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Introduction
The 2015 examination series was another very successful series for candidates who 
presented inspirational studies in the Investigations Paper. The quality of candidates’ work 
is a testimony to the high level of engagement with selected studies drawn from a very 
wide range of academic fields. The high standard of work evidenced in June 2015 was no 
exception to historical high standards as candidates demonstrated a very high level of 
independent enquiry which clearly demonstrated what their chosen area of investigation 
had meant to them as a learning experience. Candidates showcased their knowledge of 
a particular academic field in the way they identified a line of enquiry, clearly expressed 
their view, analysed key concepts and deployed evidence with coherent understanding of 
their task whilst fluently evaluating a wide range of source material that they had at their 
disposal. The enthusiasm for, and knowledge of, the chosen topic was clearly conveyed in 
many answers that were truly academic in their approach. A few centres continue to focus 
on the same or similar topics for all their candidates, whereas other centres permitted 
considerable choice for individual candidates. Candidates were mostly very well prepared for 
the examination and it was evident that centres used their specialist resources and interests 
to encourage candidates to research in depth a particular area of study. It is important to 
stress again that the ‘Investigations’ unit has a definite academic purpose. The aim is to 
involve students as active participants pursuing open-ended enquiries with an emphasis on 
independent learning. Questions were designed to be inclusive of all possible approaches 
to various topics and all valid answers were considered. At this stage in the life of the 
specification it is difficult to find new things to report because, in the main, centres possess 
a very high degree of expertise and this is clearly evidenced in the work that is produced on 
the day of the examination.

Whilst most centres had entered their candidates for the correct option, there were still 
a few entries for particular Areas of Study where consideration regarding entry for a 
different Area of Study may have been beneficial to the candidate. It is important to ensure 
candidates know which area of their investigation is the best fit for the question they answer 
on the paper.

There was evidence of candidates choosing a different question on the paper to the question 
they had clearly prepared for before the examination. In some of these cases the candidate 
was using material suitable for Question 1 to answer Question 3 (or vice versa) and not 
really grappling fully with the demands of the question.

This practice does not always work to the best effect as the candidate might end up 
answering neither question as fully as possible. It must be noted that each question was 
written for ONE of three topics within each particular Area of Study. Whilst it is good to note 
that fewer candidates than 2014 attempted this approach there were still some candidates 
in this session who answered a question they had not prepared for. They may need to be 
reminded which question their material is best directed at and be advised to answer that 
question.

Centres should ensure that candidates are entered for the option that matches their Area of 
Study and that candidates are clear about which question they have been prepared for on 
the paper. There is still evidence of centres studying Papers 1B and 1F being entered for 1A. 
This might be an oversight regarding filling out the form – centres must choose 6RS02 and 
then identify which of the seven papers from 1A to 1G is the specific entry. 
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Variation in achievement was related to the two assessment objectives. These objectives 
should receive prominent attention in the process of the investigation. Importantly, there 
must be explicit attention to both objectives in the examination answer and also to the 
question that is intended to focus the answer. Each question consistently referred to the 
assessment objectives with the trigger word ‘Examine’ for AO1 and ‘Comment on’ for AO2. 
These dictated the structure of the question and helped candidates to plan their answers. It 
would be advisable for candidates to pay regular attention to the level descriptors for these 
assessment objectives as a way of monitoring their development and progress during their 
investigations. The phrase ‘with reference to the topic you have investigated’ will always 
appear in the question to ensure that the generic question can be answered with material 
from any appropriate investigation. The mark scheme itself is generic to all questions but 
the answer itself is not necessarily generic as candidates are expected to use their material 
to answer the question. The purpose of the question is to challenge candidates to adapt 
their material so that at the highest levels they may demonstrate a coherent understanding 
of the task based on the selection of their material. Widely deployed evidence/arguments/
sources were evident in well structured responses to the task whereby a clearly expressed 
viewpoint was supported by well-deployed evidence and reasoned argument. There was 
skilful deployment of religious language in many answers and the fluency of good essays 
showed command over the material; such command makes for high outcomes and rewards 
the amount of hard work done by the candidate. Many candidates had clearly learned 
much in the process and their overall grasp of the issues involved and command over their 
material was highly commendable.

