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Introduction

The online version of the VCE Classical Greek Assessment Handbook 2005-2011 contains assessment information for both school-based assessment and the examinations in Classical Greek and advice for teachers on how to construct assessment tasks. Advice on matters related to the administration of VCE assessment is published annually in the VCE and VCAL Administrative Handbook and monthly in the VCAA Bulletin. Teachers must refer to these publications for current advice.

Please note that the online Assessment Handbook differs in appearance to the printed version. Updates to the online Assessment Handbook are published in the VCAA Bulletin VCE, VCAL and VET. 

Be advised that there may be minor errors in the contents list above due to software version differences.

Classical Greek Assessment Advice

School-assessed Coursework

Teachers will provide to the Victorian Curriculum and Assessment Authority (VCAA) a score for each outcome in a unit, which represents an assessment of the student’s achievement. The score must be based on the teacher’s assessment of the level of performance of each student on the outcomes for the unit specified in the study design. Teachers must select assessment tasks from the designated list for each outcome published in the study design.

Assessment tasks should be a part of the regular teaching and learning program and should not add unduly to student workload. Assessment tasks should be completed mainly in class and within a limited timeframe. The overall assessment program for the unit should include a variety of assessment task formats, include provision for authentication of student work and take into account the overall workload for students.

Unit 3

School-assessed Coursework for the outcomes in Unit 3 will contribute 25 per cent to the student’s study score for Classical Greek.

Outcome 1

Translate passages of Classical Greek text into English.

This outcome will contribute 35 marks out of 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by two tasks, which will contribute a total of 35 marks.

Task A

Description

Translate into English one seen passage of approximately 130–150 words of Classical Greek text.
and

Task B

Description

Translate into English one unseen passage of approximately 90–110 words of Classical Greek text.

Designing the assessment tasks

Teachers should develop an assessment task that allows the student to:

· identify main and subordinate clauses
· identify subjects, verbs and objects within each clause
· identify the functions of remaining words and phrases
· establish the meaning of individual elements
· choose appropriate English expressions to convey the overall meaning
· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the tasks are to be conducted.

The tasks may each be completed within a time allowance of 45–50 minutes of class time. Dictionaries are permitted for task B (unseen passage).

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment tasks.

	Outcome 1

Translate passages of Classical Greek text into English.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	29–35 marks
	Demonstrated high level of proficiency in identifying main and subordinate clauses; identifying subjects, verbs and objects within each clause; identifying the functions of the remaining words and phrases, and establishing the meaning of individual elements. Degree of accuracy in choosing appropriate English expressions to convey meaning is very high.

	22–28 marks
	Sound level of proficiency is demonstrated in identifying main and subordinate clauses; identifying subjects, verbs and objects within each clause; identifying functions of the remaining words and phrases, and establishing the meaning of individual elements. Degree of accuracy in choosing appropriate English expressions to convey meaning is sound.

	15–21 marks
	Moderate degree of proficiency is demonstrated in identifying main and subordinate clauses; identifying subjects, verbs and objects within each clause; identifying functions of the remaining words and phrases, and establishing the meaning of individual elements. Degree of accuracy in choosing appropriate English expressions to convey meaning is satisfactory.

	8–14 marks
	Some proficiency is demonstrated in identifying main and subordinate clauses; identifying subjects, verbs and objects within each clause; identifying functions of the remaining words and phrases, and establishing the meaning of individual elements. Accuracy in choosing appropriate English expressions is limited.

	1–7 marks
	Minimal degree of proficiency is demonstrated in identifying main and subordinate clauses; identifying subjects, verbs and objects within each clause; identifying the functions of the remaining words and phrases, and establishing the meaning of individual elements. Accuracy in choosing appropriate English expressions to convey overall meaning is very limited.


Outcome 2

Analyse the grammar of a seen passage of Classical Greek text.

This outcome will contribute 15 marks out of 50 marks allocated to School-assessed Coursework for Unit 3. It will be assessed by one task, which will contribute a total of 15 marks.

Task
Description

Respond to questions on the grammar of a seen passage of approximately 50–60 lines from a Classical Greek text.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify the accidence of words in a passage
· determine the lexical form of inflected words
· explain rules of syntax
· change the form of specified words
· recast specified phrases and clauses
· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task may be completed in 45–50 minutes of class time. The task should be based on approximately 50–60 lines drawn from the text set for study in Unit 3. Approximately 10–15 questions could be set covering a range of accidence and syntax.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Analyse the grammar of a seen passage of Classical Greek text.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	13–15 marks
	A high level of proficiency is demonstrated in identifying the accidence of words in a passage and determining lexical form of inflected words. Ability to explain rules of syntax, change the form of specified words, and recast specified phrases and clauses is developed to a high degree.


	10–12 marks
	A sound level of proficiency is demonstrated in identifying the accidence of words in a passage and determining lexical form of inflected words. Ability to explain rules of syntax, change the form of specified words, and recast specified phrases and clauses is well developed.

	7–9 marks
	An adequate level of proficiency is demonstrated in identifying the accidence of words in a passage and determining lexical form of inflected words. Ability to explain rules of syntax, change the form of specified words, and recast specified phrases and clauses is developed to a satisfactory degree.

	4–6 marks
	Some proficiency is demonstrated in identifying the accidence of words in a passage and determining lexical form of inflected words. Ability to explain rules of syntax, change the form of specified words, and recast specified phrases and clauses is developed to some degree.

	1–3 marks
	Minimal proficiency is demonstrated in identifying the accidence of words in a passage and determining lexical form of inflected words. Ability to explain rules of syntax, change the form of specified words and recast specified phrases and clauses is developed to a limited degree.


