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Introduction

It was pleasing to see candidates in this first post-Covid set of exams able to engage 
effectively across the ability range with the A Level Paper 3:39, which deals with 39.1: Civil 
rights and race relations in the USA, 1850 – 2009 and 39.2: Mass media and social change in 
Britain, 1882 – 2004. The paper is divided into three sections. Section A contains a 
compulsory question that is based on two enquiries linked to one source. It assesses source 
analysis and evaluation skills (AO2). Section B comprises a choice of essays that assess 
understanding of the period in depth (AO1) by targeting five second order concepts – cause, 
consequence, change and continuity, similarity and difference, and significance. Section C 
comprises a choice of essays that relate to aspects of the process of change over a period of 
at least 100 years (AO1). Most candidates appeared to organise their time effectively and 
there was little evidence of candidates being unable to attempt all three sections of the 
paper within the time allocated. Examiners continue to note that there are a number of 
scripts that pose problems with the legibility of handwriting. Examiners can only give credit 
for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop 
reasoned inferences from the source for both enquiries and to evaluate the source 
thoroughly in relation to the demands of the two enquiries on the basis of both contextual 
knowledge and the nature, origin and purpose of the source. In this examination series, 
where Advance Information had been provided, it was very disappointing to note that some 
candidates had a very limited pool of contextual knowledge on which to draw. In some cases, 
this led to incorrect assumptions being made by candidates.

In Section B, examiners were impressed by the number of responses that clearly understood 
the importance of identifying the appropriate second order concept that was being targeted 
by the question and shaped their responses appropriately to meet the demands of the 
question. Candidates did use the Advance Information appropriately to support their revision 
and many of them used wide-ranging and detailed contextual knowledge to support their 
arguments. The generic mark scheme clearly indicates the four bullet-pointed strands which 
are the focus for awarding marks and centres should note how these strands progress 
through the levels.

3 GCE History 9HI0 39



Section C requires candidates to answer a breadth question. The questions in this section are 
set to encompass a minimum of 100 years. Candidates are reminded that, as has been 
pointed out in previous Principal Examiner reports, this has important implications for the 
higher levels in bullet point 2 of the mark scheme. To access bullet point 2 at level 5 
candidates are expected to have responded ‘fully’ to the demands of the question. The 
requirements of questions will vary and key developments relating to the question may be 
more specific to the entire chronological range in some questions and options than in others. 
However, it was judged not possible for candidates to have ‘fully met’ the demands of any 
section C question unless at least 75% of the chronological range of the question was 
addressed. To access bullet point 2 at level 4 candidates need to meet most of the demands 
of the question. It was unlikely that most of the demands of the question would be met if the 
answer had a restricted range that covered less than 60% of its chronology. It was observed 
that in some responses, candidates were trying to fit the material that was in the Advance 
Notice for Sections A and B to the demands of the questions in Section C. In many cases, this 
was not done very successfully as candidates failed to link much of the material to the 
question posed in a meaningful way.

In both Sections B and C when dealing with AO1, not all candidates demonstrated a secure 
understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme. 
Some candidates explicitly state in the introduction to the essay that they are naming the 
criteria that they plan to use, when in actual fact they are referring to the issues or the factors 
that will be discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to 
the basis on which candidates reach their judgement, not the issues that are discussed in the 
process of reaching that judgement. The candidates’ performance on individual questions is 
considered in the next section.
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Question 1

Many candidates failed to gain sufficient inferences from the source, even though there were 
plentiful opportunities that did require some careful analysis. Candidates were hampered by 
the fact that both enquiries were fairly narrow in their focus. Lots of candidates left the 
source and discussed Rosa Parks or the New Deal at length with no relation to the source. 
Some candidates did very well indeed by reading the text closely and finding a lot of 
inferences, using their own knowledge to help contextualise them. Lower scoring candidates 
failed to link their own knowledge to the source, and instead drove the essay with knowledge 
rather than the source. As a result, source analysis was limited. Some candidates used 
irrelevant knowledge or used knowledge to confirm or challenge matters of detail. Few 
candidates were able to interrogate the source confidently and seemed to struggle to 
evaluate the provenance, offering generic points. Stronger candidates drove their answer 
using the source and were able to interrogate and infer from the source confidently, such as 
the disparity of Jim Crow across the North and South. Stronger candidates were also able to 
identify the purpose of the newspaper and link that to the value of the enquiries. Weak 
candidates made undeveloped comments such as ‘the source was written by black 
Americans so is likely to be biased’, indeed, such generalisations were common. Candidates 
were more confident on addressing the value of the source for the Jim Crow enquiry rather 
than grievances, with a few candidates not discussing the second enquiry at all.

