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Introduction 
Our Moderators’ reports are produced to offer constructive feedback on centres’ assessment of 
moderated work, based on what has been observed by our moderation team. These reports include a 
general commentary of accuracy of internal assessment judgements; identify good practice in relation to 
evidence collation and presentation and comments on the quality of centre assessment decisions 
against individual Learning Objectives. This report also highlights areas where requirements have been 
misinterpreted and provides guidance to centre assessors on requirements for accessing higher mark 
bands. Where appropriate, the report will also signpost to other sources of information that centre 
assessors will find helpful. 

OCR completes moderation of centre-assessed work in order to quality assure the internal assessment 
judgements made by assessors within a centre. Where OCR cannot confirm the centre’s marks, we may 
adjust them in order to align them to the national standard. Any adjustments to centre marks are detailed 
on the Moderation Adjustments report, which can be downloaded from Interchange when results are 
issued. Centres should also refer to their individual centre report provided after moderation has been 
completed. In combination, these centre-specific documents and this overall report should help to 
support centres’ internal assessment and moderation practice for future series. 
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General overview 
There were a wide range of topics offered in the Topic Based Essays and while some centres 
encouraged topics which clearly arose from the OCR specification, others encouraged a wider range of 
topics including social and cultural topics. The essays were mostly source based and few did not refer to 
named evidence. Centres overwhelmingly used the OCR mark scheme and provided three separate 
marks, distinguishing AO1, AO2 and AO3. Few merely offered general comments and as one moderator 
reported, the mark scheme was used with growing confidence. A helpful technique adopted by some 
centres was using different colours for the three assessment objectives. For example the argument and 
the assessment of different interpretations was marked in red; the use, analysis and evaluation of 
primary sources was marked in green and the treatment of secondary sources, named historians, was in 
blue. This helped the markers to identify the quality of analysis and judgement in each assessment 
objective and to identify the range of sources used. Many centres showed that they had undertaken 
internal moderation, but it would be helpful to the OCR moderators if the reasons for changes made by 
the internal reviewer were explained. Administration was often praised in moderators’ reports but it would 
be helpful if all the pages in the essay were numbered and the centre number and candidate number 
appeared on every sheet. It is also very important that the candidate’s name and number are on the 
cover sheets. It is no longer a requirement for the form which certifies that it is the candidates’ own work 
to be sent to the moderator, but this should be kept in the centre. 

As was the case in previous years, assessment by centres of AO1 was the element which was more in 
conformity with nationally agreed standards than the other two assessment objectives. The marking did 
generally identify where the essays maintained a relevant argument and did consider the relative validity 
of different possible judgements. At the higher end of the mark range, essays were sharply focused on 
the question and a discussion was convincingly sustained which led to a supported and credible 
conclusion about the issue in the question. It was helpful when centre annotation pointed to irrelevance 
or drift from the question and where, by contrast, the focus of the answer was maintained. Many answers 
set out the possible debate in the first paragraph but did not follow through by an explanation of the 
different perspectives and a sustained evaluation. Annotations which noticed that were particularly 
helpful. It was also common for essays to outline different explanations and overall views but to be more 
limited in forming a supported judgement about their validity. Where this was done, marginal annotations 
indicated judgement were very useful. Their absence would be a helpful indicator that the essay was not 
in the top band for AO1. There were cases where essays were more about the general topic than the 
specific question, or where the question was not guiding the choice of content. In the main, centre 
marking did reflect this but there were some cases where credit was given for knowledge or even 
judgement as a skill in itself, not related to the actual question and this of course led to some over 
rewarding. 

Appropriate annotation is the key to successful marking and this is especially true when the use of 
evidence is being assessed. AO2 is focused on the analysis and evaluation of primary sources. Some 
centre marking did not draw a distinction between primary and secondary sources, sometimes attributing 
credit for using historians’ interpretations as AO2. To be clear, primary sources are evidence from the 
period of the topic chosen, rather than later historians’ description or analysis of the period. A range of 
evidence can be used – physical objects like coins, portraits, buildings, films as well as a variety of 
written sources are valid. However, it is important that essays do use appropriate evidence. For 
example, while cartoons are often valuable for reflecting attitudes, they are unlikely to be very useful for 
serious analysis of the success of policies. A historian, for example, writing about the effectiveness of the 
New Deal economic measures would not make a cartoon his or her first port of call.  To judge the impact 
of propaganda in Nazi Germany, it would not be enough to look at posters which could not provide 
evidence for the effectiveness of their use.  Annotation which commented on the depth and support for 
evaluative comments on primary sources was often very useful. If a general comment such as ‘eval’ is 
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used to cover very basic comments on evidence which focus merely on the origin and nature of the 
sources, as well as much more developed comments which use contextual knowledge to make an 
assessment, then this may mislead markers.  Even if there is quite a bit of simple evaluation, the overall 
achievement of the essay is simply to offer simple evaluation. Annotation might also comment on the 
range of sources used. As one moderator commented, an essay on Nazi Germany which relied only on 
evidence from Hitler and Goebbels was not looking at a range of evidence, so it is not merely a question 
of how many sources are considered. There were many strong answers which used primary evidence 
effectively but were aware that it could not be accepted at face value and tested it not only considering 
its nature, origin and purpose but also by looking at contextual information to assess its value and 
reliability. This is a clear requirement in Unit 1 and there should be an expectation that similar means of 
assessing evidence should be evident in the coursework. 

