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Introduction
It was pleasing to see candidates able to engage effectively across the ability range with A Level

paper 34 which deals with Industrialisation and social change in Britain, 1759-1928 (34.1) and

Poverty, public health and the state in Britain, c1780-1939 (34.2).

The paper is divided into three sections. Section A contains a compulsory question which is based

on two enquiries linked to one source. It assesses source analysis and evaluation skills (AO2).

Section B comprises a choice of essays that assess understanding of the period in depth (AO1) by

targeting five second order concepts - cause, consequence, change and continuity, similarity and

difference, and significance. Section C comprises a choice of essays that relate to aspects of the

process of change over a period of at least 100 years (AO1). Most candidates appeared to organise

their time effectively and there was little evidence of candidates being unable to attempt all three

sections of the paper within the time allocated. Examiners continue to note that there are a

number of scripts that pose problems with the legibility of handwriting. Examiners can only give

credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop reasoned

inferences from the source for both enquiries and to evaluate the source thoroughly in relation to

the demands of the two enquiries on the basis of both contextual knowledge and the nature, origin

and purpose of the source. It should be reiterated that weight is not necessarily established by a

discussion of what is missing from a source. If the author of the source has omitted something

intentionally in order to modify its meaning or to distort the message of the source, then it will be

relevant to discuss that omission in reaching a conclusion regarding the use that a historian might

make of the source. However, commentary on all the things that the source might have contained,

but failed to do so is unlikely to contribute to establishing weight.

In Section B, examiners were impressed by the number of responses that clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question. However, as was noted in last summer’s report, weaker candidates often wanted to turn

questions into a main factor/other factors approach, even where this was not appropriate to the

focus of the question. The generic mark scheme clearly indicates the four bullet-pointed strands

which are the focus for awarding marks and centres should note how these strands progress

through the levels. Candidates should be aware of key dates, as identified in the specification, and

ensure that they draw their evidence in responses from the appropriate time period.

In Section C, candidates were better prepared this year to engage with the elements of the process

of change that are central in this section of the examination.This is a breadth question and the

questions that are set encompass a minimum of 100 years. Candidates are reminded that, as

pointed out in last summer’s report, this has important implications for the higher levels in bullet

point 2 of the mark scheme. To access bullet point 2 at Level 5 candidates are expected to have

responded ‘fully’ to the demands of the question. The requirements of questions will vary and key

developments relating to the question may be more specific to the entire chronological range in

some questions and options than in others. However, it was judged not possible for candidates to

have ‘fully met’ the demands of any Section C question unless at least 75% of the chronological

range of the question was addressed. To access bullet point 2 at Level 4 candidates need to meet

most of the demands of the question. It was unlikely that most of the demands of the question

would be met if the answer had a restricted range that covered less than 60% of its chronology.

In both Sections B and C when dealing with AO1, not all candidates demonstrated a secure

understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme. Some

candidates explicitly state in the introduction to the essay that they are naming the criteria that

they plan to use, when in actual fact they are referring to the issues or the factors that will be
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discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis on

which candidates reach their judgement, not the issues that are discussed in the process of

reaching that judgement.

Overall there continues to be challenging handwriting, poor spelling and errors in grammar and

punctuation. Paragraphing was missing from some responses. The last bullet point in the mark

scheme for Sections B & C includes ‘communicated with clarity’ and ‘well organised’ so the structure

of the response is key here. Very few answers included a plan and this was reflected in the

unstructured way that some questions were answered.
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Question 1 

Candidates were able to use the source to explain some of the benefits for the apprentices, such as

training, education and health. The aspect of the enquiry regarding organisation was not always as

equally addressed. Weaker responses relied heavily on summarising the source. The word

'benefits' was often interpreted very narrowly - leading to extended narrative on Greg and the set

up at Quarry Bank Mill. There was a lot of comment on the source's omissions - particularly in

regard to apprentices at other factories or that as the source was only focussed on one Mill it

offered no broader use, leading to some unfocussed essays. Also, comments on Ure’s position were

often stereotypical (or claimed simply that as a friend of Greg he was 'truthful'). At the mid level

these sections on provenance were still separate paragraphs rather than being used to weigh up

the enquiries. Stronger responses analysed the source in detail making the distinction between

benefits for Greg and for the apprentices themselves. They were able to link the organisation of the

system at Quarry Bank Mill to broader developments in the apprentice system. At the highest level

perceptive comments on Ure were woven into the response.
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This is a clear Level 5 response that considers both

enquiries in detail and brings in contextual

knowledge. The candidate considers the

provenance and weight of the source and uses this

to reach a well developed conclusion.