This response shows examples of best practice.
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From the second paragraph onwards, there is a sustained and 
successful attempt to derive inferences supported from the source 
which are then interrogated by the use of contextual knowledge. In this 
way evaluation is made by a discussion of what weight the evidence 
will bear. Notice that the candidate assesses what weight the evidence 
will bear partly by (towards the end of the response) discussing the 
provenance, but also throughout by confirming inferences through the 
use of contextual knowledge (eg supporting the idea that the 
application of Jim Crow laws was subject to a Supreme Court 
judgement, but did not support the idea of ‘separate but equal’). The 
candidate has a thorough knowledge of the values of Southern society. 
Analysis of the provenance shows that the candidate is aware of the 
values and setbacks the article from the specific newspaper.

Look at the detail of the provenance of the source to see what might 
give weight to the source – eg in this case, among other points, the 
intended audience and its geographical reach. Challenge or confirm 
the veracity of the source by using contextual ‘own knowledge’ to 
discuss weight. Be aware of the values of the audience.
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Question 2

Overall, this was answered relatively well with candidates utilising details within the source 
and covering both enquiries sufficiently. At times, there was a tendency to paraphrase the 
source without making direct inferences related to the enquiry. On the whole, candidates 
clearly had good knowledge, but weaker candidates failed to use it to interrogate the source, 
and instead used it to confirm or challenge matters of detail. Some provided a long narrative 
of dealings Thatcher had with the press during the Falklands War. Stronger candidates were 
able to use their knowledge to gain strong inferences of the source. Weaker candidates 
struggled on the provenance of this source due to its ambiguity. However, some candidates 
were able to make use of the source’s provenance and able to evaluate the utility effectively 
by considering the context, that allowed for a stronger response.

A well-structured Level 4 response.
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A carefully structured response which makes valid inferences regarding 
both enquiries before debating their value with detailed contextual 
knowledge, which is also used to support evaluation, not only by 
enlarging on the provenance, but also by making sustained attempts to 
confirm or question the author’s viewpoint (especially in overstating 
his case).

Make sure you make inferences that you also support with your own 
contextual knowledge. Use specific detail about the position the writer 
is taking and/or her purpose in doing so.
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Question 3

A logically argued, sustained response at Level 5.
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Notice the clarity of the introductory paragraph, where the candidate 
establishes the key features and how an overall judgement may be 
reached. Then on the second page, note how the candidate deals with 
the relative significance of the target focus of the white supremacists’ 
role, followed by a balancing assessment. Then on the top of the 
fourth page, note the relative significance of the second key feature, 
economic position. Next, look at the middle of the fifth page, at the 
end of a convincing run of evidence on the third key feature, the 
Southern Democrat politicians: notice how the candidate has shown 
how these politicians had a hand in all the other features, too – 
establishing clear criteria for judgement. Finally, read the overriding 
judgement in the conclusion.

Think about the order of your factors when planning your essay – it is 
usually best to start with any identified in the question before moving 
on to alternatives. It is possible to do this the other way round, but 
don't put the target focus in the middle. This will ensure that your 
essay is analytical and well organised.
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Question 4

Weaker candidates failed to write about the activities of SNCC and CORE during this time 
period, showing a lack of knowledge for these groups. This was across the board as many 
candidates failed to differentiate between SNCC/CORE and SCLC. Strong candidates 
associated SNCC with sit-in campaigns and CORE with Freedom Rides, while also noting the 
loss of influence from the mid-60s as the two groups turned their back on white liberal 
support. Lack of specific criteria to define improvement to lives of black Americans prevented 
deep analysis and evaluation. Candidates were able to describe the actions taken by different 
groups but failed to explain how this led to improvements within the lives of black 
Americans. Several candidates focused on SNCC/CORE and another factor, but failed to 
discuss further factors, limiting their analysis perhaps through a lack of knowledge.