In assessing AO3 most marking did look for named historians rather than general centres of history or 
unattributed overall views. Once again, simple comparison did not really amount to sustained evaluation 
and cross reference between historians as such should not be seen as a higher level skill. If evidence 
from another historian is used to assess a specific and attributed historical view, then that is an effective 
means of evaluation. Assessment of a historical interpretation needs the deployment of contextual 
knowledge. However the interpretation should be analysed and explained clearly or the nature of the 
evaluation will not be clear. Simply referring to what a historian is supposed to argue without appropriate 
explanation, quotation or clear reference is not effective. Also, it is not relevant simply to confirm a 
historian’s reference to a given fact (‘X is right to say that the war ended in 1945 because from my own 
knowledge that is when fighting ended’). Just as in Unit 3, the requirement is for evaluation of historians’ 
interpretations. It does follow from this that chosen topics should yield differing interpretations and give 
clear opportunities to assess historians’ views. There was some very impressive analysis of a good 
range of views which considered the evidence and arguments and were not reliant on looking at 
personal details of historians’ careers, nationality, background or possible motivation. If for example the 
Marxist historians of the French Revolution are to be criticised it should be on the basis of the evidence 
behind their views or on the basis of contextual knowledge seeming to contradict or support their 
findings, not because of their political views as such. 

The selection of an appropriate title, the process of finding appropriate evidence, the construction of an 
extended essay which maintains analysis and focus on the question and the assessment of different 
interpretations on the basis of critical consideration of a range of primary and secondary evidence are all 
challenging tasks. It is important that candidates should be supported by teaching which helps with skill 
development and encourages self-assessment based on a clear understanding of the assessment 
criteria. There are clear guidelines provided by JCQ and OCR but the essential element is that the essay 
should be the individual work of the candidate. Providing frameworks which result in all essays adopting 
a common structure, considering the same sources in the same order would not ensure that 
independence. Nor would detailed marking of individual work which was given to candidates to make 
changes in drafts.  The following are appropriate means of supporting students in a demanding but 
rewarding process : holding classes and seminars in primary source evaluation or assessing historians’ 
views; offering guidance on structuring arguments in general; advising on the use of internet material; 
helping to make sure that footnoting is appropriate; monitoring progress generally and offering support in 
research techniques such as note making, keeping records of where material has been accessed; 
classes in appropriate historical style; helping to make sure that research ethics are understood 
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Most common causes of candidates not passing 
The most common cause of not passing lie in the failure of essays to maintain focus on the question set 
and failing to offer evaluation of both primary and secondary sources. Essays which do not achieve a 
pass often contain either no or very few primary and/or secondary sources. When sources are used, 
they must be actually relevant to the question and not the topic. Essays which do not pass often rely on 
long extracts which are not explained and sometimes have little direct relevance to the question as 
opposed to the general topic. 

Common misconceptions 
A common misconception is that long descriptions are necessary rather than the use of factual material 
to support analysis and discussion (AO1) but the main misconception lies in evaluation being equated to 
explanation - rather than specific judgement about primary and/or secondary evidence. Other 
misconceptions are that comparison of sources is the same as offering a judgement or that it is 
necessary to look at the personal background and possible beliefs of a historian to assess his or her 
interpretations. This often leads to guesswork and speculation rather than valid analysis. 

Avoiding potential malpractice 
It is important to thoroughly understand what is acceptable support and what is excessive guidance 
which takes ownership from the candidate and places it with the teacher. When whole classes do the 
same question, then the potential for excessive assistance increases and it is important that teachers 
make sure that where this is the case, the coursework unit does not become a taught unit, with similar 
teacher derived points appearing in all essays.  Another pitfall is when help is sought outside the 
classroom or in commercially produced essays. Monitoring of progress through a candidate log is a way 
of ensuring that the coursework is developing as a result of independent study. This is not an OCR 
requirement but would be a way of demonstrating independent study. 

