. Responses to questions show incomplete grasp of the text, resulting from minimal application of commentaries and lexico-grammatical assistance.


Outcome 2

Demonstrate understanding of aspects of language use and literary technique in passages of Classical Hebrew text and their commentary/ies.

This outcome will contribute 10 marks out of 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 10 marks.

Task

A three-minute oral presentation followed by a three-minute discussion in English to analyse aspects of language use and literary technique in a seen passage of Classical Hebrew and its commentary/ies.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify the purpose of the text

· appreciate the effectiveness of the writing

· identify literary techniques appropriate to the genre in the text

· recognise particular elements of the author’s style of writing

· evaluate the effectiveness of the literary devices used in the text

· use textual clues and lexico-grammatical assistance

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task should be completed in one session of six minutes.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Demonstrate understanding of aspects of language use and literary technique in passages of Classical Hebrew text and their commentary/ies.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	9–10  marks
	The performance is confident, natural and fluent. A discerning understanding of the purpose of the text and the effectiveness of the writing is demonstrated. Literary techniques and devices are systematically identified and evaluated, so as to lend quality and substance to the discussion. Evidence of in-depth study of textual clues and excellent use of lexico-grammatical assistance contribute to an outstanding and confident oral exposition and discussion about the author’s language use and literary technique. 


	7–8 marks
	The performance is confident and generally clear. A sound understanding of the purpose of the text and the effectiveness of the writing is demonstrated. Literary techniques and devices are clearly identified and evaluated to enhance the discussion. Evidence of careful study of textual clues and effective use of lexico-grammatical assistance contribute to a creditable and clear oral exposition and discussion of the author’s language use and literary techniques.

	5–6 marks
	The performance is adequate but may sometimes be imprecise. A moderate understanding of the purpose of the text and the effectiveness of the writing is demonstrated. Literary techniques and devices are generally identified and evaluated to support the discussion. Evidence of the study of some textual clues and use of lexico-grammatical assistance contribute to a generally satisfactory oral exposition and discussion of the author’s language use and literary techniques.

	3–4 marks
	The performance is tentative. A modest understanding of the purpose of the text and effectiveness of the writing is demonstrated. Literary techniques and devices are sometimes identified and may support the discussion. Evidence of the study of some textual clues and use of lexico-grammatical assistance contribute to a limited and hesitant oral exposition and discussion of the author’s language use and literary techniques. 

	1–2 marks
	The performance is not convincing. A limited understanding of the purpose of the text and effectiveness of the writing is demonstrated. Literary techniques and devices are rarely identified in the discussion. Evidence of the study of some textual clues and use of lexico-grammatical assistance add to a minimal exposition, and may require teacher support to prompt discussion of the author’s language use and literary techniques.


Outcome 3

Demonstrate understanding of the historical context, ideas and practices implicit in passage/s of Classical Hebrew text.

This outcome will contribute 20 marks out of the 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task which will contribute a total of 20 marks.

Task/s

A 700–800 word essay in English analysing the historical context, ideas and practices implicit in one or more passages of Classical Hebrew text.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· structure and sequence ideas in an essay

· identify key themes and ideas

· recognise the linguistic and conceptual framework used to construct the passage

· understand the historical references in the text

· make use of commentaries to analyse the content, ideas and practices presented in the text

· compare the perspectives of different commentaries

· utilise lexico-grammatical assistance

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task may be completed in one session of 80–100 minutes, or two separate sessions of 40–50 minutes.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 3

Demonstrate understanding of the historical context, ideas and practices implicit in passage/s of Classical Hebrew text.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	17–20 marks
	An outstanding level of proficiency in structuring and sequencing ideas is demonstrated. Key themes and ideas are identified and show an accurate understanding of the linguistic and conceptual framework of the text. Historical references are clearly understood. Exceptional use has been made of commentaries to interpret and analyse the content, ideas and practices presented in the text. Perspectives between different commentaries are compared. The responses to questions show excellent use of lexico-grammatical assistance.

	13–16 marks
	A sound level of proficiency in structuring and sequencing ideas is demonstrated. Some of the key themes and ideas are identified and show an accurate understanding of the linguistic and conceptual framework of the text. Historical references are satisfactorily understood. Good use has been made of commentaries to interpret and analyse the content, ideas and practices presented in the text. Perspectives between different commentaries are quite well compared. The responses to questions show good use of lexico-grammatical assistance.