Unit 4

School-assessed Coursework for the outcomes in Unit 4 will contribute 25 per cent to the student’s study score for Classical Greek.

Outcome 1

Interpret a seen passage of Classical Greek text, in terms of the author’s purpose and technique.

This outcome will contribute 25 marks out of the 50 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 25 marks.

Task

Description

Write a 700–800 word essay examining the author’s purpose and technique in a passage of Classical Greek text of approximately 50 lines.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· understand different levels of meaning in a Classical Greek text
· identify literary techniques appropriate to the genre
· appreciate elements of the author’s style
· evaluate the effectiveness of the writing for the author’s purpose
· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task may be completed within a time allowance of 80–100 minutes of class time.
Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 1

Interpret a seen passage of Classical Greek text, in terms of the author’s purpose and technique.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	21–25 marks
	Thorough understanding of different levels of meaning in a Classical Greek text is shown. Ability to identify literary techniques appropriate to the genre and appreciate elements of the author’s style is developed to a high degree. Evaluation of the effectiveness of the writing for the author’s purpose is very perceptive. Ideas and opinions are concisely and coherently expressed.

	16–20 marks
	A sound understanding of different levels of meaning in a Classical Greek text is shown. Ability to identify literary techniques appropriate to the genre and appreciate elements 
of the author’s style is well developed. Evaluation of the effectiveness of the writing for the author’s purpose is perceptive. Ideas and opinions are well expressed.

	11–15 marks
	Adequate understanding of different levels of meaning in a Classical Greek text is shown. Ability to identify literary techniques appropriate to the genre and appreciate elements of the author’s style is adequately developed. Evaluation of the effectiveness of the writing for the author’s purpose is satisfactory. Ideas and opinions are adequately expressed.

	6–10 marks
	Some understanding of different levels of meaning in a Classical Greek text is shown. Ability to identify literary techniques appropriate to the genre and appreciate elements of the author’s style demonstrates a certain degree of development. Evaluation of the effectiveness of the writing for the author’s purpose is unsophisticated. Ideas and opinions are adequately expressed.

	1–5 marks
	Minimal understanding of different levels of meaning in a Classical Greek text is shown. Ability to identify literary techniques appropriate to the genre and appreciate elements of the author’s style is very limited. Evaluation of the effectiveness of the writing for the author’s purpose is simplistic. Ideas and opinions are adequately expressed, but may lack clarity.


Outcome 2

Understand the cultural and/or historical context of a seen passage of Classical Greek text.

This outcome will contribute 25 marks out of the 50 marks allocated to School-assessed Coursework for Unit 4. It will be assessed by one task which will contribute a total of 25 marks.

Task

Description

Respond to questions related to the cultural and/or historical context of a passage of approximately 50–60 lines of Classical Greek text.

Designing the assessment task

Teachers should develop an assessment task that allows the student to:

· identify items of cultural and/or historical significance within the text
· utilise exegetical and other assistance to elicit background information
· explain relevant features of the cultural and/or historical background
· have the opportunity to demonstrate the highest level of performance.

Resources and scheduling

Schools may determine the conditions for the task including access to resources and notes. Students should be advised of the timeline and conditions under which the task is to be conducted.

This task may be completed in 80–100 minutes of class time. The task should be based on approximately 50–60 lines drawn from the text set for study in Unit 4. Approximately 10–15 varied questions could be set covering a range of cultural and/or historical references.

Performance descriptors

The following descriptors provide a guide to the standards expected when setting and marking assessment tasks. They describe the knowledge and skills typically demonstrated by students who have achieved scores within each range on the assessment task.

	Outcome 2

Understand the cultural and/or historical context of a seen passage of Classical Greek text.

	MARK RANGE
	DESCRIPTOR: typical performance in each range

	21–25 marks
	Ability to identify items of cultural and/or historical significance within the text is developed to a high degree. A high level of proficiency is demonstrated in applying exegetical and other assistance to complete the task. Explanations of cultural and/or historical background relating to the text are accurate, incisive and relevant.

	16–20 marks
	Ability to identify items of cultural and/or historical significance within the text is well developed. A sound level of proficiency is demonstrated in applying exegetical and other assistance to complete the task. Explanations of cultural and/or historical background relating to the text are clear, accurate and relevant.

	11–15 marks
	Ability to identify items of cultural and/or historical significance within the text is developed to a satisfactory degree. Some proficiency is demonstrated in applying exegetical and other assistance to complete the task. Explanations of cultural and/or historical background relating to the text are generally clear and relevant but may contain certain inaccuracies.

	6–10 marks
	Ability to identify items of cultural and/or historical significance within the text is developed to some degree. Some proficiency is demonstrated in applying exegetical and other assistance to complete the task. Explanations of the cultural and/or historical background of the text tend to lack accuracy, clarity and relevance.

	1–5 marks
	Ability to identify items of cultural and/or historical significance is very limited. Minimal proficiency is demonstrated in applying exegetical and other assistance to complete the task. Explanations of the cultural and/or historical background of the text often lack accuracy, clarity and relevance.


Examination

End-of-year written examination – Units 3 and 4

The student’s level of achievement in Units 3 and 4 will also be determined by an end-of-year written examination.

The end-of-year written examination will contribute 50 per cent to the study score.

Note: Oral examinations are not applicable to Classical Greek.

Duration: Three hours plus 5 minutes reading time.

Date: End-of-year, on a date to be published annually by the Victorian Curriculum and Assessment Authority.
Written examination (3 hours plus 5 minutes reading time)

English/Classical Greek and Classical Greek/English dictionaries are permitted in the VCE Classical Greek examination.

Section 1: Prescribed seen text – prose

Purpose

Section 1 is designed primarily to assess the student’s understanding and analysis of the prose text prescribed for study.

