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Introduction
The standard of work this year on 6RS03 Developments was particularly good. Each year 
examiners report an improvement in the ability of candidates to use their knowledge 
and understanding to good effect. Essays are longer, and engagement with the material 
reflects good teaching and candidate enthusiasm for the subject, whilst many well-prepared 
candidates responded confidently to the questions and produced three well-crafted essays of 
appropriate length. In many cases, essays are extensive and worthy of the highest marks, 
and much credit should go to centres for their preparation of these candidates. 

As ever, the highest credit invariably is given to those candidates who are prepared to 
respond to the questions set, rather than writing a generic essay which does not directly fit 
the question asked. It is clear that some candidates fail to read the question and work on 
the assumption that the demands are exactly the same on a year-by-year basis. Where this 
was particularly evident is covered in more detail in comments on specific questions, but 
typically candidates often answer part (ii) questions as if they need to do nothing more than 
given an outline of strengths and weaknesses and offer a basic opinion at the end. Some 
candidates wrote answers which would better suit different questions altogether, and some 
even wrote about topics that were not on the paper. It is worth making clear that in such a 
case the answer cannot be credited if there is no link with a question actually on the paper. 
It must be stressed that centres have a responsibility to ensure that their candidates are 
equipped to respond to a range of possible questions on a topic. 

Some candidates also continue to combine parts (i) and (ii) of a given question, making it 
difficult to identify where, if any, credit for part (ii) can be given. Many candidates this year 
failed to number their questions or give any clear indication of where they were moving 
from one question to another. This was inevitably combined with a reluctance to use the 
answer booklet as intended, which often leads to time-consuming explanations from 
candidates as to where they have written their answers. Centres are therefore encouraged 
to ensure that their candidates are aware of the need to begin each new question on the 
appropriate page of the answer book. Many candidates continue to insert an extra piece of 
paper to add a very short comment or a plan which could have easily been inserted within 
the writing space in the answer booklet. Centres are encouraged to limit candidates' use of 
extra paper to genuine cases of over-writing the answer space.

Notwithstanding, many candidates took the opportunity to write at length and to show a 
wide range of knowledge and a confident understanding of complex topics. The majority 
of candidates opt for two philosophy questions and one ethics question, with a minority 
favouring ethics. New Testament continues to draw a significant number of very high-
quality responses, particularly to questions on the Fourth Gospel, and many New Testament 
candidates choose to answer two questions on this area. Smaller numbers answered 
questions on Islam, which remains the most popular option amongst the world religions, 
with small numbers opting for Hinduism, Buddhism, and Christianity. 

Fewer candidates resorted to repeating material from part (i) but again, it is important for 
centres to note that to obtain higher level marks, candidates need to answer the question 
set and not to assume that every part (ii) question simply requires an outline of strengths 
and weaknesses. The particular angle of part (ii) questions must be recognised for the 
highest marks. 

It was a notable feature of this year's ethics' answers that so many of them were done last 
and many of the responses were short, especially on section (ii).

Good use continues to be made of the Edexcel textbook which supports this qualification. As 
ever, the most successful answers are those which make good, relevant and accurate use 
of materials appropriate to this stage of learning and assessment and who use scholarship 
to support their own understanding of the material. Nevertheless, some candidates cite oft-
repeated quotations that are extraneous, which may reflect the fear candidates have that a 
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point has little value unless it can be supported by a scholarly quotation. Quotations are far 
more valuable when they are used accurately to make a significant point, not to support a 
self-evident example. 

It is also worth reiterating that successful candidates are invariably those who have written 
three complete answers. The best service that a centre can give to its candidates is to 
ensure that they are able to write efficiently to time and are not forced to curtail the third 
essay, or, in some cases, not even attempt it. Furthermore, some examiners noted this year 
that some candidates’ handwriting was almost illegible and it is fortunate that examiners 
have the facility to enlarge or reduce scanned scripts otherwise it would be impossible to do 
them justice. It is often those who write most, who write most illegibly.
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Question 1 (a)
This was a straightforward question which many candidates responded to with confidence. 
Nevertheless, there were very few candidates who answered this question in relation to 
atheism and the overwhelming majority opted for religious experience. Those who did, 
tended to do so fairly well with detailed if prosaic understanding of (typically) Marx, Freud 
and Dawkins. Perhaps these lend themselves to a focus on the wording of the question more 
than the ‘evidence’ for religious experiences since the atheism answers seemed to have 
more focus on the question. However, it was surprising that fewer candidates did not tackle 
this question, perhaps because they were expecting to see a question specifically directed 
towards critiques of religious belief rather than atheism. 