	9–12 marks
	A reasonable level of proficiency in structuring and sequencing ideas is demonstrated. Some of the key themes and ideas are identified and show some understanding of the linguistic and conceptual framework of the text. Historical references are sometimes understood. Fair use has been made of commentaries to interpret and analyse the content, ideas and practices presented in the text. Some perspectives between different commentaries are compared. The responses to questions show reasonable use of lexico-grammatical assistance.

	5–8 marks
	A modest level of proficiency in structuring and sequencing ideas. A few key themes and ideas may be identified but show an incomplete understanding of the linguistic and conceptual framework of the text. Historical references are sometimes understood. Limited use has been made of commentaries to interpret and analyse the content, ideas and practices presented in the text. Perspectives between different commentaries are seldom compared. The responses to questions show limited use of lexico-grammatical assistance. 

	1–4 marks
	A minimal level of proficiency in structuring and sequencing ideas is demonstrated. Very few themes and/or ideas are identified and these show limited understanding of the linguistic and conceptual framework of the text. Historical references are partially understood. Incomplete use has been made of commentaries to interpret and analyse the content, ideas and practices presented in the text. The responses to questions show little or no use of lexico-grammatical assistance. 


Unit 4

School-assessed Coursework for the outcomes in Unit 4 will contribute 25 per cent to the student’s study score for Classical Hebrew.

Outcome 1

Demonstrate understanding of Classical Hebrew commentaries by analysis and translation.

This outcome will contribute 20 marks out of the 50 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 20 marks.

Task

Analysis of information from commentaries on seen passage/s of Classical Hebrew with responses to questions in English.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· explain the use of commentaries in the Hebraic tradition

· identify the features of the presentation of different commentaries

· understand different levels of meaning, particularly peshat and derash
· analyse and evaluate interpretations of texts in the light of commentaries

· select and use relevant reference materials and lexico-grammatical assistance

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task may be completed in one session of 80–100 minutes, or two separate periods allowing 40–50 minutes for each translation.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Demonstrate understanding of Classical Hebrew commentaries by analysis and translation.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	17–20 marks
	High level proficiency in translating and explaining the use of commentaries in the Hebraic tradition and has a discerning grasp of the features of presentation in different commentaries, particularly the different levels of meaning, peshat and derash. Proficiency in analysing and evaluating interpretations of texts in the light of commentaries. The responses to questions show a sensitive appreciation of the texts, as a result of in-depth reading of commentaries and excellent use of lexico-grammatical assistance.

	13–16 marks
	Sound proficiency in translating and explaining the use of commentaries in the Hebraic tradition and has a positive grasp of the features of presentation in different commentaries, particularly the different levels of meaning, peshat and derash. Ability in analysing and evaluating interpretations of texts in the light of commentaries. The responses to questions show a clear understanding of the texts, as a result of reading commentaries and appropriate use of lexico-grammatical assistance.

	9–12 marks
	Moderate proficiency in translating and explaining the use of commentaries in the Hebraic tradition and has a general understanding of the features of presentation in different commentaries and the different levels of meaning, peshat and derash. Attempt to analyse and evaluate interpretations of texts in the light of commentaries. The responses to questions show a partial understanding of the texts, as a result of reading some commentaries and lexico-grammatical assistance.

	5–8 marks
	Modest proficiency in translating and explaining the use of commentaries in the Hebraic tradition and has a basic understanding of the features of presentation in different commentaries and the different levels of meaning, peshat and derash. Some attempt is made to explain interpretations of texts in the light of commentaries. The responses to questions show an incomplete understanding of the texts, with limited use of commentaries and lexico-grammatical assistance.

	1–4 marks
	Limited proficiency in translating and explaining the use of commentaries in the Hebraic tradition and has a limited understanding of the features of presentation in different commentaries, and the different levels of meaning, peshat and derash. Little or no reference to commentaries. The responses to questions show an inadequate understanding of the texts, with little or no use of commentaries and lexico-grammatical assistance.


Outcome 2

Demonstrate comprehension of various levels of interpretation, in particular peshat and derash, in a Classical Hebrew text.

This outcome will contribute 10 marks out of the 50 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 10 marks.

