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Introduction

It was pleasing to see candidates able to engage effectively across the ability range in this, the
second year of the GCE Advanced Level paper 1D which deals with Britain, c1785-c1870:
democracy, protest and reform.

The paper is divided into three sections. Section A comprises a choice of essays that assess
understanding of the period in depth (AO1) by targeting any of the second order concepts of cause,
consequence, change and continuity, similarity/ difference and significance with a time frame of not
less than ten years. Section B offers a further choice of essays using an extended time frame of not
less than one third of that offered by the specification as a whole. Section C contains a compulsory
question which is based on two given extracts. It assesses analysis and evaluation of historical
interpretations in context (AO3). Candidates in the main appeared to organise their time effectively,
although there were some cases of candidates not completing one of the three responses within
the time allocated. Examiners did note a number of scripts that posed some problems with the
legibility of hand writing. Examiners can only give credit for what they can read.

Of the three sections, candidates are generally more familiar with the essay sections, and in
sections A and B most candidates were well prepared to write, or to attempt, an analytical
response. Stronger answers clearly understood the importance of identifying the appropriate
second order concept that was being targeted by the question. A minority of candidates, often
otherwise knowledgeable, wanted to focus on causes and engage in a main factor/other factors
approach, even where this did not necessarily address the demands of the conceptual focus.
Candidates in the main were able to apply their knowledge and understanding in a manner suited
to the different demands of questions in these two sections in terms of the greater depth of
knowledge required where Section A questions targeted a shorter period, as compared to the more
careful selection generally required for the Section B questions covering a broader timespan.

Candidates do need to formulate their planning so that there is an argument and a counter
argument within their answer; some candidates lacked sufficient treatment of these. The generic
mark scheme clearly indicates the four bullet-pointed strands which are the focus for awarding
marks and centres should note how these strands progress through the levels. Candidates do need
to be aware of key dates, as identified in the specification, and ensure that they draw their evidence
in responses from the appropriate time period.

In Section C, the strongest answers demonstrated a clear focus on the need to discuss different
arguments given within the two extracts, clearly recognising these as historical interpretations.
Such responses tended to offer comparative analysis of the merits of the different views, exploring
the validity of the arguments offered by the two historians in the light of the evidence offered by
both the extracts, and candidates’ own contextual knowledge. Such responses tended to avoid
attempts to examine the extracts in a manner more suited to AO2, assertions of the inferiority of
an extract on the basis of it offering less factual evidence, or a drift away from the specific demands
of the question to the wider taught topic.
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Question 1

Question 1 asked candidates to consider how accurate it is to say that in the years 1852-67 the
most significant factor driving parliamentary reform was campaigning by the Reform League. This
was the less popular option in Section A but was generally handled well. At the top end candidates
could offer some good detail on the Reform League and rightly pointed out that it was only a factor
after 1865. There was good knowledge also on inter-party rivalry and the changing national mood
for reform among the middle-classes. In the middle of the range more emphasis was laid on the
other factors influencing parliamentary reform than the Reform League, and their significance
tended to be stated. Less successful candidates showed some confusion and wrote about the
Reform Union instead of the Reform League and vice versa.
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Examiner Comments

This response illustrates some of the common
features of a more successful answer to question
1. The candidate offers good information on the
Reform League and analyses both its strengths
and weaknesses. The comparison with the Reform
Union is also secure. The other factors selected
which drove electoral reform are well chosen and
show some analysis. Not all the information about
the provisions of the 1867 act is accurate and the
reasoning is a little less secure so that evaluations
are only partly established. This response is secure
on the 4 bullet point descriptors in the mark
scheme and therefore was awarded a mark at the
top of level 4, 16 marks.
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< Examiner Comments

This is an extract taken from a substantial and
secure level 5 response which illustrates a good
focus on the question.

This candidate clearly felt, and rightly so, that there
was not quite enough on the Reform League at the
start of the answer. This is shown by the editing of
this part of the answer. However, the candidate
does keep a good focus on the Reform League by
consistently comparing it to other factors driving
reform. The quality of discussion and argument
earns the response level 5, but the examiner felt
that not enough was done on the strengths of the
Reform League. This response was awarded level
5, 18 marks.

The stated factor, the one given in the question,
has to be dealt with fully. The importance of this
particular factor should be analysed
comprehensively because this is what the other
selected factors must be compared to.




