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Introduction
The first A level paper of the new specification was bound to be challenging for centres and

candidates but in general, the performance on the Religion and Ethics paper was sound.

Candidates tackled topics which were familiar from the legacy specification and showed the same

fondness for Utilitarianism and medical ethics over and above Ethical Language. The challenge of

the new anthology had largely been met with candidates responding positively to the new Question

3a extract, and in many cases, centres had equipped their students with the tools to make links

between Ethics and the other areas of study in Question 4.

Only Question 2 drew a significant number of blanks suggesting that Ethical Language may not

have had sufficient focus in some centres. Medical ethics has benefitted candidates from featuring

on the A level paper (rather than an AS legacy option) and in many cases, candidates were

equipped to write informed answers on sexual ethics and to make links with other areas of study.

Candidates appeared to manage time in the examination although some wrote far more than

necessary on Question 1 and Question 2, often running in to several pages of extra paper. In most

cases candidates had already provided sufficient response to gain full marks so the extra time and

effort may have impacted negatively on other answers. Battles with timings were most likely to

come home to roost by Question 4 with a number of candidates failing to write at either the length

or breadth justified by a 30 mark synoptic question.

Whilst candidates were able to make good use of scholars with regard to Utilitarianism and Ethical

Language, they were more pushed to do so in their answers on medical and sexual ethics. Biblical

and other religious references were often skimpy and simplistic.

Overall, candidates and their teachers are to be commended for their hard work and application.

Candidates clearly did not panic in the exam, and in most cases, their knowledge was used

effectively.
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Question 1 

Generally this was well done with clear explanation of the aspects of Utilitarianism. Many

candidates could have filled two sides easily. Most of them listed the different types of

Utilitarianism, the more interesting approaches attempted some kind of evaluation.

Most students were able to give an outline of rule or act Utilitarianism, citing the key thinkers and

concepts. Some were able to give more insight by explaining how the concepts were practised and

what the results of key moral practices were. The focus tended to be on Act Utilitarianism,

mentioning Jeremy Bentham, the principle of utility and the hedonic calculus. Better responses

demonstrated Mill’s qualitative approach to measuring pleasure as opposed to Bentham’s

quantitative approach and covered Rule Utilitarianism, higher and lower pleasures, and strong and

weak rule. Preference Utilitarianism was also included in many of the stronger answers as well as

ideal utilitarianism (Moore); negative utilitarianism (Popper). Some responses incorrectly attributed

the hedonic calculus to Mill. There were some very good responses that also set utilitarianism in its

historical and cultural context.

Some excellent candidates wrote far too much for this question. There are only 8 marks available

for Q1; no need to write three pages. Some candidates could have used better terminology in their

essay but it appears as though that is how they were taught e.g. ‘spreading happiness’ could have

said ‘maximising happiness’. Some candidates had not noted this was just an AO1 question, and

included strengths and weaknesses in their answer.
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A classic response worthy of the full marks available. The

candidate has included a range of scholarly detail and responded

to the demand of the question without applying simplistic or

unlikely case study material.

Use the 8 marks wisely by including as much scholarly detail as

possible. The candidate has squeezed as much onto the available

space as possible without over writing.
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Another strong answer but you see how it just falls short of full

marks as it is slightly less well organised, feels more rushed and

less structured and detailed. The right approach, nevertheless,

achieving 7 marks.

Practise 8 mark answers on all the specification topics so they are

ready to roll out in the examination. Time is of the essence and it

is foolish to throw away a single mark of an 8 mark question by

failure to have an organised response at your fingertips. The

trigger word 'explore' makes clear that you do not have to

evaluate.
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Question 2 

In most cases, this question was either done exceptionally well or exceptionally badly and indeed in

many cases not attempted at all. Candidates either knew about emotivism or did not and if they did

not know about the work of A J Ayer they invariably struggled to construct an answer of any real

substance. When this was the case, good answers were able to relate the theory to the Verification

Principle, and purposeful use was made of Stevenson, Moore, and MacIntyre.