Responses to the religious experience option were very varied. Many of the candidates 
chose to look at the types of experience that people can go through and to list specific 
examples of people who had experienced them, such as St. Paul and Teresa of Avila.  Most 
were able to mention some scholarly opinions, particularly those of William James, with only 
a few just relying on the types of experience. Other candidates targeted the argument from 
religious experience which was fully justifiable and this seemed to be better understood and 
executed than in previous years. 

It was good to see some candidates having read more widely, including material from 
Buber and, of course, Peter Donovan. The most common ‘evidence and reasons’ were 
the Swinburne’s principles of testimony and credulity; the cumulative argument and the 
persuasiveness of the various types of religious experience in so far as they increased the 
probability of the existence of God. The stronger scripts were analytical and were able to 
use their knowledge of the religious experience topic to analyse whether it leads to a belief 
in God. Candidates who didn’t gain the higher end of band 3 were typically those who 
seemed to write out everything that they knew about religious experiences without tying the 
information into the wording of the question. 

On the whole the majority of the candidates were able to evaluate the subject well, and 
some raised the issue that people tend to experience religious events that firmly fit into 
their own faith, such as a Christian seeing Mary and so on. The opinions of some notable 
sceptics were also often mentioned, particularly Richard Dawkins and Michael Persinger. 
Some candidates who put counter arguments in (i), then found it difficult to provide enough 
data for evaluation in (iii), suggesting that reading the whole question before beginning to 
write is vital. 

Question 1 (b)
Some excellent answers really addressed both parts of this question on the Ontological 
Argument directly, and showed a thorough awareness of a range of scholars both ancient 
and modern. The best answers clearly set themselves apart from the others by their 
unrelenting focus on analysing the ontological argument as an a priori argument. It was a 
shame that many other candidates followed a seemingly pre-planned structure in part (i) by 
describing Anselm, Descartes and then Malcolm and/or Platinga and briefly mentioning that 
it was an a priori argument in the introduction and the conclusion. This leads to the same 
point that has been made in previous years: that centres would be rewarded by spending 
more time preparing their candidates for different eventualities in terms of the wording of 
the exam question. Candidates seemed to find it easier to focus on the a priori nature in 
AO2 and there was a pleasingly better focus on the set task here. 

A significant minority of candidates seemed to be confused with the chronology as to where 
scholars fitted into the discussion and in more than one case, candidates seemed to imply 
that Anselm was in some kind of direct debate with Hume or Kant! Dawkins and Gasking 
now tend to feature prominently as critics which is not illegitimate but perhaps needs to 
be put into perspective. Some candidates only examined Anselm which, although perfectly 
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acceptable, often meant they did not have enough to write; and others failed to address 
whether any information about God was gained. Some examined an anti-realist stance well, 
and this enhanced the philosophical approach to the argument. 
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An excellent, extensive response to Question1 (b) which shows how well 
the candidate has been able to apply their material to the question set. 
There is no hesitation in using well-known material about the argument in 
order to address the issue of an a priori argument.

Examiner Comments

Clear, confident setting out of material and application 
to the question will always be rewarded. The candidate 
never loses sight of what the question is asking for.

Examiner Tip
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An impressively full and detailed answer in which 
the candidate has taken the opportunity to use a 
wide range of material.

Examiner Comments

Don't waste time on trivialities in the exam. This 
candidate has not wasted a word on anything 
unnecessary or unhelpful.
Use precious time to ensure that you are gaining 
marks all the way through the essay.

Examiner Tip
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Question 2 (a)
This was an unambiguous question and gave many candidates the opportunity to write 
some outstanding answers. The quality of candidate responses to this question has 
significantly improved and answers showed an excellent grasp of the concepts, usually 
within the context of religious traditions, and of Greek thought. Some excellent candidates 
managed cleverly to weave more than two concepts into their responses i.e. bringing 
immortality of the soul into reincarnation. Distinction between Monism and Dualism is 
generally very clear. Whilst weaker candidates tended to get stuck at the level of reported 
cases of reincarnation, other candidates tended to get stuck on rather long and unnecessary 
introductions. Some candidates spent a lot of time recounting in detail stories about NDE 
or remembered past lives, whilst the strongest candidates used scholarly points and linked 
them well to dualist/monist theories.

