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Introduction
It was pleasing to see candidates continue to be able to engage effectively across the ability range

with A Level paper 35 which deals with Britain: losing and gaining an empire, 1763-1914 (35.1) and

The British experience of warfare, c1790-1918.

The paper is divided into three sections. Section A contains a compulsory question which is based

on two enquiries linked to one source. It assesses source analysis and evaluation skills (AO2).

Section B comprises a choice of essays that assess understanding of the period in depth (AO1) by

targeting five second order concepts - cause, consequence, change and continuity, similarity and

difference, and significance. Section C comprises a choice of essays that relate to aspects of the

process of change over a period of at least 100 years (AO1). Most candidates appeared to organise

their time effectively and there was very little evidence of candidates being unable to attempt all

three sections of the paper within the time allocated this summer. Examiners continued to

comment on the fact that a significant minority of scripts posed some problems with the legibility

of hand writing. Examiners can only give credit for what they can read.

In Section A, the strongest answers demonstrated an ability to draw out and develop reasoned

inferences from the source for both enquiries and to evaluate the source thoroughly in relation to

the demands of the two enquiries on the basis of both contextual knowledge and the nature, origin

and purpose of the source. It needs to be stressed that, despite the advice offered in last year’s

report, there were still a significant number of candidates whose answers suggested that weight

can be established by a discussion of what is missing from a source. This summer there was some

evidence of more candidates using often extensive contextual knowledge to drive an answer to the

enquiry, rather than using it to illuminate and discuss the source. This resulted in candidates not

dealing with the source adequately.

In Section B, examiners were impressed by the number of responses that clearly understood the

importance of identifying the appropriate second order concept that was being targeted by the

question. However, it continues to be the case that weaker candidates often wanted to turn

questions into a main factor/other factors approach, even where this was not appropriate to the

focus of the question. Candidates should be aware of key dates, as identified in the specification,

and ensure that they draw their evidence in responses from the appropriate time period.

In Section C, most candidates were able to engage with the elements of the process of change that

are central in this section of the examination. This is a breadth question and the questions that are

set encompass a minimum of 100 years. Candidates are reminded again that this has important

implications for the higher levels in bullet point 2 of the mark scheme. To access bullet point 2 at

Level 5 candidates are expected to have responded ‘fully’ to the demands of the question. The

requirements of questions will vary and key developments relating to the question may be more

specific to the entire chronological range in some questions and options than in others. However, it

was judged not possible for candidates to have ‘fully met’ the demands of any Section C question

unless at least 75% of the chronological range of the question was addressed. To access bullet

point 2 at Level 4 candidates need to meet most of the demands of the question. It was unlikely

that most of the demands of the question would be met if the answer had a restricted range that

covered less than 60% of its chronology.

In both Sections B and C when dealing with AO1, not all candidates demonstrated a secure

understanding of what is meant by 'criteria' in terms of bullet point 3 of the mark scheme. Some

candidates explicitly state in the introduction to the essay that they are naming the criteria that

they plan to use, when in actual fact they are referring to the issues or the factors that will be

discussed in the response. 'Criteria' in bullet point 3 of the mark scheme refers to the basis on

which candidates reach their judgement, not the issues that are discussed in the process of
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reaching that judgement.There was some tendency this summer, in all sections of the paper, for

some candidates to replicate the words and phrases of the mark scheme in their responses. It is

the application of the requirements of the mark scheme that is crucial.

The candidates' performance on individual questions is considered in the next section.
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Question 1 

A question which promoted a wide range of responses with the majority rooted in the source. Most

candidates identified two key factors for settlement in Western Australia: the potential abundant

supplies of timber and food and the strategic value to the Royal Navy including the prevention of

French influence. Many answers also developed points related to the Swan River and there was

some impressive contextual knowledge regarding the Swan River Company.

In terms of the second enquiry there were references to the initial investigation and the proposed

follow up. Many candidates cited the point about the need to develop a port and links were drawn

with earlier developments in New South Wales. Candidates often referred to the proposal to

encourage young men from England to invest in the project.