The student will:

· translate into English

· comment on aspects of the text.

Specifications

In this section there will be three questions:

Question 1 (20 marks): The student will translate into English two extracts from the prescribed text.

Question 2 (10 marks): One extract from the prescribed text will be given, with 
3–5 short-answer questions based upon it. The student will identify, explain and/or analyse some of the following: context, literary features, historical and cultural references. The marks allocated to each question will give some indication of the length of response required.

Question 3 (10 marks): Two questions on different aspects of the prescribed text will be set for extended response. These questions may be based on an extract from the prescribed text and may call for comment upon the text as a whole. The student will choose one of these questions and write an essay two or three pages in length.

Section 2: Prescribed seen text – verse

Purpose

Section 2 is designed primarily to assess the student’s understanding and analysis of the verse text prescribed for study.

The student will:

· translate into English

· comment on aspects of the text.

Specifications

In this section there will be three questions:

Question 4 (20 marks): The student will translate into English two extracts from the prescribed text.

Question 5 (10 marks): One extract from the prescribed text will be given, with 
3–5 short-answer questions based upon it. The student will identify, explain and/or analyse some of the following: context, literary features, historical and cultural references. The marks allocated to each question will give some indication of the length of response required.

Question 6 (10 marks): Two questions on different aspects of the prescribed text will be set for extended response. These questions may be based on an extract from the prescribed text and may call for comment upon the text as a whole. The student will choose one of these questions and write an essay two or three pages in length.

Section 3: Unseen texts

Purpose

Section 3 is designed primarily to assess the student’s understanding of unseen extracts of original text taken from the authors of the works prescribed for study.

Specifications

Two passages, one prose and one verse, from unseen texts will be given. The student will translate both passages into English. A mark allocation for each passage will be indicated.

Each passage will have a title in English and will be introduced by an English translation of a portion of the text immediately preceding the passage. Some vocabulary will be provided.

Assessment criteria

The examination will address all of the criteria. All students will be examined against the following criteria.

Section 1: Prescribed seen text – prose

Translation of two extracts

· accuracy and fluency of translation

Commentary on one extract

· understanding of the extract and the prescribed text

Essay

· understanding of the prescribed text

· capacity to present a sustained, logical and well-structured answer to the question

Section 2: Prescribed seen text – verse

Translation of two extracts

· accuracy and fluency of translation

Commentary on one extract

· understanding of the extract and the prescribed text

Essay

· understanding of the prescribed text

· capacity to present a sustained, logical and well-structured answer to the question

Section 3: Unseen texts

Translation of one prose and one verse extract

· accuracy and fluency of translation

The examination will be set by a panel appointed by the NSW Board of Studies

The examination will be marked by a panel of assessors appointed by the NSW Board of Studies.

Assessment Support Material and Further Resources

Introduction

School-assessed Coursework provides schools with the opportunity to make their own administrative arrangements for the internal assessment of their students.

It also provides individual study teachers with the opportunity to:

· select from the range of designated assessment tasks in the study design

· develop and administer their own assessment program for their students.

School-assessed Coursework provides teachers with the opportunity to:

· monitor the progress and work of their students

· provide important feedback to the student

· gather information about the teaching program.

Students should know in advance how and when they are going to be assessed and the conditions under which they will be assessed.

Assessment tasks should be part of the teaching and learning program. For each assessment task students should be provided with the:

· type of assessment task and approximate date for completion

· time allowed for the task

· allocation of marks

· nature of any materials they can utilise when completing the task

· opportunity to demonstrate the highest level of performance.

Following an assessment task:

· teachers can use the performance of their students to evaluate the teaching and learning program

· a topic may need to be carefully revised again prior to the end of the unit to ensure students fully understand the key knowledge and skills required in preparation for the examination.

Feedback provides students with important advice about which aspect or aspects of the key knowledge they need to learn and in which key skills they need more practice.

Scope of tasks

An assessment task provides teachers with a way of ‘sampling’ the knowledge and skills of students. It is not possible or desirable to measure all of the key knowledge and skills related to the outcome or area of study. The key knowledge and skills should not be used as a checklist for determining the achievement of outcomes, and assessment tasks do not have to be lengthy to make a judgment about the student’s level of performance on the outcome.

Designing the assessment tasks

Designing the assessment task is an important part of the teaching, learning and assessment process. The assessment task needs to provide the opportunity for all students to demonstrate the highest level of performance on the outcome. Teachers need to design an assessment task that is representative of the content (key knowledge and skills underpinning the outcome), capable of being completed within a short period of time and mainly in the classroom. Section 2 of this handbook provides advice on task design for each Unit 3 and 4 outcome. Performance descriptors are also provided for each outcome to assist teachers in making a judgment about the student’s level of performance on the outcome.

The following information presents one approach to developing an assessment task. It involves integrating the requirements of the study design, the advice in Section 2 of this publication and student learning activities. The approach is presented as a sequence of steps.

Making assessment part of teaching and learning

Step 1: Define the parameters of an outcome and its assessment task
This involves:

· Listing the key knowledge and skills that will be assessed by the outcome. These are stated in the study design but you may wish to reword them for student purposes.

· Choosing the assessment task. You can select from the offerings in the study design. It is possible for students in the same class to undertake different options; however, teachers must ensure that the tasks are comparable in scope and demand.

Step 2: Examine the assessment advice in Section 2

Examine the highest level of performance descriptors and clarify their meanings if you are unsure. Use the study design as your reference point. Remember the performance descriptors for each outcome identify the qualities or characteristics that you are looking for in a student response. This helps in the development of the task. It also helps clarify what needs to be taught as well as what needs to be included in the assessment task. It will assist students in understanding the expectations of the task.