There were some very good essays on rebirth and reincarnation that used technical 
vocabulary in an inspiring way, although there was also a significant proportion of 
candidates who were confused at the differences between the two. 

There was a good use of philosophers in this question and Plato, Descartes, Hick and 
Dawkins were utilised extremely well time and again. There is an overall improvement 
in candidates’ ability to use biblical references effectively to support the teaching on the 
resurrection of the body. 

It was sometimes difficult to see where the candidate had started part (ii) as a significant 
number of them did not mark out parts (i) and (ii). Many candidates put down the thoughts 
of scholars in this section but only a minority drew to a conclusion or put down their own 
thoughts.

Question 2 (b)
This allowed a variety of responses and even those who had evidently wanted a direct 
question on myth/ symbol and analogy were able to adapt their material to answer it quite 
legitimately. However, some candidates misread (i) as meaningful and (ii) as meaningless 
but on the whole some excellent responses covered all areas of religious language fluently 
and with clear evaluation in (ii). There was a temptation for some candidates to answer the 
question without mentioning any religious language examples, or addressing verification/
falsification in any way other than how it works generally. However, others had obviously 
read RS Review and the articles about early and later Wittgenstein, whilst others could 
bring in scholars such as Braithwaite and some centres had clearly spent time acquainting 
their candidates with the Logical Positivist movement which served them well. Candidates 
were slightly more cautious with regards to falsification and others rather confusingly used 
the arguments against the charge of meaninglessness - for example, analogy and symbol 
- to build up a broad response to religious language being meaningless. Nevertheless, 
candidates made good use of scholars including Hick’s eschatological verification, Hare’s 
‘bliks’ and Mitchell’s partisan and the stranger. Over the last four years this question has 
gained in popularity but there are now some noticeably weak answers which seem to reflect 
poor structure and confusion over which material best fits which part of the question. 
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A very well developed response to part (ii) showing how valuable it is to ensure that some 
form of argument is maintained throughout the answer. The response is well structured 
and it is clear that the candidate is aware that there is a debate to be had.

Examiner Comments

Use useful linking words such as 'furthermore', 
'however', and 'moreover' to structure a good 
evaluative answer.

Examiner Tip
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An ideal example of a thorough response to this 
topic. The candidate has made use of everything at 
their disposal and has managed the exam time well.

Examiner Comments

Writing three substantial answers of equal 
length is vital for achieving a high grade.

Examiner Tip
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Question 3 (a)
There were many successful responses on Deontology and Natural Moral Law. Many 
candidates knew the basics of each ethic but only the better ones could go on to show how 
recent scholars have extended (and refined) the arguments found in Aquinas and Kant. 
References to such scholars as W. D. Ross always enhanced the essay. Candidates often 
did well to focus on the strengths of the ethic they were exploring although having spotted 
the word 'strength' in the question, candidates then failed to persevere and spot the word 
'persuasive'. Quite often candidates presented an allied response on whether this is a 
'strong' or 'weak' argument. A similar comment could be made about the word 'persuasive'. 

'The modern world' presented little problem for those answering on Natural Moral Law, 
but raises interesting, although often unremarked, issues for candidates who choose Kant, 
since arguably Kant is one of the defining philosophers of the Enlightenment, and hence, 
the modern agenda. The Categorical Imperative was generally in the ascendancy with a 
good understanding displayed by many. Better answers contrasted with the Hypothetical 
and engaged with Kant’s consideration of ‘maxims’ and formulae of right action along with 
W.D. Ross and his prima facie approach. Natural Moral Law answers were generally good 
with a range of material evident: not just the primary and secondary precepts but also 
the historical context, along with the teleological aspect and the apparent goods, and the 
contribution of Bernard Hoose.

Candidates focused on the importance of reason, the importance of intention and the 
practical nature of this approach providing a set of clear rules to be observed. Natural 
Moral Law was seen as also offering something tangible, nature, on which to base ethical 
theory. Many used ethical comparisons to clarify features, whilst weaker scripts tended 
to assume knowledge of the theory and failed to present an extensive account of their 
chosen theory. As such their answers tended to lack depth or sophistication, and examples 
using homosexuality were the norm in order to state why Natural Moral Law was no longer 
persuasive. 