Some very impressive contextual knowledge was deployed about a range of points, eg the strategic

advantages to the Royal Navy, the lessons learnt in New South Wales and developing British

interests in Asia.

There was much sound evaluation with reference to the attribution and Stirling’s naval career and

the use of contextual knowledge to confirm and develop points.

There were a very small number of responses with very limited knowledge of KT 2 BP 3 who

appeared to think the dominant issue in Australia was the establishing of convict settlements.

GCE History 9HI0 35     5



6     GCE History 9HI0 35



GCE History 9HI0 35     7



8     GCE History 9HI0 35



GCE History 9HI0 35     9



The response is rooted in the source with key

reasons for settlement, naval and economic

advantage, established in the opening paragraph.

The treatment of the enquiries is uneven, but as

the answer develops it refers to the proposal to

encourage young men to settle in the area and the

clear intention that this should not be a convict

state.

There is some effective use of contextual

knowledge to develop the answer with reference

to the rivalry with France, the developing interests

in Asia and implicitly the lessons from experiences

in New South Wales.

The evaluation is less effective although points are

backed up by contextual knowledge and, in

particular, the candidate makes no direct use of

the attribution.

This response achieves a sound Level 4.
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Question 2 

The question produced a range of responses with many candidates rooting their answers in the

source and identifying and developing a range of points relevant to both enquiries. Treatment of

enquiry 1 was generally stronger than enquiry 2 and many candidates used extracts and contextual

knowledge to produce reasoned inferences about the increasingly important role of the RFC on the

Western Front. A significant number of candidates deployed impressive knowledge and

understanding of the importance of technical developments. Not as many as had been expected

made the link between the point in the attribution about McCudden’s background as an engineer

and his clear appreciation of technical advances.

In addressing the second enquiry inferences were made and developed regarding patriotism,

bravery, empathy and stoicism with many candidates picking up the reference to the attitude of

people on the Home Front to the Aces. The details about McCudden’s sense of responsibility to new

pilots and the graphic detail of his reaction to shooting a German pilot were effectively discussed by

many candidates.

The evaluation of the source was generally sound with discussion of McCudden’s status as a

veteran with three tours of duty, the fact he was writing to a family member and the censorship

system featuring in many responses.
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The response engages with the source and

identifies points related to both enquiries. It uses

specific extracts and contextual knowledge to

illustrate points, eg about the importance of the

photographic missions carried out by the pilots

and the increasing links between the work of the

pilots and the artillery. The essay deploys a good

range of technical knowledge to develop its points.

There is also a clear awareness of the

responsibilities and pressures placed on aircrew

during the war and some effective contextual

knowledge regarding the reactions to them on the

Home Front.

There is also some effective evaluation with

comments on the letter being to McCudden’s

brother and the nature of censorship during the

war. There is scope for more direct use of the

attribution, eg his length of service and experience

as an engineer.

The response achieves Level 4.
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Question 3 

This was the most popular of the two Section B questions. It produced many wide ranging and

substantial responses with judicious weighing up of the stated factors against others. The strongest

candidates showed an awareness of the roots of difficulties around religious and cultural issues

rather than just describing the practices that many of the British were determined to ‘reform’.

There was also some very effective illustration and explanation of issues concerning missionaries

who often provoked hostile reaction.

These points were weighed up against other factors and there were many well informed and clearly

explained analyses of the impact of the Dalhousie reforms.

A minority of candidates adopted a largely narrative style which could be rewarded as long as the

significance of points was explained and linked to the question. Some candidates, however, went

little beyond narrative and went on to discuss the battles of the Indian Rebellion.
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The response sustains focus and addresses the

stated factor with specific illustration and

explanation. It identifies other issues and deploys

effective contextual knowledge to promote a

balanced argument. There is, for instance,

awareness of the impact of the Dalhousie reforms

and the consequences of the implementation of

the Doctrine of Lapse are explained.