Step 3: Determine teaching and learning activities

Identify the nature and sequence of teaching and learning activities to cover the key knowledge and skills outlined in the study design. It is important that a variety of learning opportunities are provided to cater for individual preferred learning styles. (Refer to the ‘Advice for teachers’ section of the study design for some specific examples of learning activities for each outcome.)

Step 4: Design the assessment task

· Try to use a range of formats across Units 3 and 4. 

· The information in the stimulus should be relevant to the task and assist students in their response. 

· Check that the instructions are clear. Are they complete and unambiguous?

· It is important that students know what is expected of them in an assessment task. This means providing students with advice about the outcome’s key knowledge and skills to be assessed. This allows students to understand during the teaching and learning stage what they are expected to know or do.

· Students should be provided with the performance descriptors by which their response will be assessed.

· Students should be advised about the conditions under which they will be expected to do the task.
Conditions for the task

· Students must answer the task individually.

· Teachers can develop their own rules, consistent with school policies, about the material that can be brought into the room and the use of textbooks. Make sure that these rules are given to the students before the task is started and preferably in writing.
Points to consider

When constructing a task you will need to consider the following:

· Does the task enable students to demonstrate the highest possible performance level?

· Will students select the form of the response or will you select the form that the whole class will use?

· Does the task allow you to easily identify the key aspects of the response to be assessed?

Sample approaches to School-assessed Coursework

Unit 3

Outcome 2

Analyse the grammar of a seen passage of Classical Greek text.

Details of the task

Respond to questions on the grammar of a seen passage of approximately 50–60 lines from a Classical Greek text.

Step 1: Define the parameters of an outcome and its related assessment task options

The VCE Classical Greek Study Design, page 20, provides details of the key knowledge and skills related to Unit 3 Outcome 2. In order to plan and conduct an assessment for this outcome it is necessary to be familiar with the key knowledge and skills. It should be noted that each key knowledge and skill does not need to be clearly identifiable in the task, nor should the task focus on too narrow a range of key knowledge and skills.

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics that you are looking for in a student response. For example, students need to be able to identify accidence and syntax in order to respond appropriately to the questions on grammar.

Step 3: Determine teaching and learning activities

Decide on the seen passage of Classical Greek text that will be analysed. Reference must be made to the VCE Classical Greek Study Design (page 14) list of seen texts for Units 3 and 4. Based on a balanced range of activities, an appropriate sequence of teaching, learning and assessment tasks for the outcome, should be developed.

Teaching the pre-task knowledge and skills

Relate the skills and knowledge required for the successful demonstration of this outcome to the specific chosen seen text. For example, the ability to explain rules of syntax should build on previous learning, and reflect and extend those studied in Units 1 and 2.

Include activities that are designed to enhance the students’ understanding of the skills and knowledge required for this outcome. For example, provide learning activities that progressively develop the ability to identify accidence of words in a passage and lexical form of inflected words. 

Pre-task teaching and learning activities for this outcome could include:

· revision of accidence and syntax, and structures studied in Units 1 and 2
· revision of accidence of words by consolidating knowledge of paradigms through rote learning
· revision of key grammatical rules and key paradigms of nouns, verbs, adjectives and pronouns both in class and as homework
· composing lists and databases of paradigms to facilitate rote learning
· small paradigm tests during class time to test knowledge of accidence
· translation of unseen Greek sentences into English/English sentences into Greek with dictionary assistance. These sentences will cover a range of key grammatical constructions and involve different aspects of accidence
· giving the dictionary form of specified words and phrases from a passage of Greek text
· from passages of the Greek text studied in class, identification of the case of specified nouns, pronouns and adjectives with explanations for the case of these words
· from passages of the Greek text studied in class, identification of the mood of specified verbs, with explanations for the mood of these verbs
· parsing of specified words from passages of the Greek text studied in class
· from passages of the Greek text studied in class, changing the form of specified words or recasting specified phrases and clauses
· from passages of the Greek text studied in class, identification of different parts of speech
· precise analysis of specified words from a passage of Greek text.
Step 4: Design the assessment task

One approach to constructing the assessment task

In the following example the module of work forming the context for this assessment task is based on 30 lessons or approximately 25 hours of teaching time based upon a balanced range of activities.

Focus: Analysis of Classical Greek syntax and accidence relating to words and sentences from a seen passage of Greek text.

The teacher plans a sequence of teaching and learning activities that will develop pre-task knowledge and skills emphasising those that are most closely aligned to the task selected, in this case, activities that facilitate a closer understanding of Classical Greek accidence and syntax, that is the form Classical Greek words take and the relationship that exists between these words as they appear in sentences. Students consolidate their knowledge of accidence by composing their own lists and databases of paradigms, and devising their own cue cards of paradigms to facilitate learning. Students could also create posters of paradigms to be placed on wallboards in the classroom.

Students consolidate their knowledge of syntax by translating sentences from the set Greek text, identifying the grammatical constructions in each sentence and analysing the relationship between words in these sentences. In the course of translating the set text, the teacher can ask students to analyse particular words and grammatical structures either orally or in writing. Such questions might be ‘give the number, person, tense, mood and voice’ of a particular verb, to ‘identify and account for the case’ or to ‘give the dictionary form’ of a particular verb or noun. 
Knowledge can be consolidated further by short class tests involving writing out paradigms or changing the endings of nouns, pronouns, verbs and adjectives from singular to plural and vice versa, and giving the dictionary form of words from a passage of the Greek text being studied.

Allocation of marks: This task is worth 15 marks towards the total marks allocated to School-assessed Coursework for Unit 3. 

