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Introduction

How should I use this outline Scheme of Work?

· Edexcel has developed this outline Scheme of Work based on feedback from teachers who told us they would like a ‘starting point’ to develop their personal and departmental Schemes of Work. 

· The outline Scheme of Work is in Word format, and is easy to adapt to your own specific needs.

The outline Scheme of Work provides a general outline for teaching, based on 1 teacher with 4-5 hours contact time with students per week.  The work assumes time for homework and individual research of approximately 1-2hrs a week.  The outline scheme of work assumes the equivalent of approximately 10 weeks for Unit 2 – see below:

*Note: The timing of 10hrs does not take into account the time required for fieldwork and associated research

· Although all 4 Units are shown in this scheme of work, you are required to choose 2 from 4 as indicated on p. 31 of the specification.  The suggested time scale should take account time for fieldwork.

· In the column headed ‘Spec’ the numbers refer to the sections of the Specification e.g. Number 2.1 is Unit 2, Section 1 Extreme Weather Watch

· Learning outcomes identify what students might be expected to be able to do. Teaching and Learning Activities suggest some possible approaches to achieving the learning outcomes, and some suggested resources. The ICT column identifies key websites. 

· As teachers, schools and colleges have very different policies on the format and production of Schemes of Work, you may wish to change the format of the table. This can be done by inserting columns, changing column headings, and cutting and pasting. 

· Common alternative / additional column headings are:

· Assessment

· Assignments

· Differentiation

The outline Scheme of Work has been specifically designed to provide teachers with a starting point, from which to build their own Scheme of Work. Teachers should add in their own existing resources, and new resources developed for this specification. Some suggested sources are:
· Geography Review and other periodical articles.

· Powerpoint presentations

· Page numbers and resources from a range of textbooks, both existing ones and those planned for the New Specification.

· Links to the Sample Assessment Materials

· Websites

· Worksheets, Geofiles, Geofactsheets and other resources. 

Lastly, please note that this Scheme of Work is an outline to aid your planning. It is not intended as a definitive document.  Suggestions for teaching and learning activities are merely that – suggestions.  In many instances there perhaps too many activities to reasonably cover in the time, so teachers are invited to pick and mix. Teachers must use this outline in combination with the published Specification Edexcel Advanced Subsidiary GCE in Geography (8GE01).
You will find links to additional resources and website in the ‘Unit 2 Resource List’, which should be used in conjunction with this resource when developing a Scheme of Work.
Items which are in bold are direct signposted opportunities for candidates to undertake fieldwork and research.
Note there may be some overlap with work from UNIT 1, e.g. researching impacts of hydro-meteorological events. Use this as an opportunity to reinforce particular ideas and concepts. There is also CONSIDERABLE OVERLAP between many of the topics and themes within units, e.g. Coasts and Rebranding. Teachers should use the fieldwork as an opportunity to develop and enhance local case studies, rather than trying to introduce entirely examples. 

Scheme of work for Unit 2: Geographical Investigation
	Unit 2 (6GE02) GEOGRAPHICAL INVESTIGATIONS

	Week
	Spec
	Learning outcomes
	Teaching and Learning Activities
	ICT / websites

	1-2
	
	WHAT IS FIELDWORK AND RESEARCH?

· The broader notion of primary, secondary and research overlap.

· Range of data sources and their reliability and potential pitfalls.
· Function and usefulness of GIS and electronic maps.
· Core internet sites, e.g. OS, census etc that can form the basis of research.
· Fieldwork data collection techniques, including role of sampling and a brief consideration of statistics.
	· What is primary, secondary, quantitative and qualitative – develop a matrix to describe each one. 

· A virtual fieldtrip to a range of locations in both physical and human contexts to look at types of questions that may be relevant

· Exposure to different approaches to sample, i.e. systematic, stratified, random etc.  How and why they might be appropriate.

·  The use (and miss-use) of different statistical techniques; limitations of BASIC stats.  Work-up simple exercises.

· Range of presentation techniques available – produce an annotated critique. 

· Using the internet for research – create a user guide: advantages and disadvantages.