Make sure that you not only consider the

provenance of the source but also consider what

the implications of this are for the two enquiries in

the question.
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Question 2 

Candidates generally were able to use the source to address the two enquiries but not equally.

Some candidates dismissed the source for the purposes of revealing how workhouses were

regulated by saying it was just one workhouse. Other candidates focussed too much on what was

missing from the source to the detriment of not commenting on what it did show. At the lower

levels candidates tended to use the question as an opportunity to explain the causes and ethos of

the 1834 Amendment Act. The word 'regulation' was often interpreted very narrowly - leading to

extended narrative about M'dougal and his cruelty. There was a lot of comment on the source's

omissions - particularly in regard to abuses in Andover, leading to some unfocussed essays. Most

candidates commented on the position of Ralph Etwal as MP for Andover to be able to be informed

of what was happening, although few made any inference that he had not himself appeared to

have visited the workhouse and at the lower levels candidates simply stated that as an MP he was

likely to be ‘truthful’. The contextual knowledge used was not always clearly linked to addressing

the two enquiries. The higher level responses focused solely on how the source met the

requirements that made it useful to the two enquiries. They discussed provenance, noting inter alia

that the MP could criticise the regulatory system precisely because the Commission was extra-

parliamentary. That was used to evaluate the content of the source in terms of the two enquiries.

At each step they checked the inferences made with their contextual knowledge, measuring and

linking accuracy and value. The highest levels were achieved by those who did this efficiently and

with aplomb.
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This is a Level 2 response - the candidate uses too

much own knowledge in this response and does

not consider how these points can confirm or

challenge those made in the source. The

provenance is considered but in simplistic terms

only.

Don't write everything you know about a topic -

make sure your knowledge points are contextual

and are clearly linked to the source.
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Question 3 

This was the most popular of the Section B questions for 34.1. The candidates who answered this

question were generally knowledgeable about the ways the safety bicycle may have been

significant. Some of the candidates pointed to increased freedom to travel, changes in fashion,

development of tea rooms. Others supported their answer by considering sales and the cost of the

bicycle which meant it was only available to those who could afford it. Some candidates did not

balance the evidence against its significance with evidence in favour of it. At the lower levels

candidates focussed only on the detail of the bicycle and the consequent fashion changes. At the

higher levels candidates considered a range of factors that had an impact on the lives of women,

and went on to discuss the impact such independent mobility had on other means of

independence, notably work in the Suffrage movements.
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This response is clearly focussed on the question

and is well planned. There is plenty of supporting

knowledge and a well developed conclusion - a

Level 5 response.

Make sure you plan before you start writing - you

will have a stronger and more focussed answer if

you do this.
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Question 4 

This question was not widely answered. Candidates were generally able to point to rail

developments and tunnel building. Some were able to suggest that these developments were

limited because of competition from Stephenson and the eventual use of Stephenson’s rail gauge.

The development in steam travel was not usually as well covered but at the higher levels candidates

were able to discuss factors that may have helped or hindered such as the number of passengers

and the cost.
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Although this response is focussed it lacks some

detailed supporting evidence and only discusses

rail not passenger ships - a Level 3 response.