Task

A three- to five-minute interview in English to contrast the literal and analytical interpretations of a Classical Hebrew text.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· understand the style and purpose of different commentaries

· understand different levels of meaning, particularly peshat and derash
· identify the theme and supporting ideas of a passage of Classical Hebrew text

· relate portions of different commentaries to aspects of the text

· analyse levels of meaning in different Classical Hebrew commentaries, such as peshat and derash
· explore various instances of specific derash commentary

· use textual clues and lexical assistance to decipher meaning

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task should be completed in one session of three to five minutes.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Demonstrate comprehension of various levels of interpretation, in particular peshat and derash, in a Classical Hebrew text.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	9–10 marks
	High level understanding of the style and purpose of different commentaries and their levels of meaning is shown. Themes supporting ideas are clearly related to portions of different commentaries. Peshat and derash levels of meaning are accurately analysed, including specific instances of derash commentary. Expert skills are displayed in evaluating texts in the light of commentaries and in accurately deciphering meaning through the use of external clues and lexico-grammatical assistance.

	7–8 marks
	Sound understanding of the style and purpose of different commentaries and their levels of meaning is shown. Themes supporting ideas are related to portions of different commentaries. Peshat and derash levels of meaning are adequately analysed, including most instances of derash commentary. Good skills are displayed in evaluating texts in the light of commentaries and in deciphering most meaning through the use of external clues and lexico-grammatical assistance.

	5–6 marks
	Moderate understanding of the style and purpose of different commentaries, their levels of meaning is shown. Themes supporting ideas are generally related to portions of different commentaries. Peshat and derash levels of meaning are partially analysed, including some instances of derash commentary. Average skills are displayed in evaluating texts in the light of commentaries and in deciphering some meaning through the use of external clues and lexico-grammatical assistance.

	3–4 marks
	Modest understanding of the style and purpose of different commentaries and their levels of meaning is shown. Some themes and supporting ideas are related to portions of different commentaries. Peshat and derash levels of meaning are only occasionally analysed, including a few instances of derash commentary. An attempt is made to evaluate texts in the light of commentaries and in deciphering minimal meaning through the use of external clues and lexico-grammatical assistance.

	1–2 marks
	Limited understanding of the style and purpose of different commentaries and their levels of meaning is shown. Themes supporting ideas are mostly unrelated to portions of different commentaries. Peshat and derash levels of meaning and instances of derash commentary may be referred to. Little or no skills in evaluating texts in the light of commentaries or in deciphering meaning through the use of external clues and lexico-grammatical assistance.


Outcome 3

Analyse and explore the religio-Halakhic dimensions of text/s.

This outcome will contribute 20 marks out of the 50 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 20 marks.

Task

A 700–800 word essay in English, explaining the religio-Halakhic concepts in one or more passages of Classical Hebrew.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· recognise the linguistic and conceptual structure of the texts

· analyse organising features of Classical Hebrew texts

· understand the historical developments reflected in the texts

· analyse the religio-Halakhic dimensions presented in the texts under review

· utilise commentaries and lexico-grammatical assistance

· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task may be completed in 80–100 minutes, or two separate sessions of 40–50 minutes.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 3

Analyse and explore the religio-Halakhic dimensions of text/s.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	17–20 marks
	Highly proficient recognition of the linguistic and conceptual structure of the text/s, analysing the organising features and understanding the historical developments reflected in the text/s, including the religio-Halakhic dimensions. Expert use of commentaries and lexico-grammatical assistance. Outstanding proficiency in expressing ideas in appropriate essay format.

	13–16 marks
	Proficient recognition of the linguistic and conceptual structure of the text/s, analysing the organising features and understanding the historical developments reflected in the text/s, including the religio-Halakhic dimensions. Sound use of commentaries and lexico-grammatical assistance. Clear proficiency in expressing ideas in appropriate essay format.

	9–12 marks
	Sound recognition of the linguistic and conceptual structure of the text/s, satisfactorily analyses the organising features and understanding the historical developments reflected in the text/s, including the religio-Halakhic dimensions. Satisfactory use of commentaries and lexico-grammatical assistance. Generally proficient in expressing ideas in appropriate essay format.

	5–8 marks
	Partial recognition of the linguistic and conceptual structure of the text/s, demonstrates limited proficiency in analysing the organising features and understanding the historical developments reflected in the text/s, including the religio-Halakhic dimensions. Some use of commentaries and lexico-grammatical assistance. Some proficiency in expressing ideas in appropriate essay format.

	1–4 marks
	Minimal recognition of the linguistic and conceptual structure of the text/s, demonstrates very limited proficiency in analysing the organising features or understanding the historical developments reflected in the text/s, including the religio-Halakhic dimensions. Limited use of commentaries and lexico-grammatical assistance. Difficulty in expressing ideas in appropriate essay format.


Examination

End-of-year written examination – Units 3 and 4

The student’s level of achievement in Units 3 and 4 will also be determined by an end-of-year examination.

