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Introduction

In Unit 2 of GCE English Language and Literature (9EL0), titled ‘Varieties in Language and 
Literature’, students are expected to apply the skills of close, contextualised, comparative 
reading, showcasing knowledge of both literary and linguistic terms and concepts. They need 
to synthesise their learning, integrating language and literature together, in order to analyse 
a short unseen prose text and two studied literary works. Their work in both areas is 
organised thematically: students pursue one of four topics (‘Society and the Individual’; ‘Love 
and Loss’; ‘Encounters’; ‘Crossing Boundaries’). In their examination responses, students are 
expected to demonstrate evidence of wider reading in, and thinking about, the topic they 
have studied.

Section A involves the analysis of one unseen extract. Candidates are expected to present an 
organised, fluent commentary on the writer's choice of structure, form and language, making 
inferences on how these authorial choices are shaped by the attitudes, values and ideas 
detectable in the text, and from their wider knowledge of any contextual forces exerting 
influence upon the writing or the reception of the text. They should show evidence of broad 
understanding of their chosen theme in their analysis, using it to enrich the specific 
discussion of the passage presented for analysis.

Section B assesses candidates’ knowledge of the authorial methods used in, and the 
readerly reception of, two studied literary texts. The texts must be aptly contextualised, using 
contextual materials relevant to the question focus. The texts must also be compared and 
contrasted on points of significant relevance. Many aspects of the works are suitable for 
comparison, including the manifest content (plot, character, theme, setting, etc.); the literary 
and linguistic techniques used by the writers; the contextual factors shaping the texts’ 
production and/or reception, etc. All such contextualisations and comparisons must, 
however, strive to be relevant to the specific question asked.

It is vital that centres are aware that Sections A and B do not correspond to Language and 
Literature exclusively. There are still a small number of candidates who do not deploy terms 
and concepts drawn from linguistic analysis to aid their analysis of the literary texts studied. 
The Specification and the Section B Mark Scheme make it very clear that literary texts should 
be subjected to an integrated language and literature approach.

Summary of SECTION A

Due to the disruptions to teaching and learning during the pandemic lockdowns, June 2022 
candidates were provided with Advance Information about the genre of their unseen 
passage. This information, released several months before the exam sitting, proved to be 
helpful to all candidates. The vast majority of students had clearly prepared well and many 
were able to demonstrate flexibility when confronted with passages that in places did not 
fully conform to genre conventions.
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However, answers tended to be, on average, rather shorter than in a ‘normal’ series. Many 
responses of three or fewer pages were seen. Some unfinished answers were also observed 
– hitherto an extremely rare occurrence in Section A.

Stronger answers looked at the unseen text as a whole and were able to discuss it as a 
complete piece of writing, rather than as a series of techniques to be identified. There was 
still some evidence this year (though less than in the past) of candidates using the rather 
limiting approach of working chronologically through the extract, sometimes paragraphing 
their own work in accordance with the structure of the passage. A further danger of this 
approach is that, if the candidate is pressed for time, the final paragraphs of the extract are 
neglected. This year, such a strategy particularly hindered students on ‘Society and the 
Individual’ which featured a significant tone shift in the second of the two diary entries, and 
‘Encounters’, in which Madonna’s much anticipated encounter with Martha Graham occurs in 
the passage’s finale.

While many lower and lower-middle band candidates are able to detect a fair range of 
linguistic and literary features in the paragraphs they work through, and offer mostly 
accurate definitions of terminology, there was not always evidence of an ability to articulate 
the effect of such techniques.

The most successful answers discussed the implications of specific lexical and syntactical 
choices in the context of the entire passage. They were able to move beyond feature-spotting 
and to explore shifts in register, as well as generic conventions and deviations. The 
illuminating deployment of supporting relevant contextual material also had a significant 
effect on achievement.