Most answers which used the right material gave an outline of the ways in which language directs

people to reveal their emotions and how far such words or language use reflect an objective world

and the relevance of language to the individual, community or organisation. Candidates were able

to describe emotivism as a means of understanding ‘meaningless’ statements and fewer than

expected made direct referral to it as the ‘boo hurrah’ theory. Successful responses on this material

tended to be more sophisticated and some candidates had good knowledge of the social

background at the time and were able to make links with the wider work of logical positivists. By

way of evaluation, candidates often argued that ethical language is prescriptive and essentially

entailed the giving of commands. Some used intuitionism to further illustrate the nature of ethical

language and made reference to the work of G.E. Moore. Another approach by candidates was to

take naturalism as an illustration that ‘good’ refers to something existing that can be determined.

Candidates who were at a loss, if they attempted this question at all, focussed on the phrase

‘essentially emotive’ and attempted to link ethical theories such as Situation Ethics, or made much

of the notion that when we speak of ethical concepts we are dealing with emotional concepts.

However without links to the relevant scholarship this generic approach could score very little.
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It is easy to see how this answer achieves full marks. The

candidate has not over written, but has managed to include a wide

range of relevant scholarly detail and has assessed the question

posed by reference to other approaches to ethical language than

emotivism.

Many candidates had clearly not learned this topic and were

unable to offer anything relevant at all. Please ensure that you

cover the full range of specification material in your revision.
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Another excellent answer, scoring 11 marks, which would have

benefitted from a specific reference to A J Ayer's work with

Emotivism.

This answer shows that the candidate knows exactly what the

question is asking. There is no substitute for full learning and

revision to be able to tackle anything on the paper. Questions will

always be set on the specification content, and if it is well learned,

candidates are able to do well.
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Question 3 (a) 

The majority of candidates were aware that they needed to focus on the extract, although some

meandered into generalised material about Euthanasia. Most candidates picked out the three

aspects of the necessity for medical judgements, the danger of the problem of regulation and the

role of the doctor, although not all appreciated the conflict of interest in the doctor’s principal aim

of saving life.

Many were able to develop a sustained focus on the role of the doctor and the issue of euthanasia.

Some weaker answers showed a lack of understanding of the requirement to ‘clarify’ and just gave

a regurgitation of the extract itself. It was pleasing to see that stronger responses gave a coherent

and concise discussion utilising a wide range of relevant issues arising from euthanasia. Most

answers attempted a review of what euthanasia was, what types exist, where and who the

stakeholders are in making decisions about an ill person, and what weight each person’s view had

in determining the outcome. Some went as far as arguing that there were real issues in allowing the

third party to take full weight in such decisions and why it was not both morally and legally

permissible. Some went as far as suggesting that doctors are not God or should abide by state law

and not the ethics medical committees reflect. Some talked a lot about the comfort of the patient

and how this was important.

Many candidates displayed excellent understanding of the different types of euthanasia. Some

weaker answers showed a lack of understanding of the basic requirement indicated by the key

word in the question of ‘clarify’ and just gave a regurgitation of the extract itself. It was pleasing to

see that top drawer responses organised the material offered with a recognition of what the term

‘clarify’ demanded from them by giving coherent and concise discussion utilising a wide range of

relevant issues arising from euthanasia.

Candidates took different approaches, all of which are valid. Some progressed sentence by

sentence, drawing out the meaning and implications of the concepts addressed. Some candidates

took this too far, in that it became a critique of the text and what the author was attempting to

convey, rather than an assessment of any real issues. Another approach was for candidates to

begin with an assessment of euthanasia and incorporate evidence from the extract to illustrate

their arguments in relation to the issues raised. These tended to be more ‘typical’ medical ethics

answers referring to SOL and naturalism, and often incorporating situation ethics in

counterargument. There were some high quality responses on the role of the doctor and conflicts

with the Hippocratic Oath. Some candidates also used Kant to argue against using doctors as a

means to an end. Most students commented in some form on the slippery slope, though fewer

candidates referred to it directly, instead incorporating it with reference to the need for regulation

and recognition as medical practice.