Make sure that your answer has range - plan

before you start writing so you can check.
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Question 5 

These Section B questions were equally popular for candidates sitting option 34.2. Candidates were

generally able to cite opposition from Oastler or Fielden against the Poor Law Amendment Act. Not

all candidates addressed the issue of widespread opposition, although some argued that

opposition might have not always resulted in riots as fear of the consequences may have stifled

some opposition. The notion that opposition did not occur everywhere or that some supported the

reform was sometimes omitted. At the lower levels candidates focused on reasons for opposition

rather than areas of and extent to opposition. There was some misunderstanding of key terms

such as 'rural'/'industrial' etc. Too few candidates were in a position to develop (and fewer still

moved on to discuss) criteria relevant to the question. At the higher levels responses dealt

impressively with geographical and economic factors leading to different levels of resistance to the

new poor law - hence dealing with the term 'widespread'. These candidates were able to look at the

diversity of opposition in terms of geographical distribution and socio-economic differences and

keep within the timeframe of the 1830s. Most of these noted Fielden’s opposition before 1834 as

well as after.
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This is a largely detailed argument which covers a

range of points both for and against the argument.

The candidate reaches a well focused conclusion

which is substantiated throughout - a Level 5

response.

Make sure that your conclusion is clearly focussed

on the question and has supporting evidence to

back up your argument.
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Question 6 

Candidates were generally able to explain what the reforms were and make an assessment of the

degree of success. Again criteria for judgements were often absent, with many preferring to jump

in with overview of the relevant and sometimes irrelevant reforms. Limitations of reforms were

largely based on limits of health provision through National Insurance. Many were keen to discuss

education reforms and Free School Meals and medical inspections to the detriment of more

relevant material. Pensions/labour exchanges and National Insurance were all well covered

although focus on the extent of impact was often not what candidates wanted to answer.

Limitations generally were often not treated separately and when they were it was often in the

most general way. The date range was sometimes an issue, with reforms such as the 1906

Provision of Meals Act erroneously included. Much of the maternal/infant and school-related

benefits, were enacted before the earlier date, and still focussed attention. The meaning of

'working class' was sometimes problematic, being taken to mean simply 'workers', which led to

some confused analyses. Strong responses assessed the key liberal reforms, often in turn -

exploring both their strengths and weaknesses in terms of improving lives. At the higher levels

candidates focussed on diversity within the provisions of the Liberal Reforms (who received and

who didn’t) and the benefits on offer. Some analysed the nature of, for example, pensions and

could infer that the mentality that underpinned it was not too far removed from ‘majority report’

ideas. These candidates further argued that the Old Age Pension did not make a substantial

difference due to life expectancy or to the restrictions on claiming. At the highest level candidates

did point out that the working class are a diverse group and the effect may have been different

related to industry or geographical factors.
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This is a solid Level 5 response - the candidate

clearly links the points made to the question

throughout the essay and uses detailed historical

knowledge to make the case. The essay is

analytical and well focused. The candidate reaches

a supported judgement and stays within the date

range stated in the question.

Make sure you double check the dates in the

question so that your examples are relevant

throughout your response.
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Question 7 

This question was the slightly more popular one in Section C for 34.1. Most candidates were able to

discuss factors related to the impact. A few candidates pointed out that the 1

st

 World War could

have had no impact on patterns of work prior to the outbreak of the war and hence other factors

would have been important by virtue of this, e.g. Arkwright’s water frame and the development of

the factory system. Candidates at the lower level dismissed or ignored the 1

st

 World War and cherry

picked other developments. At the mid level candidates were able to cover the chronology more

effectively. At the higher level candidates were able to compare earlier developments to the

significance and impact of the 1

st

 World War on working patterns to reach a substantiated

judgement.
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Here the candidate focusses clearly on the stated

turning point, considering both for and against,

before assessing the relative importance of other

turning points. The candidate covers at least 75%

of the time period with reference to trade unions

and developments in factories. A substantiated

judgement is reached - this enters the response

into Level 5.

The plan is key in these Section C responses - this

way you can check that you have the chronological

range necessary in your examples.
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Question 8 

This was the marginally less popular question in Section C for 34.1 but candidates who did answer

it were generally able to explain what the 1870 Education Act did. They did not always address

aspects to counter it such as lack of funding or significance of factory Act or Education reforms such

as the Fisher Act. A few candidates dismissed the Act entirely and simply discussed alternative

reforms, or focussed only on the 1870 Act and failed to compare other education acts to it. At the

higher levels candidates were able to draw out trends and to compare the 1870 Act to later reforms

throughout their response before reaching a substantiated judgement.
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Although the candidate has good range in this

response, the stated turning point is dismissed

once discussed and subsequent turning points are

not compared back to it. This slight lack of focus,

especially in the conclusion, means that this

response just enters Level 4.