Date for completion: The assessment task should be provided at the conclusion of the module of teaching and learning, which is likely to be around week seven or eight of Term 2. The exact date and time can be decided in consultation with students, the VCE coordinators and other key staff.

Other considerations

When to assess the students

The teacher must decide the most appropriate time to set this task. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome

· the possible need to provide a practice, indicative task

· the likely length of time required for students to complete the task

· when tasks are being conducted in other subjects and the workload implications for students.

Duration of task: This task may be completed in approximately 45–50 minutes of class time.

Materials: Students may use a Classical Greek monolingual and/or Classical Greek/English, English/Classical Greek bilingual dictionary/ies in the completion of this task. Their responses will be recorded on the assessment task handout and submitted at the end of the task.

Student Responses

In order to successfully demonstrate skills and knowledge required for this outcome, the task set should allow for a range of questions which examine the students’ knowledge of both accidence and syntax. The questions set should be varied and able to test students’ versatility in dealing with and comprehending different aspects of Greek grammar involving skills associated with identification, analysis, parsing and manipulation of Greek words. Students need to be familiar with the text set for examination. 

The task should be unambiguous and all instructions clear. The cover page for the task could highlight the exact key knowledge and skills from Outcome 2 that are addressed by the task.

Students may be given revision exercises and/or a practice task prior to the assessment task and strategies for successful completion of a task of this type can be discussed in class. 

[16] ou(/tw de\ pa/lai peri\ th=j tou/twn panourgi/aj kai\ kakonoi/aj h( po/lij e)/gnwken, w(/st' e)pi\ me\n toi=j a)/lloij w)ni/oij a(/pasi tou\j a)gorano/mouj fu/lakaj katesth/sate, e)pi\ de\ tau/th? mo/nh? th=? te/xnh? xwri\j sitofu/lakaj a)poklhrou=te: kai\ polla/kij h)/dh par' e)kei/nwn politw=n o)/ntwn di/khn th\n megi/sthn e)la/bete, o(/ti ou)x oi(=oi/ t' h)=san th=j tou/twn ponhri/aj e)pikrath=sai. kai/toi ti/ xrh\ au)tou\j tou\j a)dikou=ntaj u(f' u(mw=n pa/sxein, o(po/te kai\ tou\j ou) duname/nouj fula/ttein a)poktei/nete;

[17] e)nqumei=sqai de\ xrh\ o(/ti a)du/naton u(mi=n e)stin a)poyhfi/sasqai. ei) ga\r a)pognw/sesqe o(mologou/ntwn au)tw=n e)pi\ tou\j e)mpo/rouj suni/stasqai, do/ceq' u(mei=j e)pibouleu/ein toi=j ei)sple/ousin. ei) me\n ga\r a)/llhn tina\ a)pologi/an e)poiou=nto, ou)dei\j a)\n ei)=xe toi=j a)poyhfisame/noij e)pitima=n: e)f' u(mi=n ga\r o(pote/roij bou/lesqe pisteu/ein: nu=n de\ pw=j ou) deina\ a)\n do/caite poiei=n, ei) tou\j o(mologou=ntaj paranomei=n a)zhmi/ouj a)fh/sete;

[18] a)namnh/sqhte de/, w)= a)/ndrej dikastai/, o(/ti pollw=n h)/dh e)xo/ntwn tau/thn th\n ai)ti/an, a)rnoume/nwn de\ kai\ ma/rturaj parexome/nwn, qa/naton kate/gnwte, pistote/rouj h(ghsa/menoi tou\j tw=n kathgo/rwn lo/gouj. kai/toi pw=j a)\n ou) qaumasto\n ei)/h, ei) peri\ tw=n au)tw=n a(marthma/twn dika/zontej ma=llon e)piqumei=te para\ tw=n a)rnoume/nwn di/khn lamba/nein;

[19] kai\ me\n dh/, w)= a)/ndrej dikastai/, pa=sin h(gou=mai fanero\n ei)=nai o(/ti oi( peri\ tw=n toiou/twn a)gw=nej koino/tatoi tugxa/nousin o)/ntej toi=j e)n th=? po/lei, w(/ste peu/sontai h(/ntina gnw/mhn peri\ au)tw=n e)/xete, h(gou/menoi, e)a\n me\n qa/naton tou/twn katagnw=te, kosmiwte/rouj e)/sesqai tou\j loipou/j: e)a\n d' a)zhmi/ouj a)fh=te, pollh\n a)/deian au)toi=j e)yhfisme/noi e)/sesqe poiei=n o(/ ti a)\n bou/lwntai.
[20] xrh\ de/, w)= a)/ndrej dikastai/, mh\ mo/non tw=n parelhluqo/twn e(/neka au)tou\j kola/zein, a)lla\ kai\ paradei/gmatoj e(/neka tw=n mello/ntwn e)/sesqai: ou(/tw ga\r e)/sontai mo/gij a)nektoi/. e)nqumei=sqe de\ o(/ti e)k tau/thj th=j te/xnhj plei=stoi peri\ tou= sw/mato/j ei)sin h)gwnisme/noi: kai\ ou(/tw mega/la e)c au)th=j w)felou=ntai, w(/ste ma=llon ai(rou=ntai kaq' e(ka/sthn h(me/ran peri\ th=j yuxh=j kinduneu/ein h)\ pau/esqai par' u(mw=n a)di/kwj kerdai/nontej.
[21] kai\ me\n dh\ ou)d' e)a\n a)ntibolw=sin u(ma=j kai\ i(keteu/wsi, dikai/wj a)\n au)tou\j e)leh/saite, a)lla\ ma=llon tw=n te politw=n oi(\ dia\ th\n tou/twn ponhri/an a)pe/qnh?skon, kai\ tou\j e)mpo/rouj e)f' ou(\j ou(=toi sune/sthsan: oi(=j u(mei=j xariei=sqe kai\ proqumote/rouj poih/sete, di/khn para\ tou/twn lamba/nontej. ei) de\ mh/, ti/n' au)tou\j oi)/esqe gnw/mhn e(/cein, e)peida\n pu/qwntai o(/ti tw=n kaph/lwn oi(\ toi=j ei)sple/ousin w(molo/ghsan e)pibouleu/ein, a)peyhfi/sasqe;
Questions

1.
What is the case of the kakonoi/aj and account for its case? (Section 16)

2.
Parse fully katesth/sate (Section 16) – person, number, mood, voice, tense.

3.
What is the mood of pa/sxein and account for its mood? (Section 16)

4.
Parse fully a)fh/sete – person, number, mood, voice, tense. (Section 17) What type of construction is this verb contained in?

