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Introduction
It was pleasing to see candidates able to engage effectively across the ability range in paper 1D,

Britain, c1785-1870: democracy, protest and reform.

The paper is divided into three sections. Section A comprises a choice of essays that assess

understanding of the period in depth (AO1) by targeting any of the second order concepts of cause,

consequence, change and continuity, similarity/ difference and significance with a time frame of not

less than ten years. Section B offers a further choice of essays using an extended time frame of not

less than one third of that offered by the specification as a whole. Section C contains a compulsory

question which is based on two given extracts. It assesses analysis and evaluation of historical

interpretations in context (AO3).

Candidates in the main appeared to organise their time effectively, although there were some

cases of candidates not completing one of the three responses within the time allocated. Examiners

did note a number of scripts that posed some problems with the legibility of hand writing.

Examiners can only give credit for what they can read.

Candidates are generally more familiar with sections A and B and most candidates were well

prepared to write, or to attempt, an analytical response. Stronger answers clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question. A minority of candidates, often otherwise knowledgeable, wanted to focus on causes and

engage in a main factor/other factors approach, even where this did not necessarily address the

demands of the conceptual focus. Candidates, in the main, were able to apply their knowledge and

understanding in a manner suited to the different demands of questions in these two sections.

Candidates do need to formulate their planning so that there is an argument and a counter

argument within their answer; some candidates lacked sufficient treatment of these. The generic

mark scheme clearly indicates the four bullet-pointed strands which are the focus for awarding

marks and centres should note how these strands progress through the levels. Candidates do need

to be aware of key dates, as identified in the specification, and ensure that they draw their evidence

in responses from the appropriate time period.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss different

arguments given within the two extracts, clearly recognising these as historical interpretations.

Such responses tended to offer comparative analysis of the merits of the different views, exploring

the validity of the arguments offered by the two historians in the light of the evidence offered by

both the extracts, and candidates’ own contextual knowledge. Such responses tended to avoid

attempts to examine the extracts in a manner more suited to AO2, make assertions of the

inferiority of an extract on the basis of it offering less factual evidence, or drift away from the

specific demands of the question to the wider taught topic.
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Question 1 

Q1 asked candidates to consider whether reforms passed by parliament in the years 1833-48 were

driven by a desire to improve life for the working classes. This proved to be a popular and

accessible question.

The majority of candidates were able to describe the major reforms of the period, and to infer

government intentions from the extent to which the reforms ameliorated suffering. However, it was

quite surprising that the main evidence for a counter argument, the 1834 Poor Law Amendment

Act, was not used as often as we might have supposed it would be. The most common counter

argument from candidates was to argue that the reforms preserved the lives and health of the

working class for longer and, therefore, made economic sense, although some looked to protest as

major causal factor.

At the top end, candidates were able to offer detail on the various reforms passed by parliament

and build an effective counter argument. Candidates clearly felt that laissez faire attitudes in

government framed the passing of reforms, and by inclusion of the PLAA, this argument was often

a compelling one. Many candidates had a number of reforms prepared which they were able to

assess with varying degrees of success. At the bottom end, candidates tended to describe the

atrocious living and working conditions in Britain’s industrial heartlands, often explaining why

reform was necessary rather than what drove it.
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This is an example of level 3 work. The candidate selects some valid factors

which could be used to answer the question, such as the growing working class

and protest external to parliament. However, the response fails to deliver on

these issues. In dealing with the stated factor of legislation being passed to

improve the lives of the working class the candidate offers a description of

unpleasant working and living conditions but does not show how this leads to

reforms being passed. The other factors used, although largely valid, are not

developed very far and are largely descriptive. The response has some argument

and structure but it falls some way short of level 4 and was awarded 9 marks.

The issue of why reforms were passed is an important one. Historians have been

debating this ever since. When you revise, prepare an outline of the competing

arguments and the evidence used to support them. An argumentative approach

automatically leads to discussion and evaluation.
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This is an example of good level 4 work. The extract selected shows the

candidate exploring key issues relevant to the question, such as the Ten Hour

agitation, with analysis. The candidate has good knowledge, and the discussion

reflects the establishment of valid criteria by which the question can be judged.