	· Some key websites for geo-demographic data:

1. www.statistics.gov.uk (National Statistics)

2. http://www.ccg.leeds.ac.uk/teaching/chcc/index.html (Online census atlas)

3. http://www.upmystreet.com/enter-location/local/my-neighbours/l/ 

GIS / Map sites

1. www.ordnancesurvey.co.uk – useful ‘Get-a-map section’

2. http://maps.google.co.uk/ - Google maps
3. http://local.live.com/ Windows Local Live

	OPTION 1 - EXTREME WEATHER

	3
	1.1
	EXTREME WEATHER WATCH

· Understand the concept of extreme weather in terms of magnitude, frequency or duration.

· Be familiar with the geographical distribution of particular types of event, e.g. hurricanes, tornadoes, droughts.

· Have some understanding of the causes of events, although they do not need to know the detail complex meteorology.
	· Undertake fieldwork and research of weather recording (e.g. weather diary) or microclimate study.  Students could look at the range and types of recording equipment, reliability, costs etc.  Observations should be carried out for at least a period of one week to observe changes.

· Create a table which looks at the differences between hurricanes, blizzards, ice storms drought.

· A range of case studies might be approached, e.g. Atlantic and Caribbean hurricanes from a previous year(s) (looking at damage, speed, predictability etc).

· Also a study of drought case studies, e.g. SE England vs African Sahel or Monsoon Asia.
	· A personal look at http://www.personal.dundee.ac.uk/~taharley/britweather.htm weather and why it is so fascinating

· Met Office - http://www.metoffice.gov.uk/climate/uk/extremes/index.html Extreme weather section.   Also see http://www.metoffice.gov.uk/climate/uk/index.html which gives ‘expected’ climate. Useful for looking at weather anomalies. 

· Various USA hazard sites, e.g. NOAA etc http://www.noaa.gov/  can be used to research.

	4
	1.2
	EXTREME IMPACTS

· Impacts of extreme weather are related to a number of factors, e.g. severity / magnitude of event.

· How scales can be used to quantify the magnitude and relate to impacts, e.g. Saffir-Simpson and Fujita

· Study into impacts for 3x case studies – focus on effects on homes, businesses, infrastructure, environment / ecosystems, health, quality of life etc.

· Level of economic development has close links to vulnerability (also at a intra-country scale). 

· Level of development may also control costs of impacts.
	· Fieldwork on a study of flood impacts, e.g. small stream or larger catchment.  Opportunities for land-use mapping, risk calculations, oral histories, video interviews etc.   Catchment management approach.

· Discussion / individual research and later table / matrix as to the range of social and economic impacts  also shorter vs longer term effects.

· Create maps of distribution of impacts.  Colour code / key out according to level of development, type of weather hazard event, degree of impact (cost vs loss of life) etc. 

· Internet / book and article research into hurricane OR tornado – create a mini hazard fact sheet on single sheet of A4 AND similar research into heat wave OR drought.
	· See - Association of British Insurers (ABI) “The financial risk of climate change”  (2005) for information about likely impacts from flooding.  www.abi.org.uk 

· Other general flood items at www.parliament.uk/documents/upload/postpn289.pdf which is a downloadable article.

· http://msngreenuk.spaces.live.com/blog/cns!B8EC1802BC1616FE!247.entry an article / blog which examines the impact of flooding on wildlife.

· Dartmouth Flood Observatory http://www.dartmouth.edu/~floods/ 

· National Rivers Flow Archive to get time series river data.  http://www.nwl.ac.uk/ih/nrfa/webdata/index.html 

	5
	1.3
	INCREASING RISKS 

· How increasing risks are linked to: climate change, population growth and poor land management.
· Influence of meteorological causes vs physical causes, e.g. geology, vegetation, slopes etc.  
· How different shapes of hydrographs can be important in determining the nature of a flood and its immediate surrounds.
· Role of urbanisation (conflicts with planning and need for more housing).
	· Local river fieldwork, e.g. calculation / estimation of discharge and bank full levels; survey of land-use at risk immediate to floodplain (link to fieldwork in 1.2).  Also opportunity to use hardware models to make predictions about different types of flood. 

· Research on risk; use of Environment Agency flood risk maps and global warming impacts from the Hadley Centre (drought, floods etc.)

· Glossary of flooding terms can be developed and then tested through the use of word-searches or crosswords.

· Use of case studies to see the impact of meteorological causes and role of physical characteristics of catchments – students work in small groups to produce brief 6-slide PowerPoint presentation.