5.
What is the tense, voice, gender and number of e)xo/ntwn? (Section 18). What part of speech is it?

6.
What is the mood of ei)/h and account for its mood? (Section 18)

7.
What is the number, gender and case of koino/tatoi? (Section 19) What form of adjective is it and account for its case?

8.
Account for the use of the participle o)/ntej in Section 19.

9.
What is the mood of bou/lwntai and account for its mood? (Section 19)

10.
What is the case of paradei/gmatoj and account for its case? (Section 20) What is the dictionary form of this word?

11.
What is the mood of e)nqumei=sqe and account for its mood? (Section 20)

12.
Parse fully e)leh/saite – person, number, mood, tense, voice. (Section 21) Account for its mood.

13.
What part of speech is oi(=j? (Section 21) What case is it and account for its case.

14.
Identify a demonstrative adjective that is genitive plural.

15.
Identify an impersonal verb.
Marking the task

There is no prescribed way of marking the task. The task should relate to the key knowledge and skills and provide the opportunity to meet the standard reflected in the highest performance descriptor for the task.

Unit 4

Outcome 2

Understand the cultural and/or historical context of a seen passage of Classical Greek text.

Details of the task

Respond to questions related to the cultural and/or historical context of a passage of approximately 50–60 lines of Classical Greek text.

Step 1: Define the parameters of an outcome and its related assessment task options

The VCE Classical Greek Study Design 2005–2011, page 22, provides details of the key knowledge and skills related to Unit 4 Outcome 2. In order to plan and conduct an assessment for this outcome it is necessary to be familiar with the key knowledge and skills. It should be noted that each key knowledge and skill does not need to be clearly identifiable in the task, nor should the task focus on too narrow a range of key knowledge and skills.

The study design identifies a range of task types that can be used to assess this outcome. Teachers should be familiar with the essential characteristics of each task type and the implications of these for task design and conduct of assessment. 

Step 2: Examine the assessment advice in Section 2

The performance descriptors should be fully understood as they give a clear indication of qualities and characteristics that you are looking for in a student response. For example, the response must include identification of items of cultural and/or historical significance and background and enable the demonstration of exegetical and other assistance to complete the task.

Step 3: Determining teaching and learning activities

Decide on the seen passage of Classical Greek text that will be analysed. Reference must be made to the VCE Classical Greek Study Design (page 14) list of seen texts for Units 3 and 4. Based on a balanced range of activities, an appropriate sequence of teaching, learning and assessment tasks for the outcome should be developed.

Teaching the pre-task knowledge and skills

Relate the skills and knowledge required for the successful demonstration of this outcome to the specific chosen seen text. For example skills in identifying references to contextual significance should build on previous learning.
Include activities that are designed to enhance the students’ understanding of the skills and knowledge required for this outcome. For example, provide learning activities that progressively develop the ability to identify cultural and historical references through researching, locating and utilising relevant resources.

Pre-task teaching and learning activities for this outcome could include:

· Reading the selected text for content comprehension. This may involve tasks such as translation into English, responses to questions on meaning, written summaries of specified sections.

· Gaining an overview of the broader cultural and/or historical background of the selected text and its author. This may involve activities such as watching a documentary video, visiting selected websites, listening to a guest speaker.

· Researching and recording historical events relevant to the content and provenance of the selected text. This may involve devising a timeline.

· Examining ideas and issues relevant to the content of the selected text and the background of its author. This may take the form of a brief biography, and a review of the text.

· Researching the contextual meaning of specific cultural and/or historical references contained in the selected text. This may involve consultation of books, articles, commentaries, dedicated websites.

· Discussing points of interest or controversy arising from research into the contextual background of the selected text. This may be achieved through class debates, teacher led discussion, group or pair work. 

· Evaluating the significance of particular cultural and/or historical references contained in the selected text. This may involve a short essay, or paragraph responses to specific questions.

· Composing an individual commentary on major cultural and/or historical references contained in the selected text.

· Practising test condition responses to questions on the cultural and/or historical context of passages from the selected text.

· Translating portions of the selected text into English, responding to questions on the meaning of set passages, writing summaries of specified sections, to gain an understanding of the content of the selected text.

Step 4: Design the assessment task

One approach to constructing the assessment task

Focus: Study of the cultural and/or historical context of a Classical Greek text.

The module of work is designed for a class of about six students, and is based on 30 lessons or approximately 25 hours of teaching time, featuring a range of text-based activities.

The teacher plans a sequence of teaching and learning activities that will develop pre-task knowledge and skills emphasising those that are most closely aligned to the task prescribed, such as the ability to identify references of contextual significance contained in a text. This might be achieved by a graded sequence of teacher modelling and questioning, leading to pair or group work, and reports by individuals and whole class discussion. The ability to locate and utilise relevant resources is especially important and research tasks of increasing complexity should be incorporated into all text work from Unit 1 onwards. Such tasks should also involve a variety of ways of recording and reporting research findings, culminating in the writing of responses to questions under test conditions.
Allocation of marks: This task is worth 25 marks towards the total marks allocated to School-assessed Coursework for Unit 4. 