The end-of-year examination will contribute 50 per cent to the study score.

Duration: Three hours plus 5 minutes reading time.

Date: End-of-year, on a date to be published annually by the Victorian Curriculum and Assessment Authority.

Description

The Classical Hebrew Continuers examination is set by the NSW Board of Studies. 

The use of lexico-grammatical assistance or dictionaries will not be permitted in this examination. 

Section I – Seen Texts (Tanakh)

Purpose

Section I is designed primarily to assess the student’s understanding and interpretation of the prose texts prescribed for study in terms of:

· comprehension, context and content of texts

· grammar and vocabulary

· critical comment and/or evaluation and/or analysis.

Specifications

This section will include six to eight passages based on the prescribed chapters of the Tanakh. The total number of verses to be examined will number 60–70 verses.

Most questions will be drawn from Torah and Nevi’im, with their prescribed commentaries. Students will be required to read extracts from the prescribed Torah and Nevi’im texts and commentaries. Questions will relate to comprehension, grammar, and commentary/halakha/liturgy.

Questions on Ketuvim will include questions of comprehension on the prescribed extract and an extended response on the prescribed theme/s of the text as a whole. There will be a choice of two questions for the extended response and students will be required to write an essay of up to two pages in length.

Passages set from Ketuvim will be longer than those from Torah and Nevi’im.

Section II – Mishna
Purpose

Section II is designed primarily to assess the student’s understanding and interpretation of the Mishnaic texts prescribed for study in terms of:

· comprehension and content of texts

· vocabulary

· critical comment and/or evaluation and/or analysis.

Specificiations

Section II will have two or three questions based on the Mishna prescription of up to five peraqim of Mishna.

Students will be required to read extracts from the prescribed Mishna texts with questions for comprehension, in addition to historical, contextual and linguistic comment. Questions will relate to either the Mishna text or the commentary.

Section III

Purpose

Section III is designed primarily to assess the student’s understanding of unseen passages of original text of a nature and level of difficulty similar to those texts prescribed for study.

Students will be required to demonstrate comprehension of the text.

Specifications

Two unseen texts will be set, drawn from the narrative parts of the former prophets of the Tanakh, at a level of difficulty similar to the prescribed Biblical texts. The texts will be graded in difficulty, with the language of the first passage easier than the second. The total number of verses will be 10–12. A title and a contextual introduction will be given in English, which reflect the contents of the text. The meaning of words which are not represented in the word list in Weingreen’s A Practical Grammar for Classical Hebrew, and grammatical forms not included in this study design on pages 12–14, will be given in translation.

Students will be required to read the unseen texts and respond to questions of comprehension.

Note: For the most up-to-date information on prescribed texts and other matters associated with the Classical Hebrew Continuers examination, refer to the NSW Board of Studies website www.boardofstudies.nsw.edu.au
Assessment Support Material and Further Resources

Introduction

School-assessed Coursework provides schools with the opportunity to make their own administrative arrangements for the internal assessment of their students.

It also provides individual study teachers with the opportunity to:

· select from the range of designated assessment tasks in the study design

· develop and administer their own assessment program for their students.

School-assessed Coursework provides teachers with the opportunity to:

· monitor the progress and work of their students

· provide important feedback to the student

· gather information about the teaching program.

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program. For each assessment task students should be provided with the:

· type of assessment task and approximate date for completion

· time allowed for the task

· allocation of marks

· nature of any materials they can utilise when completing the task

· opportunity to demonstrate the highest level of performance.

Following an assessment task:

· teachers can use the performance of their students to evaluate the teaching and learning program

· a topic may need to be carefully revised again prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Scope of tasks

An assessment task provides teachers with a way of ‘sampling’ the knowledge and skills of students. It is not possible or desirable to measure all of the key knowledge and skills related to the outcome or area of study. The key knowledge and skills should not be used as a checklist for determining the achievement of outcomes, and assessment tasks do not have to be lengthy to make a judgment about the student’s level of performance on the outcome.

Designing the assessment tasks

Designing the assessment task is an important part of the teaching, learning and assessment process. The assessment task needs to provide the opportunity for all students to demonstrate the highest level of performance on the outcome. Teachers need to design an assessment task that is representative of the content (key knowledge and skills underpinning the outcome), capable of being completed within a short period of time and mainly in the classroom. Section 2 of this handbook provides advice on task design for each Unit 3 and 4 outcome. Performance descriptors are also provided for each outcome to assist teachers in making a judgment about the student’s level of performance on the outcome.