The answer shows good organisation, although the omission of anything on the

1834 Poor Law Amendment Act is an opportunity missed. Nevertheless, this is a

good example of a successful response to this question.

At the planning stage check that the most important evidence is included in your

answer.
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Question 2 

Q2 asked candidates to consider the extent to which attitudes to the poor changed in the years

1785-1834. The performance of candidates answering this question depended on their focus on the

second order concept of change and continuity.

A sizeable number of candidates tackled the question by showing how poor relief changed over the

time frame, rather than identifying specific attitudes and then considering the extent to which they

changed or remained the same. This is a legitimate way of approaching the question on condition

that continuity is also assessed. The result was often that candidates who had good knowledge

failed to access the higher levels of the mark scheme because they were unable to establish the

criteria by which to judge change and continuity. As in the case of Q1, the PLAA was often over

looked.

At the top end there was an impressive range of evidence on offer, and candidates distinguished

the attitudes of government, the middle classes, and thinkers and authors. A minority made the

case that a key theme of change and continuity was the attitudes of the poor themselves to

poverty, and their own conditions of life. These candidates knew about radical thinkers and their

influence on protest movements. At the bottom end candidates tended to describe some key

thinkers such as Malthus and Townsend without analysis of how their ideas changed/ remained the

same. There was also a tendency to ignore the time frame of the question and refer incorrectly to

Dickens, Smiles and others.
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This is a good level 4 response. The extract shows the candidate expounding on

both change and continuity in attitudes towards the poor. The information is

accurate and well selected. Themes relevant to the question are explored, such

as continuity in viewing the suffering of the poor as self-inflicted. The analysis is

successfully applied but falls short of fully meeting the demands of the question.

More discussion and evaluation would push this response to level 5.
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When writing about change and continuity remember that these are not

absolutes. For example, the attitude that the poor were responsible for their

suffering was a continuous feature of this period, but it changed as the numbers

in poverty increased.
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This is an extract from an excellent response which earned full marks. There is a

wealth of evidence deployed and treated to a sustained analysis. Not only is

change and continuity fully considered, the candidate also weighs the evidence

carefully to evaluate the extent and limitations of change rather than just

asserting it. The answer is well organised and logically presented. It was a

pleasure to read.

Use this answer as an exemplar. Look at how arguments for change and

continuity are nuanced and build that into your essays.
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Question 3 

Q3 asked candidates to consider whether the principle of self-help was the most significant feature

of the cooperative movement in the years c1800-70. This was the least popular question in section

B and it proved to be less accessible than Q4.

At the top end, candidates pretty much followed the indicative content in the mark scheme,

locating self-help in Owen’s New Lanark project, and successfully tracing it through the setting up of

cooperative stores and its inclusion in the Rochdale principles. In establishing the criteria by which

to judge significance, most candidates at the top compared the principle of self-help to mutualism,

or the attempt to offer the working class a fairer and more democratic market place. However a

large number of candidates thought that ‘self-help’ referred to the book by Samuel Smiles. At least

for some this had the advantage of being able to elucidate what the principle of self-help was all

about, but for others they tended to move the focus of the question away from the cooperative

movement and towards attitudes to the poor. This meant that access to level 4 of the mark scheme

was out of reach to a significant number of candidates. A large number of candidates offered

enough on the main principles of the cooperative movement to reach the top end of level three,

but the distribution of marks for this question was disappointing.

At the bottom end, candidates either wrote about the poor in general or focussed on one preferred

aspect of the cooperative movement such as New Lanark of the Rochdale Pioneers.
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This candidate presents an argument and a range of valid evidence to achieve a

mid-level 4 award. However, because the response does not show an entirely

secure understanding of self-help, by associating it with “rugged individualism”

for example, the argument falls short of the top of level 4. The candidate is more

successful at exploring other significant features of the cooperative movement.