Summary of SECTION B

Markers are very aware that Section B makes many demands of candidates in an exam 
setting. Ensuring all four Assessment Objectives are met while analysing two complex literary 
texts using both language and literature frameworks requires a good deal of practise and 
strong time-management skills. As always, many excellent responses were produced, though 
this year, many more brief and/or unfinished answers were seen than in previous years.

AOs 1 & 2: Some concerns remain about the technical knowledge on display in responses 
dealing with poetry and drama. Successful answers tend to discuss specific aspects of poetic 
form, and can relate individual poems to the wider concerns of the collection in which they 
appear; drama students tend to do well when considering theatrical techniques such as 
stage directions. A small number of responses assumed that Section A required exclusively 
linguistic analysis, and that Section B required literary analysis only.
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AO3: The year-on-year improvements in AO3 performance that had been seen up to 2019 – 
increasingly better integrated and more relevant contextual material, with a wider variety of 
context types – stalled somewhat. The difficult circumstances in which teaching and learning 
took place this year may well account for this. Candidates and centres where teaching was 
particularly disrupted seem to have resorted to regurgitations of not-always-relevant facts. 
As ever, the best answers ensured that contextual materials were thoughtfully selected to 
assist the analysis of language and literary features in the texts. Answers providing fewer 
contextual factors of relevance tended to outscore answers which included huge amounts of 
impressively remembered, but ultimately irrelevant detail. Contexts for textual production 
(socio-historical details, intertextual relationships, staging/publishing history, authorial 
biography, etc.) were more often deployed than contexts of reception (reviews, criticism, 
cultural influence, personal response). A blend of both tends to produce the richest answers.

AO4: Comparative work was again highly variable between scripts and centres, but many 
examiners again remarked on their sense that AO4 work was the least impressive of the AOs 
for this unit. Markers are alert to spurious uses of terms such as ‘similarly’ when no genuine 
comparison is being made. The best comparisons are those that compare/contrast a specific 
literary or linguistic feature in two texts, shared or contrasting aspects of context, and subtle 
aspects of theme.
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Question 1

Question 1 was by far the most popular option. Students made good use of the Advance 
Information, showing themselves to be alert to the ways in which MacAnulty’s diary 
conformed to, and deviated from, genre conventions. Better answers sensed that it was 
written with publication in mind; the best could identify specific evidence of crafting for a 
wide audience, such as the rhetorical flourishes, and the aside about how the author and 
Greta Thunberg had been following each other ‘for a while’ – a detail that would be 
superfluous in a private diary. Some wondered if it had originally been a private text that had 
been subsequently edited, a plausible interpretation.

The susceptibility of the passage to deeper interpretation led to much investigation of the 
possible symbolic significance of the globe-like conker, and/or the ‘milk-white’ phone screen – 
some very insightful discussion followed from this, though such an approach was not 
essential for success.

At the lower end of the mark scheme, students got bogged down in speculating upon the 
relationship of the boy and his mother, and some preferred to conduct their own arguments 
in favour of climate activism at the expense of contextualised analysis of the passage’s 
linguistic and literary features. A number of lower-level answers failed to deal at all, or in any 
sort of sustained way, with the second of the two diary entries.

A welcome feature of many answers was the general alertness to the wider concept of 
‘Society and the Individual.’ Students were able to use their research and exploration to 
subtly contextualise the passage. However, centres should instruct their students to read the 
introductory contextualisation at the head of the passage with more care. The vast majority 
of responses to Question 1 assumed, in spite of being told otherwise in the introduction, that 
the author was female. Fortunately for these students, the author’s gender was not material 
to the passage, and its theme did not foreground gender issues. Future candidates would be 
wise to pay closer attention to the introduction than the 2022 cohort.
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This is a full, detailed, technically-adept answer, willing to probe deeply 
into the symbolic meanings of key details and the psychological 
motivations of the author. It is brisk and purposeful in its comments 
on the diary form, quickly moving on to explore the content of the 
passage and the contextual factors that shape it.