The following information presents one approach to developing an assessment task. It involves integrating the requirements of the study design, the advice in Section 2 of this publication and student learning activities. The approach is presented as a sequence of steps.

Making assessment part of teaching and learning

Step 1: Define the parameters of an outcome and its assessment task
This involves:

· Listing the key knowledge and skills that will be assessed by the outcome. These are stated in the study design but you may wish to reword them for student purposes.

· Choosing the assessment task. You can select from the offerings in the study design. It is possible for students in the same class to undertake different options; however, teachers must ensure that the tasks are comparable in scope and demand.

Step 2: Examine the assessment advice in Section 2

Examine the highest level of performance descriptors and clarify their meanings if you are unsure. Use the study design as your reference point. Remember the performance descriptors for each outcome identify the qualities or characteristics that you are looking for in a student response. This helps in the development of the task. It also helps clarify what needs to be taught as well as what needs to be included in the assessment task. It will assist students in understanding the expectations of the task.

Step 3: Determine teaching and learning activities

Identify the nature and sequence of teaching and learning activities to cover the key knowledge and skills outlined in the study design. It is important that a variety of learning opportunities are provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

Step 4: Design the assessment task

· Try to use a range of formats across Units 3 and 4. 

· The information in the stimulus should be relevant to the task and assist students in their response. 

· Check that the instructions are clear. Are they complete and unambiguous?

· It is important that students know what is expected of them in an assessment task. This means providing students with advice about the outcome’s key knowledge and skills to be assessed. This allows students to understand during the teaching and learning stage what they are expected to know or to do.

· Students should be provided with the performance descriptors by which their response will be assessed.

· Students should be advised about the conditions under which they will be expected to do the task.
Conditions for the task

· Students must answer the task individually.

· Teachers can develop their own rules, consistent with school policies, about the material that can be brought into the room and the use of textbooks. Make sure that these rules are given to the students before the task is started and preferably in writing.
Points to consider

When constructing a task you will need to consider the following:

· Does the task enable students to demonstrate the highest possible performance level?  

· Will students select the form of the response or will you select the form that the whole class will use?

· Does the task allow you to easily identify the key aspects of the response to be assessed?

Sample approaches to School-assessed Coursework

Unit 3

Outcome 1

Demonstrate comprehension of the content of seen and unseen passages of Classical Hebrew text.

Details of the task

Responses to comprehension questions on the content of one seen passage of approximately 130–150 words of Classical Hebrew text and one unseen passage approximately 90–100 words of Classical Hebrew text.

Step 1: Define the parameters of an outcome and its assessment task

The VCE Classical Hebrew Study Design 2005–2011, page 24, provides details of the key knowledge and skills related to Unit 3 Outcome 1. The study design identifies the task that can be used to assess this outcome. Teachers should be familiar with the essential characteristics of each task type.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics that you are looking for in a student response. For example, students need to be able to convey meaning accurately in a response appropriate to the specific context of the task. Practice samples for explanation and analysis of a range of aspects identified in the key knowledge and skills for Outcome 1, might include texts focusing on comprehension, linguistic skills and interpreting text through the use of commentaries.

Step 3: Determine teaching and learning activities

Decide on a topic for the teaching and learning associated with the comprehension of the content of seen and unseen passages of Classical Hebrew text. Reference must be made to the VCE Classical Hebrew Study Design 2005–2011 and rotation of the prescribed texts applicable in the year of teaching. The topic must allow the development of an appropriate sequence of teaching, learning and assessment tasks for the outcome.

For the Outcome 1 assessment task, a seen comprehension passage of approximately 130–150 lines should be selected from the prescribed texts as indicated on page 16 from the ‘Rotation of Texts’ Table. 

A passage of 90–100 lines for unseen comprehension passage should be taken from a suitable portion of the narrative texts of the former Prophets. This task could embody a range of question types to assess comprehension.

The teacher plans a sequence of teaching and learning activities that will develop pre-task knowledge and skills. During the teaching important aspects closely aligned to the task selected, might be emphasised together with questions that elicit understanding of content.

Teaching the pre-task knowledge and skills

Ensure that students understand the key knowledge and skills outlined for Unit 3 Outcome 1. Pre-task preparation includes ample reading and comprehension exercises, for example identifying the purpose of a text, picking out key words and phrases, inferring meaning by detective work on cognates and grammatical markers and linguistic structures for example, careful analysis of main and subordinate clauses. Students should be familiar with commentaries and make full use of lexico-grammatical assistance when studying, for access to lexico-grammatical assistance is not appropriate during the task. Unfamiliar or difficult words may be glossed.