· Use of old maps for an area to see how development has inevitably occurred on the floodplain
	· The Environment Agency have an interactive flood map (basic GIS) – with a postcode-driven search engine on their home page http://www.environment-agency.gov.uk/ or go to this link to search by area http://maps.environment-agency.gov.uk/wiyby/mapController 

· Get secondary river flood data from the National Rivers Flow Archive http://www.nwl.ac.uk/ih/nrfa/webdata/index.html Available for selected rivers, show daily discharge data, held for a number of years.

· Old-maps website http://www.old-maps.co.uk/ to get maps about 100 years old.  

	6
	1.4
	MANAGING EXTREME WEATHER

· Range of management strategies that can be applied – high and low cost, high and low visual impact etc. 

· Importance of new technology in community preparedness, event forecasting and reducing impacts

· Role of sustainable and longer term (lower impact?) solutions
	· Interviews with representatives from local Environment Agency – discussion of warning systems, technology / monitoring etc. 

· Visit and evaluation of the range of local flood defences, e.g. hard vs soft engineering approaches

· Brief comparison of 2x contrasting case studies, e.g. East Africa vs SE England.  Tabulate and summarise – how are there different management techniques, e.g. water conservation, changing farming techniques.

· Research examples of drought resistant crops; also carry out a review of the NOAA approach to forecasting and preparedness.

	· http://www.geoprojects.co.uk/Keyfile/KeyBoscastle.htm a series of flood case studies 



	OPTION 2 - CROWDED COASTS

	3
	2.1
	COMPETITION FOR COASTS

·  Appreciate a range of coastal types in terms of physical characteristics, e.g. erosional vs depositional and corresponding rural vs resort.  Some may have higher economic value than others, whilst others offer more recreational potential.

· Nature and variety of coastal ecosystems – ecological value, uniqueness / rarity and sensitivity etc.

· Nature of coastal development in terms of historic growth (e.g. suitable land) and more recent tourism.  Pressures and benefits associated with change.

· Understanding of coastal growth both in terms of resident population (role of migrations) and tourism.
	· Fieldwork looking at changes over time, e.g. annotated maps and basic land use survey. Could be combined with interviews / blogs of visitors / residents / hoteliers etc. Research into contrasting location abroad – how and why is it different?

· Compare 3 x high value coastal environments, e.g. mangroves, reefs, salt marshes etc and develop a table which shows features, opportunities, pressure and value.

· Select 2 x contrasting coastal towns / cities (e.g. UK vs Spain) and briefly chart changes in their population (including role of migration) and popularity over time.  Geodemographic data can be used to ‘profile’ likely residents.
	Two sites that give interesting geo-demographic data are

· Upmystreet http://www.upmystreet.com/ 

· E-profiler from ‘Spatial Literacy’ http://www.spatial-literacy.org/ 

· FSC www.field-studies-council.org has some good fold-out keys for use on CBD and land-use – price £2.50

· Do a Google image search to create a picture board of 8 x different representations of coast.  Develop the idea further by using Google Earth or similar to locate the images.

· Article - The seaside resort: a British cultural export.  http://www.history.ac.uk/ihr/Focus/Sea/articles/walton.html 



	4
	2.2
	COPING WITH PRESSURE 

· An appreciation that coastal zones are particularly attractive for growth and development, therefore there will be pressures on space.

· Many coastal resorts show land use zonation.  There may be a decay in property / rental value with increasing  distance from the coast.

· Role and importance of planning control (complexities and possible inadequacies).  Problems associated with lack of space (inland building); possible risks of flooding etc when not suitable site.

· Costs and benefits of coastal development.


	· Fieldwork related to a basic ecological survey of habitat(s). Fieldwork may build on land use mapping in 2.1 to look at architectural changes.  Research into a contrasting coastal zone, e.g. problems of over use of resources.

· Building on work 2.1, collectively research and then discuss the similarities and differences between 2-3 costal resorts in terms of : (i) patterns of land use (e.g. use Google Local), (ii) locations of hotels / B&Bs etc, (ii) key features, e.g. piers, amusement arcades.

· Research local newspapers, blogs and forums to find out about particular issues, especially related to growth and new housing schemes.

· Develop a case study to look at the costs and benefits – use CBA + conflict matrix and values analysis.
	· CABE – architectural design , including some good packs. 

· FSC www.field-studies-council.org has some good fold-out keys for use on sand dune surveys – price £2.50

· Google local maps – zoom into the highest resolution 

· www.voa.gov.uk is the valuations site where you can search for council tax bands and business rates. 
· Use Panoramio / Flickr / Geograph to research images of ‘photo-tourism’ – i.e. what makes a place iconic or special in the eyes of tourists.