Candidates at the lower end of achievement struggled with the demands of the question. 
In preparation for this examination, some candidates may find it useful to write up their 
investigation under exam timed conditions to a variety of different possible questions. 
They might build up a number of different essay plans to different possible questions. The 
important point in these activities is to enable candidates to develop their management 
of material such as how to best structure their content to answer the specific question. 
However, success can be undermined by writing up a rote-learnt answer which was not 
adapted to the question set or by answering a question that has been written for a topic 
they have not studied. In 2015 there was still far too much evidence of rote learned answers 
using the same structure and material inclusive of quotes; whilst much information was 
relevant to the topic and consequently was awarded in terms of AO1, there was a significant 
lack of engagement with the specific demands of the question and consequently marks 
for AO2 were low, with only generic evaluation provided. This approach is contrasted with 
another form where candidates were trained to answer the question; arguably, this is 
evidence of good practice but at the lower end some candidates thought it was sufficient 
to simply use the question stimulus at the end of each paragraph. The best answers were 
those which were guided by the statement as opposed to simply ‘tagging it on’ to content 
that they were already anticipating to write about. A balanced approach to the question 
that meets the highest levels of achievement according to both assessment objectives is 
obviously desirable and the generic question accommodates many possible routes to success 
whereby any valid approach to the question was credited.

Finally, there is increasing evidence of poorly written scripts. Candidates are strongly 
advised to practice writing under timed conditions. Centres are assured that much time was 
invested in attempting to decipher illegible answers but there is always the risk that a badly 
written word/phrase/paragraph could be misinterpreted and it is best to avoid the chances 
of this occurring. Examiners understand the time constraints that candidates are writing 
under but this problem regarding illegible handwriting seems to be on the increase. Centres 
need to address this issue because the current format for examinations requires candidates’ 
ability to sustain handwriting and academic standards under examination pressure.

That said, the excellent work of centres and candidates in 6RS02 bears testimony to the 
academic potential of candidates that is a joy to behold when it is fully realised. 
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Question 1
RELIGION AND SCIENCE

The study of the interface between religion and science attracted some of the best 
responses that have appeared so far within this specification. Question 1 was very well 
answered with many students giving insightful comments on the various different models of 
science and religion working together. There was the usual wide range of responses to this 
question. Some candidates examined the historical interaction between religion and science 
and focussed on the dialogue between Christianity and the natural sciences.

Intriguingly, Ian Barbour’s four models of the relationship between religion and science 
featured much less prominently despite Barbour’s death last academic year.

The shaping of western culture through this interaction was noted by some candidates 
who very ably marshalled a range of works of proven value for their exploration of the 
field. Issues in religion were discussed with reference to a range of scientific and religious 
accounts of the origins of the universe; most notably the creation and evolution debate that 
is not without its own controversy. The best answers adapted their material to the question, 
or set up their approach clearly with reference to the question and offered a thorough 
discussion as to whether science and religion as disciplines have anything to say to each 
other. Key themes were addressed through a variety of models of relationships between 
religion and science which answered the thrust of the question very well. Good mention was 
made in some answers to the methodology of both disciplines, and the usage of language 
within the two systems but other more ‘straightforward’ approaches also did extremely 
well in many cases because they did not ignore the question. A good range of material was 
used in the majority of cases with appropriate scholarship but the weaker answers lacked 
supporting or illustrative material of a suitably academic nature. Answers at this level 
confined themselves to offering a descriptive narrative with little focus on the question. 

Overall, there was good material on science but sometimes weaker on the distinctive 
discipline of religion. The best candidates were well versed in the debate from a scientific 
and religious perspective and were up to date with their account of it. 