Question 2

Question 2 asked candidates to consider how accurate it is to say that Luddism, in the years
1811-17, was remarkably similar to the Swing riots that took place in the years 1830-31. This
question proved to be accessible and popular. The more successful candidates had a tight focus on
the second order concept of similarity/difference and largely satisfied the indicative content of the
mark scheme, offering information and analysis on both sides of the question. Less successful
candidates often gave accurate information on Luddism and the Swing riots but were less able to
sustain clear and telling comparisons. At the bottom end there was often a lack of secure
knowledge regarding geography and causation and the main focus tended to be on violent
methods of protest.
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Examiner Comments

This extract is from a secure level 4 response that
makes broadly accurate comparisons between
Luddism and the Swing riots. The response looks
at some key issues and offers a reasonable
analysis of some causes, methods and government
response. There is sufficient knowledge to meet
the demands of the question although the range
and depth is limited. The response is fairly
successful in establishing the criteria by which a
judgement can be reached, and organisation and
communication are good. This response was
awarded level 4, 14 marks.
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ResultsPlus

Examiner Comments

This response is from a very successful candidate
and is something of an exemplar for how this
question can be handled. The introduction
establishes the broad context of the period and
this informs the analysis throughout. The range
and depth of the evidence is excellent and

provides the basis for some sophisticated analysis.

The issues examined are well selected and serve
the focus of the question well. The second order
concept of similarity/difference is the constant
centrepiece of the answer. Discussion and
evaluation lead to a sustained conclusion. This
response was awarded level 5, 20 marks.




\ ResultsPlus
) Examiner Tip

The evidence selected to answer a question should
always be sufficient to meet the demands of the
question This means it should be enough to
analyse for strengths and weaknesses and discuss
how it should be interpreted. Too little evidence
leads candidates to assert its importance, too
much leaves little space for evaluation and
comparison. Planning is essential.
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Question 3

Question 3 asked candidates to consider whether campaigning individuals did more to help those
in poverty than government did in the years 1834-70. This was an accessible question. At the top
end candidates tended to discuss the laissez faire ideology that dominated government thinking,
and counter posed this to the likes of Mayhew who analysed the causes of poverty. A few
mentioned the work of Chartists and the early socialists. Successful candidates were able to offer
evidence about government reforms affecting cities, sanitation and health and linked this to the
plight of the poor. Some argued that the PLAA was in fact a way to alleviate poverty. A number of
candidates were dismissive of government reforms and focussed on the punishment of those in
poverty through the workhouse regime. There was some confusion in the mid-range by candidates
who cited Malthus and Bentham in the same bracket as Robert Owen and asserted that
Utilitarianism was mainly about helping the poor. Some candidates assumed that campaigning
individuals ,as a whole, were on the side of the poor, rather than seeking to offer solutions to
poverty generally. Knowledge of Dickens and Angela Burdett-Coutts was usually secure. At the
bottom end descriptions of the Andover workhouse scandal were common but the focus of the
guestion was missing.

26 GCE History 9HIO 1D



1tmmwmwmmuwmmm
Samuet dmites and Riohaurd Qaster od more. ko hip Hhose.
O paverhy dunng. He (fean (82110 Hhan e gmemmﬁ'x\h:
Dorhapa (VI (o] gmmmmmj U onHhe. poorak e
fme....

ﬁnmo& okenp mmumm suhomiﬂnpmta hQLP
dhe paor way. Ruohaud. 0%&%&&(\%&& Muonaet Laglies .

m;emmt muxe ok The New Pamr kc;m amm H\ga
here Jhousol o no More oukd.oor teuRf GG LAAKRANL. Pna
plemetoion. of workinausea. for the Poor. “Tnad W .
UUNOEERAAON cgpenie (N Hhe. (hals nasaseol norbh (pouhiic-
Aarli bocune worchounes. ot £ 6200 fAlh to hid).....
manmxo(mmmw ommqu@.a

matm bhe ns NEROIA. 0!« uxm N powm}m he. nm-H\w
e ok o QARanvenesd o Hhe. VW Poor. Lo, £OC ..
exarpte, Qastler Wit a tetier Yo Leeon Meay. (...

AEwa paper Ok Fhe Nme) 4 touhing +he oo Dt o the

GCE History 9HIO 1D 27



28

M@%p&&%ﬂenmpm%me}{’erbb% \SMSH\Q |
worfchouse SYSEEM W Ay @akoblhRA AT ke Rorth. ..
T g UGS H& 400k o} (MPOLK $hib. UMPAXGUNG...
fad . essenhal. um%qmchmm&mm pmmm

Pc;dmom\u.& ka%pmo',um mpubumm.h
Jueh o QUi Ttk by Qhourten Duokens (publiehed U
Lm)mmmcma-(e ). ‘Poatand Preoent: &:Hrﬂmm
tamw%hkkm Pl o £ oor (o bt abaik ohanQe:
For exaumple. (n Qroyle'y. ' Faskang Presefk’ he stakes hak.