Date for completion: The teacher must decide the most appropriate time to set this task. This decision is the result of several considerations including:

· the estimated time it will take to cover the key knowledge and skills for the outcome
· the possible need to provide a practice, indicative task
· the likely length of time required for students to complete the task
· when tasks are being conducted in other subjects and the workload implications for students.
It is important to outline well in advance the nature of the outcome task, the date set for the task, the time allowed for the task, the style of the questions to be asked and the way the teacher expects them to be answered. Equally important is the necessity of reminding students, at least a week in advance, of the date set for the outcome task and the need for ongoing revision.

Duration of the task: The task requires responses to 10–15 questions set on a familiar text which students need to be able to translate. This sample task requires responses to 13 questions based on the cultural and/or historical context of a passage of approximately 50–60 lines of Classical Greek extracted from the selected text. The task should be completed in 80–100 minutes. Questions should be varied, and cover a range of cultural and/or historical references.

Student Responses

Importantly the characteristics of good assessment task design should be applied. For example, the cover page of the task could highlight the exact key knowledge and skills from Outcome 2 that are addressed in the written response. Instructions must be clear. For example, the task should be completed in 80–100 minutes. 

In order to successfully demonstrate skills and knowledge required for this outcome the task should allow for a variety of questions that test the students’ versatility in demonstrating their understanding of different aspects of the cultural and/or historical background of the text. Aspects which could concern historical events and processes, historical individuals or individuals from mythology, social reforms and/or cultural reforms, religious beliefs and practices.

Students may be given revision exercises and/or a practice task prior to the assessment task and strategies for successful completion of a task of this type can be discussed in class.

	Unit 4 Outcome 2 Sample Assessment Task

Read the seen passage from Sophocles’ Oedipus Rex and respond to the questions related to cultural/historical context.

'Ioka/sth

pro\j qew=n di/dacon ka)/m', a)/nac, o(/tou pote\

mh=nin tosh/nde pra/gmatoj sth/saj e)/xeij.

Oi)di/pouj

700

e)rw=: se\ ga\r tw=nd' e)j ple/on, gu/nai, se/bw:

Kre/ontoj, oi(=a/ moi bebouleukw\j e)/xei.

'Ioka/sth

le/g', ei) safw=j to\ nei=koj e)gkalw=n e)rei=j.

Oi)di/pouj

fone/a me fhsi\ Lai/+ou kaqesta/nai

'Ioka/sth

au)to\j cuneidw\j h)\ maqw\n a)/llou pa/ra;

Oi)di/pouj

	705
ma/ntin me\n ou)=n kakou=rgon ei)spe/myaj, e)pei\

to/ g' ei)j e(auto\n pa=n e)leuqeroi= sto/ma.

'Ioka/sth

su/ nun a)fei\j seauto\n w(=n le/geij pe/ri

e)mou= 'pa/kouson, kai\ ma/q' ou(/nek' e)sti/ soi

bro/teion ou)de\n mantikh=j e)/xon te/xnhj.

710 

fanw= de/ soi shmei=a tw=nde su/ntoma.

xrhsmo\j ga\r h)=lqe Lai/+w? pot', ou)k e)rw

Foi/bou g' a)/p' au)tou=, tw=n d' u(phretw=n a)/po,

w(j au)to\n e(/coi moi=ra pro\j paido\j qanei=n,

o(/stij ge/noit' e)mou= te ka)kei/nou pa/ra.

715 

kai\ to\n me/n, w(/sper g' h( fa/tij, ce/noi pote\

lh?stai\ foneu/ouj' e)n triplai=j a(macitoi=j:

paido\j de\ bla/staj ou) die/sxon h(me/rai

trei=j, kai/ nin a)/rqra kei=noj e)nzeu/caj podoi=n

e)/rriyen a)/llwn xersi\n a)/baton ei)j o)/roj.

720 

ka)ntau=q') 'Apo/llwn ou)/t' e)kei=non h)/nusen

fone/a gene/sqai patro\j ou)/te La/i+on

to\ deino\n ou( fobei=to pro\j paido\j qanei=n.

toiau=ta fh=mai mantikai\ diw/risan,
w(=n e)ntre/pou su\ mhde/n: w(=n ga\r a)\n qeo\j
725
xrei/an e)reuna=?, r(a?di/wj au)to\j fanei=.

Oi)di/pouj

oi(=o/n m' a)kou/sant' a)rti/wj e)/xei, gu/nai,

yuxh=j pla/nhma ka)naki/nhsij frenw=n.

'Ioka/sth

poi/aj meri/mnhj tou=q' u(postrafei\j le/geij;

Oi)di/pouj

e)/doc' a)kou=sai sou= to/d', w(j o( La/i+oj

730 

katasfagei/h pro\j triplai=j a(macitoi=j.

'Ioka/sth

hu)da=to ga\r tau=t' ou)de/ pw lh/cant' e)/xei.

Oi)di/pouj

kai\ pou= 'sq' o( xw=roj ou(=toj ou(= to/d' h)=n pa/qoj;

'Ioka/sth

Fwki\j me\n h( gh= klh/?zetai, sxisth\ d' o(do\j

e)j tau)to\ Delfw=n ka)po\ Dauli/aj a)/gei.

Oi)di/pouj

	735
kai\ ti/j xro/noj toi=sd' e)sti\n ou(celhluqw/j;

'Ioka/sth

sxedo/n ti pro/sqen h)\ su\ th=sd' e)/xwn xqono\j

a)rxh\n e)fai/nou, tou=t' e)khru/xqh po/lei.