There was good analysis of key terms and drawing out of their significance. Effective use 
was made of material which candidates had studied in 6RS01, such as the design argument 
and process theology, although a few weaker answers relied on ‘Design Argument’ type 
approaches or stuck to a general ‘creation versus evolution’ narrative without demonstrating 
any further knowledge of the religion and science debate. A small number of candidates 
answered the question by examining arguments for the existence of God and refuted them 
with scientific theories/observation in a rather formulaic way, that suggested they had 
prepared an essay which they then adapted to answer the question, some more successfully 
than others.

It must be stressed again that the demands of the Investigations Paper are different to the 
Foundations Paper and this Area of Study is not exclusively about the existence of God or 
Paley’s design argument refuted within Dawkins' Blind Watchmaker account. It is also worth 
noting that some answers on creationism echoed of fundamentalism and whilst any point 
of view can be argued for it is important to be able to substantiate an individual view with 
balanced knowledge of both sides of the debate. Many candidates managed to move beyond 
a purely Dawkinian critique towards a balanced reflection on the question. The potential in 
this topic to discuss divine intervention against the backdrop of various models of God and 
recent works by Clayton and McGrath are largely left unexplored. A considerable number 
used Dawkins and Harris to support the conflict model again, although there is a danger of 
weaker candidates allowing Dawkins’ infantile reductio ad absurdum arguments to obscure 
sound theological or philosophical debate – some candidates were clearly more comfortable 
with their knowledge of Dawkins’ views than they were with other scholars within religious 
studies. 
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The candidate in the following essay extract engaged immediately with the question and 
selected from a wide range of material to support the view suggested in the question. 
The first paragraph is rather short but sets out very clearly the argument that directs the 
thrust of the entire essay. The essay narrative moves through commentary on the medieval 
debate with mention of Copernicus and the Galileo affair and at the end of this section the 
candidate makes a statement that directly answers the question. The next section, dealing 
with the creation-evolution debate, addresses the question directly within the narrative 
(Page 4) both in the midst of the material and towards the end of the page. Moving on to 
the Huxley Wilberforce debate, the candidate once again addresses the question directly. 
This style is maintained as the candidate moves through the Scopes trial, Behe’s work 
on irreducible complexity and more recent work on neurotheology by Blackmore and 
Persinger. The pages are packed with fluent references to wide ranging scholarship and the 
final section draws together a similarity between the view of Ward and Einstein, which is 
integrated with brief analysis of the approach taken by Tennant and Swinburne showing how 
science and religion can work together beneficially. 

-
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The candidate selected from a wide 
range of material and responded with 
immediacy to the question. The question 
was answered throughout the essay 
and the reader was left to consider the 
candidate’s conclusive statement.

Examiner Comments

Answer the question. Know your 
argument and then you will have no 
trouble establishing your view. It also 
helps to write legibly. 

Examiner Tip
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The candidate in this essay demonstrated coherent understanding of the task; based 
on selection of material to demonstrate emphasis and clarity of ideas. This was a well 
structured, fluent response to the task that was expressed cogently through skilful 
deployment of religious language. The argument was substantiated and clearly reasoned. A 
very impressive piece of work that shows exemplary control over the topic. 



GCE Religious Studies 6RS02 1A 17



18 GCE Religious Studies 6RS02 1A



GCE Religious Studies 6RS02 1A 19



20 GCE Religious Studies 6RS02 1A



GCE Religious Studies 6RS02 1A 21



22 GCE Religious Studies 6RS02 1A



GCE Religious Studies 6RS02 1A 23



24 GCE Religious Studies 6RS02 1A



GCE Religious Studies 6RS02 1A 25



26 GCE Religious Studies 6RS02 1A



GCE Religious Studies 6RS02 1A 27



28 GCE Religious Studies 6RS02 1A

This piece of work speaks for itself. The 
candidate clearly knows the debate and 
has navigated a clear pathway towards a 
conclusion that is intelligible and creditworthy. 

Examiner Comments

Know your stuff. There is no substitute 
for clear knowledge of your topic.

Examiner Tip
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Question 2
ANTHROPOLOGY/SOCIOLOGY/PSYCHOLOGY of RELIGION

There was evidence of more improvement in the approach to this question for candidates 
investigating the psychology of religion. Many answers investigating Freud were particularly 
well done and this remains one of the most popular choices of topic. 

