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Introduction 
 
This unit comprises the examined component of A2 Language and 
Literature. Students are expected to apply their skills and knowledge of 
literary and linguistic concepts gained in the AS units, as well as wider 
reading, to explore varieties of language and literature. They need to 
synthesise their learning and make observations about how language works 
across a spectrum of written and spoken production. They choose one of 
four topic areas and answer two corresponding questions: one on an unseen 
extract in Section A and one on two prepared texts in Section B. 
 
Section A involves the analysis of one unseen extract. Candidates are 
expected to present a continuous commentary on the writer's or speaker's 
choice of structure, form and language and draw conclusions on attitudes, 
values and ideas conveyed in the text. 
 
Section B assesses candidates' knowledge of the contribution made by 
contextual factors to the understanding of either two chosen drama texts or 
two chosen poetry texts. Students are expected to compare writers' use of 
linguistic and literary devices. 
 
Overall, there was a mixed range of responses for this series. Higher band 
candidates showed an ability to present integrated, well-informed answers, 
detailed knowledge of the texts and confident use of a wide range of 
terminology. Answers placed in the lower bands tended to be descriptive 
and did not tackle the writers’ attitudes, values and ideas in any real depth. 
A large number of candidates could have spent more time looking carefully 
at the key terms of the question, considering the relevant concerns of their 
chosen topic and then planning their answers accordingly. When supporting 
their points, a significant proportion of candidates tended to rely on long, 
memorised quotations, rather than selecting examples that were 
appropriate to the demands of the question. 
 
From a practical point of view, candidates must remember to answer both 
questions relating to their choice of topic (e.g. Family Relationships). A 
significant number of candidates tackled one topic area on Section A and 
another on Section B. The paper is designed to help students to prepare 
themselves efficiently: they will have been studying a variety of texts 
relating to a chosen topic and this encourages them to focus on a range of 
relevant features, contexts and ideas; they should also save time and 
unnecessary stress by going straight to the relevant unseen passage at the 
beginning of the examination instead of reading through all four passages. 
 
Section A: Question 1 
 
General 
 
Overall, candidates showed some encouraging approaches to the task, with 
even lower band responses showing some range of application of their 
knowledge and understanding, or at least being able to express themselves 
clearly. High-scoring answers demonstrated a wide range of analytical skills 
and discussed a variety of features in a confident fashion. 



 

However, lower-band candidates often misread the extracts or spent too 
much time focusing on seemingly-trivial aspects. There was a tendency to 
feature spot rather than to engage with the attitudes or values of the texts. 
Many candidates did not really consider why the texts were written and thus 
did not grasp how the language had been shaped for particular purposes. 
 
A Sense of Place 
 
The Bill Bryson extract was a popular choice and on the whole students 
were able to respond to the nostalgic tone and comment on the warmth of 
the writer’s memories. The majority of candidates were able to identify a 
range of interesting features but very few chose to discuss the use of 
hyperbole or to fully explore the precise tone of the piece. Even some 
seemingly adept candidates missed too many opportunities on discussing 
both language use and attitudes/values hand-in-hand with Bryson’s 
stimulation of the senses. A small number of candidates analysed ways in 
which the tone of the piece was used to re-create the sense of childhood 
excitement. Most answers discussed the generic features of the 
memoir/autobiography. Very few students had problems understanding the 
text, although a large number of answers concentrated on the opening 
paragraphs and did not get to grips with the last two. 
 
The Individual in Society 
 
Candidates seemed confident dealing with the Mary Bethune piece, although 
only a few considered the radio audience and how this might have affected 
the way that the text was constructed. Most candidates preferred to focus 
on going through the piece chronologically and listing the main linguistic 
features. Most were able to discuss the use of abstract nouns and how the 
overall concept of the text was conveyed. However, they did not often 
explore the speaker’s attitudes and value, and therefore missed an 
opportunity to engage with the rhetorical power of the speech. 
 
Love and Loss 
 
The Katy Guest piece was the most problematic of the four unseen texts, 
probably because of the way that the topic of Love and Loss was 
represented here. Many candidates were unable to detect the writer’s use of 
irony and took the whole piece at face value. Not many answers explored 
the variety of attitudes expressed by the different participants in this article. 
There was also a reluctance to analyse linguistic features. The inclusion of 
the three book extracts created confusion and a number of candidates were 
unable to consider the overall purpose of the text. In fact, some responses 
seemed to suggest that the article was a PR exercise for Mills and Boon. 
There were attempts to grasp the nature of the audience but these were 
often reduced to generalised references to social class. 
 