Question 3 (b)
Whilst there were some excellent responses to part (i), this question presented serious 
problems to candidates who were expecting, or hoping for, a stand-alone question on either 
Virtue Ethics or critiques of the link between religion and morality. Candidates responded in 
many cases as if the question were, in fact, written this way. Some wrote strongly on Virtue 
Ethics in part (i) and followed this up with a response to part (ii) as if they had been asked 
to evaluate the strengths and weaknesses of the theory. Others created their own question 
including part (i) and (ii) on critiques of religious morality. Many candidates left either part 
(i) or part (ii) entirely unattempted.

Those candidates who opted to engage with Virtue Ethics generally gave wide-ranging 
answers, with some good responses giving equal space to Aristotle and modern scholars 
such as McIntyre and Foot. Depth was evident in a large proportion of the candidates’ 
answers, although weaker ones tended to focus on a simple understanding of ‘eudemonia’ 
and some of the virtues and their extremes. The second part of the question was rarely 
given justice in terms of length or content. 

Those who made the best response focused on Euthypro and Dawkins, referring also to the 
dilemma of Abraham and Isaac. When candidates did focus correctly on the right topic per 
question, the answers were well expressed and carefully balanced but they were few and far 
between.
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The candidate has made their work very clear by underlining 
key terms. This is by no means essential, but it does give 
the chance to guide the reader through a clearly marked out 
essay.

Examiner Comments

Technical terms are a vital part of 
your learning and should always be 
used accurately.  

Examiner Tip
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A rare answer to this question from a candidate who 
was confident enough to tackle both demands. The 
candidate is rewarded with an overall mark of 26: 16 
for part (i) and 10 for part (ii).

Examiner Comments

It is essential that you do not gamble with 
success. You should be prepared for a range of 
legitimate yet varied questions that relevantly 
cover the specification in a reasonable manner.

Examiner Tip
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Question 4 (a)
Traditionally a weak choice, this year there was a clear improvement in the standard of 
material utilised and the way it was handled. Good candidates gave equal weight to all 
aspects of the question (Justice/Punishment & Law) and the wide range of material needed 
to give a full answer was impressively apparent in several top-level answers. Part (ii) was 
given some good treatment and there were some candidates who engaged superbly with 
Mackie’s approach to cultural relativism and the role of objectivity and subjectivity in moral 
choices and theory. Weaker answers tended to be overly descriptive rather than informative 
and seemed just to list all the ideas that the candidate had learned about the topics, whilst 
the best answers identified links and gave a sense of cohesion to the response. Many essays 
were liberally sprinkled with the names of scholars and gave a superficial impression of 
understanding. There seemed to be some confusion about the definitions of subjectivity 
and objectivity and many answers were very rambling and unfocused. The technique was 
usually to give a view on subjectivity, then a counter view of objectivity, often saying almost 
the same, and coming to the conclusion that both had value in the approach to law and 
punishment.
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The candidate has drawn on a range of ideas concerning justice, law and 
punishment to produce a comprehensive response to this part of the 
question.

Examiner Comments

Most topics offer the chance for you to cover a range of 
scholars and ideas, so don't feel you have to be limited 
to just a few from a single textbook. You can offer 
variety in your exam essays.

Examiner Tip
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Question 4(b)
Many candidates recognised the demands of the ethical language question and majored on 
the meaning and use of ‘good’ whilst at the same time employing the verification approach 
of Ayer to good effect. Emotivism and Intuitionism were given some effective treatment by 
many candidates and even better candidates engaged well with Pritchard’s prescriptivism. 
Some candidates seemed to be confused as to where material was best located so, for 
example, were likely to mention Moore’s naturalistic fallacy in (i) but then also to talk about 
Intuitionism in (i) rather than saving it for the second part of the answer. Similarly they 
would mention Ayer and Emotivism in (i) rather than dealing with verification there and 
saving Emotivism for part (ii). This poor distribution of ideas therefore left some candidates 
repeating themselves in (ii) or just running out of material. The best answers dealt with 
Intuitionism and Emotivism in (ii) and assessed their contribution to an understanding of 
ethical language. Overall, however, candidates certainly enjoyed playing with the word 
"meaningless", and that led happily on to successful responses for part (ii).
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The candidate has used material in exactly the right part of the 
question here, leading to a confident response to part (ii).