· Virtual field-trip to coastal sand dunes http://www-biol.paisley.ac.uk/bioref/Habitats/dunes1.html - shows the importance of the coastal resource. 

· A useful Wiki article on cost benefit analysis.  http://en.wikipedia.org/wiki/Cost-benefit_analysis

	5
	2.3
	INCREASING RISKS

· Growing coastal development and pressure can lead to increasing rates of erosion and problems of flooding (NOT RIVER). 

· Students should appreciate the problems for people associated with both coastal retreat OR coastal flood risk at a small scale.
	·  Fieldwork and research focusing on both causes and effects of increasing risks, e.g. wave impacts, beach morphology etc; also quality index of sea defences.  See Getting Started, page 42 for more details. 

· Create simple fact sheets (paragraph on each) looking at: (i) rapid coastal erosion, e.g. US east coast, (ii) rising sea levels and storm surges, e.g. London & Thames barrier. (iii) localised impacts of tsunami, e.g. Indonesia.  Focus on social, economic and environmental impacts. Colour code.

· Produce a evaluate summary as to which type of hazard / risk is most worrying? How might this vary with different levels of development?

	·  Thames barrier

· From the University of Hull a basic, but interactive site http://www.herb.hull.ac.uk/erosion/index.htm illustrating loss of land as a result of erosion. 

· Another resource which highlights rapid rates of coastal erosion http://www.fortunecity.com/greenfield/ecolodge/25/erosion.htm - easy to use.

· For a detailed review of Heritage Coasts (2006) visit http://www.countryside.gov.uk/Images/Heritage%20Coasts%20Review%20Exec%20Summary_tcm2-31057.pdf

	6
	2.4
	COASTAL MANAGMENT

· Understand that there are a range (or spectrum) of coastal management options.  There will be considerable differences in both approach, cost, impact and effectiveness etc.

· Appreciate the range of coastal management defence types, e.g. high cost : low cost, traditional : modern.

· The role of sustainable and integrated approaches to coastal management, e.g. SMPs and ICZM
	· Fieldwork and research focusing on the success (or failure) of particular schemes.  See Getting Started, page 43 for more details.

· Look at a range of coastal management options through photographs – see links opposite. 

· Develop this through notes on the ‘spectrum’  - advantages and disadvantages of different approaches (‘do – nothing’ to ‘hold the line’). 

· Develop a case study which shows various types of management (including policies) and the potential conflicts this can bring.  Evaluate success or not (economic, political, environmental, social). 
	· Some general information on integrated coastal zone management http://www.ehsni.gov.uk/biodiversity/hap_uk/coast/icm.htm 

· http://library.coastweb.info/ The CoastWeb library offers a range of downloadable scientific papers, some relating to hard and soft management issues.

· Some easy to use photographs of coastal defences http://www.pupilvision.com/yearten/coastalimages2.htm can be used to ‘pre-calibrate’ before going out in the field.

· Environment Agency – 


	OPTION 3 - UNEQUAL SPACES

	7
	3.1
	RECOGNISING INEQUALITY

· An appreciation of the complexities of defining inequality, disparity, unevenness etc.

· Recognition that inequality can be found various scales, including the personal scale.

· Processes and causes of inequality, e.g. access to social opportunity, economy, wealth, health etc. 

· 
	· Fieldwork and research in BOTH urban and rural area.  Discussion about how fieldwork can be set-up, e.g. criteria for quality surveys and design of sampling frame.

· Open discussion about inequality and how the students have been ‘unfairly’ treated, e.g. by age, location, ethnicity, religion, ability / disability etc. 

· Use various sources, e.g. online and books etc to create a glossary of key terms.  

· Use local newspapers etc to establish what people feel is unequal in their local area.
	· Search  Utube or similar to see blogs / videos about personal experiences.

· Worldmapper www.worldmapper to explore global patterns of inequality.  Select one example and write a short paragraph about nature and distribution. 

· Use the Neighbourhood Statistics site to profile 2 x contrasting local areas.  Create an A4 sheet of characteristics and contrasts.

· Other online sources can be used to profile, e.g. bus timetables

	9
	3.2
	INEQUALITY FOR WHOM?