In relation to Unit 3 Outcome 1, teaching and learning activities could involve:

· reading short texts aloud in groups, to determine the purpose of the writer

· exploring the grammatical/linguistic structures of the text

· analysing the parts of speech and figures of speech in the text

· underlining main clauses in red/subordinate clauses in blue (on a photocopied text), before verifying in pairs

· finding key words and discussing their function

· investigating cognates and grammatical markers to infer meaning

· finding a short passage, analysing it using several commentaries and comparing information

· learning key phrases to support future recognition

· practising assessment technique, for example by discussing how to formulate concise and relevant responses – the length of the response to be gauged from the number of lines provided on the task sheet

· conducting a class discussion to ensure comprehension of the text

· making up a task, either individually or in pairs, by selecting an ‘unseen passage’, which has vocabulary and linguistic structures generally familiar to the class, and devising a sample task to add to a collection for their peers.

Step 4: Design the assessment task

One approach to constructing the assessment task

	The following example for Outcome 1 involves about 15 hours of teaching time. The assessment task is likely to be undertaken in Term 1. The task involves comprehension of a seen and an unseen passage with responses in English.

The task should be completed within one session of 80–100 minutes, or in two separate periods allowing 40–50 minutes per part. Where the task is divided into two separate sessions, it is vital that each part of the task be presented separately to the students.

	PART 1 – SEEN TEXT

This seen passage is taken from Samuel 5:1–9, the account of the Primacy of the Ark of God – see rough translation below, or bilingual text www.mechon-mamre.org/e/et/et08a05.htm
The Philistines had captured the Ark in Ebenezer and then took it to Ashdod, where they placed it as a trophy in Dagon’s Temple beside the statue of Dagon. The next day the people of Ashdod found the statue of Dagon lying face down on the floor before the Ark of God. They picked Dagon up and replaced him. The next morning they found the statue face down again, but Dagon’s hands and head had been severed. God oppressed the people of Ashdod and ravaged them and inflicted infectious diseases on the population. When the people of Ashdod saw what was happening to them, the Philistine rulers realised that they had to get rid of the Ark of God and sent it to Gath, but the Ark of God then oppressed that town and panic ensured.

	PART 2 – UNSEEN TEXT

This unseen passage is taken from 2 Kings 17:1–6, the account of the exile of the King of Israel to Assyria – see translation or bilingual text or www.mechon-mamre.org/p/pt/pt09b17.htm
In the twelfth year of the reign of Ahaz, Kin of Judah, Hoshea, son of Elah, began to reign over Israel for nine years, living in Samaria. He sinned in the sight of the Lord although not so gravely as the previous kings of Israel. Shalmaneser, King of Assyria made war on Hoshea, who surrendered and paid tribute to him. The King of Assyria discovered that Hoshea was double crossing him, for Hoshea had sent messengers to So, King of Egypt and had not paid tribute as in previous years, so Shalmaneser imprisoned him. The Shalmaneser besieged Samaria for three years, In the ninth year of Hoshea’s reign, the King of Assyria deported the Israelites to Assyria, to Halah and Habor on the river Gozan, cities of the Medes and Persians.


Allocation of marks: This task is worth 20 marks towards the total marks allocated to School-assessed Coursework for Unit 3.

Date for completion: The assessment task should be provided at the conclusion of the relevant teaching and learning. The exact date and time can be decided in consultation with students, VCE coordinators and key staff.

The teacher must decide the most appropriate time to set this task and inform students. The decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· the possible need to provide a practice indicative task

· the likely length of time required for students to complete the task

· the school’s timetable and the workload implications for students.

Duration of task: The sample task is designed to be completed in 80–100 minutes or two 40–50 minute lessons. If completed on separate occasions, the work should be collected and kept in an individual plastic folder, as one means of authentication.

Materials: Student responses will be recorded on writing pages attached to the assessment task handout and submitted at the end of the task. 

Student responses

The task set should allow the student to fully demonstrate the skills and knowledge of comprehension required for this outcome. The responses should require students to support particular views with appropriate evidence. The response is presented in English.

The wording of the tasks should be unambiguous and clear instructions given regarding the presentation of responses and the requirements of the task.

SAMPLE TASK SHEET

	a)
SEEN PASSAGE

PART 1 of the sample assessment task for Unit 3 Outcome 1
Students are given part 1, the seen passage, attention being drawn to the time permitted for completion of this first comprehension task.