Examiner Comments



GCE Religious Studies 6RS03 01 45

Question 5 (a)
This was an extremely popular question, but not answered as well as it has been in previous 
years. It seemed that some candidates were thrown by the focus of the question: the 
teachings on the edicts. Better candidates were able to explore in some depth the distinctive 
teachings on the edicts. Some scripts explored the teachings against the background of 
Asoka’s life; others wanted to explore the nature of the teachings, and what it told us 
about such things as the extent Asoka was a genuine Buddhist, or whether or not he was 
using the religion as a political tool to unite his people. Many candidates discussed the 
question of whether the teachings were peculiar to Buddhism and what that told us about 
Asoka’s understanding of Buddhist philosophy. The use of scholars, such as Ling, Basham 
and Gombrich, was extensive in the better scripts and candidates even highlighted the 
disagreements which exist in their perceptions of Asoka. 

On the whole scholarship in part (ii) was significantly better. Candidates explored with great 
effect Asoka's involvement in the 3rd Council and the consequences of his missions. The 
better scripts debated whether or not these accomplishments were genuinely those of Asoka 
or Tissa. 

Question 5 (b)
This was not a particularly popular question. Those who chose it tended to display a sound 
grasp of the key characteristics of Pure Land or Zen. Part (ii) was answered well, with 
candidates providing a range of reasons on how the two transformed Buddhism. Pure Land 
was presented as more “theistic” in practice and Zen was identified as focusing more on the 
role of meditation. 
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The candidate's ability to tackle these issues with confidence resulted in 15 marks 
for part (i) and 11 marks for part (ii) - the top level for each part.

Examiner Comments
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Question 6 (a)
 This was a popular question amongst candidates and on the whole well answered. 
Some candidates legitimately located anatta within the three marks of existence and 
explored the relationship between the three. Some effectively explored the relationship 
between anatta and anicca through the doctrine of Conditioned Arising. Better candidates 
were able to make effective use of the King Milinda set text. This provided a context for 
the discussion about anatta. Some candidates made use not only of the chariot analogy 
but legitimately made use of other elements from the text of King Milinda to explore issues 
raised by the concept of anatta; notably rebirth and moral responsibility. 

Centres are urged to remind candidates to use their study of the set texts for support when 
answering both parts (i) and (ii) questions, as this can be extremely effective. Intriguingly, 
some candidates took issue with the wording of the question in part (ii), arguing that 
nothing can underpin nirvana since it is unconditioned. Some candidates did this more 
persuasively than others. Other candidates successfully argued that realisation of anatta 
is essential in achieving nirvana, because it was belief in a self which was at the root of 
the three fires. 

Weaker candidates struggled to find the link between the two concepts and wrote about 
them as distinct and unrelated concepts. 

Question 6 (b)
On the whole part (i) was answered well by many candidates. The quality of answers 
demonstrated a sophisticated understanding of the role of the Bodhisattvas within the 
Mahayana tradition. Some candidates identified disagreements between scholars about 
the precise nature of the Bodhisattva career, including the debate over whether or not the 
Bodhisattva delays enlightenment. The Trikaya was well explained in many scripts. The 
Lotus Sutra was also effectively referred to in many scripts in both parts (i) and (ii). When 
used in part (ii), candidates drew out the key messages of the Burning House Parable: that 
of ekayana (one vehicle) and Upaya of the Buddha, to explain why Nirvana was held out as 
only the initial goal. The weaker candidates failed to draw out the significance of the issues 
they raised. For example, many scripts referred to Atisa's three motivations, but failed 
to draw out how this explains the key role of aspiration as a distinguishing feature in the 
Mahayana vehicle. For further details of Atisa’s approach centres should refer to “Mahayana 
Buddhism” by Paul Williams (Routledge), in which he explores the issues raised by the Lotus 
Sutra or the introduction to the translation of Atisa’s “Lamp on the Path to Enlightenment” 
(Tr. Ruth Sonam). Poor time management, and not a lack of understanding, led to the 
weaker answers in this question. 
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Question 7 (a)
A popular question requiring candidates to demonstrate both knowledge and understanding 
of the teaching and work of Bonhoeffer. Most were able to give an account of his role in 
reaction to the persecution of the Christian church in Germany including elements of his 
teachings. Better candidates used the teachings as a starting point, thus reflecting more on 
the significance of Cheap grace versus Costly grace, Religionless Christianity, and Jesus the 
man for others. In particular candidates were keen to make salient points about how key 
events in Nazi Germany influenced Bonhoeffer's theology and how his reactions to those 
events were based on his theological principles. Candidates concentrated on how Bonhoeffer 
put his faith into action in order to explain the significance of the teachings and didn’t really 
deal with the fragmentary nature of his teachings.