The stated factor which is given in the question is a central feature of the

answer. Once the strengths and limitations of the stated factor have been

evaluated other factors can be weighed against it.
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This is an example of an answer from one of the more successful candidates.

The extract illustrates how the concept of self-help was presented and discussed

at the top end. The candidate understands the centrality of self-help to the

cooperative movement at its inception and through its development. Having

dealt with the stated factor comprehensively it was relatively easy to analyse the

significance of other features of the cooperative movement such as working

class solidarity and mutualism.

In a significance question keep returning to it. Use language focused on

significance such as, 'self-help is significant because'. This will give your

answer focus.
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Question 4 

Q4 asked candidates to consider whether parliamentary reform occurred mainly because of

political attitudes within parliament in the years 1820-67. This question was both popular and

accessible with the majority of candidates accessing levels 4 and 5. This is clearly a topic that is well

taught.

There were some stellar answers at the top end, with excellent detail on changing political attitudes

in parliament and the changing political landscape across the country. Many answers were well

argued with candidates making very strong linkages between, for example, the growth of the

industrial middle class and the dynamics of the two party system in parliament. Candidates seem to

feel very confident about dealing with parliamentary reform. The majority of candidates could

make a good case for the strength of extra-parliamentary forces demanding change. A minority of

candidates interpreted “parliamentary reform” as reforms passed by parliament. However the

distinguishing factor in the spread of marks tended to be due to the quality of evidence and the

sophistication of argument.

At the bottom end, less able candidates tended to describe the events of one or other of the reform

acts, and to assert the reasons for their passage.
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This is an example of work at mid-level 3. There is an attempt to deal with the

stated factor of changing political attitudes within parliament, but this is not very

successful. The candidate refers to political opportunism within parliament and

changing attitudes to the working class within parliament but fails to locate the

precise issue. The evidence cited is valid and helps to shape the answer but it is

not well argued and therefore the argument has weak substantiation.

When considering causal arguments always make sure that the factors you wish

to use are tied directly to the change in question. Therefore if you argue that

Chartism was a factor that led to the 1867 Reform Act give explicit reasons, such

as Chartism informed millions of Britons of the need for parliamentary reform.

Be careful not to assert cause and effect.
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This is an example of work at the top end of the range. The candidate considers

a wide range of evidence. The stated factor of changing political attitudes within

parliament is dealt with convincingly and other factors are weighed against it

throughout. The argument is not sustained throughout but nevertheless valid

criteria by which to judge the question are established and applied fairly

consistently.

Use this answer as an exemplar of how to handle a causation essay.
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Question 5 

Q5 asked candidates to consider whether the slave trade ended because of the fear of slave

rebellions. It was pleasing to see that the majority of candidates found the extracts stimulating and

the question worthy of serious thought. Apart from the increased technical ability to answer section

C questions it is also important to mention the increasing number of candidates who understand

the grandeur of the debate that this particular controversy evokes. The Whig view of history,

relevant to both extracts, was explicitly debated by a handful of candidates. This was good to see,

although it goes beyond the requirements of the specification.

At the top end, candidates showed the ability to interrogate the extracts and pick out points of

interpretation that could be compared and integrated. While the majority of candidates explained

fear of slave rebellions in terms of the economic challenges they brought through the need to

suppress them militarily and the loss of produce, and linked this to the economic argument in

extract 2. A minority took this further; a few candidates argued that what the slave owners feared

above all was that the slaves might reveal themselves as fully human and possessed of the same

enlightened ideals as their British counterparts. At the top end, candidates tended to make much

more of the Haitian Constitution of 1805, pointing out its similarity to Rousseau’s ideals referred to

in extract 2, and arguing that the unity of Black slaves and white British campaigners was what

really frightened policy makers. Candidates who did this tended also to offer a nuanced

understanding of the different interpretations. Most candidates offered reliable information about

slave rebellions and successfully explained why this contributed to the ending of the slave trade,

and compared this to the enlightened work of humanitarians. The works of Thomas Clarkson,

Olaudah Equiano and William Wilberforce were well cited in this regard. Candidates who denounce

the extracts as secondary sources were fewer in number this year.