· Recognition that there are a range of social and economic impacts – these link heavily to quality of life, life experiences etc. 

· Haves and have-nots – who are they and what does it mean?

· Appreciate that inequality may be time based as well as space based, e.g. older people being excluded from the ‘night-time’ economy. 


	· Fieldwork of contrasting urban and rural areas looking at neighbourhood identity, myth and exclusion (See Getting Started, page 49-48 for more details).  Also accessibility audits etc. 

· Carry out an audit of local newspapers, blogs websites etc to find ,marginalised groups.  Develop this into a case study, max ½ page A4. 

· Use a ‘rank’ of raw census data (download as Excel spreadsheet) to investigate patterns and trends.  Opportunity for some basic stats, e.g. mode, mean, median. 
	·  NHS Health profiler http://www.nhs.uk/healthprofile/Pages/HealthProfiler.aspx
· http://www.spatial-literacy.org/esocietyprofiler/ which is an ‘e-profiler’

· Sports facilities GIS at Active Places http://www.activeplaces.com/  - good for GIS web simulation

· See www.ruralcommunities.gov.uk and also http://disadvantage.net.countryside.gov.uk.

	10
	3.3
	MANAGING RURAL INEQUALITIES

· Understanding that there are a range of RURAL barriers: economic, social and environmental which may be difficult to overcome.

· An appreciation that there are varying degrees of rural poverty and inequality, i.e. ‘extreme’ vs ‘poor’.

· Solutions to the barriers can be found at different scales, from local (may be bottom-up) to regional, national and international solutions, e.g. EU specialist Objective funding.
	· Fieldwork surveys into villages, some of which may demonstrate solutions.  Organise discussions with focus groups; opportunities to record videos / MP3 interviews etc. 

· Group discussion as to the range of barriers.  Make notes and formally tabulate.  Which is the most difficult to overcome?  

· Research into the availability and importance of rural technologies, e.g. Digital TV.  One of a package of possible solutions.  Contrast with national / international ideas. 
	· Online research into innovative rural community based initiatives, e.g. community radio, e.g. Gairloch and Wiveliscombe. 

· Find out about rural broadband speeds from ‘Sam Knows’ resource http://www.samknows.com/broadband/ - various maps and postcode checkers. 

· Further information about social inequality http://www.dfid.gov.uk/pubs/files/social-exclusion.pdf. 

· “The Rural revival Initiative” (2003).  Gives some good background to the policy options.  Download at http://www.ruralcommunities.gov.uk/publications/ruralrevivalinitiativeshowingthewayintacklingruraldisadvantage 

	11
	3.4
	MANAGING URBAN INEQUALITIES

·  Understanding that there are a range of URBAN barriers: economic, social and environmental which may be difficult to overcome.

· Solutions to the barriers can be found at different scales, from local (may be bottom-up) to regional, national and international solutions, e.g. EU specialist Objective funding.
	· Range of fieldwork ideas (See Getting Started, page 52 for more details) – include study of gated communities, distribution of security cameras, neighbourhood watch stickers etc. 

· How and why are rural solutions different to urban solutions? 

· A look at the spectrum of players for contrasting projects – who does what and how successful have they been in different instances?

· A simple case study which examines how WHO has initiatives in certain countries.

	· From Communities and Local Government download ‘State of English Cities’ http://www.communities.gov.uk/citiesandregions/publicationscities/state/  - a detailed and informative publication.   Another publication which looks at evaluating success can be found at http://www.communities.gov.uk/publications/citiesandregions/exploratoryassessment 

· Urban Splash are a company behind some of the UK’s most exciting Urban projects  http://www.urbansplash.co.uk/us.php 

	OPTION 4 - REBRANDING PLACES

	7
	4.1
	TIME TO REBRAND

· Appreciation of re-imaging and rebranding and associated processes.

· Exploration as to why rebranding is necessary (in different locations) in order to halt or slow decline.

· Recognition that there can be a range of schemes, approaches etc needed in different locations, e.g. costal, rural, CDB etc. 

· Understanding of the important potential of catalysts, e.g. culture, art, music, sport etc  as part of the rebranding process.
	· Fieldwork and research to establish why an area is in need of rebranding – it’s a place or identity audit.  Use a range of sources including environmental quality, ‘placecheck’, questionnaires, focus groups, blogs / forums etc. Also document analysis. 