Family Relationships 
 
The Ballard extract was also challenging for a considerable number of 
candidates who offered a very descriptive account of the content. Only a 
small number of answers were able to engage with the slightly detached 



 

quality of much of the writing. Stronger answers analysed the portrayals of 
the grandparents (the reference to the “relics of the Victorian world” 
proving popular) and a large number of responses considered the war-time 
context. However, many answeres suffered from a basic misreading of the 
relationships between those mentioned. Higher-scoring answers began to 
explore emotional, as well as geographical distances but, on the whole, 
candidates had difficulty with the overall tone of the piece. 
 
At AO1, high-scoring candidates wrote fluently and used a wide range of 
appropriate terminology. They remained focused on the question 
throughout and discussed a wide range of linguistic approaches in a 
confident manner. Middle-range answers were written fluently but did not 
include a wide enough range of relevant terminology. Answers that fell in 
the lower band category displayed a number of technical inaccuracies and a 
narrow range of terminology. 
 
At AO2, high-scoring answers engaged confidently with the texts, analysed 
relevant features in a confident manner and showed a detailed appreciation 
of the writers’ attitudes, values and ideas. Lower band answers tended to be 
descriptive and avoided analytical discussion of structure, form and 
language. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Here is an extract from an answer that was awarded full marks for AO1: 
 

 
 
 
 
 



 

Examiner comment: 
The candidate employs a wide range of appropriate linguistic and literary 
terms in a persuasive manner. Expression is sophisticated, fluent and 
accurate. 
 
Examiner tip: 
Use a wide range of relevant terminology in an integrated fashion. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

The following extract is from an answer that was awarded a mark in the 
middle band for AO1: 
 

 
 



 

 
 
Examiner comment: 
This candidate expresses ideas in a clear, fluent fashion but there is an 
absence of relevant linguistic terminology. 
 
Examiner tip: 
Use appropriate terminology to identify key linguistic and literary features. 
 
 
 



 

This answer was placed at the top of Band 3 for AO2: 
 

 
 



 

 
 
Examiner comment: 
The candidate has attempted to address attitudes and values to varying 
degrees of success. There is some acknowledgement of structure, form and 
language but features could have been analysed in greater detail. 
 
Examiner tip: 
Consider how a writer’s choice of features might convey attitudes, values 
and ideas. 
 



 

Here is an extract from an answer that was placed in Band 5 for AO2: 
 

  



 

 
 
Examiner comment: 
The candidate has explored a wide range of values and attitudes, showing a 
good appreciation of Bryson’s intentions and approaches. The candidate is 
able to evaluate the effects created by Bryson’s choice of linguistic features. 
 
Examiner tip: 
Discuss a wide range of features and their effects in an integrated fashion. 



 

Section B: Questions 2-5 
 
General 
 
As usual, the plays proved more popular than the poetry texts, with Love 
and Loss being the most popular topic area. High-scoring answers showed 
that contexts had been well-researched and knowledge was applied 
appropriately. These candidates adopted an integrated approach to the task 
and skilfully compared the texts throughout. However, lower-scoring 
candidates depended on communicating taught knowledge rather than on 
displaying applied skills. A worrying number of students failed to include 
any contextual knowledge whatsoever. Their analysis and exploration of the 
texts was often perceptive but the essence of the task was not completed.  
 
In addition, comparison between texts was often tenuous. Generally 
speaking, a significant number of poetry answers candidates analysed the 
poems in considerable depth but neglected to offer an integrated 
comparison between texts. 
 
A Sense of Place 
 
There were some very convincing answers on the poetry, with candidates 
able to select contextual information and use it to discuss the specifics of 
some well-chosen poems. Lower-scoring answers tended to discuss 
individual poems, instead of adopting a broader approach to the poets’ 
work. Candidates who wrote about the plays often focused on Powell and 
Vietnam in Stuff Happens, as well as the impact of history in Translations. 
Lower-band answers compared individual characters, rather than analysing 
a range of dramatic features. References to context were often narrow and 
were not always tailored the demands of the question. There were a 
number of rehearsed answers and some candidates clearly had an agenda, 
regardless of the wording of the question. It was however pleasing to see 
that Stuff Happens had been well-taught and most candidates were equally 
at home with this, as well as Translations. 
 
The Individual in Society 
 
High-scoring students of Othello and Equus offered focused responses, with 
some pertinent, detailed references to a range of contextual factors and an 
ability to explore language in some depth. They also analysed dramatic 
features in a persuasive manner. The study of Othello and Alan offered the 
chance to look at the question in detail but candidates also used the 
opportunity to explore Iago and Dysart, and also the female characters. 
 
Lower band candidates had difficulty with the terms of the question and 
tended to ignore the key terms entirely. They made only basic references to 
context and tended to offer only rudimentary discussion of language. These 
answers tended to focus only on Othello and Alan; Dysart was hardly 
mentioned. There was also a reluctance to acknowledge these texts as 
plays, so marks were lost at AO2. 
 