This answer demonstrates that it is possible to get a Level 5 score 
through the steady accumulation of solid points, with sensible 
interpretations of purpose and audience, bolstered by one or two 
moments of subtle insight.
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Question 2

Students were well supported by the Advance Information for Question 2, and most 
displayed a good understanding of the possibilities of the written tribute mode. The 
accessible nature of the passage, and its extensive use of rhetorical and phonological 
techniques, enabled almost every student to make several connections between form and 
function. A danger with such feature-rich passages is that able candidates sometimes forget 
to produce a structured discussion of the contextual factors driving the use of these features, 
but this rarely occurred in 2022.

Several of the best answers noted key details from the passage’s final sentences and used 
them to inform their answer from the outset. Notable here was McKeon’s agenda of 
promoting Heaney’s Irishness, despite him being born in the United Kingdom (‘Our laureate’ 
and the use of the Irish language were clear evidence of this). Some very able candidates got 
a little marooned in trying to explain, or express their inability to account for, why such a 
piece would appear in the Paris Review.
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This is a borderline Level 5 answer because in addition to fully 
analysing the purpose and audience and form of the passage, the 
candidate is alert to the structure of the whole passage, for example in 
noting how and why the term ‘marvel’ and its cognates punctuate the 
passage; it also detects and evaluates the subtle shifts in tone and 
register, and their intended effect.
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Question 3

Madonna’s article was apparently enjoyed by many candidates for Question 3, who 
recounted with relish the thrilling delay of revelation in the passage as the reader is forced to 
wait, like the author, to meet Martha Graham. There were many interpretations of the 
passage’s religious references and Graham’s spectral qualities, with several alluding to the 
author’s deployment of gothic tropes throughout (the ‘tomblike’ classrooms, etc.). Some 
perhaps were a little too familiar with Madonna’s work, and spent a little too long 
contextualising the passage in the light of her career as a musician/icon/provocateur at the 
expense of sufficient close textual analysis.

The Advance Information was less well deployed on Question 3 than on Questions 1 and 2. 
(Several fruitless attempts to explain Madonna’s use of colloquialisms such as ‘pee’ and 
‘gonna’ in an ‘upmarket’ magazine were seen, for example.) Nonetheless, several markers 
commented on the high quality of the responses to Question 3. The best responses, one 
marker observed, were those that provided a synoptic overview of the entire passage at the 
start, rather than working methodically through the passage, paragraph-by-paragraph. Such 
answers were best placed to see the passage’s gothic flourishes and self-deprecating humour 
as integral to its purposes, rather than curiosities or anomalies.
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This full and detailed answer is, in many respects, a highly impressive 
piece of work. The candidate has an array of technical terms and uses 
them to good effect, explaining very thoroughly how the passage 
develops and analysing the significance of several key details.

But it just misses out on attaining Level 5 for two reasons. First, it really 
needed an introductory paragraph that explained that all the given 
details about the school’s austerity, and Madonna’s staged arrogance, 
were a structural feature, existing in order to set up the climactic 
encounter. (Greater familiarity with extracts that appeared on past 
9EL0/02 papers, and reading more widely in various types of 
encounter writing, would have helped here.)

Also, there is very little consideration given to the magazine article 
mode: although the answer does acknowledge the informality of 
‘gonna’ and ‘pee’, it cannot explain them, except to assert, without 
justification, that they are conventional to the fashion magazine article 
form.
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Question 4

The Advance Information on the genre of the Crossing Boundaries passage revealed that it 
was an Introduction to a Non-Fiction book – quite a broad category. However, centres seem 
to have prepared their candidates admirably. Most candidates detected the multi-purpose 
nature of the text – to complain, to inspire and to advise – and adeptly matched form and 
function in their analysis of Adegoke’s feature-rich text. Since many of the literary texts 
studied for Section B of the paper grapple in some way with issues of alienation, restriction 
and the difficulty of cultural integration in fictional worlds divided on ethnic, racial or 
gendered lines, candidates were well-prepared for the text’s investigation of the glass ceilings 
constraining ambitious young black women in Britain. Many candidates saw the passage as, 
in some way, connected to the Black Lives Matter movement, though the ability to articulate 
its precise relevance varied greatly. Many candidates chose to give a personal response to 
the issues raised in the passage, sharing aspects of their own experiences. When relevant, 
this can be a powerful addition to an answer, so long as AOs 1, 2 and 3 are fully addressed 
also.