Less successful candidates tended to pick out relevant points from the extracts and offer a

judgement as to their correctness, but this was a small number.
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This is an example of a top level 3 answer. The candidate understands the

important points made in both extracts, and having made quotations, supplies

evidence to develop them. The candidate has good knowledge. The response

does not really engage with the extracts as differing interpretations that

contribute to an important historical controversy. This is therefore, a good level

3 answer and goes to the top of that level, 12 marks.

At the planning stage highlight the points of interpretation in the extracts in one

colour and the key evidence in another. Always start with an introduction that

offers a comparison of the points of interpretation (there may be a few) because

this will get you focused on interpretations and the wider argument.
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This is an example of work at mid-level 5. The candidate interprets the extracts

with confidence and discrimination, and analyses issues arising from them.

Generally the candidate’s own knowledge is integrated with the extracts,

although towards the end the candidate feels the need to expound the wider

debate separate from the extracts. The argument is evaluative and sustained

and therefore this is a secure level 5 response.

Authors who contribute to the wider debate are important and can be cited in an

answer where they do not feature. However, try to tie them in to the discussion

generated by the extracts you have been given.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice.To score in

the higher levels for sections A and B, candidates should:

pay close attention to the date ranges in the question;

give sufficient consideration to the issue in the question (e.g. main factor), as well as some other

factors;

explain their judgement fully; demonstrate their reasoning in relation to the concepts and topic

they are writing about in order to justify their judgements;

focus carefully on the second order concept targeted in the question;

give consideration to timing to enable themselves to complete all three questions (with

approximately the same time given over to each one);

aim for an appropriate level, in terms of depth of detail and analysis, as required by the question,

e.g. a realistic amount to enable a balanced and rounded answer on breadth questions.

Common issues which hindered performance in sections A and B:

paying little heed to the precise demands of the question, e.g. writing about the topic without

focusing on the question, or attempting to give an answer to a question that hasn’t been asked –

most frequently this meant treating questions which targeted other second-order concepts as

causation questions;

writing a response without giving sufficient consideration to the given issue in the question (e.g.

looking at other causes/consequences with only limited reference to that given in the question);

answers which only gave a partial response, e.g. a very limited span of the date range, or covered

the stated cause/consequence with no real consideration of other issues;

an assertion of change, causation, sometimes with formulaic repetition of the words of the

question, with limited explanation or analysis of how exactly this was a change, cause, of the

issue within the question;

a judgement not being reached or not explained;

a lack of detail.

To score in the higher levels for section C, candidates should:

pay close attention to the precise demands of the question, as opposed to seemingly pre-

prepared material covering the more general controversy as outlined in the specification;

make thorough use of the extracts; this need not mean using every point they raise, but a strong

focus on these as views on the question;

make a confident attempt to use the two extracts together, e.g. consideration of their differences,

attempts to compare their arguments, or evaluate their relative merits;

make careful use of own knowledge, e.g. clearly selected to relate to the issues raised within the
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sources, confidently using this to examine the arguments made, and reason through these in

relation to the given question (selection over sheer amount of knowledge);

carefully read the extracts, to ensure the meaning of individual statements and evidence within

these are used in the context of the broader arguments made by the authors;

attempt to see beyond the stark differences between sources, e.g. consideration of the extent to

which they disagreed, or attempts to reconcile their arguments.

Common issues which hindered performance in section C were:

limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with limited

consideration of the other;

limited comparison or consideration of the differences between the given interpretations;

using the extracts merely as sources of support;

arguing one extract is superior to the other on the basis that it offers more factual evidence to

back up the claims made, without genuinely analysing the arguments offered;

heavy use of own knowledge (or even pre-prepared arguments), without real consideration of

these related to the arguments in the sources;

statements or evidence from the source being used in a manner contrary to that given in the

sources, e.g. through misinterpretation of the meaning of the arguments, or lifting of detail

without thought to the context of how it was applied within the extract;

a tendency to see the extracts as being polar opposites, again through expectation of this,

without thought to where there may be degrees of difference, or even common ground.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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