With regard to this question, these able candidates focused on, for example, those Freudian 
ideas pertinent to an understanding of religion. It is not essential, but some candidates 
knew the distinctive ideas in some of Freud’s primary texts and were able to draw on specific 
textual data. If candidates know this type of material it is to their credit to draw on this 
expertise. 

The level of scholarship was most impressive at the higher end of achievement in all topics 
with much evidence of skilful interaction with the question; candidates presented a coherent 
discussion regarding the contribution of their chosen thinker/discipline to the study of 
religion. Most candidates used mainly the psychological or sociological disciplines, but a 
significant number included thinkers from both disciplines, most commonly Durkheim, Marx, 
Nietzsche, Freud and Jung. This year it was apparent that many candidates were able to 
explore in much greater depth the discipline of sociology in relation to religious belief and 
practice.

Generally in AO1, most candidates presented the core, basic details about the main ideas 
with a proficient use of terms. Candidates who performed at the lower levels were content 
with a straightforward exposition of the key ideas without much acknowledgement of the 
question. Those candidates who were credited at the higher levels selected and adapted 
their work to the demands of the question. AO2 tended to be well answered with a 
consideration of a range of debate and controversy ending in a conclusion that decisively 
argued for or against the question. There were some examples of 

Freud and Jung contrasted against each other and these essays worked very well as 
candidates clearly understood the distinctive differences in their works.

Other approaches included a comparison and analysis of sociologists of religion and an 
assessment of the validity of those views in the light of the quotation and some focused on 
Dawkins’ critique of religion and evaluated that viewpoint well. 

The same points made about Freud apply in terms of the crucial importance of managing 
the content so as to focus on the question. Some candidates attempted to cover a breadth 
of several academic disciplines such as psychology, sociology and anthropology within an 
essay. There is nothing to prohibit this, but there is no requirement that such breadth of 
material is essential, and in the time available. it is a daunting task to attempt such breadth. 
Studies on cults were very well executed and some candidates showed evidence of original 
research that is to be highly commended. 
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The following essay demonstrates a clear answer to the question where the candidate 
possesses a strong command of relevant technical vocabulary and sound knowledge of 
Freud’s work. However, the question was effectively written out again 27 times through a 
‘tagged on’ style that took up valuable space in this ten page essay. It cannot be disputed 
that the candidate kept the question in mind throughout the essay but it is important 
to examine how far the material presented actually has something to say in relation 
to the question. It is not enough to merely say there is a connection – the next step is 
to demonstrate how the material presented elucidates the claim and/or supports the 
candidate's view. 

The approach taken in this essay does not always produce the desired impact and time is 
better spent presenting new material or showing a critical understanding through further 
commentary. Redundant phrases do not add anything to already good material. Time is 
precious in the exam and this practice might prevent a candidate who has learned more 
good material from presenting it – the candidate would have benefitted from presenting 
their material in more depth rather than writing out the question stimulus so often.
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The candidate introduces the topic in the first paragraph by 
including the proposition contained in the question stimulus. 
The second paragraph is signposted in the same way but 
needed a further reason as to why this might be the case. 
The examiner is left to fill in the gap in thinking.

Examiner Comments

Understanding of the significance of your material 
will help you to structure a response that answers 
the question. Writing out the question, even if it 
looks integrated, is not sufficient to demonstrate why 
your material actually answers the question. 

Examiner Tip
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The following essay clearly possesses more fluidity than the previous essay. The candidate 
has clearly learned a sound body of material but engages in a thought process that answers 
the question more effectively. The candidate’s critical understanding of the material is 
demonstrated through additional words; for example ‘significantly’ on the first line of 
the introduction, ‘non-traditional way’ on the second line of the next paragraph, ‘further 
enhanced’ on first line of next paragraph on second page. The extract below is slightly 
longer than the last but demonstrates great coverage and analysis. 
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The introduction presents a strong analysis of Freud’s 
work and the candidate covers a wide range of ideas 
– starts off the essay with a good pace.