The 2019 Report noted how ‘heartening’ it was to see, in the work done for Question 4 that 
year, ‘more evidence of wider reading on the subject of crossing borders’, and how the 
‘References to the variety of borders crossed in the passage – geographical, national, medical, 
cultural and moral – were mostly very illuminating.’ Some centres seem to have interpreted 
this praise as an imperative for future series, but this did not often work well in 2022. Some 
answers produced a series of paragraphs, each one covering a different type of boundary 
crossing, which rather tended to hinder the production of a clear, well-organised answer. (For 
examples of such scripts, see the Principal Examiner’s commentaries, posted online, on the 
scripts that were selected for the Standardising exercise with the marking team.) Detections 
of boundaries crossed usually work best when organically incorporated into the answer to 
the question, rather than being the organising principle of the answer itself.
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An exemplary answer. This covers the whole passage, consistently 
exhibiting a detailed understanding of the genre of the text and 
providing insightful observations on its purpose and audience. The 
candidate has made the most of the Advance Information given, not 
merely considering the ways in which the passage functions as an 
introduction but further speculating on how the book will develop 
beyond this opening.

The response is consistently subtle and evaluative, as Level 5 answers 
need to be.

Two features of this response were particularly delightful.

First, this explanation of the mid-extract tone shift: ‘she takes a 
sobering turn to a more realistic depiction of black women’s struggles 
to suggest why the audience still need to buy this book.’ Quite apart 
from the pleasing prose and incisive vocabulary (‘sobering turn’), the 
discussion of language here is insightfully allied to purpose and 
audience, as the writer imagines potential purchasers thumbing 
through the introduction in a bookshop, or scanning the free preview 
on Amazon.

Second, the conclusion is truly conclusive and adds a touch of personal 
response, picking up on, and extending, Adegoke’s own ‘conflict 
lexicon’. In sum, an outstanding response.
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Question 5

'The Great Gatsby' was the most popular anchor text, with 'Great Expectations' a distant 
second. There were very few answers on 'The Wife of Bath', and no examiner reported seeing 
work on 'The Bone People'. As ever, the most popular combinations of texts were 
Gatsby/Othello and Gatsby/ Larkin. 'A Raisin in the Sun' continues to attract new centres, 
almost always in combination with Gatsby. Many candidates used it to provide an effective 
counterpoint to the more conventional interpretation of the American Dream exhibited in 
Fitzgerald’s fiction.

The question was thoroughly accessible for all text combinations: each of the societies 
depicted in these works is riven with inequalities. Candidates detected a wide range of 
inequities, most typically racial, gendered, and socio-economic. Those who were able to 
select relevant supporting contextual details to add ballast to their analysis of how linguistic 
and literary features enhance the depictions of inequality were well on the way to success.

One of the major discerning features of stronger responses was the ability to range through 
their texts with confidence, making judicious selections of material over and above the more 
familiar set-piece moments (Pip’s first visit to Satis House; descriptions of the Valley of Ashes; 
the deaths of Myrtle and Desdemona; the defaced billboard in ‘Sunny Prestatyn’, etc.)

AO4 has often been the least impressive aspect of answers to Question 5, but this year saw 
an appreciable improvement. Ingenious comparisons and contrasts abounded, in every text 
combination.