Overall the response merits Level 5.
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Question 4 

This question was chosen by a sizeable minority and knowledge and understanding of the role and

work of Sir Evelyn Baring was generally at least sound. His personal viewpoint, with its strong sense

of Anglo Saxon superiority, underpinned many of the stronger responses. Baring’s achievements,

especially in stabilising the economy, improving the infrastructure and working to improve

agricultural conditions, were identified, illustrated (often with specific detail) and explained by a

pleasingly large number of candidates. The counter argument was generally not so wide ranging

but the majority of candidates at least touched on his failure to appreciate the rising force of

nationalism, his unwillingness to invest in secondary education and the increasingly high level of

military expenditure.
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A focused response which certainly attempts to

develop a balanced assessment of Sir Evelyn

Baring.

It emphasises and illustrates his work to provide

economic and political stability but also points out

that the majority of the funding he secured went to

satisfy British interests and the servicing of debts.

Baring did not provide enough investment in

infrastructure and neglected both land and

educational reform.

The answer picks up the key point that Baring did

not grasp the importance of developing

nationalism and the well balanced conclusion

contains the excellent phrase, ‘held back by certain

rigid beliefs’.

The response scores a sound Level 4.

30     GCE History 9HI0 35



Question 5 

This was the least popular of the questions in Section B but it promoted some well informed and

clearly argued responses. The clear majority recognised that there was evidence on both sides of

the argument but in a significant minority of responses there was a tendency to thinly supported

assertion. The stronger answers identified a range of factors, eg financial impact; development of

technology; developments in agriculture; and examined the positive and negative in each chosen

point with some impressive specific evidence. Clearly the recent work by Roger Knight, Jenny Uglow

and others has had its impact on sixth form teaching of these issues.
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A range of key points are identified with some

effective illustration and explanation although

there could be a wider range on both sides of the

argument; eg impact on Agriculture, the

development of financial institutions and the cost

of maintaining the coalitions.

The answer is clearly explained with basic

organisation and merits entry into Level 4.
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Question 6 

This was by far the most popular question in Section C. There were very few weak responses but

the focus in the majority of answers was on the failings of Raglan and there were less answers than

could have been hoped for which developed a balanced and substantial debate.

The evidence for the proposition was usually based on a negative assessment of Raglan’s personal

qualities as a commander (distant, arrogant etc) and his tactical failings, notably at the Alma and

during the siege of Sebastopol. These are legitimate points but in some answers narrative and

anecdote were more evident than analysis.

The counter argument focused on the failings of the Commissariat, the problems of working with

the French, the weather, disease etc. Many answers, therefore, had a sound range but the quality of

illustration and explanation distinguished Level 3 responses from those that were rewarded with

Level 4/Level 5. A significant number of answers, for instance, pointed out that Raglan, as

Wellington’s close adviser, could have some responsibility for the lack of reform in the British Army

after 1815.
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A focused and balanced debate which recognises

Raglan’s ultimate responsibility but also identifies a

range of other factors. The former point is

illustrated by his indecisive conduct of both the

Alma and Sevastopol engagements and his difficult

relationship with the French commanders is

touched on.

The situation he inherited is clearly explained and

developed in points about the McNeill-Tulloch

report and issues about the weather and disease

are also cited.

There is less on Raglan’s much debated character

than might be expected but a sound attempt to

develop a balanced argument.

The response achieves mid Level 4.
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Question 7 

A question which promoted many wide ranging and well-informed responses identifying

fundamental changes from the Age of Sail and the Royal Navy of Trafalgar to the heavily armed

Castles of Steel of the Great War. Many candidates traced the developments of ship types across

the timeframe with effective illustration.

A sound range of other factors were also advanced from the work of Middleton on coppering, the

work of Cook on cartography and the impact of the changing role of the Royal Navy as the British

Empire developed.

Some answers lacked a clear sense of chronology.
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There is some analysis of key features, with overall

address to the stated factor, and mostly accurate

knowledge. However, some of the points required

more explanation and illustration to promote

substantial debate. The general trend of the

argument is clear but lacks precision.

The response achieved a low Level 4 mark.
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Question 8 

There were a number of wide ranging and well-developed responses to this question, which often

started with the initial impact on ports such as Bristol and Liverpool and the effect on the

Caribbean, and then moved on to identify specific examples of diversification which were highly

profitable and had a significant impact on the pattern of trade.