Question 7 (b)
Candidates either chose Liberation Theology or Ecumenism here. Responses on Liberation 
Theology followed the normal pattern where candidates give an account of the practice, 
setting it within an appropriate context and explaining that the poor and oppressed 
deserved salvation too. The formation of Base Communities and work of Guitierez and Oscar 
Romero were discussed.

Responses on Ecumenism were of high quality and required candidates to demonstrate 
factual knowledge of the development of the practice thus citing relevant conferences, 
such as Medellin, in order to explain the importance of the Churches working together. The 
development of the practice as reflected in church services today was used to assess the 
significance of the teachings.

An impressive part (ii) gains the candidate a full 12/12

Examiner Comments



54 GCE Religious Studies 6RS03 01



GCE Religious Studies 6RS03 01 55

Despite crossings out, a compact answer which 
covers the topic well in the time provided.

Examiner Comments

Ultimately, presentation counts for little in 
terms of actual reward, but the clearer your 
presentation, the easier it is for the examiner 
to reward you.

Examiner Tip
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Question 8 (a)
Only a handful of responses was offered on this question on Trinity or atonement and 
salvation with the majority focusing on Trinity. These candidates considered the complex 
nature of this apparent paradox by explaining the relationship between the three and how 
the three combined are necessary for mankind to be redeemed. Augustine and Karl Barth 
were referred to here.

Question 8 (b)
Life after Death. Several candidates misunderstood the intention of this question and 
instead took a philosophical approach which was more appropriate to philosophy answers. 
Those who did attempt to answer concentrated on heaven and hell and how behaviour in 
this life affected what happened to you in the next. The idea of Jesus saving mankind from 
sin and as the way to the after life was discussed alongside the concept of the soul being 
separate from the body.

 

A clear opening paragraph which places the concept in a wide 
context.

Examiner Comments
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Question 9 (a)
Most candidates focused on the wording of the question concerning the distinctive emphases 
of Ramakrishna and Dayananda Sarasvati. Candidates provided an appropriate context to 
these figures and selected their examination of emphases ranging from religious, ethical and 
political themes. 

In part (ii) candidates paid attention to the issue of Western influences on these figures. The 
question did not require a comparison between these figures but a number of candidates 
drew upon their significant differences thereby enhancing the standard of their work. This 
prompted views on tolerance and the status of the Vedas. The final part of the question on 
the contributions to a renewal of Hindu values led to interesting work on the schools and 
followers of these figures.

Question 9 (b)
Candidates made effective use of the quotation which provided a structure to their answers. 
Inevitably, there was biographical material on Gandhi and candidates managed this quite 
well in terms of a contextual understanding of Gandhi and the inter-relationship between 
his life and key ideas, including caste. Some presented good material on the Bhagavad Gita 
relevant to this question. 

Part (ii) produced good quality answers. These discussed issues such as gender equality and 
the role of women and celibacy. Importantly, some candidates presented thoughtful insights 
into the relationship between pacifism and politics. Some incorporated good material from 
Dr. Ambedkar.
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This essay reflects the level of detail and analysis necessary to gain the 
highest marks - achieving 17 for part (i) and 11 for part (ii).

Examiner Comments
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Question 10 (a)
Candidates were proficient in their use of key terms including karma and samsara. The 
heading on the paper says that candidates ‘may make reference to the set texts where 
appropriate’. In this question there was very good use of the Bhagavad Gita and the Katha 
Upanishad with some well-selected examples. In part (ii) some candidates focused more 
on the significance of Hindu beliefs about life after death at the expense of the question 
regarding difficulties about these beliefs. Many, however, incorporated discussions between 
a belief in samsara contrasted with its possible negative influence on ethical and social 
issues in this current life. Some focused on the problems of striving for moksha which may 
be thought to be beyond the capabilities of many in this life. 