Students should be instructed that the space provided indicates the length of the response required and the marks allotted.

	Q1
Where did the Philistines place the Ark and why?
(2 marks)


….……………………………………………………………………………………….


…………………………………………………………………………………………..


…………………………………………………………………………………………..

	Q2
What happened to Dagon after the arrival of the Ark?
(2 marks)


…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..
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Q3
What is implied by the statement in verse 7 ? 
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…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..

	Q4
Summarise events mentioned in the text after the rulers of Ashdod had taken their decision regarding the Ark.
(2 marks)


…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..
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Q5a
Provide an example from the text of the locative he                   and explain its use. 



(1 mark)


…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..
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Q5b
Explain verse 4                               and justify your explanation with reference to a commentary.
(1 mark)


…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..

	b)
UNSEEN PASSAGE

PART 2 of the sample assessment task for Unit 3 Outcome 1

Students are given part 2, the unseen comprehension task, attention being drawn to the time permitted for completion of this second task. 

Students should be instructed that the space provided indicates the length of the response required and the marks allotted.

	Q1
Explain the method used in this passage to date historical events.
(2 marks)


…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..

	Q2
How is the religious conduct of the King of Israel described?
(2 marks)


…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..

	Q3
How did the King of Israel rebel against oppression?
(2 marks)


…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..

	Q4
What was the King of Assyria’s response to the rebellion?
(2 marks)


…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..

	Q5a
Explain the meaning of verse 4 
(1 mark)


…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..

	Q5b
The vav hihibur and the vav consecutive appear several times in verse 6. 
Explain their function and meaning.
(1 mark)


…………………………………………………………………………………………..


…………………………………………………………………………………………..


…………………………………………………………………………………………..


Teachers should use information gained from student performance to:

· give feedback to students

· revise topics, knowledge or skills to enhance student understanding

· evaluate the teaching and learning program.

Marking the task

There is no prescribed way of marking the task. The task should relate to the key knowledge and skills, and provide the opportunity to meet the standard reflected in the highest performance descriptor for the task. Performance descriptors for each outcome are provided in Section 2.

Unit 4

Outcome 3

Analyse and explore the religio-Halakhic dimensions of text/s.

Details of the task

A 700–800-word essay in English explaining the religio-Halakhic concepts in one of more passages of Classical Hebrew.

Step 1: Define the parameters of the outcome and its assessment task

The VCE Classical Hebrew Study Design 2005–2011, page 28, provides details of the key knowledge and skills related to Outcome 3.

The study design identifies the task that can be used to assess this outcome. Teachers should be familiar with the essential characteristics of each task type. 

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics that you are looking for in a student response. For example, students need to be able to analyse and explore the religio-Halakhic dimensions of texts and to convey meaning accurately in a response appropriate to the specific context of the task.

Step 3: Determining teaching and learning activities

Decide on the topic area for the teaching and learning associated with this outcome.  Reference must be made to the VCE Classical Hebrew Study Design 2005–2011 and rotation of the prescribed texts applicable in the year of teaching. The topic must allow the development of an appropriate sequence of teaching, learning and assessments tasks for the outcome. The teaching and learning should be designed to develop, maintain and extend student proficiency in the relevant skills.

Teaching the pre-task knowledge and skills

Relate the skills and knowledge required for the successful demonstration of this outcome to the specific topic area chosen. Include activities that are designed to enhance understanding and use of the skills and knowledge required for Unit 4 Outcome 3. The task should include a focus on the religio-Halakhic concepts, semantic significance, literary techniques and aesthetic qualities arising from the prescribed texts. Students should be helped to express ideas effectively and develop proficiency in analysing and exploring the religio-Halakhic dimensions of texts. Pre-task skills could involve:

· discussing the Essay text type, that is:

–
The introduction – presents a proposition/debatable claim or thesis statement.

–
The body – ideas are linked sequentially like ‘stepping stones’ that prove the validity of the issue stated in the introduction. The paragraphs unfold logically with supporting evidence from the text or Mishna.

–
Each paragraph should contain a topic sentence or a mini-introduction, followed by other sentences linking like a chain and leading to the following paragraph.

–
The conclusion – the final paragraph should summarise the case by reaffirming the proposition made in the introduction. No new ideas/afterthoughts should be brought into this paragraph. Useful website: www.englishdiscourse.org/5.paragraph.essay.format.html

–
Discuss the importance of effective planning for the essay. In class, on the board work out some tasks in outline only.