A judiciously debated Level 5 response.
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In a clearly constructed essay, the candidate sets out the criteria for 
judgement in the introduction and carefully follows through on each 
one in a series of linked paragraphs. Each criterion (SNCC, CORE, SCLC) 
is debated for relative importance, so that the whole argument is 
sustained throughout the essay. Notice that the activities of each civil 
rights group are considered for their relative strengths and 
weaknesses in improving the lives of black Americans.

Think about how to structure your essay – should it be organised 
around factors for causes or does it require a yes (it did) – no (it didn't) 
response? Or perhaps, as in this case, it requires a how much impact 
(this much, but not that much) approach. This will ensure that your 
answer is well focused and reaches a clear judgement.
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Question 5

Depth questions in Option 39.2 continued to attract very weak and very strong answers in 
relatively equal measure. Many candidates struggled with this question, primarily due to 
structure. Weaker candidates struggled to answer this evaluatively, owing to their tendency 
to focus on one individual per paragraph, which meant a narrative rather than an analytical 
response. Stronger candidates were able to structure this response effectively into themes 
regarding the treatment of both parties. There was good knowledge of the individuals, but 
weaker candidates struggled to link Asquith and Lloyd George together when assessing the 
similarities and differences, showing it as a difficult concept for the candidates.

This response possesses sustained width and depth but could be better balanced between 
similarity and difference.
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This response clearly sets out its argument in the introduction and 
hints at the conclusion that will be reached. It follows the prescribed 
structure by offering a detailed, mainly chronological examination of 
the treatment of Asquith and ‘George’, indicating (mainly) difference. 
The overall judgement is clear – Asquith was treated more kindly. A 
stronger answer might have sought out similarities (e.g. both prime 
ministers were criticised by Northcliffe).

Although there are time constraints, try to formulate a brief plan and 
attempt to write at least four or five sides (depending on handwriting 
size) to give yourself the best chance to explore range and depth in this 
'study in depth' section of the paper.
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Question 6

This question was answered well by candidates on the whole. Candidates were able 
confidently to discuss the fact that the impact of film and television on social issues in the 
sixties was, overall, less important on attitudes towards sexual liberation than on other 
criteria, such as race, housing and poverty. Candidates had good knowledge of the films and 
television, and stronger candidates were able analytically to show the impact these had, 
supporting their points with precise factual knowledge. Weaker responses tended to describe 
the films, without providing evidence of their impact, which weakened the response. Some 
candidates discussed other genres, such as plays, which could not be credited due to the 
genres targeted by the question. The strongest candidates were able to assess the relative 
significance of each of the genres, which added a level of sophistication to their evaluation.

A reasonably competently worked debate, with some detailed evidence for and against the 
proposition.
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This Level 4 response benefits from a clear introduction that leaves us 
in no doubt about where the debate is headed. It features three main 
criteria, including the stated target, attitudes towards sexual liberation. 
It tries to deal with the relative importance of each criterion, with a 
concluding judgement that attempts to show that one of them was 
less important than the stated factor, with a modestly supported 
reason.

Use the key phrases from the question throughout the essay. This will 
help you to write a relevant analytical response. Candidates often 
confuse cause and significance. Seeing this difference is vital at A Level 
where, although the essay skills required are the same as at AS Level, 
nuances in the question are likely to be more subtle. Take a highlighter 
pen to the exam paper to emphasise key phrases in the question.
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Question 7

Candidates who did well in this question tended to approach it in the most logical way – 
chronologically. Candidates who tried to approach it as a ‘push’ then ‘pull’ format often fell 
into generalisations and lost marks on BP2 and BP3. Some candidates seemed to view the 
question as a type of summary of the course, going through each of the depth studies. 
However, this did not necessarily explain geographical movement and many candidates tried 
to shoe-horn what they knew about the New Deal or the Civil Rights movement of the 1960s 
into the question with little else besides. Candidates who did very well consistently evaluated 
the two factors against each other during each chronological period and used some excellent 
detail to support their judgement.