There were no poetry answers in this topic area. 



 

Love and Loss 
 
This question was a popular choice and a large proportion of candidates 
answered on Betrayal and The Glass Menagerie (perhaps influenced by 
recent productions of both plays.) The best answers were often a pleasure 
to read, demonstrating a sophisticated knowledge of the texts and making 
detailed, cogent comparisons. Many high-scoring candidates were able to 
show how the autobiographical elements of both plays would have been 
unknown to their original audiences and so the life-changing elements 
contextually happened later. 
 
A significant number of candidates were actually able to discuss the irony 
implicit in Pinter’s reverse chronology and relate it specifically to the 
wording of the question. There was also some very effective discussion of 
Williams’ biography but it wasn’t always relevant. The best answers here 
used the contextual information selectively and concentrated on effective 
comparisons. 
 
Lower-scoring answers tended to rely heavily on rehearsed contextual 
material; indeed the discussion of context often obscured references to the 
texts themselves. There were a number of poetry answers here and these 
tended to be stronger on Plath than the Metaphysical Poets, with plenty of 
detailed analysis of the former but some fairly superficial treatment of the 
latter. Again, there was a tendency to discuss individual poems, as opposed 
to adopting a broader view of the set texts. 
 
Family Relationships 
 
This was also a popular choice but responses were mixed. Although the 
majority of candidates demonstrated secure knowledge and understanding 
of both texts, a considerable number found it difficult to present an 
integrated analysis of structure, form, language and context. The question 
offered plenty of opportunity to explore a range of contextual factors, as 
well as analyse a variety of dramatic features. However, many candidates 
overlooked the key terms of the question, preferring to copy out rehearsed 
answers about the American Dream and patriarchal “Victorian” society. 
 
Many low-scoring answers ignored the wording of the question but high-
band responses tackled the word “nature” and discussed different levels of 
communication (and the lack of it.). Again, a significant number of 
candidates copied out quotations but did not discuss the specific lexical or 
syntactical choices. Discerning answers explored communication as a means 
of control and communication which went unsaid, the theme of secrecy. 
 
There were no poetry answers in this topic area. 
 
At AO1, high-scoring candidates wrote fluently and used a wide range of 
appropriate terminology. They remained focused on the question 
throughout and discussed a wide range of linguistic approaches in a 
confident manner.  Lower-scoring answers were usually coherent but used a 
limited range of terminology. 
 



 

At AO2, high-scoring answers engaged confidently with the texts, analysed 
generic features in a confident manner and showed a detailed appreciation 
of the writers’ attitudes, values and ideas. Lower band answers tended to be 
descriptive and avoided analytical discussion of structure, form and 
language. 
 
At AO3, high band answers presented detailed comparisons of the texts, in 
an integrated fashion, and referred to a wide range of contextual features.  
Lower-scoring answers tended to make generalised references to contexts 
and tended to discuss texts separately. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Here is an extract from an answer that was awarded full marks for AO1:  
 

 
 



 

 
 
Examiner comment: 
This candidate’s articulate expression demonstrates confident knowledge of 
the texts and the ability to construct a convincing argument. A wide range 
of appropriate terminology has been used throughout. 
 
Examiner tip: 
Remember to use linguistic terminology for the Section B answer. 
 



 

The following extract is from an answer that was awarded a middle band 
mark for AO2: 
 

 



 

 
 
Examiner comment: 
This candidate demonstrates confident knowledge and understanding of 
both texts. He or she presents a convincing argument overall, although 
discussion of texts, their generic features and their contexts is not always 
integrated. Generic features could have been analysed in greater depth. 
 
Examiner tip: 
Remember to explore generic features in detail. 
 



 

Here is an extract from an answer that was awarded a Band 6 mark for 
AO3: 
 

 



 

 



 

 



 

 



 

 
 
Examiner comment: 
This candidate draws interesting and sophisticated comparisons between 
characters in both texts. He or she demonstrates detailed knowledge of the 
context of production and reception. He or she considers a range of 
contextual features in a sophisticated way. 
 
 
 



 

Examiner tip: 
Remember to apply knowledge of the context of reception to the demands 
of the question. 
 
The following extract is from an answer that was awarded a Band 4 mark 
for AO3: 
 

 



 

 



 

 



 

 
 
Examiner comment: 
Some comparisons have been made between the two texts but the 
candidate does not present a discussion in an integrated way. Contextual 
knowledge has been demonstrated but this is not often applied to the 
demands of the question. 
 
Examiner tip: 
Plan your answer carefully so that you can compare and contrast texts in an 
integrated manner. 
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