There was confusion from some candidates as to what a ‘third party’ was, not realising that it was a

reference to a doctor and interestingly few candidates demonstrated any extra knowledge

surrounding the passage to indicate they were particularly familiar with it.
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The candidate has taken the essence of the extract to develop a

discussion of the problems of authorising euthanasia. This is a

legitimate response to the text which scored 9, but could have

been full marks had it made further specific reference to the

passage.

There are many legitimate ways of handling the extract question,

but it is essential that you refer to the passage set.
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Another clear response to the extract which enables the candidate

to explore the issue of euthanasia based on the passage and their

wider learning. This response achieved 10 marks.

Candidates were able to do well on this question by approaching it

from different angles. This extract begged the question of the

slippery slope, which most candidates in some way reflected in

their answers.
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Question 3 (b) 

The majority of candidates approached this question confidently, but that confidence did not

necessarily lead to well-focussed answers. There was much sound argument about the issues

surrounding both sanctity and quality of life. As expected, candidates took two main approaches,

the first to include value of life within sanctity of life and the second to equate value of life with

quality of life. Some candidates used value of life to justify the sanctity of life for non-religious

people. Most candidates were able to apply these approaches to at least one issue in medical

ethics. Candidates scoring highly tended to show breadth of knowledge in accordance with the

mark scheme stipulation of ‘wide range’ of knowledge as opposed to answering in depth on any

particular issue, suggesting a good awareness of time and an understanding of the task given.

Candidates utilised a range of issues for their investigation of how the concepts enable decisions to

be made regarding the nature of life. Some veered towards discussions about family life and sexual

lifestyles, which meant there were limited discussions regarding the value and sanctity of life in

connection with life and death. Some candidates talked exclusively about the rights of the mother

and baby in cases of abortion but most did offer a range of medical cases to evaluate how far

different approaches were successful in helping with making moral decisions. Stronger answers

included reference to PGD and fertility technology and those who used a specific case study made

good use of their material although interestingly the best answers were those that focused on

fewer issues but made clearer reference to sanctity, value and quality of life..

As anticipated sanctity of life discussions mostly referred to Roman Catholic Church teachings and

natural moral law although candidates’ knowledge of biblical text was often limited to a small

number of well-known references. There were also a few responses that focussed on Islam and

with reference to Christianity most candidates were able to also account for the views of several

denominations. The doctrine of double effect was frequently mentioned with reference to abortion

and euthanasia for religious believers but only a small number of candidates distinguished

between sanctity of life and weak sanctity of life. Some candidates chose to focus on philosophers

in their responses, often Kant, using the principle of universalisability to argue that ending of life

can’t be justified. Palliative care was frequently mentioned as an alternative to euthanasia.

Some candidates appeared to think that links or influences were required in this question, as they

were appearing in this answer as well as or rather than in answers to Question 4. However, this did

not necessarily detract and candidates often used the New Testament and teachings of Jesus to

argue for abortion, euthanasia and against sanctity of life across a range of issues. There were

some well-developed responses on IVF linking the desire for a family with Natural Moral Law,

arguing that in the modern world this best fits the principles and linking to the benefits gained to

future generations from embryo research reducing suffering on a larger scale. Most responses

considered the role Situation Ethics could play in providing guidance linked with New Testament

teaching. Quality of life arguments for abortion focussed on feminism and the rights to the mother,

some referring to JJ Thompson or to Glover’s life worth living. There were frequent discussions of

personhood referring to Singer and others.
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A lovely, long, detailed and scholarly response to this question,

scoring full marks. The candidate is well prepared and able to

draw on a range of effectively applied material.