The stronger candidates also developed a range of other factors, eg the increased demand for

British manufactured products; the benefits of Free Trade legislation; and the development of new

ports such as Singapore. Many argued that the Slave Trade was already of diminishing importance.

Weaker candidates often spent time explaining the reasons for the abolition of slavery rather than

focusing on the impact of abolition. There was also some confused chronology in answers to this

question.
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A sustained analysis of the relationship between

key features with effective coverage of the

timeframe. The stated factor is addressed and a

range of other points identified and illustrated and

explained clearly with specific evidence. The

answer is clearly expressed and well organised

with a logical and coherent argument, and was

awarded Level 5.
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Question 9 

This question promoted a generally sound range of responses. The majority of candidates

produced an informed address to the stated factor and some effective contextual knowledge was

deployed. Graham’s focus on recognising the changing nature of the role of the Royal Navy was

recognised and there was a good range of specific illustration and explanation in the stronger

answers, eg the development of HMS Excellent as a training school and the work of Thomas

Hastings.

A significant number of candidates also addressed the work of Fisher and, again, there was a

general understanding of his contribution with focus on the ’Castles at Sea’ which often included

impressive technical details about speed and firepower.

However, some candidates saw this question very much as a debate about the relative

achievements of Graham and Fisher and the coverage of the timeframe in a significant minority of

responses limited the reward on bullet point 2.
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There is a focused introduction which indicates

range and judgement which makes clear

disagreement with the proposition stated in the

question.

The case for the primary significance of the Fisher

reforms is made with a sound range of specific

evidence and this is followed by consideration of

technical developments which provides good

illustration and explanation.

The stated factor is then addressed with a clear

sense of context which goes back to the beginning

of the timeframe. There is a clear understanding of

Graham’s intentions and some effective specific

illustration is provided, eg regarding the setting up

and development of HMS Excellent. This answer

merits Level 5.
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Question 10 

This was by far the most popular question in Section C. There was generally a sound address to the

significance of the stated factor. The reforms of Cardwell were identified, especially in relation to

conditions of service, and many answers deployed a good range of specific illustration although in

some cases reforms were listed but their significance was not explained. In a question requiring a

comparative judgement of a range of developments across a broad timeframe this is a significant

weakness.

The majority of candidates addressed the contribution of Haldane and developments during the

Great War, especially the introduction of conscription, but the earlier part of the timeframe was

neglected, or even ignored, in a significant minority of responses. This, again, had an impact on the

reward possible in bullet point 2.
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There is address to the stated factor and other

points are identified, eg the impact of the

introduction of conscription and the underlying

importance of the state of the economy.

There is some effective specific illustration and

explanation with some sense of context and

recognition of the need to improve conditions of

service.

The earlier part of the timeframe is neglected

despite some implicit awareness of the situation

and there is no explicit consideration of the impact

of the Haldane reforms.

The general argument is clear but there are places

where more precision is required. Overall this

merits a sound Level 4.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

Section A

Candidates should aim to draw out reasoned and developed inferences that go beyond

comprehension of the sources.

Candidates should move beyond stereotypical approaches to the nature, origin and purpose of

the source. Comments about this should be specific to the provided sources rather than generic

comments that might apply to any source.

Contextual knowledge should be used to illuminate and discuss what is in the source, rather than

provide an answer to the enquiry.

Candidates should make use of the sources together at some point in the answer.

Sections B and C

Candidates should not assume that every question will require a main factor/other factors

approach.

Candidates must provide precise contextual knowledge as evidence. Weaker responses generally

lacked depth and sometimes range.

Candidates should avoid a narrative/descriptive approach; this undermines the analysis that is

required for the higher levels.

Candidates need to be aware of key dates as identified in the specification so that they can

address the questions with chronological precision.

Candidates should try to explore the links between issues rather than merely present a list of

factors.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx

GCE History 9HI0 35     69

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx


Pearson Education Limited. Registered company number 872828

with its registered office at 80 Strand, London WC2R 0RL.

Powered by TCPDF (www.tcpdf.org)

http://www.tcpdf.org