Oi)di/pouj

w)= Zeu=, ti/ mou dra=sai bebou/leusai pe/ri;

'Ioka/sth

ti/ d' e)sti/ soi tou=t', Oi)di/pouj, e)nqu/mion ;

Oi)di/pouj

740

mh/pw m' e)rw/ta: to\n de\ La/i+on fu/sin 

ti/n' h)=lqe fra/ze, ti/na d' a)kmh\n h(/bhj e)/xwn.

'Ioka/sth

me/laj, xnoa/zwn a)/rti leukanqe\j ka/ra,

morfh=j de\ th=j sh=j ou)k a)pesta/tei polu/.

Oi)di/pouj

oi)/moi ta/laj: e)/oik' e)mauto\n ei)j a)ra\j

745
deina\j proba/llwn a)rti/wj ou)k ei)de/nai.

'Ioka/sth

pw=j fh/?j; o)knw= toi pro/j s' a)poskopou=j', a)/nac.

Oi)di/pouj
deinw=j a)qumw=+ mh\ ble/pwn o( ma/ntij h)=?+:

dei/ceij de\ ma=llon, h)\n e(\n e)cei/ph?j e)/ti.

'Ioka/sth

kai\ mh\n o)knw= me/n, a(\ d' a)\n e)/rh? maqou=j' e)rw=.

Oi)di/pouj

750

po/teron e)xw/rei baio\j h)\ pollou\j e)/xwn

a)/ndraj loxi/taj, oi(=' a)nh\r a)rxhge/thj;

'Ioka/sth

pe/nt' h)=san oi( cu/mpantej, e)n d' au)toi=sin h)=n.

kh=ruc : a)ph/nh d' h)=ge La/i+on mi/a.

Oi)di/pouj

ai)ai=, ta/d' h)/dh diafanh=. ti/j h)=n pote

	755
o( tou/sde le/caj tou\j lo/gouj u(mi=n, gu/nai;

'Ioka/sth

oi)keu/j tij, o(/sper i(/ket' e)kswqei\j mo/noj.

Oi)di/pouj

h)= ka)n do/moisi tugxa/nei tanu=n parw/n;

'Ioka/sth

ou) dh=t': a)f' ou(= ga\r kei=qen h)=lqe kai\ kra/th

se/ t' ei)=d' e)/xonta La/i+o/n t' o)lwlo/ta,

760
e)cike/teuse th=j e)mh=j xeiro\j qigw\n 

a)grou/j sfe pe/myai ka)pi\ poimni/wn noma/j,

w(j plei=ston ei)/h tou=d' a)/poptoj a)/stewj.

ka)/pemy' e)gw/ nin: a)/cioj ga\r oi(=' a)nh\r

dou=loj fe/rein h)=n th=sde kai\ mei/zw xa/rin.

Questions

1.
Briefly discuss Oedipus’ attitude to the Chorus at line 700.

2.
Explain fully what Oedipus means when he says Kre/ontoj, oi(=a/ moi bebouleukw\j e)/xei. (701).
3.
Who is Jocasta and what relationship does she have with Oedipus?

4.
What inconsistency in argument might exist at lines 711 and 720?

5.
Why might Oedipus be heartened by the oracle that came to Laius at lines 711ff?

6.
At lines 726–727, why is it that Oedipus has suddenly become startled?

7.
What significance can be read into Oedipus’ using the article o (with the name La/i+oj at line 729?

8.
Explain how the rhythm of line 738 reflects Oedipus’ frame of mind at this point.

9.
What difficulty can be associated with Jocasta’s answer me/laj to Oedipus’ question at lines 740–741?

10.
Why might Oedipus be becoming more disheartened at lines 744–745?

11.
Comment upon Sophocles’ use of the word baio\j at line 750.

12.
Comment upon Sophocles’ use of the word kh=ruc at line 753.

13.
What difficulties can be associated with what Jocasta says at lines 758–764?


Teachers should use the information gained from the student performance to:
· give feedback to students

· revise knowledge or skills to enhance student learning

· evaluate the teaching and learning program

Marking the task

There is no prescribed way of marking the task. The task should relate to the key knowledge and skills and provide the opportunity to meet the standard reflected in the highest performance descriptor for the task.

Other considerations

When to assess the students

The teacher must decide the most appropriate time to set this task. This decision is the result of several considerations including:

· the possible need to provide time for students to plan for the writing of the report

· the likely length of time required for students to complete the writing of the report

· when tasks are being conducted in other subjects and the workload implications for students.

The questions on a seen passage be provided at the end of Area of study 2. This is likely to be around weeks 12–14 of Semester 2. (This will allow examination revision time.) The task may be completed in 80–100 minutes of class time. The exact dates and times can be decided in consultation with students, VCE Coordinator/s and other key staff.

Publications
Regular updates and study advice is published in the VCAA Bulletin VCE, VCAL and VET and on the VCAA website. Teachers should also refer to the following publications for assessment of VCE Classical Greek.

VCE Classical Greek Study Design 2005–2011
The course developed and delivered to students must be in accordance with the VCE Classical Greek Study Design, accredited 2005–2011.

The ‘Advice for teachers’ section contains sample assessment programs for Units 1 to 4 and suggested tasks.

VCAA website

Teachers are advised to keep up-to-date with developments in VCE Classical Greek by accessing the Classical Greek study page on the VCAA website: www.vcaa.vic.edu.au/vce/studies/lote/classicgreek/classgreekindex.html

Past Examination Papers and Assessment Reports

Examinations and the written component of the assessment reports may be located on the NSW Board of Studies website www.boardofstudies.nsw.edu.au
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