ploce fer £he poor NERoIROL fo b ehanged, fer amore.

pRUemohe appradi. Alkhaugh Hud hod. o moug nal -
mpack on. those Yho Hool Hh& prubicouhon A the Iong..

frema A CmpAKYNIIGMNIOD N0\ QomPIARA -HfeR
ALEROUg. £ QIR kgnatale WEkoum. Qpbbm mh&
Arakedl thad Hn& New Roor Aowd belmuyect Hhe . wwpgm\
" behuen neh and Poor Mok Hhek, WAL
Aproft ROOROMSY (. Kines of essl, foak mpx‘b&&m%m

eck Hmmm mwgammw u\&f\@«%@

(i: Qnbeaeen thok H\e gwemmnx umwmwwm~
Qlfechve . POMNG- 1 AP Phoye X poverhy (NN YR0 .

GCE History 9HIO 1D



(Section B continued) l&Sh*’lOMﬁh&h&r\rLﬂmthpgor@
svice naolen and cnstoent ! olmaam{-h&mcgpkm{.m .....
AU These Qutlookes AATtOIRCLENRLE FRARUTAR . 0T 400k,
¢hereof. taneeclh of the poor-adhet fram. (830-10. Sawewer, .
Jnoult honges meant: Hhak bhe powmmwmm .....
For exaumpie, dhe repeou af Hhe Com Lo (0 1846 meank..
thak the cost of ving Aeereard o Hie pnXe. o) breodl....
deareasOL HLUS MO dhe Aaeaer Hhe poor rr\cugmmua.
QML RAGUNONOL, 1\ \BUL, ouTloor (UARE mmm\a
YU Cn ordRr o dehishy e Boaud. of AAURRNWN....
wordeQ! fo.eonfrdt ouddhgor peuef. 1t wawd. Hhere b be.
QeurTre foday. Fk ARopLte AMAUA Short LM ONGNGL) .
the povemmek Aol WHE 1. heap He PooTas £hRre. QLY ..
Witte poshicod i to. Sewever, dhe. gemment. wm
Were A o mq_ﬂoo.cm o poor (n LonEom, L AN SN
AAnpo. ok Hhesghook:
Hetvener AddUIonoly, ngmgmm m\g ml\m AWJK\M
Somuel dmates hook o S0Ue W Palk i e 0ng fermalie.
t2 hub book * Jetd Help: pUbUNED L AR5, (k. HUb .
Grgued Hok $H& poor Mk MR hImARLIRs A \Lel) WD,
Sohheo M. Mmfj:m mmqe&;mm O O RO AR .
pasthon. Yuwsver At mode Q. more PAkINOLINC
appach o the oot muﬁ%m the famautgn.ol. the
Oauning Ot sahon Soceing on A96.4 (Mhoh Workedl.
mt&hmmmaorﬁmm&%bmmmummm%

GCE History 9HIO 1D 29



(Section B continued) mkMMQENMKﬂWQImA\WkQQlt@M .....

m&wwmwwtmﬂpw&@ow .............................................

ResultsPlus

Examiner Comments

This response is illustrative of the way that the
more successful candidates handled this question.
The obvious feature of the response is that it is
well ordered and communicated and there is a
reasonable focus on the actions of government
and individuals. The campaigning individuals
selected are not typical of most candidates
however. Dickens and Smiles are there but Adler,
Oastler and Carlyle were not the favourites for
inclusion. It is important to know something about
the individuals selected and to be able to show
what difference they made to the plight of the
poor. This response is only partially successful in
this regard. This answer is better than many were
at dealing with the government response and
offers some evidence and argument. This response
was awarded level 4, 15 marks.
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This is an interesting example of a response which
achieved level 5 because of its evaluative and
argumentative qualities. The candidate clearly
understands the demands of the question and is
able to offer informed analysis on the issues
selected, although this is not as extensive in range
and depth as many in level 5 were. The strengths
of this response are that the evidence selected is
focussed on the demands of the question. The
individual campaigners are correctly identified as
helping to change attitudes and provide practical
help. The government response is argued to have
been unsympathetic to the poor and this position
is supported by evidence and discussion. However,
a case can be made to defend the government
who were managing a totally unprecedented
situation of rapid industrialisation and the
attendant social ills. The examiner judged the
argument to be slightly unbalanced. This response
was awarded level 5, 17 marks.