Question 10 (b)
Answers contained clear analysis of these terms. Candidates made full use of the set texts 
to illustrate key ideas and themes. The better quality answers differentiated various Hindu 
schools and scholars and their contrasting views on these topics. In part (ii) candidates 
adapted their material around the thrust of the question concerning the significance of the 
terms for Hindu belief and practice, including debates about different notions of karma
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A very strong part (i) earns this candidate full marks - 18/18

Examiner Comments
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Question 11 (a)
Although there were some excellent answers for this first question many candidates did not 
focus upon the thrust of the question in (i) that asked them to ‘Examine the reasons for 
the expansion of Islam….’ and wrote a basic history of the Rightly Guided Caliphs. Weaker 
candidates sometimes failed to notice that part (ii) asked for “the influence …upon the 
origins of Sunni and Shi’ah Islam” and wrote about this in detail in part (i) and then gave 
a brief resume in part (ii). It should be noted that marks could only be awarded to the 
appropriate sections. Students gaining the higher levels applied their material carefully to 
the question in both parts (i) and (ii).

Question 11 (b)
This question was less popular than the first. Those candidates gaining the higher levels 
applied their material to selecting two of the statements concerning preservation of 
tradition; adaptation of beliefs and practices and renewal of principles and policies. Many 
selected Iran and there were scripts that were focused and reflected a good understanding 
of the issues. Unfortunately, too many candidates answered with details of Shi’ah history 
and beliefs without applying these to a selected modern Islamic state.

Answers relating to the problems facing the umma in modern Islam in part (ii) tended to be 
brief and weaker candidates either gave a generalised opinion or addressed single issues 
that were raised about the Islamic state in (i). Very few candidates addressed the fuller 
issues of potential problems relating to the belief in the umma in modern Islam.
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This is a confident full answer that focuses closely on the question including a clear statement of 
why the caliphs were elected, details of Umar's rule and expansion, and the role of the Qur'an in 
expansion.

Examiner Comments
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Question 12 (a)
This question was not as popular as Question 12(b) and answers were variable. A few better 
answers reflected a sound knowledge and understanding of the content and examined ideas 
carefully in part (i) whilst others recounted various teachings without explanation. Some 
answers referred to just a few items from the Surah. Only a few candidates gaining marks 
in the higher levels were able to discuss its significance for Islam in part (ii). It was sad to 
note that some students were confused and wrote about the wrong Surah.

Question 12 (b)
This was a popular question and those gaining marks in the higher levels used their material 
in a scholarly way to focus upon the question examining the main influences on the origins 
of Sufism. These answers were structured and coherent. Too many answers provided plenty 
of reference to Sufi beliefs and practices but failed to relate these to the questions in (i) and 
(ii). Some students gave full details of distinctive beliefs and practices in (i) and sometimes 
gave a synopsis of this material in part (ii). Others divided up their full details between 
parts (i) and (ii) The better answers in part (ii) discussed the distinctive features of Sufi 
practices and related these well to the context of Islam, comparing and contrasting these 
and making comment.
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This candidate has related their material to the 
question throughout their answer to achieve full 
marks.

Examiner Comments

Note how this candidate links practice and 
purposes carefully with attitudes and influences 
within Islam.

Examiner Tip
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Question 13
There were no responses to these questions.

Question 14
There were no responses to these questions.

Question 15
There were insufficient responses to this question to justify comment.

Question 16
There were insufficient responses to this question to justify comment.
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Question 17 (a)
Teachings of Jesus concerning the Kingdom of God in Luke’s Gospel. This was a popular 
question in which candidates were required to assess the significance of the teachings about 
the Kingdom of God. Most responses were narrative-based stating relevant teaching on 
the Kingdom of God: for example, who would enter it, what it would be like, when it would 
arrive (eschatologically). Candidates cited conversations Jesus had about the kingdom with 
the people he met, as well as explaining his direct teaching. However, there was a distinct 
lack of analysis of the actual significance of the teachings in terms of how they challenged 
people to change and how the teachings themselves formed an integral part of Jesus' 
message throughout the Gospel. The point that you had to make significant changes to be 
considered for entry into the Kingdom of God, as well as avoiding a religious life built on 
show rather than genuine faith, could have been developed more. The overriding issue, that 
the Kingdom of God was open to the Gentiles who accepted Jesus, was emphasised by most 
candidates in line with Luke’s purpose that Jesus came for all not just the Jews. More could 
have been made of the Religious Authorities' attitude to Jesus' teaching on the Kingdom of 
God which they found to be subversive.