Future candidates for Question 5 would be advised to remember the importance of form. 
Not many of the responses on Larkin were truly exploring the importance of the poet’s craft, 
instead focusing on the thematic qualities of individual poems. Equally, the understanding of 
the dramatic qualities of a play script was also a determining factor in higher quality 
responses. A pleasing number of responses to this year’s question focused on the narrative 
style of Nick Carraway, a welcome development.
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A very successful answer, especially admirable for the way in which it 
manages to weave all four Assessment Objectives together in a fluent, 
balanced, thorough response. There are no stand out moments here, 
just a relentless focus on the terms of the question and an ability to 
select very precisely the correct contextual details to support the 
points being made.

Discussions of race in 'The Great Gatsby' have typically tended to focus 
on the way Nick notices the three young black men in a car, but most 
candidates are unable to deploy this scene to make a meaningful 
comparison with 'Othello' or 'A Raisin in the Sun'. However, the 
evidence selected here – an often-overlooked scene in the opening 
chapter in which Tom is reading a racist treatise – and the 
accompanying contextualisation are brilliantly integrated into the 
focused discussion of racial inequalities in both texts.
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Question 6

‘Love and Loss’ again attracted fewer candidates than the other three thematic strands. 'A 
Single Man' is marginally the more popular of the two anchor texts available. Both novels 
were most commonly paired with either 'Enduring Love' or 'Much Ado About Nothing'. There 
were few takers this series for poetry (Plath or the Metaphysical poets), and Pinter’s 'Betrayal' 
proved less appealing than in previous series.

The question focus on surprising developments in relationships offered a wealth of 
possibilities. The many twists of fortune in the lives and loves of the various protagonists 
meant that those candidates who were able to select carefully from the novels rather than 
rely on pre-determined set piece key moments tended to be more successful. The distinctive 
narrative styles of the fictions, and Shakespeare’s manipulation of tension and climax, meant 
that candidates had ample scope to focus on the linguistic and literary features that generate 
such surprising developments, and several candidates impressed with their work for AO2.

Contextual support for Question 6 answers was once again less impressive than that 
produced for answers to Questions 5, 7 and 8. Centres are advised to teach the 
contextualisation of modern and contemporary fictions more widely – too often, candidates 
could not move beyond palpably pre-prepared facts about gay rights in 1960s America or 
McEwan’s use of de Clérambault’s Syndrome. Contexts of reception for the novels were very 
rarely deployed.
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In several respects the work done in answering this question on 
surprising developments in relationships is of high Level 5 quality. A 
wealth of technical terms is used to propel the consistently relevant 
comparative analysis. Unfortunately, the contextual support for the 
arguments advanced is distinctly thin on 'A Single Man' and negligible 
on 'Enduring Love'. The score is still high but might have been towards 
to the top of the mark range if AO3 had been more thoroughly 
addressed.
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Question 7

The question focus – encounters in which the status of the participants is significant – was 
well-received. Candidates had a wealth of material to draw on and did so impressively, 
though most candidates did not venture far beyond a small number of rather predictable key 
moments: Heathcliff’s arrival at Thrushcross Grange, the opening chapter of 'A Room with a 
View', and the title story in Carter’s collection. Little was made of Heathcliff’s confrontations 
with Edgar upon his return to Thrushcross Grange, for example, a scene in rich in linguistic 
features. One centre seems to have prepared its candidates to discuss Lockwood and the 
Ghost irrespective of the question focus, which led to adventurous, but not always convincing 
speculations about what sort of status the ghost might have. Only the best candidates here 
were able to mould their prepared discussion to the precise demands of the question. 
Romantic Poetry and 'Hamlet' were the preferred second text; very few Eliot answers were 
seen and none, once again, opted for 'Rock 'N' Roll'.
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The focus of Question 7 – encounters in which status proves significant 
– made it a very accessible question for all text combinations, and 
most students chose, quite legitimately, to focus on how gender and 
social class profoundly affect power relationships in the worlds of the 
texts.