· A discussion of experiences of rebranding, e.g. local college / school changing its name etc.  Also discussion of other examples that are familiar in the local area, e.g. diversification (post production agriculture).  

· Complete a rebranding glossary of terms; could be developed into word search or crossword.  Also useful revision tool.
	· http://www.guardian.co.uk/society/2005/may/27/regeneration.communities Building the brand: rebranding cities – an article from 2005 which explores the relationship between rebranding and regeneration.

· Housing condition survey is available from http://www.communities.gov.uk/publications/housing/englishhousecondition3 - download as a pdf

· http://www.placecheck.info/placecheck_form.htm get a ‘Placecheck Form’ here which is a simple introduction into the ‘likes’ and ‘dislikes’ of an area.

	8
	4.2
	REBRANDING STRATEGIES

· Who are the rebranding players – both in urban and rural context?  

· What is are the roles and responsibilities of such ‘stakeholders’?.

· What are the different approaches on offer, e.g. top-down, bottom-up, partnership?

· The importance of rebranding towards a sustainable future (economically, socially and environmentally). 
	·  Primary fieldwork could involve questionnaires, extended interviews and establishment of focus groups with key players.

· Qualitative evidence may come in the form of personal sketch maps, annotated photos of changes.

· Research into 2x contrasting URBAN case studies, e.g. Barcelona (sport) and Birmingham (culture and entertainment).  How and why are they different?  This will help prepare for 4.4.

· Comparative research into 2x RURAL case studies.  How and why are they different.  This will form preparation for 4.3.
	Examples of stakeholders might include

· English Partnerships - main aim is to 'deliver high quality sustainable growth in England.  http://www.englishpartnerships.co.uk/
· European Union (www.europe.eu.int ) , e.g. Objective 1 programme and LEADER programme

· DEFRA have some information about farm diversification and post-production activities http://www.defra.gov.uk/farm/working/diversify/index.htm 

· Coastal rebranding strategies.  See  http://www.nwda.co.uk/pdf/CoastalResorts.pdf or http://www.esep.org/ESEDStrategyConsultationDraft2007.pdf 

	9
	4.3
	MANAGING RURAL REBRANDING

· What are the indicators of successful attempts to rebrand rural areas?  What are the range of criteria that can be used to assess?

· Recognition that there may be different catalysts / agents involved in the process and that these can vary over time and space.
	· Fieldwork and research includes a visit to exemplar location OR contrasting locations where some attempt has been made to rebrand / reimage etc.  This could also include a successful farm diversification scheme.  Primary fieldwork could be focused on visitor surveys, e.g. sphere of influence together with more in depth interviews of managers / entrepreneurs.  Candidates may use photos, note etc to record  qualitative evidence

· Role of farm diversification – options and opportunities.  What type of diversification might work in a local area considering access, background of users etc?

· Mini case-study to contrast with diversification. 
	· Association of Leading Visitor Attractions website http://www.alva.org.uk/ - see some useful visitor statistics at http://www.alva.org.uk/visitor_statistics/ 

· More visitor statistics can be found at http://www.staruk.org.uk/default.asp 

· Best rural retailer http://www.bestruralretailer.co.uk/facts-and-statistics/ - see their statistics and facts.

	10
	4.4
	MANAGING URBAN REBRANDING
· What are the indicators of successful attempts to rebrand urban areas?  What are the range of criteria that can be used?

· Recognition that there may be different catalysts / agents involved in the process. 
	· Fieldwork and research should use a blend of qualitative and semi-quantitative data / sources, e.g. retail health checks, employment, route quality surveys, crime / graffiti etc.

· Develop a simple and brief case study to find out how successful coastal rebranding has been in terms of: economic, environmental and social successes.  Contrast this with urban context.  Could be achieved using table. 

· Assess the images of rebranding (i.e. texts, internet, other publicity material).  Compare ‘before’ and ‘after’.  
	· Measure for Measure: Evaluating the Evidence of Culture’s Contribution to Regeneration. Urban Studies, Vol. 42, Nos. 5/6, 1–25, May 2005.  Lengthy piece, but a useful table is included.  Free paper download at http://www.kryss.no/resources/12/files/92/CURS110693-1.pdf 

· Use various local case studies and initiatives from the Regional Partnerships. http://www.englandsrdas.com/home.aspx 

· Background resources on urban regeneration http://www.urcs-online.co.uk/backgroundandresources/other.asp 
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Fieldwork and research*
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