“ Plus
\ Examiner Tip

Campaigning individuals are an important
consideration for many topics within this
specification. Candidates should know the
biographies of the individuals they write about and
avoid simply asserting that they were 'good guys'.
Frederick Engels and Charles Dickens can both be
called campaigning individuals but there is
historical debate about which of them campaigned
more effectively. If you cite both of them some
discussion will be necessary about their different
contributions.
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Question 4

Question 4 asked candidates to consider whether the development of New Model Unions was the
most important achievement of trade unions in the years 1785-1870. At the top end candidates
were able to include trade union achievements from across the period and weigh these against
good detailed evidence concerning the NMUs. Most candidates were able to elicit what was
important about the NMUs and how they were a clear departure from previous trade unionism and
a model for future ones. Less successful candidates did not have enough knowledge to meet the
demands of a broad time frame and few other examples of trade union achievements were
offered. On the whole candidates were well prepared for this question and it seems to have been
the choice of the more able candidates.
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%Z ResultsPlus
Examiner Comments

This is an example of a response for one of the
slightly less successful candidates. The candidate
clearly has a broad understanding of the question
and provides mostly accurate information to
answer it. Relevant issues are considered and
there is some attempt at analysis. However, parts
of the argument are unclear and lack precision.
This response was awarded level 3, 11 marks.
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</£Z ResultsPlus
Examiner Comments

This response is fairly typical of answers in level 4.
Key issues relevant to the question are analysed
but not explored very far. The salient features of
the NMUs, GNCTU and TUC are analysed but there
is nothing from the earlier period. The criteria by
which the answer can be judged are present and
this all leads to a reasoned judgement. This
response was awarded level 4, 15 marks.
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This is an extract from a response written by one
of the more successful candidates. Relevant issues
are explored with a sustained analysis and the
candidate has done a very good job of relating
trade union developments in the 1860's to
parliamentary reform and changing government
attitudes to trade unions. This response is a good
illustration of detailed evidence being combined
with strong evaluative skills. The extract has left
out the candidate’s offering on earlier trade union
achievements. This response was awarded level 5,
20 marks.

When answering a question with a time frame that
covers the entire specification the selection of
evidence is the crucial skill that can make all the
difference. Many candidates struggled to find trade
union 'achievements' in the early part of the
period. Obviously, this is because the hostility of
the government was a huge obstacle. In this sense
the achievements were on a much smaller scale
than in the period of the 1850s when Britain was
the workshop of the world and skilled labour had
more clout. Small examples from the earlier period
are not insignificant but highly important as they
display great tenacity and devotion to an ideal. The
Tolpuddle martyrs are still celebrated to this day
for showing the courage to face severe penalties in
founding a union.




Question 5

Question 5 asked candidates to use the extracts and their own knowledge to consider the view that
the abolition of the slave trade was due to ‘the desire of the middle-classes for humanitarian
reform’. Answers to this question were an improvement on last year and the majority of candidates
provided an extract driven response with some accurate contextual knowledge. The more
successful candidates focussed on the interpretations and were able to use the extracts to produce
debate and discussion. Less successful candidates tended to quote the relevant points in the
extracts and then use their knowledge to judge the accuracy of them, often linking the extracts and
their knowledge with “this is true”. At the bottom end candidates gave an account of the abolition of
the slave trade, often from their own knowledge, and mentioned the extracts only in their
conclusion.
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5 In the light of differing interpretations, how convincing do you find the view that
the abolition of the slave trade was due to ‘the desire of the middle-classes for
humanitarian reform'? (Extract 1, lines 12-13).

To explain your answer, analyse and evaluate the material in both extracts, using your

own knowledge of the issues.
(20)
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% ResultsPlus
Examiner Comments

This is an example of a level 3 response. The
candidate has gone about it in broadly the right
way. The two extracts are shown to hold different
views and some of the important points from the
extracts have been selected. The own knowledge
deployed is less than we would expect at level 3
but the candidate has offered a valid, if limited
critique of extract 2 by discussing the effects of
slave rebellions on the government and arguing
that evidence cited to show the failure of
parliamentary action could be interpreted as
persistence. This is not developed very far and the
conclusion attempts a judgement by using a little
unconsidered evidence. This was awarded level 3,
10 marks.

GCE History 9HIO 1D 53



5 In the light of differing interpretations, how convincing do you find the view that
the abolition of the slave trade was due to ‘the desire of the middle-classes for
humanitarian reform’? (Extract 1, lines 12-13).

To explain your answer, analyse and evaluate the material in both extracts, using your
own knowledge of the issues.