Many who began in the 1860s and ended with the Second World War could not access higher 
levels in bullet point 2 of the mark scheme, which required at least 60% coverage of the 
chronology at Level 4 and 75% at Level 5 to satisfy sufficient breadth. This advice was clearly 
stated in previous examiners’ reports across all options.

This Level 5 response makes a virtue of comparative significance of push factors versus pull 
factors at given periods and sustains that approach throughout an essay that covers nearly 
all of the chronology.
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This response is well organised (it follows the clear plan outlined in the 
introduction) and makes a sustained comparative analysis of several 
migrations across almost the whole chronology. It is a good example to 
remind candidates of the importance of relative significance in all 
essays in Sections B (depth) and C (breadth). In order to satisfy the 
criterion of sufficient knowledge in bullet point 2 of the breadth 
question the response should also cover at least 75% of the 
chronology (Level 5), or at least 60% (Level 4). Depending on the 
wording in the question, it may not be possible to cover all of it. Notice 
the plan at the beginning. It shows how the candidate is going to tackle 
the structure of the answer, ie each of a series of chronologically 
organised time periods will be assessed relatively for the importance 
of push versus pull factors. The essay comes to an overall judgement 
about the relative merits of push against pull as a whole.

Sustained analysis is a vital feature of a Level 5 response. Let your 
introduction set out clearly the main line of argument, and let the 
conclusion make the overall judgement on that argument. In addition, 
comparative significance of factors or issues can also be made clear at 
several points within the body of the essay. In this way, argument and 
judgement are sustained.
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Question 8

Candidates possessed a good deal of knowledge for this question and some candidates went 
beyond the specification, usually with reasonable success (though they did not need to do so 
to achieve full marks). There was strong knowledge of the synopses of the novels and a good 
understanding of how far the novels they considered were typical. Some candidates lost 
focus of the question – they began to answer which novel had the greatest impact on race 
relations, rather than which was a turning point in terms of depiction. This may be largely 
due to the fact that their knowledge fitted the former rather than the latter. Some candidates 
also failed to spot the requirement for novels to be discussed and discussed films or mini-
series instead. As with the other questions, often evaluation – which could only come from 
direct comparison – was missing or asserted. A particular weakness was a tendency to 
describe and compare the plot of the different novels and lose sight completely of the focus 
of the question.

Often there was no logic to the order in which candidates presented this evidence and many 
stuck rigidly to a very few books. Mentioning only Uncle Tom’s Cabin (1852) and The Help 
(2009) as the outer coverings to To Kill a Mockingbird does not constitute breadth, even 
though the start and end dates would suggest it does. The candidates who answered this 
question did, however, seem to show a genuine enjoyment of the topic and many answers 
were convincingly supported.

A sustained argument about the relative importance of several key turning points. This 
response achieves a Level 5 mark.
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The candidate has a thorough knowledge of the novels outlined in the 
specification. The work that the candidate considers the most 
important, To Kill a Mockingbird, is then introduced and compared first 
with other novels that preceded it, then two more that post-dated it. 
There is a continual weighing of relative importance. In the conclusion 
the candidate offers plausible reasons for the choice of Mockingbird as 
the key turning point, despite some downsides to the argument.

Make sure that you pick examples from a range of novels across the 
period in the question.
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Question 9

This question was answered well by most of the small cohort of candidates. Most candidates 
were able to define a key turning point effectively for their essay which allowed them to 
evaluate succinctly. Candidates had good knowledge of other factors that led to a key turning 
point, but weaker candidates struggled to cover the time period with some focusing on 
purely the 1930s onwards. Stronger candidates were able to assess the impact that each of 
their factors had on women’s lives, which allowed for stronger evaluation.