The Prologue to the Fourth Gospel. This required candidates to analyse exegetically the 
Prologue to the Gospel and apply it to a full understanding of the Gospel. Answers were 
distinguished by how confidently candidates dealt with the teaching in the Prologue. Most 
were able to explain key themes such as Logos, light versus darkness, rejection and 
acceptance, the replacement of theology, and the concept that Jesus had come not to 
abolish but to fulfil Old Testament prophecy. The identity of Jesus as God Incarnate was 
expected in this answer and was dealt with well by stronger candidates who were able to 
explain that an understanding of this was essential to understanding the Johannine Christ.

Question 17 (b)
Candidates were asked to assess the view that either Luke or John had a single purpose in 
writing their gospels. Those who answered with Luke generally accepted that the evangelist 
had one main purpose related to writing to Theophilus and all other purposes were merely 
supporting that one. AO2 material often involved more narrative description of other 
purposes to the gospel thus not really showing candidates' analytical skills. There was good 
use of scholars on purposes of the gospel and good historical knowledge was demonstrated. 

With regard to The Fourth Gospel, candidates concentrated on the over-riding themes of 
Jesus as God Incarnate and the replacement and fulfilment of Judaism with the implication 
that the author was writing for a far more intelligent audience as well as to make clear the 
nature of Jesus as the way to the Father. Again I would have liked to have seen more direct 
response to the question set rather than a list of purposes.
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An excellently clear introduction to this popular topic.

Examiner Comments

Introductions can be very helpful to enable you to gain 
marks right from the beginning of an essay; or they can 
be ineffective, if they include information not required 
by the question or material that you are going to repeat 
later.

Examiner Tip
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Question 18 (a)
Religious Authorities and Jesus' conflict with them was perhaps the most popular question 
in this section. Candidates mistakenly thought they could write narrative-based answers. 
These were appropriate to a certain extent but more evaluative depth of knowledge was 
needed to assess the true impact of the conflict that Jesus provoked. The context of where 
the Religious Authorities were coming from would have added more weight to the episodes 
which candidates narrated. Key passages involving Jesus' healing on the Sabbath, turning 
tables over in the Temple, making claims about himself being the Son of God etc. were well 
deployed for both gospels. As regards Pilate’s involvement, this was attempted well with 
candidates using scholars such as Rivkin. However, there was a tendency to narrate the trial 
before Pilate and superficially discuss his part in Jesus' death.

Question 18 (b)
Religious themes in the resurrection narrative were required here but, unfortunately, so 
many responses confused the resurrection with the crucifixion and hence gained very little 
credit for what was essentially inappropriate material. Many attempted this question and 
the stronger candidates were able to select the key themes such as religious symbolism of 
light and dark, empty tomb, role of the women, and appearances (the road to Emmaus). 
Jesus' teaching about his own death and its purpose and the provision he made for the 
continuation of his message after his resurrection were attempted by some candidates. 

In part (ii) candidates were able to demonstrate fully their knowledge of the crucifixion 
narratives and the significant symbolism therein, but made tenuous links with how these 
were then built into the resurrection narratives.
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This candidate was not thrown by the question 
and was ready to apply knowledge of the 
resurrection narratives in an appropriate way.

Examiner Comments

It is vital not to assume that questions will take 
exactly the same form year after year.

Examiner Tip
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A superb response which justifiably received full marks.

Examiner Comments



100 GCE Religious Studies 6RS03 01

Paper Summary

Based on their performance in this paper, candidates are offered the following advice:

•	 Ensure that you have revised sufficient material so that you are not dependent on a 
small range of specifically worded questions appearing on the exam paper 

•	 Practise regularly writing to time, especially full-length mock exams

•	 Ensure that your use of scholarly quotations is significant and not simply arbitrary 
name-dropping linked with simplistic points which need little scholarly support 

•	 Answer the question as set on the current exam paper in front of you rather than a 
version of a previous year's question which you prefer

•	 Make use of technical terms and ensure that key ideas and scholars' names and 
quotations, where appropriate, are clear to the examiner 

•	 Write legibly and coherently. If necessary, seek advice from the examinations' officer at 
school with regard to use of a computer for exams

•	 Aim for accuracy and clarity. Check that ideas have been learned correctly and are 
linked with the correct topics.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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