(20)
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ResultsPlus

Examiner Comments

This is an example of an answer in the mid-level 4
range. The candidate has demonstrated
understanding of the extracts and analysed some
of issues of interpretation within them. The
integration of the candidate’s own knowledge is
partially successful, although the desire to discuss
the economic debate has taken the focus off the
interpretations on the extracts a little. This was
awarded level 4, 14 marks.
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ResultsPlus

Examiner Comments

This is an extract from a level 5 response which
illustrates the features of interpreting the extracts
with confidence and discrimination; integrating
own knowledge with the arguments in the extracts;
and presenting sustained evaluative argument.
Had this response had a full and sustained
conclusion it would have been given full marks.
The response was awarded level 5, 18 marks.

‘ ResuitsPlus
Examiner Tip

Historians love argument. Historians can agree on
the evidence and acknowledge common historical
facts, but interpreting the evidence involves
argument. Historical argument is therefore what
historians do. Of course this requires good
knowledge of the subject too, so that the argument
is anchored on evidence, but then the fun begins.
The candidates that do well on Section C questions
enjoy the discussion. Imagine that you are in a
discussion with the authors of the extracts. Bounce
their arguments off each other and help them out
with your own knowledge and criticism. Then you
offer a judgement on the debate over all. Learning
technique and the appropriate language is
important, but make it blossom with a good
discussion. Don't forget - examiners are historians
too - and we love a good controversy.




Paper Summary

Based on their performance on this paper, candidates are offered the following advice.
Section A/B responses:

Features commonly found in responses which were successful within the higher levels:
* Candidates paying close attention to the date ranges in the question

* Sufficient consideration given to the issue in the question (e.g. main factor), as well as some other
factors

¢ Candidates explaining their judgement fully - this need not be in an artificial or abstract way, but
demonstrate their reasoning in relation to the concepts and topic they are writing about in order
to justify their judgements

* Focus carefully on the second order concept targeted in the question

* Give consideration to timing, to enable themselves to complete all three question with
approximately the same time given over to each one

* An appropriate level, in terms of depth of detail and analysis, as required by the question - e.g. a
realistic amount to enable a balanced and rounded answer on breadth questions

Common issues which hindered performance:

* Paying little heed to the precise demands of the question, e.g. write about the topic without
focusing on the question, or attempt to give an answer to a question that hasn't been asked -
most frequently, this meant treating questions which targeted other second-order concepts as
causation questions

* Answering a question without giving sufficient consideration to the given issue in the question
(e.g. looking at other causes/consequences with only limited reference to that given in the

qguestion)

* Answers which only gave a partial response, e.g. a very limited span of the date range, or covered
the stated cause/consequence, with no real consideration of other issues

* Assertion of change, causation, sometimes with formulaic repetition of the words of the
question, with limited explanation or analysis of how exactly this was a change, cause, of the
issue within the question.

* Judgement is not reached, or not explained

* Alack of detail

Section C responses:

Features commonly found in responses which were successful within the higher levels:

¢ Candidates paying close attention to the precise demands of the question, as opposed to

seemingly pre-prepared material covering the more general controversy as outlined in the
specification
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* Thorough use of the extracts; this need not mean using every point they raise, but a strong focus

on these as views on the question

A confident attempt to use the two extracts together, e.g. consideration of their differences,
attempts to compare their arguments, or evaluate their relative merits

Careful use of own knowledge, e.g. clearly selected to relate to the issues raised within the
sources, confidently using this to examine the arguments made, and reason through these in
relation to the given question; at times, this meant selection over sheer amount of knowledge

Careful reading of the extracts, to ensure the meaning of individual statements and evidence
within these were used in the context of the broader arguments made by the authors

Attempts to see beyond the stark differences between sources, e.g. consideration of the extent to
which they disagreed, or attempts to reconcile their arguments

Common issues which hindered performance:

Limited use of the extracts, or an imbalance in this, e.g. extensive use of one, with limited
consideration of the other

Limited comparison or consideration of the differences between the given interpretations
Using the extracts merely as sources of support

Arguing one extract is superior to the other on the basis that it offers more factual evidence to
back up the claims made, without genuinely analysing the arguments offered

Heavy use of own knowledge, or even seemingly pre-prepared arguments, without real
consideration of these related to the arguments in the sources

Statements or evidence from the source being used in a manner contrary to that given in the
sources, e.g. through misinterpretation of the meaning of the arguments, or lifting of detail
without thought to the context of how it was applied within the extract

A tendency to see the extracts as being polar opposites, again seemingly through expectation of
this, without thought to where there may be degrees of difference, or even common ground
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Grade Boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

GCE History 9HIO 1D 67


http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

Pearson Education Limited. Registered company number 872828
with its registered office at 80 Strand, London WC2R ORL.


http://www.tcpdf.org