Make sure you consider and refer to the stated

turning point throughout your response, especially

in your conclusion.
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Question 9 

A popular question which candidates were generally able to argue for or against. Higher level

candidates argued effectively that writers educated and used their influence to promote reform,

countering with the argument that there were limitations between the link with writers and reform

and that they did not provide a route to reform. Seldom was there reference to works like “Self

Help” or perhaps more tangentially “Efficiency and Empire” which largely argued against increased

intervention. These candidates suggested that the press could be clearly linked to reform with the

Times as an example and the ‘Great Stink’. Stronger candidates moved beyond Dickens and Gaskell

to consider Orwell, Mayhew and official reports. A few candidates dismissed writers and the press

as significant and proceed to write about other factors or did not address writers and the press

adequately. Mid level candidates had good contextual knowledge on the impact of writers however

they were not always focussed on the limitations of writers, these candidates just switched to

looking at other areas of importance. Candidates at the lower levels dismissed the given factor and

discussed the importance of other issues and thus did not fully focus on the demands of the

question. The biggest weakness in this question was the ability of the candidates to span across the

time period and the range of knowledge on writers and press was often underdeveloped, hence

the balance of some responses was rather skewed and essays became general.
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The candidate has a range of examples from

across the period and has sufficient focus on the

stated factor. There could be clearer reference

back to writers and the press when considering

alternative factors but the conclusion is well

supported and considered - this response enters

Level 5.

Make sure you have a range of examples from

across the date period - this is vital for a Section C

response.
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Question 10 

Most candidates were able to explain what the Public Health Act of 1848 did and to explain why it

might be significant and to discuss its drawbacks such as its permissive nature. The higher level

candidates argued effectively that although the 1848 Act was permissive it set the framework for

future public health legislation. At the highest level candidates linked the reluctance of government

in the 1840s following Chadwick and the Royal Commission to implement measures that

contradicted its laissez-faire doctrine. They also commented on the progression from 1832 to 1936

and noted the 1848 Act may have indeed been a turning point, which made subsequent Acts more

likely and better placed to have a positive impact. Again a few were able to link the development of

public health with the increasing franchise, and similar political and economic developments. Some

pointed to the 1866 and/or 1875 Act because of their compulsory elements being more significant.

Very few candidates seemed to really know how to judge significance and for most it became

largely an overview of all the relevant Acts and assessing their strengths and weaknesses. Many

took the line that 1848 was the most significant as subsequent acts simply built on it. Candidates

did not generally address factors before 1848 or take their response up to 1939 to cover the whole

period and this is something they need to be aware will hinder the quality of response. Another

issue was lack of focus on 'public health provision' and consequent lapse into discussion of medical

reforms or scientific developments without clear links to the question.
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This is a well focussed response that clearly

considers and critiques the stated turning point

before comparing its significance to other

significant turning points in public health provision.

The conclusion is substantiated and clearly

focussed with the candidate reaching a clear

judgement - a Level 5 response.

Make sure your conclusion weighs up the stated

turning point in the question and reaches a clear

judgement.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should ensure that they deal with both enquiries

Candidates should not simply paraphrase the content of the source; they should develop valid

inferences supported by the arguments raised in the source

Candidates should avoid stock evaluation, e.g. it is a newspaper report so it is exaggerated

because it is designed to sell papers

There is no requirement to argue that the source is better suited to one enquiry than the other;

any comments made in relation to this will be rewarded according to how they fit with the three

strands of the mark scheme.

Sections B and C

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels

Planning of essays will help candidates develop an analytical approach

Candidates must be aware of key dates, as identified in the specification, so that they can

address questions with chronological precision

Candidates should aim to range across the breadth of the chronology in Section C questions.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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