This impressive response does something different, focussing instead 
on age as a significant marker of status, and for the texts under 
discussion, 'A Room with a View' and 'Hamlet', it works perfectly. It 
exhibits many qualities consistent with a high Level 5 score: it is written 
with sophistication and elegance; there is a strong sense of the texts as 
crafted works; technical terms are used to further the analysis rather 
than for their own sake. Above all, it pays sustained and unwavering 
attention to the terms of the question. But a significant shortcoming 
has a sufficiently suppressive effect to keep it at the borderline of 
Levels 4 and 5: the contextual materials adduced aren’t always related 
to the youth/seniority arguments, are a little clumsily expressed at 
times, and are prone to hyperbole (are modern audiences really 
‘shocked’ when Ophelia addresses her father as ‘my Lord’?). The 
detailed reference to a modern production of 'Hamlet' however was 
much more impressive, because it was suitably related to the 
argument being proposed.
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Question 8

The question focus on boundary crossings with moral/ethical implications gave all candidates 
ample scope to find key moments where the heightened tension caused by ethical dilemmas 
results in compelling uses of linguistic and literary features. Markers commented on the 
ability of candidates to attend precisely to the terms of the question. The ability to produce 
relevant contextual material was often a revealing discriminator, with most plumping for 
gender-related contexts. The most popular combinations were 'Wide Sargasso Sea' with 
'North' or 'Twelfth Night', and 'Dracula' with Rosetti’s verse. 'Twelfth Night 'responses focused 
heavily on Malvolio’s fall from grace, and the ethics of causing and treating mental pain. 
Examiners saw very few responses on 'Oleanna', and none at all on 'The Lowland'.
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A very knowledgeable and well organised response. The candidate sets 
out clearly the grounds on which the argument will proceed, and 
delivers fully on these promises. The treatment of the poetic qualities 
of Heaney’s verse is especially welcome here. This response might 
perhaps have got full marks had it taken more care to spell out more 
regularly exactly how moral and/or ethical boundaries are crossed. 
While all of the evidence provided is relevant, it would have been 
helpful to articulate that relevance more directly, rather than relying on 
the marker to sense the connections.
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Paper Summary

Based on their performance on this paper candidates are offered the following advice:

In Section A, you should not begin writing until you have a clear sense of the passage’s 
purpose, audience, and genre. A holistic approach to analysis is often preferable to the 
paragraph-by-paragraph approach. Be sure to read the Introductory paragraph carefully: it 
contains information that is vital to full understanding of the passage.
Answers are often enriched when you show a wider understanding of the chosen theme, 
and are able to apply it relevantly to analysis of the given passage. Do as much extra 
reading around your theme as possible!
Be sure to answer the question on your studied theme – if you attempt a different 
question, your mark will be subject to penalty for rubric infringement.
You must be able to apply Language and Literature frameworks to both Sections of the 
exam, and be able to deploy appropriate and relevant concepts and terminology from 
both linguistic and literary study to further the analysis of the two chosen literary texts in 
Section B. However, avoid answers that merely ‘feature spot’ – analysing how individual 
features relate to the whole text will earn a higher score.
Ensure that you have a wide variety of contextual materials, and on the day of the exam, 
use only those which best assist in answering the specific question asked.
When writing on fiction, poetry and drama, you should display an understanding of the 
author’s craft in shaping the formal qualities of their work: the specifically poetic aspects 
of poems; plays as texts that are written to be staged in a theatre; novels which have 
narrators with a voice and an agenda, and who structure their narrations accordingly.
In Section B, comparison is rewarded most fully where a variety of comparative structures 
are deployed. Answers which merely compare using the terms of the question (e.g. 
‘Another text which discusses social inequality is …’) will obtain some reward for AO4, but 
there is much higher reward for the following approaches: comparing and contrasting the 
use of specific literary, linguistic or structural devices; comparing or contrasting specific, 
relevant aspects of the contexts for the two texts; comparing and contrasting subtle and 
relevant aspects of character/theme/setting.

Study the mark scheme for past papers carefully: notice what you have to do to achieve a 
Level 4 or Level 5 score. Try to evaluate the achievements of the writing you are analysing, 
and evaluate the extent to which these texts have been shaped by their contexts.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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