Examiner Comments

Understanding of the significance of your material 
will help you to structure a response that answers 
the question. Have confidence in what you have 
studied and learn ways to express this knowledge 
with a style that takes less time in the exam but 
effectively answers the question. 

Examiner Tip
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Question 3
There is so much originality and real research in this Area of Study that it is a shame that 
numbers for this question are still fairly low. Nonetheless, the range of topics covered was 
still impressive and there is real flair in the way candidates combine other subjects like Art, 
English Literature, Drama, Film, Architecture, History, and Music in order to extrapolate 
religious themes from these creative expressions that contribute to, or manifest experiences 
of, religious life. There were examples of studies that covered a very wide range of material 
about various art forms across different historical periods. The best works reflect the spirit 
of the Investigations Paper which allows for a creative approach to topic choice, independent 
research and substantive study of religious themes. The best essays engaged with 
religious ideas that were creatively expressed and had no difficulty with showcasing their 
understanding of the work in question and what it has to offer religious life. 

Candidate interest in Film and Art continues and this is the topic that was evidenced 
by some of the best and worst answers. The best studies were highly independent and 
candidates possessed fluent knowledge of the religious themes studied. There were a few 
studies where only film was studied and there is still room for more substantial development 
of the religious ideas discussed in relation to some of the film choices. These studies 
struggled because of the tenuous link to theological themes. Candidates would be well 
advised to adopt a subject for study where a more substantial range of religious themes 
may be drawn upon to develop depth and detail of approach. 

Essays on different creative expressions that studied a single religious idea seemed better 
able to pursue it at incredible depth, all backed up with scholarly viewpoints. These essays 
were passionate about the topic and were subsequently beautifully crafted and executed. 
Candidates need to be reminded that Question 3 is not intended to be a ‘go to’ question for 
candidates who have failed to revise and who try to make up the ground by offering tenuous 
and unconvincing choices of creative expression.
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This essay is an example of a study of well-known and well-loved literature by CS Lewis. 
The candidate has no difficulty with grappling with religious themes within these works and 
takes the reader on a journey through the Chronicles of Narnia. Along the way, substantive 
religious themes are convincingly elaborated upon with reference to classical Christology and 
critical commentary by an impressive range of authors. 
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The candidate introduces the topic and its 
relationship to the question. No time is 
wasted in flagging up a range of academic 
views as to whether or not religious themes 
can be extrapolated from the literature. 

Examiner Comments

Wide reading on your topic is essential in 
order to know both sides of the argument. 
This essay demonstrates a very useful skill. 

Examiner Tip
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This essay show another topic that has been successfully explored by candidates. There are 
many examples of religious art and it helps to be clear as to why any piece is selected for 
study. The candidate understands each piece of art very well and presents some background 
of the artist and their historical context. Theological themes are explored very well and the 
conclusion reached by the candidate is substantiated in a detailed, competently written essay. 
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The candidate understands the theological 
significance of religious art. This 
understanding permeates the whole essay.

Examiner Comments

Engaging with religious ideas is important in this 
topic. Researching and expressing these ideas 
carefully will add substance to your study. Your study 
needs enough detail to warrant high achievement. 

Examiner Tip
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Paper Summary
Based on their performance, candidates are offered the following advice:

•	 Do not ignore the question.

•	 A generic question is not best answered with a generic answer. The question is made 
up of two parts: The question itself and the generic phrase ‘Examine and comment with 
reference to the topic you have investigated.’ Answer the question.

•	 Use appropriate sources and, if possible, include recent scholarship.

•	 Well deployed material will show how well you understand your topic and how you are 
using your material to answer the question.

•	 Do not forget to comment on your material in relation to the question. 

•	 Use your evidence to substantiate your argument. 

•	 Comment on alternative views if you know them.

•	 Express your viewpoint clearly.

•	 Practice writing under timed conditions as part of your preparation. 

•	 Do not spend too much time on your essay plan to the detriment of the essay itself. 

•	 Write legibly.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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