· reading texts and analysing these in terms of their religio-Halakhic significance

· exploring and comparing the interpretation of different commentaries

· investigating the grammatical/linguistic structure of the text and the parts of speech used in the text

· analysing and explaining the figures of speech/literary devices that impact on the meaning of the text

· finding key words, cognates and grammatical markers and infer meaning.

· learning key phrases by heart to support future recognition

· devising a task to add to a collection for planning and discussion in class

· referring to present-day handling of judicial cases today

· discussing assessment technique, for example by formulating concise and relevant responses, understanding that the length of the response should be gauged from the number of lines provided on the task sheet.

Students may be given revision exercises and/or a practice task prior to the assessment task and strategies for successful completion.

Step 4: Design the assessment task

One approach to constructing the assessment task

The following example is based on approximately 15 hours of teaching time. It is likely to have been undertaken during Term 3–4.

Topics and texts vary so a typical example is used here based on rotation Year 1, refer to page 16 if the VCE Classical Hebrew Study Design 2005–2011.

	Write ONE essay of 700–800 words

	EITHER

	Q1 Sanhedrin, Ch. 1 Mishna 1–6

Write an informative essay for more junior students about the significance of the texts describing the various court systems in operation in Ancient Israel. Base your response on evidence from the texts and commentaries studied.

	OR

	Q2 Sanhedrin, Ch. 3 Mishna 1–8

Write an essay to compare the rationale in the selection of witnesses in a criminal court case (dinei nefashot) as opposed to a civil court case (dinei memonot) and the reasons for disqualification. Base your response on evidence from the texts and commentaries studied.

	OR

	Q3 Sanhedrin, Ch. 2 Mishna 1–5

Write an essay to inform students about the privileges, duties and responsibilities of the High Priest and the King, basing your response on evidence from the texts and commentaries studied.


Allocation of marks: this task is worth 20 marks towards the total marks allocated to School-assessed Coursework for Unit 4.

Date for completion: the assessment task should be provided at the conclusion of teaching and learning, which is likely to be Term 4. The exact date and time can be decided in consultation with students, the VCE coordinators and other key staff.

The teacher must decide the most appropriate time to set this task and inform the students. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· the possible need to provide a practice, indicative task

· the likely length of time required for students to complete the task

· when tasks are being conducted in other subjects and the workload implications for students.

Duration of task: This sample task is designed to be completed in one 100 minute lesson.

Materials: The use of lexico-grammatical assistance and access to texts is at the teacher’s discretion.

Student responses

In order to successfully demonstrate the skills and knowledge required for this outcome, the task set should allow students to identify religio-Halakhic dimensions in text/s. The task requires a single extended response.

The task should be unambiguous and all instructions clear. The context for the task and the role of the student should be explicitly stated.

Students should be instructed in essay writing as a systematic vehicle for expressing their ideas. See www.lc.unsw.edu.au/onlib/essay4.html
In Year 1 rotation, students will have studies chapters 1–4 in the Mishna Sanhedrin.

Chapter 1 details of the judicial system in Israel in Ancient Israel and the different courts.

Chapter 2 deals with the status of the High Priest/the King in the context of court judgments and indictments.

Chapter 3 deals with the procedures involved with financial law and who may give evidence or who is disqualified.

Chapter 4 deals with the different between the law as applied to civil law (dinei memonot) as opposed to criminal law (dinei nefashot), also the operation of the different types of Sanhedrin.

Marking the task

There is no prescribed way of marking the task. The task should relate to the key knowledge and skills, and provide the opportunity to meet the standard reflected in the highest performance descriptor for the task. Performance descriptors for each outcome are provided in Section 2.

Publications
Regular updates and study advice is published in the VCAA Bulletin VCE, VCAL and VET and on the VCAA website. Teachers should also refer to the following publications for assessment of VCE Classical Hebrew:

VCE Classical Hebrew Study Design 2005–2011
The course developed and delivered to students must be in accordance with the VCE Classical Hebrew Study Design, accredited 2005–2011.

The ‘Advice for teachers’ section contains sample assessment programs for Units 1 to 4 and suggested tasks.

VCAA website

Teachers are advised to keep up-to-date with developments in VCE Classical Hebrew by accessing the Classical Hebrew study page on the VCAA website: www.vcaa.vic.edu.au/vce/studies/lote/classichebrew/classhebrewindex.html

Past Examination Papers and Assessment Reports

Examinations and the written component of the assessment reports may be located on the NSW Board of Studies website www.boardofstudies.nsw.edu.au
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