Helpful resources 
OCR provides examples of marked work at different levels which are available. The OCR History team is 
available for guidance, for example on the choice of questions or here to find information on assessment. 
There is a commercially produced guide for students on OCR coursework which includes exercises and 
is in the form of a log maintained by students. There are also guides produced by OCR about the 
process of research and the marking of coursework. OCR runs workshops in coursework marking. There 
are guides on using historical sources, for example A Anderson and A Pickering OCR History B: 
Historical Explanation and Using Historical Evidence (2008). And Black and MacRaid Studying History, 
2016. 

Additional comments 
The great effort and thought which went into centre marking is an indication of how seriously this unit is 
taken by teachers and it is greatly appreciated by moderators. The integrity of teachers who while 
rewarding developed analysis and evaluation have a realistic view of work which is less successful is an 
essential element in the success and validity of the unit. The educational value of independent research 
is considerable but it would not be possible to give students the opportunity to develop their skills and 
understanding without the support of teachers and it is only right to recognise their commitment and hard 
work in this report. 
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Copyright information 
No copyright material used. My copyright assigned to OCR 

 

 



Supporting you 
For further details of this qualification please visit the subject webpage.

Review of results

If any of your students’ results are not as expected, you may wish to consider one of our review of results 
services.  For full information about the options available visit the OCR website.  If university places are 
at stake you may wish to consider priority service 2 reviews of marking which have an earlier deadline to 
ensure your reviews are processed in time for university applications.

Review students' exam performance with our free online results analysis tool. Available for GCSE, A Level 
and Cambridge Nationals. 

It allows you to:

• review and run analysis reports on exam performance 

• analyse results at question and/or topic level*

• compare your centre with OCR national averages 

• identify trends across the centre 

• facilitate effective planning and delivery of courses 

• identify areas of the curriculum where students excel or struggle 

• help pinpoint strengths and weaknesses of students and teaching departments.

*To find out which reports are available for a specific subject, please visit ocr.org.uk/administration/
support-and-tools/active-results/ 

Find out more at ocr.org.uk/activeresults

CPD Training
Attend one of our popular CPD courses to hear exam feedback directly from a senior assessor or drop in 
to an online Q&A session.

Please find details for all our courses on the relevant subject page on our website. 

www.ocr.org.uk
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http://www.ocr.org.uk/activeresults
https://www.ocr.org.uk/


Th
e 

sm
al

l p
ri

nt

OCR is part of Cambridge Assessment, a department of the University of 
Cambridge. For staff training purposes and as part of our quality assurance 
programme your call may be recorded or monitored. 

© OCR 2019 Oxford Cambridge and RSA Examinations is a Company 
Limited by Guarantee. Registered in England. Registered office The 
Triangle Building, Shaftesbury Road, Cambridge, CB2 8EA. Registered 
company number 3484466. OCR is an exempt charity.

General qualifications
Telephone 01223 553998
Facsimile 01223 552627
Email general.qualifications@ocr.org.uk

www.ocr.org.uk

OCR Customer Support Centre

OCR Resources: the small print

OCR’s resources are provided to support the delivery of OCR 
qualifications, but in no way constitute an endorsed teaching 
method that is required by OCR. Whilst every effort is made 
to ensure the accuracy of the content, OCR cannot be held 
responsible for any errors or omissions within these resources.  
We update our resources on a regular basis, so please check the 
OCR website to ensure you have the most up to date version.

This resource may be freely copied and distributed, as long as  
the OCR logo and this small print remain intact and OCR is 
acknowledged as the originator of this work. 

Our documents are updated over time. Whilst every effort is made 
to check all documents, there may be contradictions between 
published support and the specification, therefore please use the 
information on the latest specification at all times. Where changes 
are made to specifications these will be indicated within the 
document, there will be a new version number indicated, and a 
summary of the changes. If you do notice a discrepancy between 
the specification and a resource please contact us at:  
resources.feedback@ocr.org.uk.

Whether you already offer OCR qualifications, are new to OCR, or 
are considering switching from your current provider/awarding 
organisation, you can request more information by completing the 
Expression of Interest form which can be found here:  
www.ocr.org.uk/expression-of-interest

Please get in touch if you want to discuss the accessibility of 
resources we offer to support delivery of our qualifications: 
resources.feedback@ocr.org.uk

Looking for a resource?
There is now a quick and easy search tool to help find free resources 
for your qualification:

www.ocr.org.uk/i-want-to/find-resources/

mailto:general.qualifications%40ocr.org.uk?subject=
mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk/expression-of-interest
mailto:resources.feedback%40ocr.org.uk?subject=
http://www.ocr.org.uk/i-want-to/find-resources/
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