Here is another sustained attempt (at Level 5) to measure the comparative significance of a 
number of issues.
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The key issues relevant to women's working lives are explored by a 
sustained analysis of the relationships between them. More than 75% 
of the chronology has been covered and valid criteria by which 
comparative significance can be weighed are included in the 
judgement. The candidate takes a subtle swipe at the implication in the 
question by arguing that its impact was short-lived and reversible in 
improving working lives, taking legislation in the 1970s as pivotal. 
Other criteria are introduced and linked to these two. The answer is 
well organised, the argument completely logical and communicated 
with clarity, setting out the task in the introduction and carrying it 
through to overall judgement. The slight weakness is that only around 
60% of the chronology is covered, allowing Level 4 for bullet point 2 of 
the mark scheme, with the essay satisfying Level 5 in other aspects.

Sustained analysis is a vital feature of a Level 5 response. Let your 
introduction set out clearly the main line of argument, and let the 
conclusion make the overall judgement on that argument. In addition, 
comparative significance of factors or issues can also be made clear at 
several points within the body of the essay. In this way, argument and 
judgement are sustained.
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Question 10

This question was answered well by most of the small cohort of candidates. Most candidates 
were able to define turning point effectively for their essay, which allowed them to evaluate 
succinctly. Candidates had good knowledge of other factors that led to a key turning point, 
but weaker candidates struggled to cover the time period with some focusing exclusively on 
the 1930s onwards. Stronger candidates were able to assess the impact that each of their 
factors had on holidays and excursions, which allowed for stronger evaluation.

This response achieves Level 5 for its focus on relative significance.
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The response discusses the relative merits of several turning points 
before judging that the target focus is best placed as the key turning 
point, giving reasons for that judgement.

Make sure that you pick a range of possible key turning points from a 
range across the period in the question.
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Paper Summary

Based on their performance on this paper, candidates are referred to the advice offered in 
previous series. Many candidates this year have not heeded some of this advice in the light of 
their predecessors’ performance. This advice was:-

Section A Source Question (Q1 or Q2)

Candidates must be more prepared to make valid inferences rather than to paraphrase the 
source. Be prepared to back up inferences by adding additional contextual knowledge from 
beyond the source. Explore beyond stereotypical reactions to particular types of provenance. 
Not all old people are blighted by poor memories; look at the specific stance and/or purpose 
of the writer. Avoid discussions about what is missing from the source when assessing its 
value to the enquiry unless there is a clear reason for the author missing such points. Be 
prepared to assess the strength of the source for an enquiry by being aware that the author 
is writing for a specific audience. Be aware of the values and concerns of that audience. Try 
to distinguish between fact and opinion by using contextual knowledge of the period and 
being aware of the values of the society within which the source is set. In coming to a 
judgement about the provenance take account of the weight candidates may be able to give 
to the author's evidence in the light of his or her stance and/or purpose. In assessing weight, 
it is perfectly permissible to assess reliability by considering what has been perhaps 
deliberately omitted from the source. Ensure that you deal with both enquiries set out in the 
question.

Section B Depth Essay questions

Candidates must provide more factual details as evidence. Weaker responses lacked depth 
and sometimes range. Plan your answer more effectively before you begin. Pick out three or 
four key themes and then provide an analysis of (eg) the target significance mentioned in the 
question, setting its importance against other themes rather than providing a description of 
each. Pay particular attention to bullet point 3 of the mark scheme. Try to justify why one 
content area is more significant than another – the basis of that judgement is that one aspect 
is more important, influential or significant. Pay more careful attention to key phrases in the 
question when analysing. Try to explore links between issues to make the structure flow 
more logically and enable the integration of analysis.
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Section C Breadth Essay Questions 

Candidates must provide more factual details as evidence over at least 75% of the stated 
period. Weaker responses lacked range. Plan your answer more effectively before you begin. 
Pick out four or more key changes or turning points (as appropriate) and then provide an 
analysis of (eg) the target aspect of change or turning point mentioned in the question, 
setting its importance against other aspects rather than providing a description of each. Pay 
particular attention to bullet point 3 of the mark scheme. Try to justify why one aspect, or 
one turning point, is more significant than another – the basis of that judgement is that one 
aspect / turning point is more important, influential or significant in producing change. Pay 
more careful attention to key phrases in the question when analysing. Try to explore links 
between issues to make the structure flow more logically.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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