Ensure that you have scholarly material at hand when dealing with

issues of medical ethics, so that your answers are not common

sense or anecdotal. You have to show that you have taken a high

level course in Religious Studies.
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Another super full marks response, showing how a range of

relevant material can be applied with equal success to this

question. The candidate is not dependent on generic assertions,

but has learned high level material well.

Get your timing right. This answer is notionally allowed 30 minutes

of writing, so it needs to be extensive, but you must practise

regularly so you are fit for the pressure of the examination.
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Question 4 

Many candidates clearly understood the requirements of the question and were able to use a

range of argument and evidence to evaluate the topic and where there was an explicit reference to

the question made, candidates most often argued that sexual ethics would not be helped by

religious teaching.

A range of topics were used, but religious debates about homosexuality were pre-eminent.

Candidates also considered contraception, marriage and divorce, adultery, pre-marital sexual

relationships and promiscuity. Less persuasively, some candidates referred to biblical parenting,

abortion and fertility treatment, which may arguably be relevant to a discussion of sexual ethics,

but tended to involve overlap with issues discussed in Question 3(b). It would help candidates to be

made aware of the different ethical issues involved to enable them to target their case material

most effectively.

The best answers were organised and logical, following through either by issue or by philosophical

approaches. Those who were pressed for time often gave muddled responses. There were a few

with very definite opinions, more like sermons and a tendency to generalise - ‘all Christians believe’

– or to work on the assumption that Roman Catholic teaching represented that of all Christians.

Jack Dominian was used frequently to demonstrate the progression of religious attitudes. The more

recent actions of Pope Francis were also used to show change within religious teaching based on

evidence from the modern world. Similarly this teaching was the basis for discussions on sex

before marriage and there was some confusion, as on the AS paper, that sex before marriage is

adultery. There were several references to religious groups aimed at teens to promote celibacy

such as Silver Ring Thing. Homosexuality and adultery were most frequently linked to the Old

Testament and to the work of the Westboro Baptist Church. Many candidates were able to

comprehensively explore the differing views of Christian denominations on the issue of

homosexuality, most considering celibacy and familiar principles such as ‘love thy neighbour’.

Candidates arguing against religion being helpful highlighted the changes in societal opinion and

the changes in the law that reflect this, showing church teaching to be out of date, whilst others

argued to the contrary, citing Inclusive Church and the recent appointment of openly gay senior

church leaders, such as Reverend Joe Hawes.

The most frequent link made was with NT studies, but links were also made to Islam, Buddhism

and some philosophical concepts. Poorer responses failed to deliver on this aspect of the question

and struggled with applying both religious and ethical approaches. Some did not even refer to any

of the relevant ethical theories but only offered simplistic understanding of limited religious views.

Some interesting answers referred to Philosophy by suggesting that if the existence of God was not

proved then religious attitudes to sex were invalid. The weakest answers lacked any kind of

scholarly content and relied on anecdote.
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A wonderful response full of detail, scholarship, appropriate

exemplars and citations, and achieving full marks.

To do well on this question it is essential to include scholarship

and to keep exemplars tight and efficient. Generic answers

including common sense or everyday knowledge will not be able

to gain the same credit. Interesting links have been made with

Philosophy.
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This is also well answered, but less rooted in scholarship, thus

failing to achieve the higher marks of the previous essay (this

response was awarded 25 marks). Note that the candidate draws a

clear conclusion and has made links to New Testament material.

Make your links really clear - you can even underline the area to

which you are making the link.
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Paper Summary
Based on their performance on this paper, centres and candidates are offered the following advice:

Centres should ensure all the specification content is thoroughly covered.

Candidates should practice writing to timed conditions as often as possible.

Do not over write on the shorter answers – notably the 8 and 12 mark questions.

Ensure that AO2 material is clearly evident in Questions 2, 3(b) and 4.

Practice making links between areas of study in preparation for Question 4.

Ensure familiarity with the anthology texts so candidates can show awareness of the connection

between the extract set and the wider context of the text.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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